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	Collection: Relationships 
	‘1st Date – She and 1st Date  – He’ Wendy Cope

	Resources required:
· Edexcel GCSE Poetry Anthology, page 14
· Audio A8
· Glossary PowerPoint A8 
· Worksheets A8.1, A8.2, A8.2a, A8.3, A8.4
	Assessment focuses:
AO2
AO3


	LESSON 8

	Learning objective: 
· to understand how the poet carefully interweaves layout, form, language, tone and theme to create humour and pathos in the poem.
· to understand how the poet makes use of more than one voice to create humour and pathos in the poem.
	Glossary terms: 
· dramatic irony
· situational irony

· interior monologue
· pathos

	Introduction: 
Teacher/Context: 
Explain to students that Wendy Cope’s poetry is best known for its witty humour, which has often led critics to dismiss her work as lightweight. She is very much a poet of today, but one who uses traditional forms: strict, formal rhythm and rhyme. While she has never been appointed Poet Laureate, BBC Radio 4 listeners have twice voted for her to be offered the post. This poem comes from a 2011 collection called Family Values.
Pairs/First reading: 

Give pairs of students the copy of the poem on Worksheet A8.1 and ask them to decide how it might be read. They should read through both interior monologues and consider the content to help them determine an appropriate reading. Must the poem be read in the order in which it is laid out? What about starting with the man’s voice? Could the woman’s and man’s lines perhaps be read alternately? Who speaks the last stanza, which stands out from the otherwise symmetrical layout? Ask one or two pairs to share their reading with the class. What were their reasons for deciding to read it in a particular way? What is the effect of their choice?
Whole class:

Play Audio A8 and ask students to compare their own reading with the recording. Discuss briefly with the class.

	Development: 
Pairs/Exploring the humour:
Students should discuss the use of two separate ‘silent’ voices in the poem. How does this create a humorous effect? What other elements of the poem combine to create/add to the humour? What other effect(s) is/are created? Hand out copies of Worksheet A8.2 for students to complete in their pairs.

Independent writing:
If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to explain in writing, quoting textual references and using a PEEE structure, how Cope carefully interweaves layout, form, language and tone with the themes in her poem. Students should examine the effects of humour and pathos that these have on the reader.
Pairs/Peer assessment:
Ask students to swap their responses to the writing task with a partner to check that they are using appropriate evidence and giving an appropriate commentary, including suitable technical vocabulary (e.g. in their references to language, form and structure). Students could write a comment on how their partner’s answer might have been improved. They can use Worksheet A8.3 to help them identify possible areas for improvement. 
Ask for feedback from students. You may wish to ask for example answers to be shared with the class.


	Conclusion: 
Whole class: 
Summarise how humour is created in this poem:
· through dramatic irony – the reader is in the privileged position of ‘eavesdropping’ on both monologues
· through the theme of miscommunication – each character is trying to impress the other in the same way but is simultaneously misreading the other, which also creates pathos
· through the flexible layout, which allows the poem to be read in a number of different ways
· through lightness of tone – the poet uses a tongue-in-cheek approach to create her characters and setting
· through weaving similar language devices and vocabulary into both monologues, pointing up the characters’ simultaneous closeness of ideas and complete lack of communication.

	Homework:
Ask students to write a comparison between this poem and one other poem in the ‘Relationships’ collection. It might be helpful to choose one where a male and a female character play a role, even if only one of their voices is made explicit, with the other perhaps implicit. They could use Worksheet A8.4 to sketch out their ideas.

	Support: 
· Check that less confident students are comfortable with the terms on Glossary PowerPoint A8.
· For the Exploring the humour activity in the lesson, offer them the option of Worksheet 8.2a, which includes sentence starters for the boxes left blank on Worksheet A8.2. They may find this helps to guide their thinking about the effects of the various elements of the poem.
	Challenge: 
· Suggest that more confident students analyse the language and form of the poem in even greater detail: what language techniques does the poet use, e.g. repetition, alliteration, other devices? What effect do these have? What about the rhythm and rhyme of the poem? How do these contribute to the overall effect? They could create a list or table of possible examples to quote in an examination response.

	Suggested answers:

Worksheet A8.2

Layout: 
· Parts can be read ‘out of order’, demonstrating that couple are closer in their way of thinking than they believe, which creates dramatic and situational irony and encourages the reader to smile at their misguided pretence (and pretension!).
· Final stanza could be added to either part and still make sense. Indeed, in one reading option, it could be unwittingly spoken aloud simultaneously by both characters to produce a ‘happy ending’ as light dawns!

Form:

· Regular ABCB rhyme scheme, short lines and mainly monosyllabic rhyming words create staccato, almost sing-song, rhythm, heightening the humorous effect by emphasising the nerves/youth of the couple.
· Use of thought patterns rather than spoken word feeds into/accentuates the humorous awkwardness of the situation, while simultaneously offering the poet an opportunity to build layers of unexpressed subtext.
Language:

· Use of repetition in both monologues (especially where the meaning is the opposite of what the reader knows to be true, e.g. He is totally into this music/She is totally lost in the music/And quite undistracted by me) serves to emphasise in a humorous way how the couple are closely matched and yet miles apart.

· Poet uses specific references to not being able to see things clearly to underscore her humorous point about the couple’s misinterpretation of the situation, e.g. Here we are, sitting in the half-dark; I’ve put my glasses away; I’d better start paying attention.
· Language of modesty/self-effacement of characters, e.g. I’m trying my hardest to listen/So I’ll have something clever to say; Perhaps she is out of my league, is keenly observed and endearing, adding to humorous effect.
Theme:

· The poet explores the theme of appearance versus reality by allowing the reader to ‘eavesdrop’ on innermost thoughts, in which characters freely admit that they have outwardly misrepresented themselves. (Ironically, since both are doing the same thing, to some extent their duplicity cancels each other’s out.)

· Another theme that the poet touches on is the agony of first/young love: the couple’s machinations make the reader squirm with amused recognition at the typical scenario created by trying too hard to impress!

Tone:

The poet employs an ironic detachment and lightness of touch in creating the two characters that allow the reader to both identify with and smile at their plight. Examples of language that set this ambivalent tone include: 
I hoped he would get the impression; I arrived ten minutes late; I’m a bit nervous; I mustn’t appear too besotted. Such artless admissions betray the pair’s diffidence and lack of self-confidence, traits which are at one and the same time both sympathetic and amusing.
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