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About this event
Course Title: GCSE French Mocks Marking

Course Code: 17BALO1

Aims and Objectives of the event

During the event delegates will:
* Understand the assessment requirements of the new specification
» Explore the paper structure and new types of questions

* Review student responses to questions and understand how to accurately apply the mark
scheme

e Understand how we can support you

« Be able to ask questions and share good practice
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Agenda
Time Item
Welcome
Tea & Coffee
5 minutes | Agenda & Introductions
5 minutes | Assessment Structure
) Paper 2 Speaking: Foundation and Higher Tiers
60 minutes ) )
Role play, Picture task and Conversation
) Paper 3 Reading: Foundation and Higher Tiers
15 minutes ) ) .
Translation from French into English
) Paper 4 Writing: Foundation and Higher Tiers
55 minutes )
All questions
Support
10 minutes PP .
Plenary and questions
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Themes and topics

Questions across all four language skills are set in common contexts, addressing a range of
relevant contemporary and cultural themes. They are organised into five themes, each

broken down into topics and sub-topics.

The five themes are:

All themes and topics must be studied in the context of both the students’ home
country and that of countries and communities where French is spoken.

For listening and reading assessments, the majority of contexts are based on the culture and
countries where the assessed language is spoken. Students may also refer to the culture of

the assessed language country/countries or communities in the speaking and writing papers.
It is, therefore, important that students are exposed to materials relating to French-speaking

Identity and culture

Local area, holiday and travel
School

Future aspirations, study and work
International and global dimension.

countries throughout the course.
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Themes and topics

Each topic has been highlighted in bold.

All topics must be studied in the context of both the students’ home country and
that of countries and communities where French is spoken.

Theme: Identity and culture

« Who am I?: relationships; when I was younger; what my friends and family are like;
what makes a good friend; interests; socialising with friends and family; role models

« Daily life: customs and everyday life; food and drink; shopping; social media and
technology (use of, advantages and disadvantages)

e Cultural life: celebrations and festivals; reading; music; sport; film and television

Theme: Local area, holiday and travel

« Holidays: preferences; experiences; destinations

« Travel and tourist transactions: travel and accommodation; asking for help and
dealing with problems; directions; eating out; shopping

« Town, region and country: weather; places to see; things to do

Theme: School

« What school is like: school types; school day; subjects; rules and pressures; celebrating
success

o School activities: school trips; events and exchanges

Theme: Future aspirations, study and work

» Using languages beyond the classroom: forming relationships; travel; employment
« Ambitions: further study; volunteering; training

+ Work: jobs; careers and professions

Theme: International and global dimension
« Bringing the world together: sports events; music events; campaigns and good causes

+ Environmental issues: being ‘green’; access to natural resources
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Activity 1 Foundation Speaking

Task 1 — Role play (FR7)

Candidate card

STIMULUS FR7
Topic: Daily life
Instructions to candidates:

You are in a clothes shop in France. The teacher will play the role of the sales assistant
and will speak first.

You must address the sales assistant as vous.
You will talk to the teacher using the five prompts below.
+  where you see - ? — you must ask a question
where you see - ! - you must respond to something you have not prepared

Task

( Au magasin de mode en France. Vous parlez avec le vendeur/la vendeuse.
1. Vétement désiré
2. Vétement - description
3. 1
4. Occasion spéciale

5. 7Vétement - essayer
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Task 1 — Role play (FR7)

Teacher-Examiner card

STIMULUS FR7

Topic: Daily life

Instructions to teacher:

« Address the candidate as vous

+ The target language phrases below must be asked verbatim. There must be no
supplementary questions and no re-phrasing of questions but questions may
be repeated.

Begin the role play with the following introduction:

Au magasin de mode en France. Vous parlez avec le vendeur/la vendeuse.

1

Bonjour. Je peux vous aider ?

Allow the candidate to say which article(s) of clothing s/he is looking for.

Quelle sorte de (name the item of clothing)... cherchez-vous ?
Allow the candidate to describe the item of clothing s/he wants.
!

Combien voulez-vous payer ?

Allow the candidate to say how much s/he would like to spend.

C'est pour quelle occasion ?
Allow the candidate to say what occasion the item of clothing is for.

D’accord.

?
Allow the candidate to ask about trying on the item of clothing.

Give an appropriate brief response.
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Task 1 — Role play (FR7)

Assessment criteria

Assessment criteria for the Foundation tier - Part 1
Role play - Foundation tier (10 marks)
For this task, students’ work is marked by Pearson using the following assessment

criteria. The mark grid is applied once to each individual response to the prompts.
There is a maximum of 2 marks for each of the five prompts on the role play cards.

Mark | Descriptor

0 No rewardable communication; highly ambiguous OR pronunciation prevents
communication

1 Partially clear/ambiguous OR partially appropriate within the context of the
role play; pronunciation may affect clarity of communication

2 Clearly communicated: appropriate within the context of the roleplay;
unambiguous; pronunciation supports clear communication

Additional guidance on the mark scheme

Appropriate: relevant response related to the prompt, uses appropriate register for the
scenario.

Partially clear / Pronunciation may affect clarity of communication; makes
speech difficult to understand immediately (even if the meaning is eventually
understood)/forces the listener to strain to understand what is meant.

Guidance on application of role play mark grid

To exemplify application of the marking criteria, Foundation role play 1 (FR7) has been
selected to demonstrate a possible range of performances. This guidance should be
viewed in conjunction with the Student and Teacher Cards and the assessment criteria.
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NOTES:
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Task 2 — Picture-based task (FP6)

Candidate card

-~

STIMULUS FP6

Topic: Town, region and country

(Source: @ Chris Pancewicz / Alamy Stock Photo)

Regarde la photo et prépare des réponses sur les points suivants ;
la description de la photo
ton opinion sur les villes
ce que tu as fait dans ta région recemment
une région que tu voudrais visiter a I'avenir

ton opinion sur la campagne.
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Task 2 — Picture-based task (FP6)

Teacher-Examiner card

~

STIMULUS FPé

Topic: Town, region and country

dit =l
5 L

1. Décris-moi la photo,
[Autre chose 7]
2. Jaimeles villes. Et toi 7

[Pourquoi(pas) ? / Autre chose 7]

[Autre chose 7]

[Pourquoi? / Autre chose 7]

5. Est-ce quetu aimes la campagne?

[Pourquoi(pas) ? / Autre chose 7]
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4. Quelle région voudrais-tu visiter a l'avenir ?

(Source:

3. Qu'est-ce quetu as fait dans ta région récemment ?

© Chris Pancewicz / Alamy Stock Photo)
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Task 2 — Picture-based task (FP3)

Assessment criteria

Assessment criteria for the Foundation tier - Part 2

Picture-based task - Foundation tier (24 marks)
There are two mark grids to be applied to this task which are:
« communication and content

« linguistic knowledge and accuracy.

Picture-based task: communication and content - Foundation tier

Mark Descriptor

0 No rewardable material

1-4 « Limited response to set questions, likely to consist of single-word
answers

« Minimal success in adapting language to describe, narrate, inform
using individual words/phrases; sometimes unable to respond

« A straightforward opinion may be expressed but without justification
« Pronunciation and intonation are inconsistently intelligible with
inaccuracies that lead to frequent impairment in communication

5-8 « Responds briefly to set questions, there is much hesitation and
continuous prompting needed

= Some limited success in adapting language, to describe, narrate and
inform in response to the set questions; may occasionally be unable
to respond

« Straightforward, brief opinions are given but without justification

¢ Pronunciation and intonation are mostly intelligible but inaccuracies
lead to some impairment in communication

9-12 + Responds to set questions with some development, some hesitation
and some prompting necessary

+ Some effective adaptation of language to describe, narrate and
inform in response to the set questions

« Expresses opinions with occasional, brief justification

* Pronunciation and intonation are intelligible, occasionally inaccuracies
affect clarity of communication

13-16 « Responds to set questions with frequently developed responses,
occasional hesitation, occasional prompting necessary

+ Frequently effective adaptation of language to describe, narrate and
inform in response to the set questions

=« Expresses opinions and gives justification with some development

+ Pronunciation and intonation are intelligible, inaccuracies are minimal
and have no impact on clarity of communication

Additional guidance

Adaptation of/adapting language to describe, narrate and inform: adapts
language to achieve different purposes in the language; students may adapt language
more effectively for one purpose than another, for example they may use language
effectively to inform but less effectively to narrate.

