[image: image1.jpg]Poetry Anthology Teacher’s Guide





	Collection: Relationships
	‘Love’s Dog’ Jen Hadfield

	Resources required:
· Edexcel GCSE Poetry Anthology, page 18
· Audio A12
· Glossary PowerPoint A12
· Weblink A12.1
· Worksheets A12.1, A12.2, A12.3, A12.4 
	Assessment focuses:
AO2
AO3


	LESSON 12

	Learning objective: 
· to appreciate how Jen Hadfield’s choice of thought-provoking and contrasting imagery offers a refreshingly original slant on the traditional theme of love.
	Glossary terms: 
· diagnosis

· prognosis
· doubloons
· anaphora

· couplet

· rhyming couplet

	Introduction: 
Teacher/Context:
Explain to the class that Jen Hadfield was born in Cheshire in 1978 of Anglo-Canadian parents and at the age of 30 was the youngest-ever winner of the T. S. Eliot Poetry Prize with her collection Nigh-No-Place, from which this poem is taken. She studied English at Edinburgh University and currently lives in Shetland. Hadfield wrote this poem in response to the following line from a poem called ‘A View of Things’ by Edwin Morgan, Scotland’s national poet until his death in 2010: ‘What I hate about love is its dog’. The recurring refrain of ‘Love’s Dog’ is worded in a similar way to Morgan’s poem, which also used anaphora to make comparisons between love and hate, although ‘A View of Things’ is one long, unbroken stanza with irregular line length and no rhyme scheme. You might wish to mention that when asked about her obsession with this line by Morgan (it also forms the epigraph to another of her poems, ‘Staple Island Swing’), Hadfield said: ‘That phrase of Edwin Morgan’s … stayed with me for a long time; it speaks to me of the effort and deliberation of love.’
Whole class/Before reading:

Use Weblink A12.1 to display a copy of Edwin Morgan’s poem ‘A View of Things’ on the board. Ask for several volunteers to read the poem aloud, alternating either every line or every two lines. When they have finished, return to consider the line that inspired Hadfield’s poem and ask students what characteristics come to mind when we think of dogs. What is their relationship to man like (faithful; loyal; devoted; guarding; working; assisting; ‘man’s best friend’)? Given that these are all positive qualities, what do they think Morgan meant when he wrote, ‘What I hate about love is its dog’ (possibly that one person in the relationship is always willing to follow the other slavishly, no matter what; starts off being flattering, but can become irritating; fosters unequal status in the relationship; can engender claustrophobia/desire to break free)?
Whole class/First reading: 
Display slide 2 of Glossary PowerPoint A12 and discuss any unfamiliar vocabulary. Play Audio A12 and ask students to follow the text on page 18 of the Poetry Anthology as they listen. Move on to slide 3 of the Glossary and discuss the terms anaphora, couplet and rhyming couplet in relation to the poem. Point out that after the first 6 lines, Hadfield’s poem, like Morgan’s, more or less abandons its end-rhyme scheme (with the exception of stanza 5 which rhymes ‘doubloons’ with ‘bird-bones’). What might be the reason for Hadfield using rhyming couplets initially/at all (possibly to reflect the idea of a love relationship starting off by being weighted equally and evenly between the partners, but eventually losing its sense of order/organisation as frictions grow, slowly unravelling as the one-way devotion becomes too intense for the other to bear)? Explain that Morgan was noted for his ‘concrete poetry’, poems written in a shape that reflected the subject matter/theme of the poem. Is Hadfield’s use of the couplet, rhyming or not, effectively her vision of the love–hate duality? Discuss as a class.

