
Examiners’ Report
June 2023

GCSE English Literature 1ET0 01



Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK's largest awarding body. We
provide a wide range of qualifications including academic, vocational, occupational and
specific programmes for employers. For further information visit our qualifications websites
at www.edexcel.com or www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page at
www.edexcel.com/contactus.

Giving you insight to inform next steps

ResultsPlus is Pearson's free online service giving instant and detailed analysis of your
students' exam results.

See students' scores for every exam question.
Understand how your students' performance compares with class and national averages.
Identify potential topics, skills and types of question where students may need to develop
their learning further.

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus. Your
exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone
progress in their lives through education. We believe in every kind of learning, for all kinds of
people, wherever they are in the world. We’ve been involved in education for over 150 years,
and by working across 70 countries, in 100 languages, we have built an international
reputation for our commitment to high standards and raising achievement through
innovation in education. Find out more about how we can help you and your students at:
www.pearson.com/uk.

June 2023

Publications Code 1ET0_01_2306_ER

All the material in this publication is copyright

© Pearson Education Ltd 2023

2GCSE English Literature 1ET0 01

https://qualifications.pearson.com/en/about-us/qualification-brands/edexcel.html
https://qualifications.pearson.com/en/about-us/qualification-brands/btec.html
https://qualifications.pearson.com/en/contact-us.html
https://qualifications.pearson.com/en/support/Services/ResultsPlus.html


Introduction

This paper consists of two sections and lasts for 1 hour and 45 minutes, with the
recommended split of 55 minutes for Section A and 50 minutes for Section B. The questions
require candidates to show that they have completed a detailed study of two texts.

The total number of marks available is 80.

The paper is assessed across the following assessment objectives:

AO1

Read, understand and respond to texts.
Students should be able to:
maintain a critical style and develop an
informed personal response
use textual references, including quotations,
to support and illustrate interpretations.

AO2

Analyse the language, form and structure
used by a writer to create meanings and
effects, using relevant subject terminology
where appropriate.

AO3
Show understanding of the relationships
between texts and the contexts in which they
were written.

AO4
Use a range of vocabulary and sentence
structures for clarity, purpose and effect,
with accurate spelling and punctuation.

Marks are awarded according to the following levels of understanding demonstrated:

Level 1 Simple and little

Level 2 Limited and some

Level 3 Relevant and sound

Level 4 Sustained and detailed

Level 5 Precise and perceptive

In Section A, the most popular text with approximately 31,000 responses was Macbeth. A full
range of marks were awarded, and it was answered by all ranges of ability. The second most
popular text was Romeo and Juliet with approximately 13,000 responses.
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In Section B An Inspector Calls was the most popular text with approximately 4,500 responses
for question 7 and 22,600 for question 8. More entries were seen for the newer texts this
year, which was really good to see, and marks were awarded across all levels of the mark
scheme.

Candidates seemed well prepared and confident in their textual knowledge. Examiners were
impressed with the depth and understanding of many candidates and, the length of
responses they produced under tight time conditions was impressive. There were very few
zeros this year.

The following points are worth noting:

For Section A, part (a), candidates sometimes lacked a clear focus on language and
structure with responses sometimes becoming a little narrative. Although reported in
previous examiner reports, several candidates included context in part (a) and language
and structural points in Section A part (b) and Section B, which are not assessed. Although
these do not negate any relevant points made, more time could be spent on providing
further examples in relation to the appropriate assessment objectives.
In Section A part (b) and Section B there were some responses that had clearly been
memorised and adapted for the topic of the question, so were not entirely relevant.
Responses that did well often covered three or more areas from the whole of their chosen
text.
Most answers in Section A did include a part (a) and a part (b); however, quite a few did
not indicate where part (b) began. It would be useful for candidates to have opportunity to
work at being concise under pressure. Longer answers were not always stronger ones.
Some candidates spent too much time on one section of the paper, leaving little time for
the other.
There were a few responses that simply paraphrased the Shakespeare extract. Much of
what was written was not dealing with the relevant assessment objective.
Those that approached the extract in a more mechanical way (The writer uses imagery
to…) often managed to include more useful points, even if they still struggled to explain
the effect of things they noted. This sort of framework was helpful to candidates who
would otherwise have struggled to know where to begin.