Straightforward opinions and justification are those that form part of a
minimumy/standard/predictable response.
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Picture-based task: linguistic knowledge and accuracy - Foundation tier

Mark Descriptor
0 No rewardable material
1-2 « Limited accuracy when responding to set questions; minimal

success when referring to past, present and future events

« Individual words and phrases are coherent when responding to set
questions; high frequency of errors prevent meaning throughout
most of the conversation

3-4 ¢ Occasionally accurate grammatical structures when responding to
set questions; occasional success when referring to present events,
limited success when referring to future or past events,
much ambiguity

« Some coherent phrases and sentences within responses to set
questions; regular errors prevent coherent overall speech and
frequently prevent meaning

5-6 +« Some accurate grammatical structures, including some successful
references to past, present and future events in response to the set
questions, some ambiguity

+ Responses are partially coherent, errors occur that sometimes
hinder clarity of communication and occasionally prevent meaning
being conveyed

7-8 + Generally accurate grammatical structures, generally successful
references to past, present and future events in response to the
set questions, occasional ambiguity

« Responses are generally coherent although errors occur that
occasionally hinder clarity of communication

Additional guidance

Errors: The mark grid describes the frequency of errors and the impact that errors
have on clarity.

Errors that do not hinder clarity:
« errors that do not affect meaning, for example gender, adjectival agreements
+ infrequent errors that do not distract the listener from the content of what is being said.

Errors that hinder clarity:

« errors that make speech difficult to understand immediately (even if the meaning is
eventually understood)/errors that force listeners to strain to understand what is
meant, for example inappropriate tense formation, mismatch of subject and the
possessive adjective

« frequent errors hinder clarity as they will distract the listener from the content of what
is being said.

Errors that prevent meaning being conveyed:

« errors that mean the listener cannot understand the message

« errors that convey the wrong message

« errors that make it unclear who is doing the action, i.e. using the incorrect person of
the verb

+« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Task 3 — Conversation

Part 1 Theme 1 — Identity and culture Part 2 Local area, holiday and travel

Assessment criteria for the Foundation tier - Part 3

Conversation - Foundation tier (36 marks)

There are three mark grids to be applied to this task, they are:
e communication and content

« interaction and spontaneity

¢ linguistic knowledge and accuracy.

Conversation: communication and content - Foundation tier

Mark Descriptor

0 No rewardable material

1-3 « Communicates limited information relevant to the topics and
questions

« Uses language to express limited, straightforward ideas and
thoughts; occasional straightforward opinion expressed without
justification

+« Uses limited, familiar vocabulary and expression with much
repetition; communication is disjointed and frequently breaks down
because of restricted range of vocabulary

« Pronunciation and intonation are inconsistently intelligible with
inaccuracies that lead to frequent impairment in communication

4-6 o Communicates brief information relevant to the topics and
questions

¢+ Uses language to produce straightforward ideas and thoughts;
expresses straightforward opinions with limited justification

« Uses repetitive, familiar vocabulary and expression; communication
is often constrained and occasionally breaks down because of
restricted range of vocabulary

« Pronunciation and intonation are mostly intelligible but inaccuracies
lead to some impairment in communication

7-9 « Communicates information relevant to the topics and questions,
with occasionally extended sequences of speech

« Uses language to produce straightforward ideas, thoughts and
opinions with occasional justification

= Uses a limited variety of mainly straightforward vocabulary,
communication for some purposes is constrained because of
restricted range of vocabulary

« Pronunciation and intonation are intelligible, occasionally
inaccuracies affect clarity of communication

10-12 « Communicates information relevant to the topics and questions,
with some extended sequences of speech

« Occasionally uses language creatively to express some individual
thoughts, ideas and opinions, some of which are justified

¢ Occasional variety in use of vocabulary, including some examples of
uncommon language with some variation of expression, fulfils
most purposes

* Pronunciation and intonation are intelligible, inaccuracies are
minimal and have no impact on clarity of communication
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Additional guidance

Uses language creatively - examples of creative language use are:

« using language to create an effect

« manipulating language, including familiar, high-frequency and simple language, to
respond to unfamiliar/unexpected contexts and purposes

+ using language to express thoughts, ideas, feelings and emotions
using language to inform and narrate ideas, thoughts and points of view to
maintain interest
applying a variety of vocabulary and structures to maintain interest
using language effectively to achieve more complex purposes, for example to interest,
to convince.

Individual thoughts, ideas and opinions: this is linked to creative use of language
whereby students use language to express original thoughts, ideas and points of view
which go beyond the minimum/standard/predictable response.

Straightforward ideas, thoughts and opinions are those that give the
minimumy/standard/predictable response.

Prepared by Pack Production 2016
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Conversation: interaction and spontaneity - Foundation tier

Mark

Descriptor

0

No rewardable material

=3

Basic exchange where only some questions are responded to;
answers rely on rehearsed language that is frequently irrelevant to
the question

Short, undeveloped responses, many incomplete

Isolated examples of ability to sustain communication, pace is slow
and hesitant throughout

Responds with limited spontaneity; answers rely on rehearsed
language that is occasionally irrelevant to the question

Short responses, any development depends on teacher prompting
Limited ability to sustain communication, pace is mostly slow and
hesitant

7-9

Occasionally able to respond spontaneously with some examples of
natural interaction although often stilted

Occasionally able to initiate and develop responses independently
but regular prompting needed

Occasionally able to sustain communication, using rephrasing/repair
strateqgies if necessary to continue the flow; frequent hesitation

10-12

Responds spontaneously to some questions, interacting naturally for
parts of the conversation

Sometimes able to initiate and develop the conversation
independently, some prompting needed

Sometimes able to sustain communication, using rephrasing/repair
strategies if necessary to continue the flow; some hesitation

Additional guidance

Rephrasing/repair strategies: strategies that aid communication and allow the
conversation to be sustained, for example rephrasing, circumlocution, adjusting the
message, asking for clarification/repetition, repair strategies such as self-correction;
these strategies enable students to deliver the message when exact vocabulary or
expressions are not known.

Responds/responding spontaneously. gives a relevant, impromptu response based

on what they have heard.

Rehearsed language: language learned by heart, which may not give a relevant,
impromptu response based on what has been heard (not spontaneous).

Prepared by Pack Production 2016
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Conversation: linguistic knowledge and accuracy - Foundation tier

Mark Descriptor

0 No rewardable material

1-3 « Uses straightforward, individual words/phrases; limited evidence of
language manipulation

« Limited accuracy, minimal success when referring to past, present
and future events

« Individual words and phrases are coherent; high frequency of errors
prevent meaning throughout much of the conversation
Uses straightforward, repetitive, grammatical structures

4-6 « Occasionally accurate grammatical structures, occasional success
when referring to present events, limited success when referring to
future or past events, much ambiguity

« Some coherent phrases and sentences; regular errors prevent
coherent overall speech and frequently prevent meaning

7-9 « Manipulates a limited variety of mainly straightforward grammatical
structures, minimal use of complex structures

+ Some accurate grammatical structures, some successful references
to past, present and future events, some ambiguity

+« Sequences of coherent speech although errors occur that often
hinder clarity of communication and occasionally prevent meaning
being conveyed

10-12 « Manipulates grammatical structures with occasional variation,
complex structures used but repetitive

« Generally accurate grammatical structures, generally successful
references to past, present and future events

+ Generally coherent speech although errors occur that sometimes
hinder clarity of communication

Additional guidance

Complex grammatical structures are considered to be:

« varied and complex word order

« using extended sentences that include a range of structures, for example conjunctions,
pronouns, reported speech and/or a range of lexis, for example to express abstract
ideas/convey justified arguments

= conceptually more challenging language.

Straightforward grammatical structures are considered to be:

« repetitive, simple word order

« short, simple sentences that use a repetitive range of common,
high-frequency structures

« simple ideas, opinions and thoughts that are expressed but are not justified.
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Errors: The mark grid describes the frequency of errors and the impact that errors
have on clarity.

