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	Collection: Relationships 
	‘Neutral Tones’ Thomas Hardy

	Resources required:
· Edexcel GCSE Poetry Anthology, page 10
· Audio A5
· Glossary PowerPoint A5 
· Worksheets A5.1, A5.2, A5.3, A5.4
	Assessment focuses:
AO2
AO3


	LESSON 5

	Learning objective: 
· to explore Hardy’s use of pathetic fallacy and other imagery in establishing and maintaining the tone of the poem.
	Glossary terms: 
· chidden 
· sod

· rove

· wring

· quatrain

· pathetic fallacy

· personification
· anapaests

· dactyls

· tetrameter

	Introduction: 
Teacher/Context: 
· Hardy was a 19th-/early-20th-century poet and novelist who was influenced by both the emotionalism of the Romantic Movement and the social realism of campaigning novelists such as Charles Dickens.
· Hardy’s novels often focused on tragic characters and criticised the social problems of Victorian England.

· Many of Hardy’s poems deal with the theme of disappointment in life and love. ‘Neutral Tones’, one of his best-known early poems, published in Wessex Poems and Other Verses in 1898, is no exception.
Pairs:

Ahead of a first reading, ask students to consider what the title of the poem suggests. Pairs should discuss what they understand by the word ‘neutral’. They could think about a chart of colours and suggest which ones they would describe as ‘neutral’, e.g. white, cream, beige, grey, tan, brown, olive green, etc. What else might ‘neutral’ mean (e.g. unbiased, uninvolved, maintaining one’s distance)? Then move on to explore the ambivalence also inherent in the word ‘Tones’ – might Hardy mean shades of colour? Tones of voice? A mixture of both?
Whole class/First reading:
Play Audio A5 while students follow the text on page 10 of the Poetry Anthology. They should be able to identify the poet’s use of quatrains and the regular rhyme scheme as they listen/read. Discuss how the ABBA rhyme scheme entraps the reader in a kind of vicious circle, like the relationship it presents. Students should consider what relationship Hardy is presenting; some may start making connections to other poems in this collection. 
Encourage students to annotate a copy of the poem (provided on Worksheet A5.1), paying particular attention to any elements that could qualify as ‘neutral’, e.g. winter day, white sun, ash, gray, deadest thing, grayish leaves, all variations on ‘lack of colour’, but also with heavy undertones of being ‘drained of feeling/life’. Establish that the repetition of ‘a pond’ and ‘grayish leaves’ at the end brings the poem full circle, back to its starting point: the couple are standing by a source of life – water, but are forced to reflect on the dead remnants of their past relationship. 
Discuss too the ‘tones’ of the title: what is the overall tone used by the poet to describe this encounter (melancholy; Regretful; pessimistic)? How do students think the poet feels about this encounter? What conclusions does his tone allow us to draw about his feelings?
Individuals:

Ask individual volunteers to share their ideas with the class. Record their initial thoughts on the whiteboard to refer to later in the lesson.

	Development: 
Pairs/Exploring pathetic fallacy:
Remind students of their earlier discussion about tone. Introduce the term ‘pathetic fallacy’ (display Glossary PowerPoint A5 slide 3), meaning how writers establish tone by using descriptions of nature to foreshadow or echo the human feelings and moods they are trying to capture. Ask pairs to consider where in the poem Hardy uses pathetic fallacy to contribute to the overall feeling of futility, loss and depression (e.g. setting the meeting in the drabbest season of the year – winter; adjectives denoting washed-out colours in nature – white, gray, grayish; the verbal adjective starving to personify the ground where they stand; use of simile comparing a facial expression to an ominous bird). Using Worksheet A5.2, ask pairs to highlight one powerful word, phrase or image from each quatrain – whether exemplifying pathetic fallacy or a different device – and explain why it is effective in establishing the tone of the poem. Share some answers with the class.
Pairs/Exploring form and structure:
Looking again at the poem, ask students to now consider the poem’s structure, rhyme and rhythm. Guide students to consider the use of repetition in the final stanza and the rhyme and rhythm in the poem – why the various iambic forms might be used and the effect of the ‘jerky’ sounding lines. Share some answers with the class.
Independent writing: 

If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to explain in writing, making use of textual references and PEEE, how Hardy establishes and maintains a bleak and depressing tone in this poem. 
Pairs/Peer assessment:
Ask students to swap their answers from the writing task with a partner. Check that they are using appropriate evidence and giving an appropriate analysis of the effectiveness of the devices used to set the tone. They should also ensure that their partner has included suitable technical vocabulary in their references to language, form and structure (e.g. pathetic fallacy, personification, metaphor, tone, quatrain, stanza, rhyme scheme, etc.). Students could write a comment on how their partner’s answer might have been improved. They can use Worksheet A5.3 to help them identify possible areas for improvement.
Ask for feedback from students. You may wish to ask for example answers to be shared with the class.

	Conclusion: 
Whole class: 
Summarise how Hardy establishes his melancholy tone by asking members of the class to give an example of each of the following:
· Word choice and association (e.g. sun was white; grayish leaves)
· Imagery (e.g. personification: starving sod)

· Pathetic fallacy to echo emotion/lack of emotion (e.g. ominous bird)
Ask students to consider which other poem in the ‘Relationships’ collection of the Poetry Anthology might be usefully compared with ‘Neutral Tones’. They could record their ideas on Worksheet A5.4.

	Homework:
The imagery used in ‘Neutral Tones’ enhances the tone of the poem. Compare the use of effective imagery in this poem with one other poem that you think uses imagery to enhance the poem’s theme or tone.

	Support: 
· Ensure less confident students are comfortable with the definitions of unfamiliar vocabulary in the poem and with the technical terms associated with a critical response. Use Glossary PowerPoint A5 to check they are secure in these areas.’ 
· Encourage students to think about what colours they might expect to find in a scene of two lovers by a pond with trees above on a sunny day. This might help them to recognise how Hardy’s choice of words shocks the reader and contradicts that expectation. Source a selection of bleak photographs and paintings that depict winter in a similar manner to that of the poem to point up this contrast.
	Challenge: 
· Suggest that more confident students consider which other poems in this collection deal with a past love or an end to a relationship. Tonally, do they seem similar or dissimilar to ‘Neutral Tones’?
· Students could research online for another Hardy poem of the late 19th century that embodies this same sense of lost love.
· Suggest students review and revise their understanding of the different forms of iambic utilised in this poem (anapaests and dactyls – see Glossary PowerPoint A5 slide 4).
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