The best responses:

Were focused on the demands of the questions and focused appropriately on the
assessment objectives.
Analysed and explored appropriate, relevant language and structural features used in the
extract.
Focused on the extract and embedded short, one word or small phrased quotations
exploring the language used, having identified correctly the techniques.
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Had a wide ranging and in-depth knowledge of the text in Section A and B.
Were able to explore the text as a construct/a piece of literature and explore it
constructing a clear response, using paragraphs and clearly made, often inter-linked
points.
Offered clearly written opinion, stepping back from the text and evaluating their feelings
about the author’s intentions in relation to the demands of the question.
Where appropriate, integrated context that was relevant to the point being made and
demonstrated a secure understanding of the relationship between the text and context.

Less successful responses:

Included too much irrelevant context (where assessed) or included context where it was
not relevant.
Described the contents of the extracts rather than provide analysis.
Were narrative in style.
Picked out basic techniques, defining what they were and providing a supporting textual
detail, but did not then examine, explain or analyse.
Were unbalanced with a great deal written for one part of the question (Section A), but not
the other.
Included generalised references that, at times, were muddled.
Used some very vague terminology, eg the writer uses words/the writer uses
quotations/the writer includes …
Used incorrect terminology, eg identifying a simile when it was not.
Gave too much focus on the use of adjectives, nouns, verbs, adverbs.
Were not well structured and contained material written in a disjointed and inaccurate
manner.
Offered little to no personal comment.
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Question 1

The extract for Macbeth is taken from act 1 scene 7, lines 35 to 67.

For part (a) candidates are asked to explore how Shakespeare presents the character of Lady
Macbeth in the extract, whilst part (b) requires candidates to explain the importance of
power elsewhere in the play.

Part (a) – Lady Macbeth

Examiners felt that this was a successful question and clearly a familiar extract for many
candidates. It was noted that even the lower-level candidates were able to comment on Lady
Macbeth’s reaction to her husband’s reluctance to kill Duncan and how she manipulated him
by calling him a ‘coward’.

The majority of responses were written in PEET style form and many candidates were able to
pick out the varied sentence types, the amount of dialogue used by Lady Macbeth, and were
able to comment on the character’s intent.

The best responses for this question were able to link the dialogic structure to the sentence
types, alongside discussing the increased pace and insistent tones of Lady Macbeth. Many
candidates also picked out the atypicality of Lady Macbeth in her presentation. The
understanding of authorial intent was very good, and the level 4 and 5 responses were able
to consider multiple interpretations from both contemporary and modern audiences. Some
candidates also considered the audience positioning, which was a delight to see! These
responses were also able to use terminology relating to poetry, to further show the shift in
emotion. These top responses were also able to extend lines of thinking and link in
alternative viewpoints and link quotations/references from elsewhere in the extract. The
lower level responses still often included references and techniques but were not always
appropriate. Some candidates struggled with the metaphorical nature of Lady Macbeth’s
speech. Some responses from level 1/lower level 2 simply didn’t write enough to
demonstrate their understanding of language, form and structure. The shifts in character,
focus and tone/mood were not picked up very well across some of the responses, however
many candidates were able to discuss the change or consistency in emotions and quite often
linked it to the change in sentence/line structures. Sometimes, these responses were vague
and generalised and spoke about the characters but were not able to identify the methods
used. The terminology was often limited and sometimes incorrect in lower-level responses.
The band 3 responses were often unable to extend their responses much beyond the PETE
structure.
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Part (b) – Power

The majority of candidates were able to pick out at least three different forms of power, the
most popular being other areas where Lady Macbeth showed power, the Witches and
Macbeth himself. Some responses also discussed Duncan and Malcolm’s power. Some of the
level 4 and 5 candidates also discussed more abstract ideas such as the power of the mind
and the power of human nature, which many examiners commented on and these made for
very interesting responses. The candidates in level 3 showed a sound understanding and
were able to use PEECL paragraphs to some effect, with the explanations being very clear
with a piece of linked context, but they did not go any further than that. The lower level
responses were often missing context or direct references to the text, instead choosing to
summarise areas of the plot. Some of them were able to identify two or three areas of power
but stuck to the most popular ones. The contextual links most discussed were the Divine
Right of Kings, Great Chain of Being, King James I/IV and his book Deamonologie,
Shakespeare’s intent to appease the King. Some of the better responses also discussed
gender roles in society, male and female roles in plays and the witch trials. This was felt by
many examiners to be the best question for contextual understanding.
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This response achieved a mark in level 2 for part (a) and a mark in level 1 for part (b).