Errors that do not hinder clarity:
« errors that do not affect meaning, for example gender, adjectival agreements

¢ infrequent errors that do not distract the listener from the content of what is being said.

Errors that hinder clarity:

= errors that make speech difficult to understand immediately (even if the meaning is
eventually understood)/errors that force listeners to strain to understand what is
meant, for example inappropriate tense formation, mismatch of subject and the
possessive adjective

« frequent errors hinder clarity as they will distract the listener from the content of what
is being said.

Errors that prevent meaning being conveyed:

= errors that mean the listener cannot understand the message

= errors that convey the wrong message
errors that make it unclear who is doing the action, i.e. using the incorrect person of
the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.

Prepared by Pack Production 2016
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Activity 2 Higher Speaking

Task 1 — Role play (HR6)

Candidate card

STIMULUS HRé
Topic: Travel and tourist transactions
Instructions to candidates:

You are at the reception of a hotel in France. The teacher will play the role of the
receptionist and will speak first.

You must address the receptionist as vous.
You will talk to the examiner using the five prompts below.
where you see - ? — you must ask a question
« where you see - ! - you must respond to something you have not prepared

Task

'. Vous étes a la réception d’un hétel en France. Vous parlez avec le/la réceptionniste.
1. Réservation — chambre
2. Vacances en France - raison
3.1
4, 7 Petit déjeuner — heures

5. ? Restaurant - recommandation

Prepared by Pack Production 2016
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Task 1 — Role play (HR6)

Teacher-Examiner card

STIMULUS HRé

Topic: Travel and tourist transactions
Instructions to teacher:

» Address the candidate as vous

+ The target language phrases below must be asked verbatim. There must be no
supplementary questions and no re-phrasing of questions but questions may
be repeated.

Begin the role play with the following introduction:

Vous étes a la réception d’un hétel en France. Vous parlez avec le/la réceptionniste.

1 | Je peux vous aider ?

Allow the candidate to book a room.

2 | Pourquoi venez-vous passer vos vacances en France ?

Allow the candidate to say why s/he comes on holidays in France.
3 !

Qu’est-ce que vous avez fait depuis votre arrivée en France ?

Allow the candidate to say what s/he has done since his/her arrival
in France.

Trés bien.
4 (?
Allow the candidate to state the timings for breakfast.
Give an appropriate brief response.
5 |2
Allow the candidate to ask you to recommend a restaurant.

Give an appropriate brief response.

21
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Task 1 — Role play

Assessment criteria

Assessment criteria for the Higher tier - Part 1
Role play - Higher tier (10 marks)

For this task, students” work is marked by Pearson using the following assessment
criteria. The mark grid is applied once to each individual response to the
prompts. There is a maximum of 2 marks for each of the five prompts on the role
play cards.

Mark | Descriptor

0 No rewardable communication; highly ambiguous OR pronunciation
prevents communication

1 Partially clear/ambiguous OR partially appropriate within the context of
the role play; pronunciation may affect clarity of communication

2 Clearly communicated; appropriate within the context of the roleplay;
unambiguous; pronunciation supports clear communication

Additional guidance on the mark scheme

Appropriate: relevant response related to the prompt, uses appropriate register
for the scenario.

Partially clear / Pronunciation may affect clarity of communication: makes
speech difficult to understand immediately (even if the meaning is eventually
understood)/forces the listener to strain to understand what is meant.

Guidance on application of role play mark grid

To exemplify application of the marking criteria, Higher role play 6 (HR6) has been
selected to demonstrate a possible range of perfermances. This guidance should be
viewed in conjunction with the Student and Teacher Cards and the assessment
criteria.
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Task 2 — Picture-based task (HP7)

Candidate card

>~

STIMULUS HP7

Topic: Holidays

(Source: © Prisma Bildagentur AG / Alamy Stock Photo)

Regarde la photo et prépare des réponses sur les points suivants :
« la description de la photo

+ ton opinion sur les grandes vacances

+  tesderniéres meilleures vacances

- les activités que tu feras quand tu iras en vacances avec tes amis
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Task 2 — Picture-based task (HP7)

Teacher-Examiner card

i

STIMULUS HP7

Topic: Holidays

(Source: @ Prisma Bildagentur AG / Alamy Stock Photo)

1. Décris-moi la photo.
[Autre chose 7]
2. Moi, je trouve que les grandes vacances sont trop longues. Quelle est ton opinion 7
[Pouirquoi (pas) 7 / Autre chose 7]
3. Parle-moi de tes derniéres meilleures vacances.
[Autre chose 7]
4. Que feras-tu quand tu iras en vacances avec tes amis ?
[Pouirquoi? / Autre chose 7]
5. Tu préféres aller dans un pays étranger ou rester chez toi quand tu es en vacances ?

[Potirquoi(pas) 7 / Autre chose 7]
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Task 2 Assessment criteria

Assessment criteria for the Higher tier - Part 2

Picture-based task - Higher tier (24 marks)
There are two mark grids to be applied to this task, which are:
« communication and content

« linguistic knowledge and accuracy.

Picture-based task: communication and content - Higher tier

Mark Descriptor
0 No rewardable material
1-4 = Responds to set questions with some development, some

hesitation and some prompting necessary

+ Some effective adaptation of language to describe, narrate and
inform in response to the set questions

« Expresses opinions with occasional, brief justification

 Pronunciation and intonation are intelligible, occasionally
inaccuracies affect clarity of communication

5-8 + Responds to set questions with frequently developed responses,
occasional hesitation, occasional prompting necessary

« Frequently effective adaptation of language to describe, narrate
and inform in response to the set questions

= Expresses opinions and gives justification with some development

« Pronunciation and intonation are intelligible, inaccuracies are
minimal and have no impact on clarity of communication

9-12 » Responds to set questions with mostly developed and fluent
responses, minimal hesitation and minimal prompting necessary

« Predominantly effective adaptation of language to describe,
narrate and inform, in response to the set questions

+ Expresses opinions effectively and gives justification which is
mostly developed

« Pronunciation and intonation are intelligible and predominantly
accurate

13-16 « Responds to the set questions with consistently fluent and
developed responses

+ Consistently effective adaptation of language to describe, narrate
and inform, in response to the set questions

« Expresses opinions with ease and gives fully-developed
justification

« Pronunciation and intonation are consistently accurate and
intelligible

Additional guidance

Adaptation of language to describe, narrate and inform: adapts language to
achieve different purposes in the language; students may adapt language more
effectively for one purpose than another, for example they may use language
effectively to inform but less effectively to narrate.
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Picture-based task: linguistic knowledge and accuracy - Higher tier

Mark Descriptor
0 No rewardable material
1-2 « Some accurate grammatical structures, including some successful

references to past, present and future events in response to the
set questions, some ambiguity

* Responses are partially coherent, errors occur that sometimes
hinder clarity of communication and occasionally prevent meaning
being conveyed

3-4 « Generally accurate grammatical structures, generally successful
references to past, present and future events in response to the
set questions, occasional ambiguity

¢ Responses are generally coherent although errors occur that
occasionally hinder clarity of communication

5-6 « Predominantly accurate grammatical structures, mostly successful
references to past, present and future events in response to the
set questions

+« Responses are predominantly coherent, errors occur but they
rarely hinder clarity of communication

7-8 « Consistently accurate grammatical structures, successful
references to past, present and future events in response to the
set questions

« Responses are coherent, any errors do not hinder the clarity of the
communication

Additional guidance

Errors: students are not expected to produce perfect, error-free speech in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on clarity.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the listener from the content of what is
being said.

Errors that hinder clarity:

« errors that make speech difficult to understand immediately (even if the meaning
is eventually understood)/errors that force listeners to strain to understand what is
meant, for example inappropriate tense formation, mismatch of subject and the
possessive adjective

« frequent errors hinder clarity as they distract the listener from the content of what
is being said.

