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	Collection: Relationships
	‘One Flesh’ Elizabeth Jennings

	Resources required:
· Edexcel GCSE Poetry Anthology, page 16
· Audio A10
· Glossary PowerPoint A10
· Worksheets A10.1, A10.2, A10.3, A10.4
	Assessment focuses:
AO2

AO3


	LESSON 10

	Learning objective: 

· to explore how Jennings uses structure and linguistic features to describe the autumn years of a relationship.
	Glossary terms:
· flotsam
· former

· confession

· chastity
· simile
· metaphor

	Introduction:

Teacher/Context:

Briefly explain that the poetry of Elizabeth Jennings (1926–2001) would often explore relationships. This poem’s title comes from the Bible’s description of two people becoming one flesh when they are married. In this highly personal poem she focuses on her own parents’ relationship in old age.

Whole class/First reading:

Listen to Audio A10 or read the poem to the class, asking students to follow the text on page 16 of the Poetry Anthology. Ask them to describe their initial reactions to the poem. Consider whether all the lines of the poem split clearly into two parts.
Development:

Pairs/Exploring language:

Divide students into pairs and ask them to identify a line containing two contrasting images. Ask each pair to analyse the two separate images within their line. Model an answer using line 7: ‘Tossed up like flotsam’ is an image of abandonment and ‘a former passion’ expresses the powerful emotion that was previously felt. Another example is line 13, which conveys the idea that they are unusual in their distance and unusual in their proximity; the repetition of ‘strangely’ emphasises the idea of strangers; the whole line implies awkwardness in the relationship, emphasised by the use of the comma.

Take feedback from the class. Focus discussion on the theme of separation and the passing of time within the relationship. Note how this theme is demonstrated by Jennings’s use of separate images within one line.
Pairs/Exploring ideas:

Hand out Worksheet A10.1 and ask students, working in pairs, to decide what is implied by each of the similes and metaphors and why they think they are effective. (Refer to Glossary PowerPoint A10 to revise definitions of simile and metaphor if necessary.) Take feedback from the pairs. What did students agree/disagree on?
Groups/Exploring ideas:
Display Worksheet A10.2. Ask students to work in groups to discuss the statements and decide whether they are true or false with each one. Ask them to write down reasons for their decisions and be prepared to feed these back to the class. Take feedback, encouraging students to comment on what this poem says about relationships. Ask students how they respond to the poem and the ideas it contains. What effect does it have on them as a reader?

	Independent writing:

If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to write a PEEE paragraph exploring how Jennings uses structure and linguistic features to portray the late years of a relationship.
Pairs/Peer assessment:

Ask students to swap their answers to the question above with a partner. Invite students to mark each other’s work. Students should assess how well their partner’s responses:

· show an understanding of the use of structure and linguistic features
· use the PEEE technique to show the link between form and point of view
· demonstrate the ability to make relevant connections between the techniques used and the presentation of the late years of a relationship.

They should then award up to Level 5, after deciding which of the five bands the work falls into. You may want to refer them to the mark scheme on Worksheet A10.3. Finally, they should comment on how the answer could have been improved, looking at the importance of supporting points with good examples.
Ask for feedback from students. You may wish to ask for example answers to be shared with the class.

	Conclusion:
Whole class:

Recap and ensure that students have:

· understood the ways in which Jennings has used structure and linguistic features to discuss the ‘autumn years’ of a relationship
· responded to the images created.

Discuss how successfully the poet conveys what has happened between the couple. Ask students to think about the effect of describing the relationship through the eyes of the daughter.

	Homework:
The poem ‘One Flesh’ presents a mature relationship. Ask students to compare the presentation of this later-years relationship with the depiction of one other relationship from the collection. They should comment on the use of language and imagery and their effect in presenting the different relationships. Worksheet A10.4 provides space for noting down ideas about this comparison.

	Support:
· Help less confident students to find words in the poem that suggest separation or lack of feeling. Then guide them to look at words which suggest togetherness, warmth and feeling. Ask them to think about how these words are used, guiding them towards the fact that words such as ‘passion’ or ‘feeling’ are often paired with ‘former’ or ‘little’. You might want to draw their attention to positioning of words and also look at contrasting words such as ‘fire’ and ‘cold’ in line 18. How does the poet’s use of vocabulary help with the tone and mood of the poem?


	Challenge:
· Ask more confident students to identify the rhyme scheme in the poem. Why do they think the poet has used this rhyme scheme? How does it contribute to the tone and mood of the poem? They might decide that it helps to lend emphasis to some lines (e.g. the last two lines of both the first and second stanzas) or to specific words (e.g. particularly in the last stanza where ‘hold’, ‘old’ and ‘cold’ all rhyme and stand out for the reader).
· Ask students to explain why the poem is called ‘One Flesh’. Students should support their answers with references to the poem.
· Students could look at the way elderly relationships are presented in two different media texts. One could be from a film and another could be from a television programme of their choosing. Can they identify any common/stereotypical representation of elderly couples that relates to this poem’s realistic portrayal? Discuss in class.

	Suggested answers:
Worksheet A10.1

1. Suggests she has a desire to dream like a child and escape the reality of adulthood, or perhaps that she is innocent or inexperienced even in her old age.

2. Suggests they are helpless, worthless and ‘left overs’ from what has gone before. Particularly effective because they are lying down in bed.

3. Helps to suggest the way in which they touch, apologetic, scared. Might have religious connotations.

4. The link between them is thin and tenuous, very insubstantial to hold (they won’t hold each other) and won’t bring them any closer.

5. The passing of time is subtle, unnoticed and again fragile. It seems to be gentle on them now they are old.

6. Fire associated with them seems completely out of place but the poet is proof that this once existed.

Worksheet A10.2

· True

· False

· False

· False – though they may well be near death as well

· True

· False – though this should be left open for discussion
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