8GCSE English Literature 1ET0 01



9 GCSE English Literature 1ET0 01



10GCSE English Literature 1ET0 01



Part (a) level 2 (6 marks)

This is a good example of a response that meets many of the
requirements for a level 2 as it moves beyond a narrative approach
and is starting to show some understanding of the extract and the
character of Lady Macbeth. Whilst the response does go out of
extract briefly, with mention made to her ‘going to the witches’, and
the top of page 2 links to the context of the play, this does not
impact on the rest of the response and the final mark awarded.
The candidate does explore how Lady Macbeth appears ‘more
manly than Macbeth’ and the way she ‘manipulates’ him by insulting
him and calling him a coward, thereby emasculating him. It also
discusses how Lady Macbeth does not ‘want to be seen to be as
weak and less powerful’ than her husband.
There is some attempt to discuss language, form and structure,
however there is no accurate use of terminology to place this above
a mid-level 2.

Part (b) level 1 (4 marks)

The majority of this response still relates to the extract in part (a),
which is not rewardable, however, in the early part of the paragraph
(lines 4 – 13) the candidate does consider how Lady Macbeth
‘devised a plan for the murder’ and how she gained ‘power via the
witches’, thereby presenting her as a ‘powerful lady’.
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For part (b) candidates need to dicuss one or more areas of the play
outside of the extract.

This response gained a mark in level 3 for part (a) and part (b)
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Part (a) level 3 (9 marks)

As the response meets all the requirements for a level 2 and is
starting to show a sound understanding of the extract the response
moves up into level 3.
Three specific points are explored by the candidate: the way Lady
Macbeth is ‘despirate’, ‘has got her mind set on being queen’ by
showing ‘no mercy’ and is ‘confident’ that her plan to kill Duncan will
work. The candidate shows a sound understanding of her impact on
Macbeth and how she can ‘convince him to commit the murder’ by
suggesting that he would be ‘more manly’
Whilst there are only four textual examples taken from across the
extract the selection made is appropriate and they support points
made.
The candidate discusses the use of language and structure but the
use of terminology is lacking, restricting the mark to a low level 3.
The candidate does mention the use of ‘the punctuation’ and
‘rhetorical question'. Despite the lack of terminology, the quality of
discussion and understanding of the extract reflects a sound
understanding of Lady Macbeth’s character and justifies a mark of 9.
There is a brief link to context but this does not detract from the
overall response and would not impact on the final mark.

Part (b) level 3 (10 marks)

Part (b) is slightly stronger than part (a). The response does go out
of extract to explore how power is presented through a number of
characters and situations including: the witches and how they have
‘power over Macbeth’ by suggesting that he will become king, the
final battle between when Malcom returns to Scotland to ‘restore
the divine right of kings system’ and Macbeth’s power as a soldier.
There is a lack of textual exemplification to move higher up the level,
however the depth of discussion and the understanding shown
support the mark of 10 being awarded.
Contextually, contextual discussion is a little brief although the
candidate has linked to the divine right of kings.
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Try to include some subject terminology when identifying language,
form or structural devices.
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This response is awarded a mark at the top of a level 3 for part (a) and part (b).
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Part (a) level 3 (12 marks)

Although the response appears fairly short at first – 3 paragraphs –
the depth of discussion and accurate analysis of the extract
warrants a mark of 12.
There is a sound understanding of the way Lady Macbeth is
presented as a confident woman who ‘looks down on Macbeth’ as
she considers him a coward and ‘not like a man’.
Mention is also made to how she appears argumentative and
‘ruthless’ in her nature, even contemplating ‘dashing the brains’ out
of her own child and how she ‘despises her femininity’.
Each point is well supported by examples from the text and there is
a sound analysis of language, form or structure including the
discussion of exclamation marks, the use of plosives and fricatives
to reinforce ‘her deep, dark feelings’.