Errors that prevent meaning being conveyed:

« errors that mean the listener cannot understand the message

« errors that convey the wrong message

« errors that make it unclear who is doing the action, i.e. using the incorrect person
of the verb

+« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Task 3 — Conversation

Part 1 Theme 2 — Local area, travel and holiday Part 2 Theme 3 — School

Assessment Criteria

Assessment criteria for the Higher tier - Part 3

Conversation - Higher tier (36 marks)

There are three mark grids to be applied to this task, they are:
= communication and content

« interaction and spontaneity

« linguistic knowledge and accuracy.

Conversation: communication and content - Higher tier

Mark Descriptor
0 No rewardable material
1-3 « Communicates information relevant to the topics and questions,

with occasionally extended sequences of speech

+ Uses language to produce straightforward ideas, thoughts and
opinions with occasional justification

« Uses a limited variety of mainly straightforward vocabulary,
communication for some purposes is constrained because of
restricted range of vocabulary

+ Pronunciation and intonation are intelligible, occasionally
inaccuracies affect clarity of communication

4-6 « Communicates information relevant to the topics and questions,
with some extended sequences of speech

+ Occasionally uses language creatively to express some individual
thoughts, ideas and opinions, some of which are justified

¢ Occasional variety in use of vocabulary, including some examples of
uncommon language with some variation of expression, fulfils
most purposes

« Pronunciation and intonation are intelligible, inaccuracies are
minimal and have no impact on clarity of communication

7-9 « Communicates detailed information relevant to the topics and
questions, usually with extended sequences of speech

« Frequently uses language creatively to express and justify a variety
of individual thoughts, ideas and opinions

+ Uses a variety of vocabulary, including frequent use of uncommon
language, to regularly vary expression for different purposes

+ Pronunciation and intonation are intelligible and predominantly
accurate

10-12 « Communicates detailed information relevant to the topics and
questions, consistently extended sequences of speech

« Consistently uses language creatively to express and justify a wide
variety of individual thoughts, ideas and opinions

« Consistently uses a wide variety of vocabulary, including uncommon
language, to consistently vary expression for different purposes

* Pronunciation and intonation are consistently accurate and
intelligible
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Additional guidance

Uses language creatively: examples of creative language use are:

using language to create an effect

manipulating language, including familiar, high frequency and simple language,
to respond to unfamiliar/unexpected contexts and purposes

using language to express thoughts, ideas, feelings and emotions

using language to inform and narrate ideas, thoughts and points of view to
maintain interest

applying a variety of vocabulary and structures to maintain interest

using language effectively to achieve more complex purposes, for example to
interest,

to convince,

Individual thoughts, ideas and opinions: this is linked to creative use of language
whereby students use language to express original thoughts, ideas and points of
view that go beyond the minimum/standard/predictable response.

Straightforward ideas, thoughts and opinions are those that give the
minimumy/standard/predictable response.

Prepared by Pack Production 2016
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Conversation: interaction and spontaneity - Higher tier

Mark Descriptor
0 No rewardable material
1-3 « Occasionally able to respond spontaneously with some examples of

natural interaction although often stilted

« Occasionally able to initiate and develop responses independently
but regular prompting needed

« Occasionally able to sustain communication, using
rephrasing/repair strategies if necessary to continue the flow;
frequent hesitation

4-6 « Responds spontaneously to some guestions, interacting naturally
for parts of the conversation

« Sometimes able to initiate and develop the conversation
independently, some prompting needed

« Sometimes able to sustain communication, using rephrasing/repair
strategies if necessary to continue the flow; some hesitation

7-9 * Responds to most questions spontaneously, resulting in mostly
natural interaction

« Mostly able to initiate and develop the conversation independently

« Able to sustain communication throughout most of the
conversation, using rephrasing/repair strategies if necessary to
continue the flow, occasional hesitation

10-12 +« Responds spontaneously and with ease to questions, resulting in
natural interaction

« Consistently able to initiate and develop the conversation
independently

« Able to sustain communication throughout, using rephrasing/repair
strategies if necessary to continue the flow

Additional guidance

Respond(s) spontaneously: gives a relevant, impromptu response based on
what they have heard.

Rephrasing/repair strategies are strategies that aid communication and allow
the conversation to be sustained, for example rephrasing, circumlocution, adjusting
the message, asking for clarification/repetition, repair strategies such as self-
correction; these strategies enable students to deliver the message when exact
vocabulary or expressions are not known.
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Conversation: linguistic knowledge and accuracy - Higher tier

Mark

Descriptor

0

No rewardable material

1-3

« Manipulates a limited variety of mainly straightforward grammatical

structures, minimal use of complex structures

« Some accurate grammatical structures, some successful references
to past, present and future events, some ambiguity

¢ Sequences of coherent speech although errors occur that often
hinder clarity of communication and occasionally prevent meaning
being conveyed

+« Manipulates grammatical structures with occasional variation,
complex structures used but repetitive

* Generally accurate grammatical structures, generally successful
references to past, present and future events

¢ Generally coherent speech although errors occur that sometimes
hinder clarity of communication

7-9

« Manipulates a variety of grammatical structures, some variety of
complex structures

¢« Predominantly accurate grammatical structures, mostly successful
references to past, present and future events

« Predominantly coherent speech; errors occur but they rarely hinder
clarity of communication

10-12

« Manipulates a wide variety of grammatical structures, frequent use
of complex structures

« Consistently accurate grammatical structures, consistently
successful references to past, present and future events

« Fully coherent speech; any errors do not hinder the clarity of the
communication

Additional guidance

Complex grammatical structures are considered to be:

« all grammar and structures that are included in the grammar list which are specific

to Higher tier GCSE

« varied and complex word order

+ using extended sentences that include a range of structures, for example
conjunctions, pronouns, reported speech and/or a range of lexis, for example to
express abstract ideas/convey justified arguments

« conceptually more challenging language

Straightforward grammatical structures are considered to be:

« repetitive, simple word order

« short, simple sentences that use a repetitive range of common,
high-frequency structures

« simple ideas, opinions and thoughts that are expressed but are not justified.
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Errors: students are not expected to produce perfect, error-free speech in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on clarity.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the listener from the content of what is
being said.

Errors that hinder clarity:

« errors that make speech difficult to understand immediately (even if the meaning
is eventually understood)/errors that force listeners to strain to understand what is
meant, for example inappropriate tense formation, mismatch of subject and the
possessive adjective

« frequent errors hinder clarity as they will distract the listener from the content of
what is being said.

Errors that prevent meaning being conveyed:

« errors that mean the listener cannot understand the message

« errors that convey the wrong message

« errors that make it unclear who is doing the action, i.e. using the incorrect person
or the verb

+« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Activity 4 Foundation Translation French-English

Foundation Tier Student A

SECTIONC

Translation
10 Translate this passage into English.

Je vais en vacances avec ma famille. J'adore visiter les monuments parce que j'aime
I'histoire. Je préfére rester dans un hétel car je deteste le camping. L'année derniére
nous sommes allés en Espagne, Il faisait chaud et je me suis bien amusé.

T am gon on  howd Wi th m
canhle -1 ovg \/(sittng at%.a ‘
M onarant because T |ike
istory. 1T prefec to Stay 10
G  hotel beccuse T haté
Camping. Last Yeors e went
Fo  Span. I The weabher coas
hot and 1 had loads oc¢
Fun.

Foundation Tier Student B

SECTIONC

Translation
10 Translate this passage into English.
| Je vais en vacances avec ma famille. Fadore visiter les monuments parce que j'aime |
| I'histoire. Je préfére rester dans un hétel car je déteste le camping. L'année derniére |

e eyt
I coent OM CEEEEESE Coth m_Lj
_CO&mi\uj .1 love \_;isi\_r}mﬁ the M™Mmonom
P becauwe | ke \r\istofj, | Prefere
Le oy e hotel  be cause
\ haée, Camping . \aSt Yea@
we enkt to Spain, I\t waoas

| nous sommes allés en Espagne. Il faisait chaud ef

|

Nt

NoE and & € It apes vgeen

D amos ng.
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Assessment grid for Foundation Translation French—English

SECTION C

Question Indicative content Mark

number

10 1 go on holiday with my family. (7)

I love visiting monuments because I like history.

I prefer staying in a hotel because I hate camping.
Last year we went to Spain.

It was hot and 1 enjoyed myself.

Mark Descriptor

0 No rewardable communication.

1-2 Only isolated sentences or phrases are communicated.

