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[bookmark: _Toc435777747]GCSE Geography A (1GA0) – Grade characteristics
On the 18th of March the Secretary of state announced that the 2020 exam series in England would be cancelled to help fight the spread of Coronavirus (COVID-19). Exam boards will be contacting schools, colleges and other exam centres asking them to submit:
· a centre assessment grade for every student in each of their subjects (the grade they would most likely to have achieved if they had sat their exams and completed any non-exam assessment)
· the rank order of students within each grade for each subject (for example, for all those students with a centre assessment grade of 5 in GCSE maths, a rank order where 1 is the most secure/highest attaining student, and so on)

This document has been created to provide guidance on the key characteristics we would expect to see students display at specific grades, in order to help you make informed decisions when you review your students work in a subject.

[bookmark: _Toc442638993]Holistic approach to grades
You will need to grade your students using all the evidence available to you to determine what grade they would have most likely achieved had they sat the examination in the summer.  To reach this decision you and all the teaching staff will want to consider a wide range of information where it is available.  This may be through mock examinations results, non - examined assessments (NEA) and other general records or evidence of performance across the course of study.  It is only through reviewing all evidence available that you will be able to form a holistic view of likely candidate performance based on professional judgement. 
Keep in mind there are lots of different ways a student could make up the marks needed to achieve a grade, a student who performs very well on paper 1 and poorly on paper 2, may achieve the same grade as a student who has a solid performance on both papers
We are unable to show student examples of a specific grade due to the number of ways a grade can be achieved. However, each year we release indicative grade boundaries for each paper and NEA that give an indication of a student’s performance on that part of the qualification.
Past papers, mark schemes and indicative grade boundaries are available on our qualification subject pages.
Grade Characteristics
We have worked closely with our senior examining team to get their expert views and review student work at key grades for GCSE Geography A. We have used this expertise to develop grade characteristics for students at Grade 7 and 4 for GCSE and International GCSE qualifications and Grade A and C for A levels and International A levels.

We have provided three descriptions for each of these grades, highlighting characteristics of students who are high achieving within the grade, securely with the grade and those who have only just achieved the grade. This will enable you to start to place students within grades and also allow you to start the process of rank ordering your students.


GCSE Geography A  - Grade 7 Characteristics
	[bookmark: _Hlk38797612]Grade 7
Most secure students
	· Most secure students are able to demonstrate a detailed knowledge and strong understanding of geographical concepts, processes and terminology e.g. ‘mass movement’ (June 2019 1GA01, q2a). 
· Describes in detail patterns / distributions and features shown by the resource(s), with careful use of keys and supporting data with accuracy e.g. comparing the trends shown on a line graph (June 1GA02, q3bi).
· Most secure students consistently demonstrate accurate use of a broad range of mathematical and statistical skills e.g. the calculation of percentage increase (June 2019 1GA02, q1fii).
· Develops explanations to show an accurate understanding of relevant geographical processes and concepts; responses are very clearly written, with a direct link between question and answer e.g. why more heat energy is received at the Equator than at the poles (June 2019 1GA01, q5).
· Students meet the requirements of ‘assess’ questions by considering a range of factors and identifies which is the most important e.g. the causes of drought (June 2019 1GA01 q6e) or the effects of rapid urbanisation on a city (June 2019 1GA02 q1g).
· For the ‘evaluate’ and/or ‘discuss’ questions, there is evidence of balanced and well-developed arguments that recognise the complexity of an issue and considers a range of factors linked to both sides of the argument. The most secure students are likely to come to a conclusion, making a judgement that is supported by evidence e.g. how a government has attempted to improve quality of life (June 2019 1GA02, q2g) or extent to which a two-speed economy exists in the UK (June 2019 1GA03, q5f).
· In response to the ‘examine’ questions on 1GA01, there is broad evidence of both AO3 and AO4 being met; the most secure student engages with the information from the resource(s) and has selected appropriate material to use in support of their explanations. 
· Effective use of located examples and/or case studies to support descriptions or explanations on short-open response questions, or to act as evidence used to formulate a conclusion or judgement on extended writing questions; the most secure students will draw upon a range of evidence already shared to support this.
· Uses a range of geographical skills to support all aspects of the enquiry process and is able to consistently communicate enquiry-specific fieldwork findings in a reasoned and coherent manner e.g. when explaining which conclusions (from the ‘familiar’ investigation) answer the student’s enquiry questions (June 2019 1GA03, q3e/4e).