Part (b) level 3 (12 marks)

Whilst there is some mention made to language and structure in the
response, which is not marked in part (b), the rest of the response
does show a sound understanding of the way power is presented in
the rest of the play.
There are two detailed paragraphs which continue to explore the
way Lady Macbeth calls upon the spirits to provide her with more
power and ‘reject her femininity’ , as she feels that becoming a man
would provide her with the power to become ‘more superior'.
The second key area discusses how Macbeth’s lack of power is
presented through his wife taking control and telling him how to
behave in public and to ‘look like the innocent flower’.
Whilst the third paragraph does try to discuss the power dynamics
between Lady Macbeth and Macbeth, it does lose some focus,
which is why the response is placed at the top of level 3.
Contextually, the candidate shows a sound understanding of how
Shakespeare wanted to present Lady Macbeth as ‘powerful’, which
went against societal norms and how regicide was ‘seen as
immoral'.
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Use varied discourse markers at the start of each paragraph to
introduce the focus of discussion – Firstly, secondly, another feature ...
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This response gained marks in level 4 for both parts of the question.
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Part (a) level 4 (15 marks)

A detailed response showing a sustained understanding of the
extract and the presentation of Lady Macbeth. The candidate
explores a number of areas including: how Lady Macbeth takes a
‘more brave and masculine role’ in her relationship with Macbeth,
the way she appears ‘evil’ in her bullying of Macbeth by calling him a
‘coward’ and how she treats Macbeth as ‘her object to try to get what
she wants’.
There is a strong critical approach to the analysis which is supported
by well-chosen examples and the candidate shows a sustained
understanding of how the audience would respond to her character:
‘the reader may feel … alternatively, a reader…’.
With regards to the language, form and structure and the use of
terminology, there is a lack of terminology, although mention is
made to the use of a rhetorical question and the use of questioning
to challenge Macbeth, the use of split lines and interruptions in her
speech to reflect her frustration and her attempts to ‘insult’
Macbeth.

Part (b) level 4 (16 marks)

The response is sustained and shows a detailed awareness of how
power is presented in other areas of the play. Points are well
supported with examples from across various acts and scenes and
there is a sustained analysis of the theme.
The candidate considers a number of characters and the way in
which they hold power. These include:

the way the witches interact with Macbeth, playing on his ‘fatal
flaw and ambition’
the final battle between Macduff and Macbeth and how both
characters hold emotional power within the scene – Macduff
calling Macbeth a ‘coward’ and urging Macbeth to fight and
Macbeth antagonising Macduff by suggesting that he will ‘soon
kill Macduff too’
the power Duncan holds as king but also the ‘power of trust’ he
has in others.

Contextually, appropriate links are made to witchcraft and ‘the devil’
and the belief in the Divine Right of Kings and the idea that ‘God
chose who the king would be’.

32GCSE English Literature 1ET0 01



Consider alternative interpretations – in what other way could this
word/character/event/action be perceived by the audience?
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Question 2

The extract for The Tempest is taken from act 4 scene 1, lines 1 to 32.

For part (a) candidates are asked to explore how Shakespeare presents the character of
Prospero in the extract, whilst part (b) requires candidates to explain the importance of
obedience elsewhere in the play.

Part (a) – Prospero

Most candidates were able to select from the scene with a focus on Prospero as being in
charge. Opinion was mixed regarding his attitude to Ferdinand with some candidates seeing
the strategy behind Prospero’s words and his overall plan for the future and intention
regarding Miranda. Others took the more straightforward view that he is not very nice to
Ferdinand. Some candidates really struggled to pull out examples of language, form and
structure with some effectively paraphrasing the scene. There was the usual inclusion of
contextual detail where it is not required, eg in comments on virginity, patriarchal power and
slavery which would have been helpful in the (b) part of the answer. The best answers
selected from the passage and analysed details such as Prospero’s description of Miranda in
the metaphor, ‘gift’ and the semantic field of harmony in words such as ‘sweet’, ‘heavens’ and
‘holy’. Some went on to comment on the contrast with the ugliness in ‘bed with weeds’ and
‘barren hate’. Many commented on the use of imperatives and linked this to Prospero’s role
as magician and father. The best answers commented on the shift between Prospero as
protective and guarded, warning Ferdinand to his acquiescence and generosity at the end of
the scene.