There are frequent errors and omissions in the translation that
prevent meaning being conveyed.

3-4 The meaning of the passage is partially communicated.

Some errors in the translation prevent meaning being conveyed,
e.g. frequent use of incorrect words, omitted phrases,
incorrect tenses.

5-6 The meaning of the passage is mostly communicated.
Occasional errors affect the flow or clarity of the translation, e.g.
incorrect words, omitted words, inexact syntax.

7 The meaning of the passage is fully communicated.

Any errors do not detract from the overall flow or clarity of the
translation.
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Activity 5 Higher Translation French - English

Higher Tier Student A

10 Translate this passage into English.

| Ma connaissance du frangais me permet de voyager plus facilement. Mes

| compétences linguistiques m'ont permis de trouver un emploi en Suisse. 5i on

| veut travailler a I'étranger, on peut chercher un poste pour lequel on a besoin de

| quelgu'un qui parle bien le frangais. Sans |'avoir étudié, je n‘aurais pas rencdntré mes

:_ amis suisses. i

Kdow leadloe enc.n
?\\?u; QMOW\?_QC? N\% “é)‘? rakie

Feamel easil Cepep et ence
\‘\rxcduf&‘nq_g' = M ma Yo Ead
O, NS Z2ex Lo ol -
1& wWe wonr o work inag
Sloenign covntry ¢ e an §iad
o place for O peop pergon
LWho need O person  Who Cun
Speauc frepen Qood  frencn

WD s %g%\%(é%u-

N Dwolzex Lwd

opweriag A frond
Higher Tier Student B

SECTIONC
Translation

10 Translate this passage into English.

Ma connaissance du francais me permet de voyager plus facilement. Mes

compétences linguistiques m'ont permis de trouver un emploi en Suisse. Si on

veut travailler a I'étranger, on peut chercher un poste pour lequel on a besoin de
‘quelqu’un qui parle bien le frangais. Sans l'avoir étudié, je n‘aurais pas rencontré mes |
amis suisses.

MW kn,ouwdr@e, Op frenthy pumts me to

travels mao @mefcvgy

laguustue.  CoOmp eha g allows Mt o
o employmeénts i Swibzes lond. . If
W wa{{m work abrgaol, W ConL
WOk for Ovpeazsiy pOSt off WL . W& gouy
Fow, o, puson whe Speaks good
preanehv. 1L g Ve stuoteol, ¢ ! wolldy

be able o Nciééé)n 40— My Swias {rend

B <
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Assessment grid for Higher Translation French - English

SECTION C
Question Indicative content Mark
Number
10 (7)
My knowledge of French allows me to
travel more easily. My linguistic skills have
enabled me to find a job in Switzerland. If
you want to work abroad, you can look for
a position which requires someone who
speaks French well. Without having studied
it, I would not have met my Swiss friends.
Mark Descriptor
0 No rewardable communication.
1-3 The meaning of the passage is partially communicated.

Some errors in the translation prevent meaning being conveyed, e.qg.
frequent use of incorrect words, omitted phrases, incorrect tenses.

The meaning of the passage is mostly communicated.
QOccasional errors affect the flow or clarity of the translation, e.g.
incorrect words, omitted words, inexact syntax.

The meaning of the passage is fully communicated.
Any errors do not detract from the overall effectiveness of the

translation.
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Activity 7 Foundation Writing

Question 1

Un événement sportif

(Source: Ben Pipe Photography)

Tu participes & un événement sportif au Canada. Tu postes cette photo sur des
médias sociaux pour tes amis.

Ecris une description de la photo et exprime ton opinion sur le sport.

Ecris 20-30 mots environ en franqais.

swm?mmngao{@s 9enS e

?,\m s 0oWlent ef  popdor, A\ dolaienit
lat  lemcberabole oo ]

Nl PP e %m@ e le baSkel -
vall el un SR O Mg el
S WYRKER NG o DR b il O i g
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Assessment Criteria

Question 1: communication and content mark grid — Foundation tier

0 No rewardable material

1-2 .

Some relevant, basic information without development

Uses language to inform, give short descriptions and express opinions
with limited success

Uses limited selection of common, familiar vocabulary and expression
with frequent repetition

Mostly relevant information, minimal extra detail

Uses language to give short descriptions, simple information and opinions
with variable success

Uses small selection of common, familiar vocabulary and expression with
some repetition

Relevant information with occasional extra detail

Uses language to give short descriptions, simple information and opinions
with some success

Uses small selection of common, familiar vocabulary and expression with
little repetition

Question 1: linguistic knowledge and accuracy mark grid - Foundation tier

0 | No rewardable material

1-2 .

5-6 .

Produces simple, short sentences in isolation

Limited accurate application of a small selection of straightforward
grammatical structures, limited success in referring to present events;
frequently errors prevent meaning being conveyed

Produces simple, short sentences with little linking

Inconsistently accurate application of a small selection of
straightforward grammatical structures, inconsistently successful
reference to present events; often errors occur that hinder clarity of
communication and occasionally prevent meaning

Produces simple sentences with some linking

Accurate application of a small selection of straightforward grammatical
structures, refers successfully to present events as appropriate to the
task; occasionally errors cccur that hinder clarity of communication
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Additional guidance

Straightforward grammatical structures are considered to be:

= repetitive, simple word order

« short, simple sentences that use a repetitive range of common,
high-frequency structures

« simple ideas, opinions and thoughts that are expressed but are not justified.

Errors: The mark grid describes the frequency of errors and the impact that errors
have on coherence.

Errors that do not hinder clarity:

= errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the reader from the content and which result in
coherent writing.

Errors that hinder clarity:

« errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand
what is meant, for example inappropriate tense formation, mismatch of subject and
the possessive adjective

« frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

= errors that mean the reader cannot understand the message

« errors that convey the wrong message
errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Question 2

E Etudes en France
i 2 Vous allez étudier en France. Vous écrivez au directeur du collége ot vous allez.
i
; i Ecrivez un e-mail avec les informations suivantes -
_;i * quand vous voulez commencer vos studes au collége
| + ol vous allez loger
+  les matiéres que vous aimez
i *  pourquoi vous voulez étudier en France.,
Il faut écrire en phrases complétes.
Ecrivez 40-50 mots environ en francais.

Monsieur/Madame,
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Question 2 - Foundation tier (16 marks)

For this question, students’ work is marked by Pearson using assessment criteria
given in two mark grids:

« communication and content
« linguistic knowledge and accuracy.

This question requires students to write in a formal style/register (see Additional
guidance below).

The student is expected to produce 40-50 words for this task. The number of words is
approximate and students will not be penalised for writing more or fewer words than
recommended in the word count. All work produced by the student must be marked.

Question 2: communication and content mark grid - Foundation tier

0 No rewardable material
1-2 ¢ Limited information given likely to consist of single words and phrases
¢ Limited ability to use language to present simple facts, inform and note
down key points; expression is frequently constrained and
communication often breaks down
+ Repetitive use of a limited selection of common words and phrases;
heavy reliance on language of the stimulus material to express
thoughts
= Knowledge of register and style is rarely evident because of restricted
use of vocabulary and expression
3-4 « Some brief information given, basic points made without development
Occasional success in using language to present simple facts,
information and to note down key points but expression is sometimes
constrained and communication occasionally breaks down
 Limited use of common, familiar vocabulary and expression with
frequent repetition; some reliance on language of the stimulus material
to express thoughts
Occasional appropriate use of register and style
5-6 + Some relevant information given appropriate to the task, basic points
made with little development
+ Uses language with some success, to present simple facts, information
and to note down key points, expression is occasionally constrained
« Uses a small range of, common, familiar vocabulary and expression,
mostly independently selected, with some repetition; mostly goes
beyond the language of the stimulus material
= Mostly appropriate use of register and style, mostly sustained
7-8 ¢ Relevant information given appropriate to the task, basic points made
with some development
« Uses language mostly with success, to present simple facts,
information and to note down key points using simple ideas
« Uses independently selected, common, familiar vocabulary and
expression with little repetition; goes beyond the language of the
stimulus material
« Appropriate use of register and style sustained

Additional guidance

Independently selected ... vocabulary and expression: Students may use key
words from the stimulus material but to demonstrate their knowledge of vocabulary and
ability to express themselves independently they must be able to use vocabulary and
expression that is not in the stimulus material.