	Grade 7 
Secure students
	Secure students at this grade are able to demonstrate some mostly relevant knowledge and understanding of geographical concepts, processes and terminology e.g. ‘situation’ of a city (June 2019 1GA02, q1c) 
Describes the overall patterns / distributions and features shown by the resource(s), use of keys and supporting data with some accuracy e.g. the six-figure grid reference of a feature on an OS map (June, 2019 1GA01, 1dii).
Secure students usually demonstrate an accurate use of a broad range of mathematical and statistical skills e.g. use of ratios to calculate the diameter of a tropical cyclone (June 2019 1GA01, q6cii).
	Develops explanations to show an accurate understanding of relevant geographical processes and concepts; responses are usually clearly written, with some, but not sustained, link between question and answer,  e.g. possible reasons for the rapid growth in Abidjan’s population (June 2019 1GA02, q1fiii).
Students usually meet the requirements of ‘assess’ questions by considering several factors and identifies which is the most important e.g. the causes of drought (June 2019 1GA01 q6e) or the effects of rapid urbanisation on a city (June 2019 1GA02 q1g).
For the ‘evaluate’ and/or ‘discuss’ questions, there is evidence of balanced and well-developed arguments that recognise the complexity of an issue and considers several factors, usually linked to both sides of the argument. The secure students are likely to come to a conclusion, making a judgement that is partially supported by evidence e.g. how a government has attempted to improve quality of life (June 2019 1GA02, q2g) or extent to which a two-speed economy exists in the UK (June 2019 1GA03, q5f).
In response to the ‘examine’ questions on 1GA01, there is some evidence of both AO3 and AO4 being met; the secure student usually engages with the information from the resource(s) and has selected some appropriate material to use in support of their explanations. 
Effective use of located examples and/or case studies to support descriptions or explanations on short-open response questions, or to act as evidence used to formulate a conclusion or judgement on extended writing questions. Secure students are likely to include a judgement partially based upon evidence already shared in the response.
Uses a range of geographical skills to support several aspects of the enquiry process and is able to frequently communicate enquiry-specific fieldwork findings in a coherent manner e.g. when explaining why the development of a hypothesis actually helped the investigation (June 2019 1GA03, q1aiv/2aiv).

	Grade 7
Borderline students
	Borderline students are able to demonstrate some relevant knowledge and understanding of geographical concepts, processes and terminology e.g. ‘sustainable’ (June 2019 1GA02, q1e).
Describes the main patterns / distributions and features shown by the resource(s), using the key and occasionally some supporting data where appropriate.
Borderline students occasionally demonstrate an accurate use of several mathematical and statistical skills e.g. the calculation of the ‘median’ value (June 2019 1GA02, q1f).
	Develops explanations to show an accurate understanding of relevant geographical processes and concepts; responses are usually clearly written, with some link between question and answer e.g. a negative impact of the development of UK National Parks (June 2019 1GA03, 5d).
Students partially meet the requirements of ‘assess’ questions by considering more than one factor, and identifies which is the most important e.g. the causes of drought (June 2019 1GA01 q6e) or the effects of rapid urbanisation on a city (June 2019 1GA02 q1g).
For ‘evaluate’ and/or ‘discuss’ questions, there is evidence of balanced and often well-developed arguments that begin to recognise the complexity of an issue and considers a limited range of factors linked to both sides of the argument. The borderline students are likely to come to a conclusion, usually making a judgement that is supported by limited evidence e.g. how a government has attempted to improve quality of life (June 2019 1GA02, q2g) or extent to which a two-speed economy exists in the UK (June 2019 1GA03, q5f).
In response to the ‘examine’ questions on 1GA01, there is some evidence of both AO3 and AO4 being met – although this may be inconsistent across Section A of the paper ; the borderline student does engage with the information from the resource(s) and has attempted to use material from the resource(s) in support of their explanations.
Effective use of a limited range of located examples and/or case studies to support descriptions or explanations on short-open response questions, or to act as evidence used to formulate a conclusion or judgement on extended writing questions. Borderline students are may include a judgement, but this is not always based upon evidence already shared in the response.
Uses several geographical skills to support more than one aspect of the enquiry process and is usually able to communicate enquiry-specific fieldwork findings with some coherence e.g. when explaining how secondary data supported the investigation (June 2019 1GA03, q1aii/2aii).