Part (b) – Obedience

There were some really wide-ranging answers here with candidates writing about obedience
most often in terms of Ariel and Caliban. Ariel’s imprisonment in the tree and required
obedience to Prospero were mentioned but also his earlier subservience to the ‘foul witch,
Sycorax’. Caliban’s role as slave was often linked to contextual comments about slavery and
colonialism with some well-researched points of interest. Stephano and Trinculo were
discussed by some as ‘false gods’ requiring obedience of Caliban. Other details of context
included references to Prospero’s obedience to magic and his books with one original
argument about how he had enslaved himself with his study and lost Milan as a result. Some
candidates struggled to link the contextual points to their understanding and knowledge of
characters and the theme of obedience.
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This response gained marks in level 5 for parts (a) and (b).
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Part (a) level 5 (18 marks)

A cohesive response which explores a range of elements of
Prospero’s character – sympathetic, controlling, joyful, yet powerful
and sometimes threatening.
All points are well supported with subtly integrated quotations,
which are perceptively analysed and used to explore the
interrelationship between the language, form and structure and the
effect on the reader.
Terminology is detailed and wide ranging and is integrated and
precise throughout.

Part (b) level 5 (18 marks)

Is also an assured response, which shows a high-level engagement
with the rest of the play and how the theme of suffering is
conveyed.
Areas discussed are wide-ranging and include the topic of Ariel’s
obedience to commands from both Prospero & Sycorax, the
consequences of Caliban’s failure to obey Prospero, the significance
of obedience in the relationship Antonio/Prospero.
Discerning references form an integral part of the response and the
analytical style is mature and perceptive.
Contextual links are convincing and effectively integrated, and
include colonialism and slavery.

When responding to part (a) extract, encourage candidates to begin by
identifying specific words and phrases that provide good examples and
use these as the basis for their response to the question.
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Question 3

The extract for Romeo and Juliet is taken from act 5 scene 1, lines 1 to 33.

For part (a) candidates are asked to explore how Shakespeare presented the character of
Romeo in the extract, whilst part (b) requires candidates to explain the importance of
suffering elsewhere in the play.

Part (a) – Romeo

Examiners felt that candidates engaged well with the extract, with the vast majority able to
identify Romeo’s changing character and the way his mood, language and reactions altered
from excitement and a ‘dreamlike state’ to despair and anger on hearing the news from
Balthasar. Where candidates did well, they picked up on the foreshadowing of the dream,
Romeo’s impatience, and his anger at ‘fate’. There were some excellent explorations of the
nuanced alterations in his character and how ‘volatile and changeable’ his character
appeared. The best responses for this question were able to link the varied nature of
Romeo’s dialogue and how the sentence types became more ‘fragmented as the extract
progressed to mirror the breakdown in his emotions’. Consideration was also made to the
increased pace and insistent pitch in his tone and imperative demands of Balthasar.

Part (b) – Suffering

Responses to part (b) were more varied than those seen with Macbeth. Many candidates
chose to discuss Romeo and Juliet’s suffering in their relationship and its ‘prediction in the
prologue’, Juliet suffering the abuse of her father’s rage and his demands that she marries
Paris, and Mercutio’s physical and emotional suffering as key foci. Some of the better
responses also linked in ideas of the Nurse, Lady Capulet, and Lady Montague’s suffering as
mothers as well as Friar Lawrence’s suffering over his warring religion vs keeping secrets.
Very few picked out the suffering of Verona as a whole or of the Prince and Benvolio
suffering losses. Many responses were written in the PEECL structure, although the
integration of context was not always secure unlike Macbeth. Many chose to include generic
contextual links, with very few opting for anything specific to the theme of suffering and
these generally made reference to the patriarchal society at the time and how ‘girls and
women would have suffered under the control of men’. Higher-level responses included
contextual comments which considered the significance of tragedy as a genre and how it
presents ‘sorrowful events and suffering’. One examiner commented on a ‘particularly
excellent response that explored how the nurse suffered throughout the play and how this
was linked to the treatment of wet-nurses’.
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This response gained a mark in level 3 for part (a) and part (b).
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Part (a) level 3 (10 marks)