Register and style definition: Formal register and style includes, for example,
avoidance of slang, over-familiar language, exaggeration, ‘text-speak’, inappropriate
colloquialisms or writing in a conversational style. Formal register and style require the
use of the formal structure when using, for example, verbs and possessive adjectives.
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Question 2: linguistic knowledge and accuracy mark grid - Foundation tier

0 No rewardable material
1-2 « Repetitive use of minimal selection of straightforward grammatical
structures

e Produces individual words/set phrases
+ Limited accuracy in grammatical structures used, limited success in
referring to present and future events; regular errors prevent meaning
being conveyed
3-4 « Use of a restricted range of straightforward grammatical structures,
frequent repetition
« Produces simple, short sentences, which are not linked
¢ Occasional accuracy in grammatical structures used, occasional success
in referring to present and future events; sometimes errors prevent
meaning being conveyed
5-6 ¢ Uses straightforward grammatical structures, some repetition
¢ Produces simple, short sentences with minimal linking
 Some accurate use of straightforward grammatical structures, some
success in referring to present and future events to meet the
requirements of the task; occasionally errors prevent meaning being
conveyed
7-8 « Uses straightforward grammatical structures, occasional repetition
« Produces predominantly simple sentences occasionally linked together
¢ Mostly accurate use of straightforward grammatical structures, mostly
successful references to present and future events to meet the
requirements of the task; occasionally errors hinder clarity of
communication

Additional guidance

Straightforward grammatical structures are considered to be:

« repetitive, simple word order

« short, simple sentences that use a repetitive range of common, high-frequency
structures

« simple ideas, opinions and thoughts that are expressed but are not justified.

Errors: The mark grid describes the frequency of errors and the impact that errors
have on coherence.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

¢ infrequent errors that do not distract the reader from the content and that result in
coherent writing.

Errors that hinder clarity:

« errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand
what is meant, for example inappropriate tense formation, mismatch of subject and
the possessive adjective

¢ frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

= errors that mean the reader cannot understand the message

= errors that convey the wrong message

« errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Question 3

Les ambitions
(b} Un site Internet francais pour les jeunes cherche ton opinion sur les ambitions.

Ecris a ce site Internet.

Tu dois faire référence aux points suivants -
la sorte de personne que tues
le travail que tu as déja fait -
pourquoi avoir de l'ambition est important ou non
tes projets pour l'avenir. v

Ecris 80-90 mots environ en francais.

1207

La. Sode do o gersome a3 ) » O gprble  wna
P00 genis  ve Sporhg ok % aver ke v (o rins

Lﬁl &fﬂwwl QUL Ne wdﬁﬁu Yaid ok | imewe cany Promes ienishe
W Tpeke e Doudrads o ewt  Jeb pusse aW o Aty
Sadue b g W B b S glu male Ju pendo .

e fewe o 90 Y U pun 0 Qgm0
b frackie obormpm s be s logb Se Juis  du pock
bo b dmend . Se aee du oebbo Fosse Gl Ve [psplod
P iospoboa or  Fagle Dybeden. € unt cpramd b I
du ot ek ton i o) Mi Comms (S _Mﬂf‘. plojetk

POt L owanly ooy a&—nﬁﬁﬁ@—% pronvlsa
Une Gaiie oF s oy SSpam. R perse qu b U esprop o
bes chud O bon o we o ow s |08 Unydle
Coopm 35 don Sorim w1 0 o0 b paky o

- Pan‘iem_cf,m. ar_? bon.
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Question 3 - Foundation tier (20 marks)

For this question, students” work is marked by Pearson using assessment criteria
given in two mark grids:

« communication and content
¢ linguistic knowledge and accuracy.

This question contains four bullet points that form part of the task. Failure to cover all
four bullet points will impact on the marks that can be awarded against the requirements
of the two mark grids for this question (see below). There is no requirement for even
coverage of the bullet points in any band. However in order to access marks in the top
band students must refer to all bullet points and meet the other assessment criteria in
the top band.

This question requires students to write in an informal style (see Additional guidance
below).

The student is expected to produce 80-90 words for this task. The number of words is
approximate and students will not be penalised for writing more or fewer words than
recommended in the word count. All work produced by the student must be marked.

Question 3: communication and content mark grid - Foundation tier

0 No rewardable material
1-3 = Communicates brief information relevant to the task with little
development
+ Limited adaptation of language to narrate, inform and interest;
straightforward personal opinions are given with limited justification
« Expresses straightforward thoughts and ideas; uses common, familiar
language with repetition
'« Variable use of appropriate register and style
4-6 « Communicates information relevant to the task, with development of
the occasional key point and idea
« Some effective adaptation of language to narrate and inform; attempts
are made to interest and give convincing personal opinions which are
occasionally successful
« Expresses mainly straightforward thoughts and ideas with the
occasional individual thought/idea; some different examples of
common,
familiar language
« Appropriate use of register and style is evident but with
inconsistencies
7-9 « Communicates information relevant to the task, with development of
some key points and ideas
= Mostly effective adaptation of language to narrate and inform, some
effective language to interest and give convincing personal opinions
« Some examples of creative language use to express individual
thoughts and ideas; a variety of mainly common, familiar language
with the occasional example of uncommon language
+ Appropriate use of register and style is evident but with occasional
inconsistency

10-12 |« Communicates information relevant to the task with expansion of key

points and ideas

« Effective adaptation of language to narrate, inform, interest and give
convincing personal opinions

+ Frequent examples of creative language use to express individual
thoughts and ideas; a variety of vocabulary and expression, some
examples of uncommon language

« Appropriate use of register and style throughout with minimal
inconsistency
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Additional guidance

Creative language use - examples of creative language use are:

¢ using language to create an effect

¢ using language, including familiar, high-frequency and simple language, to respond to
unfamiliar/unexpected contexts and purposes

¢ using language to express thoughts, ideas, feelings and emotions

« using language to inform and narrate ideas, thoughts and points of view to
maintain interest

« applying a variety of vocabulary and structures to maintain interest
using language effectively to achieve more complex purposes, for example to interest,
to convince.

Individual thoughts, ideas and opinions: this is linked to creative use of language
whereby students use language to express original thoughts, ideas and points of view
that go beyond the minimum/standard/predictable response.

Register and style definition: Informal register and style - examples of informal
style include colloquial, conversational language which students would use with friends.
It also requires use of the informal structure when using, for example, verbs and
possessive adjectives.

Adaptation of language to narrate, inform, interest and give convincing
opinions: adapts language to achieve different purposes in the language; students may
adapt language more effectively for one purpose than another, for example they may
use language effectively to narrate but less effectively to interest or give a convincing
opinion,
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Question 3: linguistic knowledge and accuracy mark grid - Foundation tier

0 No rewardable material
1-2 « Uses straightforward grammatical structures, some repetition
¢ Produces brief, simple sentences, limited linking of sentences
« Variable accuracy with language and structures, variable success when
referring to past, present and future events, regular ambiguity; often
errors prevent meaning being conveyed
3-4 « Uses mostly straightforward grammatical structures, occasional
repetition
+ Produces occasionally extended sentences linked with familiar,
straightforward conjunctions
¢ Some accurate language and structures, including some successful
references to past, present and future events, some ambiguity; often
errors occur that hinder clarity of communication and occasionally
prevent meaning being conveyed
5-6 « Different examples of straightforward grammatical structures are evident
+ Produces some extended sentences that are linked with familiar,
straightforward conjunctions
¢ Frequently accurate language and structures, including mostly successful
references to past, present and future events, occasional ambiguity;
sometimes errors occur that hinder clarity of communication
7-8 ¢« Some variation of grammatical structures, occasional complex structure
+ Produces frequently extended sentences, well linked together
« Generally accurate language and structures, including successful
references to past, present and future events; occasionally errors occur
that hinder clarity of communication

Additional guidance

Complex grammatical structures are considered to be:

« varied and complex word order

¢ using extended sentences that include a range of structures, for example
conjunctions, pronouns, reported speech and/or a range of lexis, for example to
express abstract ideas/convey justified arguments

« conceptually more challenging language.

