[image: image1.jpg]Poetry Anthology Teacher’s Guide





	Collection: Relationships
	‘My Father Would Not Show Us’ Ingrid De Kok

	Resources required:
· Edexcel GCSE Poetry Anthology, page 21
· Audio A15
· Glossary PowerPoint A15
· Worksheets A15.1, A15.2, A15.3
	Assessment focuses:
AO2
AO3


	LESSON 15

	Learning objective: 
· to understand how De Kok uses sensory and emotive language to present the feelings of the narrator in this poem about the death of a close family member.
	Glossary terms: 
· inverted

· wry
· rag-and-bone man
· counterpane

	Introduction: 
Teacher/Context:
Ingrid de Kok is a South African poet and professor at the University of Cape Town. She was born in 1951 and grew up in Stilfontein and Johannesburg. When De Kok was 26, she emigrated to Canada but returned to South Africa in 1984. Many of De Kok’s poems have a political slant, since she grew up under South Africa’s Apartheid regime, but ‘My Father Would Not Show Us’ is a highly personal poem in which the narrator, coming to terms with her father’s recent death, remembers how he was during her childhood and when he was dying. (NB It is not clear whether De Kok is writing autobiographically here, so remind students to observe and maintain the difference between references to ‘the poet’ and references to ‘the narrator’.)
Whole class/Before reading:
Before reading the poem, ask students to consider the title in isolation. What does it suggest the poem might be about (overprotective father shielding his children from something damaging; laissez-faire father allowing his children to make their own mistakes; father guarding a guilty secret; or something else)? Discuss as a class and note all ideas, however unlikely, in a column on the board.

Whole class/First reading:

Display slide 2 of Glossary PowerPoint A15 and check understanding of any unfamiliar vocabulary. Play Audio A15 and ask students to follow the text on page 21 of the Poetry Anthology as they listen. Following the reading, take feedback on what the class believes is the poem’s main focus and note their ideas in a second column on the board. Establish that the poem opens, possibly in a hospital/mortuary, with the narrator’s father lying dead in a borrowed coffin, awaiting burial. From that point on, the narrator alternates childhood memories and the more recent past, including details of her father’s death, in a fluctuating time frame, but crucially we learn that what her father ‘would not show us’ was how to die. Was it a shock when students realised what the poem was about? Did anyone’s prediction come close?

	Development: 
Whole class/Exploring meaning:

Discuss with the class: why couldn’t the narrator’s father show his family ‘how to die’? Why did they expect him to? Are there any clues in the text? What can we learn from what De Kok has written? List what we know on the board and model asking yourself the supplementary questions aloud as you write:

He died 5 days ago. Is she seeing him for the first time since his death? What has taken her so long? Was she away? Did she not care?
His facial features needed reorganising. Why? Did he die an unnatural death? Was he killed violently? Or did he die with the ravages of pain clear on his face?

He is somewhere cold. An unheated hospital room? A cold chapel? A mortuary?

He is lying in a borrowed coffin which gleams. Why? Is it an aluminium mortuary coffin? Or just a temporary metal coffin at the hospital/funeral parlour?

He is wearing striped pyjamas but she says the collar is ‘for some reason / unfrozen’. Why would it be frozen? Because the body has been in the freezer, but now the fabric has softened more quickly than she expected? Perhaps it was only dressed once it had been taken out? Why pyjamas? Did he die in bed? Did he die in a hospital bed? Why is she dwelling on this sort of mundane detail when her father has just died?

Narrator then returns to childhood memories, her father’s face also ‘half-turned’ then, as now, but smiling. Turned away from or turned towards his noisy, numerous family? Why might her childhood have been ‘a braver place’? Has she become more wary? Was she afraid of her father?

When he lay dying, her father hid from his family and refused to show his face – ‘would not show us’. Why? Was he ashamed of something? Or is he simply shielding them from the harsh reality of death? 

He is lying/dying behind curtains and there are flowers. More evidence that he was in a hospital? Why ‘where his life had been’? Was he a doctor? A long-term patient? Mentally ill?
Narrator delves into older memories, sounds from her father’s childhood, quickly juxtaposed with the present noise of dogs digging. Why is ‘everything he hears … white’? Because he is in a hospital? Because everything you hear in death sounds like ‘white noise’? Why are the dogs next door ‘tunnelling’? Are they trying to escape? Do they foreshadow his gravediggers?