The response presents Romeo as ‘an imaginative boy’ and a ‘very
worried person’, providing supporting evidence.
There is a clear understanding of how the extract develops from ‘the
start of the extract’ to ‘the end’, and the way in which Romeo’s mood
changes from ‘happy’ to ‘scared’, therefore making a comment
about form.
A long with this, the response comments on how the reader’s
reactions change from thinking ‘positive’ to being ‘interested on how
Romeo feels’.
As well as the comment about form, there is recognition of
‘foreshadowing’ and how ‘question marks’ add to our understanding
of Romeo’s changing mental state.
There is therefore an understanding of a range of language and
formal features, presented using relevant subject terminology.

Part (b) level 3 (9 marks)

The response presents the suffering of Mercutio, the subsequent
killing of Tybalt and how the Capulets suffer as a result.
The second paragraph is predominantly narrative but returns to the
idea of Romeo and Juliet suffering without one another.
The response then makes a further valid point about the Montagues
and Capulets suffering because ‘their kids died’.
There are strong elements of a relevant personal response making
focused points with support from the text.
However, this is not consistent and there is no consideration of
context.
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For responses to the Shakespeare, part (a) questions, a most useful
acronym to use when exploring AO2 is PETER: Point, Evidence,
Technique, Effect on Reader.
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This response gained marks in level 5 for both parts.
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Part (a) level 5 (18 marks)

The response works through the extract, picking out aspects of
Romeo’s personality from being ‘joyful and enthusiastic’ to showing
‘vulnerability and youthfulness’ to being ‘eager and desperate’,
‘loving and compassionate’, young and impulsive’, then feeling
‘anger and sorrow’ and being ‘devastated, heartbroken and furious’.
All these points are supported by quotations along with fully
integrated subject terminology such as ‘exclamatory sentence’,
‘personal pronoun’, ‘adjective’ and ‘repeated questions’.
The candidate clearly understands how the form and language of
the extract reflects Romeo’s mood change, whilst analysis of the
effects of individual words (‘rich’) further demonstrates the
candidate’s evaluative understanding.
The response considers the effect of language on the reader, as in
‘the audience then becomes aware of Romeo’s vulnerability’.
The response is a cohesive evaluation and subject terminology is
integrated and precise.

Part (b) level 5 (17 marks)

The opening paragraph of the response presents a number of ideas
about suffering which the candidate subsequently explores in more
detail.
The focus is initially on Romeo’s unrequited love for Rosaline,
leading to a discussion of audience reaction. Romeo’s suffering is
seen as ‘overdramatic’ and ‘hyperbolic’ and he is committing the
‘cowardly act’ of being in love, transgressing Elizabethan
assumptions about masculinity.
The candidate contrasts this with the reaction of a modern audience
who may find Romeo’s excesses ‘comedic’. Although this
interpretation is open to question, it demonstrates considerable
engagement with the text and an attempt to consider context.
There is a valid point about the suffering of the Capulets and the
Montagues arising from Romeo’s ‘hyperbolic reaction’.
The response fulfils all the descriptors in level 4 and is assured
enough to merit a mark just into level 5.
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Candidates do not have to use quotations in part (b). Examples can be
specific references to specific episodes in the novel studied or
paraphrased quotations.
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This answer achieved full marks.
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Part (a) level 5 (20 marks)

The response considers the first part of the extract in some detail,
judging Romeo to be ill and feverish, eliciting concern in the
audience and Balthasar.
These ideas are supported with embedded quotations, using
subject terminology such as ‘dialogue’ and ‘connotations’.
The news of Juliet’s death is seen as provoking a change in the tone
of Romeo’s language and this is related to the idea of Romeo being
‘unfortunate and doomed’ but defiant. Further subject terminology
such as ‘juxtaposed’, ‘exclamative’ and ‘euphemism’ are fully
integrated.
Romeo’s mental state is, the response suggests, reflected in the
language and structure of the extract, particularly in the use of
‘antilabe’.
The response meets all the criteria for level 5 and is awarded full
marks.