Straightforward grammatical structures are considered to be:

« repetitive, simple word order

« short, simple sentences that use a repetitive range of common, high-frequency
structures

¢ simple ideas, opinions and thoughts that are expressed but are not justified.

Errors: students are not expected to produce perfect, error-free writing in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

¢ infrequent errors that do not distract the reader from the content and which result in
coherent writing.

Errors that hinder clarity:

« errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand
what is meant, for example inappropriate tense formation, mismatch of subject and
the possessive adjective

« frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

¢ errors that mean the reader cannot understand the message

= errors that convey the wrong message

« errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Question 4

{

o o g e e e e nram

Le coliége

4 Traduis les phrases suivantes en frangais.

{a} Ilike my school.

{b) There are lots of clubs.

o g o

(c) Usu.aﬂy lessons start at 8.00,

. .NOrMmLMMJ,....].tS».. Muli;re.s . Lmj Lm ”

(d) My favourite subject is English, but | don't like geography.

N-‘L‘luml'& \M MBAS FMM
e

{e) Last year | played tennis, but now | prefer football, because it is more fun.

frongek of il
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Question 4 - Foundation tier (12 marks)

Translation mark grids and example responses

Mark grid for sentences (a), (b) and (c¢), which are worth 2 marks each. The
mark grid will be applied to each individual sentence.

0 No rewardable material

1 Meaning partially communicated with errors that hinder clarity or prevent
meaning being conveyed

2 Meaning fully communicated with occasional errors that do not hinder
clarity

Question = Example response

number

4(a) J’aime mon collége.

4(b) Il y a beaucoup de clubs.

4(c) D’habitude, les cours commencent a 8h00.

Mark grid for sentences (d) and (e), which are worth 3 marks each. The mark
grid will be applied to each individual sentence.

No rewardable material

1 « Some words are communicated but the overall meaning of the sentence
is not communicated
2 ¢« The meaning of the sentence is partially communicated

= Linguistic structures and vocabulary are mostly accurate with some
errors that hinder clarity or prevent meaning being conveyed
3 ¢ The meaning of the sentence is fully communicated
Linguistic structures and vocabulary are accurate with only occasional
errors that do not hinder clarity

Question | Example response

number
4(d) Ma matiere préférée est I'anglais, mais je n‘aime pas la géographie.
4(e) L'année derniére je jouais au tennis, mais maintenant je préfere le football,

parce que c'est plus amusant.

Additional guidance

Errors: students are not expected to produce perfect, error-free writing in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the reader from the content and which result in
coherent writing.

Errors that hinder clarity:

« errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand
what is meant, for example inappropriate tense formation, mismatch of subject and
the possessive adjective

s frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

« errors that mean the reader cannot understand the message

« errors that convey the wrong message

« errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Activity 8 Higher Writing

Question 1

Le Nouvel An

YO Lo Qi emOd Lo PO as
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Assessment criteria for the Higher tier

Question 1 - Higher tier (20 marks)

For this question, students’ work is marked by Pearson using assessment
criteria given in two mark grids:

« communication and content
« linguistic knowledge and accuracy.

This question contains four bullet points that form part of the task. Failure to cover
all four bullet points will impact on the marks that can be awarded against the
requirements of the two mark grids for this question (see below). There is no
requirement for even coverage of the bullet points in any band. However in order
to access marks in the top band students must refer to all bullet points and meet
the other assessment criteria in the top band.

This question requires students to write in an informal style (see Additional
guidance below).

The student is expected to produce 80-90 words for this task. The number of words
is approximate and students will not be penalised for writing more or fewer words
than recommended in the word count. All work produced by the student must be
marked.

Question 1: communication and content mark grid - Higher tier

|0 No rewardable material
1-3 ¢ Communicates brief information relevant to the task with little
development
« Limited adaptation of language to narrate, inform and interest;
straightforward personal opinions are given with limited justification
« Expresses straightforward thoughts and ideas; uses common, familiar
language with repetition
| « Variable use of appropriate register and style
4-6 « Communicates information relevant to the task, with development of
the occasional key point and idea
= Some effective adaptation of language to narrate and inform; attempts
are made to interest and give convincing personal opinions which are
occasionally successful
« Expresses mainly straightforward thoughts and ideas with the
occasional individual thought/idea; some different examples of
common, familiar language
« Appropriate use of register and style is evident but with
inconsistencies

7-9 « Communicates information relevant to the task, with development of
some key points and ideas
« Mostly effective adaptation of language to narrate and inform, some
effective language to interest and give convincing persenal opinions
« Some examples of creative language use to express individual
thoughts and ideas; a variety of mainly common, familiar language
with the occasional example of uncommon language
« Appropriate use of register and style is evident but with occasional
inconsistency
10-12 ¢ Communicates information relevant to the task with expansion of key
points and ideas
+ Effective adaptation of language to narrate, inform, interest and give
convincing personal opinions
« Frequent examples of creative language use to express individual
thoughts and ideas; a variety of vocabulary and expression, some
examples of uncommon language
« Appropriate use of register and style throughout, with minimal
inconsistency
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Additional guidance

Creative language use - examples of creative language use are:

« using language to create an effect

« using language, including familiar, high frequency and simple language, to
respond to unfamiliar/unexpected contexts and purposes

« using language to express thoughts, ideas, feelings and emotions

* using language to inform and narrate ideas, thoughts and points of view to
maintain interest

« applying a variety of vocabulary and structures to maintain interest

+ using language effectively to achieve more complex purposes, for example to
interest, to convince.

Individual thoughts, ideas and opinions: this is linked to creative use of language
whereby students use language to express original thoughts, ideas and points of
view that go beyond the minimum/standard/predictable response.

Register and style definition: Informal register and style - examples of
informal style include colloquial, conversational language that students would use
with friends. It also requires use of the informal structure when using, for example,
verbs and possessive adjectives.

Adaptation of language to narrate, inform, interest and give convincing
opinions: adapts language to achieve different purposes in the language; students
may adapt language more effectively for one purpose than another, for example
they may use language effectively to narrate but less effectively to interest or give
a convincing opinion,
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Question 1: linguistic knowledge and accuracy mark grid - Higher tier

0 No rewardable material
1-2 « Uses straightforward grammatical structures, some repetition
« Produces brief, simple sentences, limited linking of sentences
¢ \Variable accuracy with language and structures, variable success when
referring to past, present and future events, regular ambiguity; often
errors prevent meaning being conveyed
3-4  Uses mostly straightforward grammatical structures, occasional
repetition
« Produces occasionally extended sentences linked with familiar,
straightforward conjunctions
« Some accurate language and structures, including some successful
references to past, present and future events, some ambiguity; often
errors occur that hinder clarity of communication and occasionally
_ _ prevent meaning being conveyed
5-6 + Different examples of straightforward grammatical structures are
evident
*« Produces some extended sentences that are linked with familiar,
straightforward conjunctions
« Frequently accurate language and structures, including mostly
successful references to past, present and future events, occasional
ambiguity; sometimes errors occur that hinder clarity of
communication
7-8 ¢ Some variation of grammatical structures, occasional complex
structure
« Produces frequently extended sentences, well linked together
+« Generally accurate language and structures, including successful
references to past, present and future events; occasionally errors
occur that hinder clarity of communication

Additional guidance

Complex grammatical structures are considered to be:

« all grammar and structures that are included in the grammar list which are
specific to Higher tier GCSE

« varied and complex word order

« using extended sentences that include a range of structures, for example
conjunctions, pronouns, reported speech and/or a range of lexis, for example to
express abstract ideas/convey justified arguments

= conceptually more challenging language.

Straightforward grammatical structures are considered to be:

« repetitive, simple word order

« short, simple sentences that use a repetitive range of common,
high-frequency structures

« simple ideas, opinions and thoughts that are expressed but are not justified.

Errors: students are not expected to produce perfect, error-free writing in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the reader from the content and which
result in coherent writing.

