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	Collection: Relationships 
	‘The Manhunt’ Simon Armitage

	Resources required:
· Edexcel GCSE Poetry Anthology, page 20
· Audio A14
· Glossary PowerPoint A14
· Worksheets A14.1, A14.2, A14.3, A14.4
	Assessment focuses:
AO2
AO3


	LESSON 14

	Learning objectives: 
· to understand how the poet has used emotive imagery to convey the physical and mental damage wrought by war on individuals, specifically on injured soldiers, and on soldiers returning home.
	Glossary terms: 
· extended metaphor
· couplet

· assonance

· alliteration

	Introduction: 
Teacher/Context: 
Begin by explaining to students that much of Simon Armitage’s poetry deals with social issues in contemporary Britain. As well as being a poet, Armitage has written for television, radio and other media. ‘The Manhunt’ was first broadcast as part of a Channel 4 TV documentary that focused on injured soldiers, Forgotten Heroes: The Not Dead. In the film, the poem is read by the wife of a soldier who served as a peacekeeper in Bosnia before being discharged due to injury and depression. This very intimate poem depicts the human cost of the conflict as it describes her experience on her husband’s return and the effect on their relationship of the physical and mental scars that he bore. In keeping with a long tradition of war poetry, the condition of the subject here, an injured soldier, highlights the long-lasting effects war has on people regardless of the outcome of the conflict. Some students may previously have read Wilfred Owen’s poem Disabled. If not, you could introduce it as a supporting resource. 
Whole class/First reading:
Play Audio A14 while students follow the poem text on page 20 of the Poetry Anthology. 
Whole class discussion:

Pose a series of questions to the class to check understanding of the poem’s meaning. (Ask students to take notes during the discussion, for future revision purposes.)

Who is the narrator of this poem (the wife of an injured soldier)?
What is suggested by the title (with deliberate military overtones, the title is both literal and metaphorical: the wife is hunting for the man she once knew, her husband as he was before he was injured; but what she is discovering instead is the devastating extent of his physical and mental scars, bringing her to an understanding and acceptance of the ‘new’ husband who has been returned to her from the war)?
What is the effect of the repetition of the phrase ‘only then’ throughout the poem (keeps reminding the reader of the slowness of the healing process following physical and/or mental injury; evokes our sympathy for the wife’s plight as she patiently cares for her husband, even though he has shut himself off from her; provides marker points along her journey to discovery of the full, awful truth of his horrific wounds)?

	Development: 
Pairs/Exploring imagery:
Hand out copies of Worksheet A14.1 to students working in pairs. The worksheet is laid out in two columns: the left-hand column features short extracts from a student’s commentary about Armitage’s use of imagery; the right-hand column contains quotations from the poem featuring powerful images/metaphors detailing the soldier’s injuries. Pairs should discuss the meaning and effect of the imagery used in each quotation and then try to match each piece of evidence to the point they think it best supports. 
Whole class discussion:

Take feedback from the worksheet activity. Did the pairs all agree on the best fit for each piece of evidence, or was there a difference of opinion over which quotation was most appropriate for which point? Point out that poems are always open to a degree of personal interpretation in terms of their meaning but in this exercise there were clues in each extract pointing to just one quotation being suitable to be used in evidence.
Independent writing: 

If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to explain in writing, making use of textual references and PEEE, how the poet uses emotive imagery to evoke the reader’s sympathy for the narrator and her injured husband. 
Pairs/Peer assessment:
Ask students to swap their answers from the independent writing task with a partner, who should check that they have used appropriate evidence to support their explanation. They should also check that they are using appropriate vocabulary to describe how the poet’s linguistic and literary techniques and devices create specific effects. Using Worksheet A14.2 for reference, students write a comment on how the answer could be improved.
Ask for feedback from students. You may wish to ask for example answers to be shared with the class.

	Conclusion: 
Whole class: 
Display the copy of the poem provided on Worksheet A14.3 on the class whiteboard. Create a ‘hustings’ scenario. Ask five individual volunteers to come forward one at a time to ‘campaign’ for the particular image in the poem that they think is the most powerful, using persuasive language to describe its emotive effect on the reader in a bid to gain majority support for their choice. Choose students who each favour a different image, which they should identify with different coloured sticky notes on the board. Then ask the class as a whole to ‘vote’ by holding up the same coloured sticky note as their chosen candidate for the most powerful/emotive, ‘winning’ image.

	Homework:
‘The Manhunt’ deals with the mental and physical strain placed on a couple when a seriously and permanently injured soldier returns from war. Ask students to compare how the relationship in this poem is depicted with the portrayal of a strained relationship in another poem from this collection. Provide copies of Worksheet A14.4 to help them sketch out their ideas for this comparison. 

	Support: 
· Ensure less confident students are familiar with the definitions of terms on Glossary PowerPoint A14.
· Ask students to list pairs of rhyming words from the ends of lines in each couplet. Suggest they make another list of words that don’t ‘rhyme properly’. What do they notice about the second set? Guide them to an understanding that some of the pairs of words that are not a true rhyme are examples of assonance, internal rhyme usually centred on a similar vowel sound. Are there any pairs left that do not belong in either set? Why do they think this might be? What is the effect of this anomaly (fragmentation of the rhyme scheme towards the end possibly mirroring the mental breakdown being described)?
· Suggest that students also investigate the use of alliteration in the poem, e.g. ‘frozen…face’, ‘handle and hold’, ‘mind and attend…rudder…blade’, ‘parachute…punctured’, ‘hurt…heart’, etc. What is the effect of these repeated consonants (hold the phrases together cohesively; draw attention to particularly significant ideas)? 

	Challenge: 
· More confident students could examine the form and structure of the poem ‘The Manhunt’ and report back to the class. They could explore the use of the couplet form; the irregular rhyme scheme; the occasional use of assonance instead of true rhyme. They could also make notes on how the structure of the poem systematically traces the man’s injuries down the body, from face to chest, before returning in a climactic ending to the true centre of his most intractable injury – the damage inflicted on his mind.
· Another useful extension activity could be to explore the progress of the ‘hunting’ extended metaphor through the poem – is it associated with any imagery that also reflects the soldier’s military career? More able students should notice that the whole poem reads like a painstaking, stealthy police or army manhunt with many words from this lexical field: ‘first phase’, ‘trace’, ‘explore’, ‘Skirting along’, ‘widened the search’, ‘traced’, ‘tightened and closed’, ‘come close’. Note also how many phrases are structured ‘and … and …’: this helps to maintain pace and momentum mid-poem, which might be hindered by too many commas/full stops.

	Answers:
Worksheet A14.1

The correct order for the quotations is: c, h, a, i, g, e, b, d, f
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