GCSE Geography A - Grade 4 Characteristics
	Grade 4
Most secure students
	· Most secure students are generally able to demonstrate good knowledge and understanding of geographical concepts, processes and terminology e.g. ‘igneous’ (June 2019 1GA01, q1c).
· Describes several patterns/distributions or features shown by the resource(s), but this occasionally lacks breadth or supporting data e.g. four-figure grid references and map symbols (June, 2019 1GA01, 1di).
· Most secure students consistently demonstrate an accurate use of a range of basic mathematical and statistical skills e.g. the calculation of ‘mean, and writing the answer to one decimal place (June 2019, 1GA03 q5c).
· In response to 3- and 4-mark open-response questions, one or two basic explanations / suggestions are offered which lack much development of the initial idea e.g. for differences in mean annual earnings in selected UK cities (June 2019 1GA02, q1bii). The standard will be generally consistent across all three papers. 
· In response to the 8-mark ‘assess’ questions, the most secure candidates are able recall and apply their geographical knowledge and understanding to question; in doing so, responses are largely descriptive, with partial explanation and a limited attempt to identify which factor is the most important e.g. the causes of drought (June 2019 1GA01 q6e) or the effects of rapid urbanisation on a city (June 2019 1GA02 q1g).
· The command words ‘evaluate’ and ‘discuss’ are not fully addressed, with responses often imbalanced. These students recognise in a limited way the importance of distinguishing between different viewpoints, for example ‘advantages and disadvantages’ – and has attempted to developed at least reasoned, coherent argument. Judgements or conclusions are usually present, but are not always supported by evidence e.g. how a government has attempted to improve quality of life (June 2019 1GA02, q2g) or extent to which a two-speed economy exists in the UK (June 2019 1GA03, q5f).
· In response to the ‘examine’ questions on 1GA01, there is usually some evidence of both AO3 and AO4 – but this is usually imbalanced, for example a detailed explanation of process (AO3) with only limited supporting evidence from the resource(s) (AO4).
· The most secure students are able to use a limited range of relevant located examples / case studies to support descriptions or explanations for short open-response questions; e.g. generic views are considered about energy / water management without any specific information about organisations or governments (June 2019 1GA02, q4e (energy) and q5e (water)).
· Consistently accurate use of a several geographical skills to support some aspects of the enquiry process, but with an imbalance in performance between the ‘familiar’ and ‘unfamiliar’ fieldwork-based questions.