Errors that hinder clarity:

« errors that make writing difficult to understand immediately (even if the meaning
is eventually understood)/errors that force readers to re-read in order to
understand what is meant, for example inappropriate tense formation, mismatch
of subject and the possessive adjective

« frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

« errors that mean the reader cannot understand the message

+ errors that convey the wrong message

« errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

« mother-tongue interference,

NB: these are examples only and do not constitute a finite list.
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Question 2(a)
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Question 2 - Higher tier (28 marks)

For this question, students’ work is marked by Pearson using assessment
criteria contained in two mark grids:

« communication and content
¢ linguistic knowledge and accuracy.

This question contains four bullet points that form part of the task. Failure to cover
all 4 bullet points will impact on the marks that can be awarded against the
requirements of the two mark grids for this question (see below). There is no
requirement for even coverage of the bullet points in any band. However in order
to access marks in the top band students must refer to all bullet points and meet
the other assessment criteria in the top band.

This question requires students to write in a formal register/style (see Additional
guidance below).

The student is expected to produce 130-150 words for this task. The number of
words is approximate and students will not be penalised for writing more or fewer
words than recommended in the word count. All work produced by the student
must be marked.

Question 2: communication and content mark grid - Higher tier

0 _No rewardable material
1-4 « Communicates occasionally detailed information relevant to the task
with occasionally effective development of key points and ideas
« Some effective adaptation of language to narrate, inform,
interest/convince

19-12 I

13-16 |

Occasional examples of creative use of language to express individual
thoughts, ideas and points of view, occasional justification; variety of
mainly common, familiar language, occasional examples of uncommon
language

Appropriate use of register and style with the occasional inconsistency
Communicates some detailed information relevant to the task,
frequently effective development of key points and ideas

Frequently effective adaptation of language to narrate, inform,
interest/convince

Examples of creative use of language to express some individual
thoughts, ideas and points of view, some justified; some variation of
vocabulary and expression with some examples of uncommon
language

Appropriate use of register and style with few inconsistencies
Communicates detailed information relevant to the task, with mostly
effective development of key points and ideas

Mostly effective adaptation of language, to narrate, inform,
interest/convince

Creative use of language to express a range of individual thoughts,
ideas and points of view, most of which are justified; variety of
vocabulary and expression, frequent examples of uncommon language
Predominantly appropriate use of register and style

Communicates detailed information relevant to the task, with
consistently effective development of key points and ideas

Consistently effective adaptation of language to narrate, inform,
interest/convince

Creative use of language to express and fully justify a wide range of
individual thoughts, ideas and points of view; wide variety of vocabulary
and expression, many examples of uncommon language

Consistent use of appropriate register and style throughout
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Additional guidance

Creative use of language - examples of creative language use are:

e using language to create an effect

« using language, including familiar, high frequency and simple language, to
respond to unfamiliar/unexpected contexts and purposes

* using language to express thoughts, ideas, feelings and emotions

¢ using language to inform and narrate ideas, thoughts and points of view to
maintain interest

« applying a variety of vocabulary and structures to maintain interest

« using language effectively to achieve more complex purposes, for example to
interest, to convince.

Individual thoughts, ideas and opinions: this is linked to creative use of language
whereby students use language to express original thoughts, ideas and points of
view that go beyond the minimum/standard/predictable response.

Adaptation of language to narrate, inform, interest/convince: adapts
language to achieve different purposes in the language; students may adapt
language more effectively for one purpose than another, for example they may use
language effectively to narrate but less effectively to interest/convince.

Register and style definition: Formal register and style includes, for example,
avoidance of slang, over-familiar language, exaggeration, ‘text-speak’,
inappropriate colloquialisms or writing in a conversational style. Formal register and
style require the use of the formal structure when using, for example, verbs and
possessive adjectives.
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Question 2: linguistic knowledge and accuracy mark grid - Higher tier

No rewardable material

1-3 + Uses a variety of mainly straightforward grammatical structures,

occasional examples of repetitive complex language

« Occasional sequences of fluent writing, occasionally extended, well-
linked sentences

« Straightforward grammatical structures are largely accurate with
occasional accurate use of complex language, some successful
references to past, present and future events but some ambiguity;
errors occur that sometimes hinder clarity of communication

4-6 « Some variation of grammatical structures, including some repetitive

instances of complex language

+ Prolonged sequences of fluent writing, some extended, well-linked
sentences

« Generally accurate language and structures, frequently successful
references to past, present and future events, occasional ambiguity;
errors occur that occasionally hinder clarity of communication

' 7-9 « Uses a variety of grammatical structures, including some different

examples of complex language

¢ Predominantly fluent response; frequent extended sentences, mostly
well linked

+ Mostly accurate language and structures, mostly successful references
to past, present and future events; errors occur but they rarely hinder
clarity of communication

| 10-12 « Uses a wide variety of grammatical structures, including complex

language

Fluent response throughout with extended, well-linked sentences
Consistently accurate language and structures, consistently successful
references to past, present and future events; any errors do not
hinder the clarity of the communication

Additional guidance

Complex grammatical structures are considered to be:

all grammar and structures that are included in the grammar list which are
specific to Higher tier GCSE

varied and complex word order

using extended sentences that include a range of structures, for example
conjunctions, pronouns, reported speech and/or a range of lexis, for example to
express abstract ideas/convey justified arguments

conceptually more challenging language.

Straightforward grammatical structures are considered to be:

repetitive, simple word order

short, simple sentences that use a repetitive range of common,
high-frequency structures

simple ideas, opinions and thoughts that are expressed but are not justified.

Errors: students are not expected to produce perfect, error-free writing in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity:

« errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the reader from the content and which
result in coherent writing.

Errors that hinder clarity:

+ errors that make writing difficult to understand immediately (even if the meaning
is eventually understood )/errors which force readers to re-read in order to
understand what is meant, for example inappropriate tense formation, mismatch
of subject and the possessive adjective

+ frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

« errors that mean the reader cannot understand the message

« errors that convey the wrong message

+ errors that make it unclear who is doing the action, for example using the
incorrect person of the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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Question 3

3 Traduis le passage suivant en frangais

Olivier lives near his school in Paris and he arrives there early. He doesn't like school;
he’s good at maths but has found science difficult. However, for him, education is

important, as he wants to go to university and get a good job when he’s older. He
thinks that by working hard, he will succeed.
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Question 3 - Higher tier (12 marks)
Translation mark grid and example response

The translation mark grid assesses both communication and content and
linguistic knowledge and accuracy. When awarding marks, the student’s
response across the whole paragraph should be considered.

0 No rewardable material

1-3 * Meaning of some individual words or phrases is conveyed; frequent
omissions/incorrectly communicated words and phrases/mother-
tongue interference

« Some straightforward structures are accurate but regular errors
prevent meaning of individual phrases/sentences being conveyed

4-6 « The meaning of the passage is partially communicated, some words
and phrases are omitted/incorrectly communicated
« Language and structures are accurate in some phrases and sentences
but some errors prevent meaning being conveyed
7-9 » The meaning of the passage is mostly communicated, occasional
words are omitted/incorrectly communicated
* Mostly accurate language and structures; errors occur that
occasionally hinder clarity and in rare instances prevent meaning being
_ conveyed
10-12 « The meaning of the passage is fully communicated
« Consistently accurate language and structures, any errors do not
hinder clarity

Question | Example response
number

3 Olivier habite prés de son collége a Paris et il y arrive de bonne heure. II
n‘aime pas le collége; il est fort en maths, mais il a trouvé les sciences
difficiles. Cependant, pour lui, "éducation est importante, parce gu’il veut
aller a l'université et trouver un bon emploi quand il sera plus age. Il
pense qu’en travaillant dur, il réussira.

Additional guidance

Errors: students are not expected to produce perfect, error-free writing in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity.

+ errors that do not affect meaning, for example gender, adjectival agreements

« infrequent errors that do not distract the reader from the content and which
result in coherent writing.

Errors that hinder clarity:

« errors that make writing difficult to understand immediately (even if the meaning
is eventually understood)/errors that force readers to re-read in order to
understand what is meant, for example inappropriate tense formation, mismatch
of subject and the possessive adjective

« frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

* errors that mean the reader cannot understand the message

+ errors that convey the wrong message

« errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

« mother-tongue interference.

NB: these are examples only and do not constitute a finite list.
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