	Development: 
Pairs/Personal response:
Ask pairs of students to explore the poem as a whole, recording their personal responses on Worksheet A12.1. Remind them of Hadfield’s phrase ‘the effort … of love’. Do they take this to mean ‘not worth it, too much effort’, or do they infer that Hadfield feels true love demands/repays effort? Ask students also to consider how the tone of the poem colours their personal response – is the poet speaking tongue-in-cheek, or is she deadly serious, or somewhere in between? Does the pattern of the poem, or the rhythm of the sounds, affect how they feel about the poem? More prompts are available on the worksheet if required. Take feedback, asking individual volunteers to offer a sample from their pair’s response. Be sure to emphasise that there are no ‘right’ answers; each reader will interpret the same words differently, filtered through the lens of their own experience and informed by the associations that certain words or phrases evoke for them. Did students mostly agree/disagree within their pairs?
Whole class/Exploring purpose:

What do students believe Hadfield’s purpose to be in this poem (to surprise; to amuse; to explore oppositions; to pinpoint similarities)? Point out that she sets love in many different contexts: swashbuckling romances (doubloons; pirate), launderettes (boil-wash/spin-cycle), hospitals (diagnosis; prognosis), Alice in Wonderland (Eat-me/Drink-me; shrinking potion), even zoos, and that within all of these she highlights the tensions inherent in the love–hate duality. Do students infer that Hadfield believes love and hate are in fact opposites, or rather just two sides of the same coin, indivisible and necessary to each other? Is this what requires so much effort, keeping the two from tearing lovers apart? Is it perhaps the unquestioning devotion exemplified by the dog metaphor of the title that is required to stop this from happening?
Pairs/Exploring imagery:

Explain to the class that only by drilling down into the associations of each image can they begin to work out why Hadfield might say she loves or hates a particular aspect of love being described. Assign different couplets from the poem to different pairs and give them 5 minutes to discuss and record on Worksheet A12.2 how the images in their allotted pair of lines illuminate the concept of love for the reader. Ask them to consider at the same time whether humour has a role to play in their couplet. Do they find the images funny/surprising/thought-provoking/absurd/apt? After 5 minutes, go round the class in turn, asking for interpretations of the imagery of each couplet. Suggest the rest of the class take notes for possible reference in the independent writing task. 
Independent writing:
If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to write 2–3 paragraphs in response to the following question:
In what ways does Jen Hadfield explore the theme of love in the poem ‘Love’s Dog’? Comment on her imaginative use of form, language and imagery and make use of a PEEE structure in your response.

Pairs/Peer assessment:
Ask students to exchange their answers from the independent writing task with a partner, who should check that they have used appropriate evidence to support their commentary. They should also ensure that they are using appropriate technical vocabulary (e.g. in their references to the poem’s language, form or structure). Using Worksheet A12.3 for reference, students should write a comment on how the answer could have been improved.
Ask for feedback from students. You may wish to ask for example answers to be shared with the class.

	Conclusion: 
Whole class:

Recap on the lesson content and ensure that students understand that: 
· Hadfield has created a highly personal view of aspects of love, grounded in images from the everyday, from fantasy and from the animal world as much as from the traditional romantic vision of love

· she has used the couplet verse form, possibly to mirror her theme of the duality of love and hate

· the poet uses a lightness of tone, tempered occasionally by a touch of pathos, in her exploration of love.

Ask students, now that they have thoroughly explored the poem, what they take the title ‘Love’s Dog’ to mean.

	Homework: 
Ask students to compare the presentation of love in ‘Love’s Dog’ with its presentation in one other poem from the ‘Relationships’ collection. Refer them to Worksheet A12.4, which offers them space to organise their ideas.

	Support: 
· Encourage less confident students to pick out images from the poem:

-- based on everyday life

-- based on animals
-- based on the idea of love as a disease

-- based on fantasy/magic.

Why do they think the poet has used so many different contexts to describe love? How does this allow her to explore her theme?
	Challenge: 
· Ask more confident students to think of a different strong emotion and to write a short poem similar to ‘Love’s Dog’, substituting their chosen emotion:
‘What I love about … is …

What I hate about … is …’
Remind them that they will need to create a new title, ideally a metaphor that they feel is in keeping with their selected emotion.
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