	Grade 4 
Secure students
	· Secure students are generally able to demonstrate reasonable knowledge and some understanding of geographical concepts, processes and terminology e.g. ‘sedimentary’ (June 2019 1GA01, q1b).
· Describes the main patterns/distributions or features shown by the resource(s), but this may lack breadth or supporting data e.g. the distribution of countries on a choropleth map (June, 2019 1GA02, 2ci).
· Secure students usually demonstrate an accurate use of a range of basic mathematical and statistical skills e.g. the calculation of ‘range’ (June 2019 1GA02, 1bi).
· In response to 3- and 4-mark open-response questions, these students will offer one or two basic explanations / suggestion which lack much development of the initial idea e.g. approaches to the conservation of UK National Parks (June 2019 1GA03, q5e). The standard will be variable and they will often achieve more success in one paper or section rather than others. 
· In response to the 8-mark ‘assess’ questions, the secure candidates are able recall and apply, in a limited manner, their geographical knowledge and understanding so there is some relationship between question and answer. Responses are largely descriptive, with limited explanation and a limited or no attempt to identify which factor is the most important e.g. the causes of drought (June 2019 1GA01 q6e) or the effects of rapid urbanisation on a city (June 2019 1GA02 q1g).
· The command words ‘evaluate’ and ‘discuss’ are not fully addressed, with responses often imbalanced. Borderline students may recognise that different sides to an argument or a different approach to an issue exist, but they do not always apply their knowledge and understanding to demonstrate how these link to coherent arguments. The idea of a conclusion or concluding paragraph might be understood, but not necessarily a substantiated conclusion or judgement e.g. how a government has attempted to improve quality of life (June 2019 1GA02, q2g) or extent to which a two-speed economy exists in the UK (June 2019 1GA03, q5f).
· In response to the ‘examine’ questions on 1GA01, there is usually some evidence of both AO3 and AO4 – but this is usually imbalance, for example a detailed explanation of process (AO3) without supporting evidence from the resource(s) (AO4).
· The secure students do attempt to use of located examples / case studies to support descriptions or explanations for short open-response questions; however, some examples are not appropriate or are generalised e.g. generic views are considered about energy / water management without any specific information about organisations or governments (June 2019 1GA02, q4e (energy) and q5e (water)).
· Mainly accurate use of a several geographical skills to support some aspects of the enquiry process, but with an imbalance in performance between the ‘familiar’ and ‘unfamiliar’ fieldwork-based questions.

	Grade 4
Borderline students
	· Borderline students are generally able to demonstrate limited knowledge and partial understanding of geographical concepts, processes and terminology e.g. ‘periphery’ and ‘abiotic’ (June 2019 1GA02, q2d and 3ai).
· Describes some patterns/distributions or features shown by the resource(s), but this usually lacks breadth and/or supporting data.
· Borderline students usually demonstrate an accurate use of a small range of basic mathematical and statistical skills e.g. reading data off a horizontal bar chart (June 2019 1GA03, q5a).
· In response to 3- and 4-mark open-response questions, these students will offer one or two basic ideas – but will usually perform better on ‘explain’ questions compared to ‘suggest’ questions (which have a greater emphasis on the application of knowledge and understanding) e.g. how Milankovitch cycles can affect global temperature (June 2019 1GA01 q6b). The standard will be variable and they will often achieve more success in one paper or section rather than others. 
· In response to the 8-mark ‘assess’ questions, the borderline candidates are able recall and begin to simply apply, in a limited manner, their geographical knowledge and understanding. Responses are largely descriptive, with little or no explanation or attempt to identify which factor is the most important e.g. the causes of drought (June 2019 1GA01 q6e) or the effects of rapid urbanisation on a city (June 2019 1GA02 q1g).
· The command words ‘evaluate’ and ‘discuss’ are not fully addressed, with responses often imbalanced, for example with a focus mainly on the advantages, strengths and/or success of something, without considering the other side of the argument. Judgements or conclusions are not always present and are only partially supported by evidence e.g. how a government has attempted to improve quality of life (June 2019 1GA02, q2g) or extent to which a two-speed economy exists in the UK (June 2019 1GA03, q5f).
· In response to the ‘examine’ questions on 1GA01, responses rarely move beyond low Level 2 (4 marks) due to an absence of either AO3 or AO4.
· The borderline students often do not attempt to use located examples / case studies to support descriptions or explanations for short open-response questions; where examples are used, they are usually not appropriate or are generalised e.g. generic views are considered about energy / water management without any specific information about organisations or governments (June 2019 1GA02, q4e (energy) and q5e (water)).
· Mainly accurate use of a limited range of geographical skills to support some aspects of the enquiry process, but with an imbalance in performance between the ‘familiar’ and ‘unfamiliar’ fieldwork-based questions.




Support 
We understand it is an uncertain time for you and your students at the moment. Our overriding aim this summer, as with any exam series, is to make sure that every learner receives a grade or award that reflects their knowledge and understanding of the subject they have studied. 

We are eager to make sure that you have all the necessary information and support that you need during this time
· there is a large range of support available via the subject pages on our website (including exam papers and NEA with commentaries and marks)
· we will be providing guidance on rank ordering your students shortly
· you can contact us via our Ask the Expert Service
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