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	Collection: Relationships 
	‘She Walks in Beauty’ Lord Byron

	Resources required:
· Edexcel GCSE Poetry Anthology, page 8
· Audio A3
· Glossary PowerPoint A3
· Worksheets A3.1, A3.2, A3.3, A3.4, A3.5
	Assessment focuses:
AO2
AO3


	LESSON 3

	Learning objective: 
· to understand how Byron uses imagery and contrast to describe his subject.
	Glossary terms: 
· lyric poem
· iambic tetrameter

· sestet

· climes
· aspect

· tress

· eloquent

	Introduction: 
Teacher: 

Explain to students that the first four poems in this collection all date from the Romantic period of literary history. Outline some basic points about the life of Lord Byron, who was one of the most notorious and flamboyant of the Romantic poets. The following potted biography is available on Worksheet A3.1 for display if desired: 
Context: 
· Born 1788, died 1824.
· Like Shelley and Coleridge, Byron was a Romantic poet, focusing on emotion and sentiment in reaction against the logic and reason that was rising to prominence across Europe with a surge in scientific research and rationalism. The Romantics formed a political and social movement that rallied against the emotionless path they felt many were taking.

· Byron was a man who was scandalously renowned in his day for the many lovers he had, of both sexes. To many, he came to represent the Gothic anti-hero: ‘mad, bad and dangerous to know’. This was one reason why he left England for foreign shores in 1816.
· As an aristocrat of independent wealth, Byron enjoyed travelling and lived in Italy for seven years before joining the Greeks’ fight for independence against the Ottoman Empire. It was while fighting in Greece that he caught the fever that would kill him at the age of just 36.
You could add that this poem, ‘She Walks in Beauty’, like the others in Byron’s collection, Hebrew Melodies, was intended to be set to music and is thus a ‘lyric poem’. It is a good example of emotion taking precedence over rational thought.

Pairs:

Ask students to describe their ideal person to love to the person sitting next to them before swapping roles. Are there any similarities between their two ideals? How many put physical features above personality?
Whole class/First reading:
Ask students to read the poem on page 8 of the Poetry Anthology while listening to Audio A3. They should use Worksheet A3.2 to identify the regular rhyme scheme (ABABAB) and rhythm (iambic tetrameter). They should also be able to identify confidently the sestet form. These terms are listed on Glossary PowerPoint A3 slide 2.
Development: 
Individual task:

Begin by brainstorming ideas as a class. What are students’ first impressions of the woman being described? Why does the poet compare her to both dark and light? Students could highlight the poem text on Worksheet A3.2 to identify contrasting features of the woman’s beauty. Is her beauty merely skin deep (Byron limits his physical description to her facial features), or is there something more that Byron discerns in her? Ask students to write their own short description of the woman in the poem individually. Invite students to feed back to the class with their thoughts and references after reading the poem for a second time.

	Whole class/Exploring language:
Display the terms from the text on Glossary PowerPoint A3 slide 3 and consider Byron’s imagery and language of contrast with the whole class. Invite discussion of what the more difficult passages might mean and accept all interpretations as valid. Establish that the poem uses the extended metaphor of light/dark and day/night to describe the woman’s physical beauty and then stretches this idealised image still further to encompass her inner beauty – grace/thoughts/mind/heart – where the poet concludes that goodness and innocence dwell.
Pairs:

Look together at the quotations on Worksheet A3.3 and ask pairs to come up with an appropriate suggested meaning. These can then be shared with the class to deepen comprehension of the poem’s use of imagery and language. Feeding back, students should compare their first impressions with their developing understanding of the nature of the allure of this unnamed woman.
Independent writing task: 

If needed, please inform/review and revise with the students the following information about a PEEE response:

Point – make a clear point about an aspect of the text and link back to the question.

Evidence – choose an appropriate quotation that supports your point.
Explanation – why does the particular quotation support your point? What does it suggest (e.g. This quotation suggests…)?
Evaluation – what is the intended reader reaction? Is it effective? Offer a personal opinion.
Ask students to consider in writing, making use of textual references and PEEE, how Byron feels about the woman he is describing in this lyric poem. 
Pairs/Peer assessment:
Ask students to swap their answers from the writing task with a partner. Check that they are using appropriate evidence and giving an appropriate commentary, including suitable technical vocabulary (e.g. in their references to language, form and structure). Students could write a comment on how their partner’s answer might have been improved. They can use Worksheet A3.4 to help them identify possible areas for improvement.
Teacher: 

Share some student responses with the class. Do they agree on how Byron viewed his beautiful subject? Discuss.

	Conclusion: 
Whole class: 
What is the overall effect of the contrasts Byron includes in his poem and why does he end the poem focusing on the innocence of the woman’s love?
Recap students’ own ideas about their perfect person to love. Are there any similarities or differences with Byron’s preference?

	Homework:
Ask students to use Worksheet A3.5 to try to identify one other poem from the ‘Relationships’ collection that presents another person in a positive way and one poem that presents another person in a negative way. 

	Support: 
· Use Glossary PowerPoint A3 to ensure less confident students have fully understood the nuances of meaning in the poem.
· For the writing task, encourage students first to list all the images Byron uses in the poem and then decide what his choices tell us about how he felt about his subject. This may help to focus their response on appropriate key areas of the poem.
	Challenge: 
· Ask students to consider what they understand by the concept ‘ideal’. Is it the same as ‘perfect’? They could choose an image of their ideal person and write a short explanation of why they think the subject of the image is ideal. Will they consider personality if they hadn’t done so previously?

· Research how the male Romantic poets, particularly Keats, Byron and Wordsworth, portrayed women in their poetry. Choose one poet from the examples given and look at one or two of his poems.

	Suggested answers:

Answers may vary.
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