Finally, she returns to the memory of her father looking away, lying face to the wall as he lay dying – ‘could not show us’. Why does she keep mentioning his face and where he is looking? Did he turn away from his family too often? Or was this his show of dignity to the last? Protecting his family from the pain of seeing him die? Stoically refusing to show/share his suffering? Or was it perhaps a lack of dignity, a betrayal of his children’s expectations that he should ‘die well’? Why has ‘would not’ in stanza 5 become ‘could not’ in stanza 7? Why did he not call out anyone’s name at the end? Seems to imply possessive ‘My father’ all the way through the poem was perhaps one-way/not reciprocated. Absentee/abusive father?

What do the class think was the most likely sequence of events? Establish that these questions are not answered in the poem but it would seem unlikely that the narrator’s father died violently as there is no evidence for this; there is more evidence that he died in a hospital, or at home. The central question remains: why should his daughter have expected that he would show his family how to die, and why wouldn’t/couldn’t he? Why do they need to know how to die? Because he always led by example, showed them everything, just – possibly for the first time – not this? Or because he was overbearing all their lives, and always told them exactly how to do everything? Leave the notes on the board while students complete the next activity.

Whole class/Exploring language:
Encourage students to think about language effects in relation to what the poet is trying to say. Ask students to think about the idea of looking and not looking. This is a central theme of this poem. As a whole class, ask students to point out examples of where the poet has been explicit or non-explicit with the language of seeing (e.g. would not show/could not show). This change is clearly a deliberate and important one. Ask students why they think the poet makes this change and this might tell us about her father and how she saw him.

Pairs/Exploring language:

Bearing in mind the class discussion exploring meaning and feelings, tell students that they are now going to examine the poet’s effective use of language in more detail. Ask them to work in pairs on Worksheet A15.1 and to record their responses before feeding their answers back to the class. Read through the sample entries already included on the chart before they begin, to guide them towards the level of detail desired. You could provide two copies of the worksheet per pair so they have more space to write their ideas, or photocopy the worksheet onto A3 paper. Take feedback once students have completed the activity. Is there a consensus on how the narrator feels about her father dying and how the poet has achieved this impression through the use of sensory language, emotive language, recounting memories and voice/tone?

Independent writing:

If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to explain in writing, using textual references and a PEEE structure in their response, how De Kok presents the narrator’s father in life, in dying and in death. They should ensure they include references to her use of voice, tone, memories, and sensory and emotive language in their answer.

Pairs/Peer assessment:
Ask students to exchange their answers from the independent writing task with a partner, who should check that they have used appropriate evidence to support their explanation. They should also check that they are using appropriate vocabulary to describe how the poet’s use of sensory and emotive language, voice and tone convey the narrator’s feelings. Using Worksheet A15.2 for reference, students should write a comment on how their partner’s answer could be improved.
Ask for feedback from students. You may wish to ask for example answers to be shared with the class.

	Conclusion: 
Whole class:

Recap on the lesson content, ensuring students have understood that the poem is open to a variety of interpretations, not least about the poet’s feelings about her father, alive or dead. Discuss the rather impersonal overall tone of the poem, which, when allied with lines dwelling on mundane detail (e.g. the pine one has not yet been delivered), leads the reader to question what sort of relationship this father had with his children.

	Homework: 
Ask students to compare the presentation of a family member in the poem ‘My Father Would Not Show Us’ and in one other poem from the ‘Relationships’ collection. They should consider: similarities and differences, effective use of language, emotive voice, and tone. Refer them to Worksheet A15.3 to help them organise their ideas.

	Support: 
· Suggest to students that there is a confused timeline running through this poem. Ask them to unravel it on a chart to show the earliest events/memories first and the scene in the opening stanza last.
	Challenge: 
· Ask more confident students to make notes tracing three possible interpretations of the mood and meaning of this poem from beginning to end. Which interpretation do they think is most supported by the evidence in the text?
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