Part (b) level 5 (20 marks)

The initial focus on Capulet’s suffering is unusual but subtle and
sensitive.
The discussion of Capulet is fully developed and supported
throughout with embedded quotations.
The consideration of the feud as the main driver of suffering is
convincing, as is the view that the early part of the play could be
considered comedic until the death of Mercutio.
Literary and socio-historic aspects of context are fully integrated.
The response meets all the criteria for level 5 and is awarded full
marks.

This is an excellent example of a full mark response. Using this as a
template when preparing for the exam would help candidates to de-
construct how to formulate a top mark answer.
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Question 4

The extract for Much Ado about Nothing is taken from act 4 scene 1, lines 20 to 51.

For part (a) candidates are asked to explore how Shakespeare presents the character of
Claudio in the extract, whilst part (b) requires candidates to explain the importance of tricking
others elsewhere in the play.

Part (a) – Claudio

This was clearly a well-known and well-studied scene and candidates found they had plenty
to say about Claudio and most understood that he had been tricked by Don John and
Borachio into believing Hero dishonest. Some did not get this, however, and commented that
Claudio is right to be angry, missing the point of the scene. Many who did understand spoke
of Claudio’s sarcasm and cruelty in the early part of the scene, referring to the language of
the wedding, ‘giving away’ but with a different intent and the bitterness in the metaphor,
‘precious gift’. The irony and contrast in the reference to Don Pedro as ‘Sweet prince’ and
Hero as ‘rotten orange’ were mentioned in some form by most candidates. The use of
questioning also featured strongly, and candidates found much to explore in the dramatic
nature of the scene. Lower-level responses tended to paraphrase the scene with some
comments about language and structure. Imagery was prominent in answers working at
levels 4 and 5 with some excellent analysis seen in phrases such as ‘knit my soul to an
approved wanton’ and ‘forehand sin’.

Part (b) – Tricking others

The theme of tricking others attracted a good deal of discussion with most candidates
exploring the gulling of Beatrice and Benedick as a ‘good’ form of trickery. Other aspects
discussed included the pretence of Hero’s death and the involvement of the Friar, with one
answer explaining that for 'a Friar to lie and trick would have been considered unseemly by
the church even if it was for a good reason'. Some answers considered Don John as the
embodiment of trickery and explored his nature as Don John the Bastard as a contextual
point about illegitimacy. Some answers looked at the role of Margaret in the plot with a
couple of answers suggesting that she was not an innocent participant in the con worked on
Don Pedro and Claudio. Other contextual points included references to courtly love, purity in
marriage and the sanctity of virginity and the classic features of Shakespearian comedy.
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This response gained a level 3 mark for both parts.
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Part (a) level 3 (12 marks)

The candidate identifies the tone and mood in the extract and
considers how it shifts with use of supporting examples. The
contrast in Claudio’s tone is identified through the use of ‘precious
gift’ and ‘she knows the heat of a luxurious bed’, showing
understanding of the use of language.
The candidate discusses some of the effects of the phrase ‘rotten
orange’ and the comment on Claudio’s own view of himself is
pertinent to the question.
The answer thus explores aspects of form, structure and language,
including relevant subject terminology such as ‘imperatives’, ‘lexical
field’ and ‘exclamations’.
The answer meets all the criteria for level 3 in its understanding and
use of terminology and support but does not demonstrate the
detailed focus and accuracy of terminology required to reach level 4.

Part (b) level 3 (12 marks)
The answer offers a clear personal view of trickery having both
positive and negative effects in the play.
The candidate uses a strategic and critical style to develop a relevant
and appropriately supported argument.
Don John’s manipulation of Claudio through trickery is explored and
the answer soundly considers the role of Claudio’s gullibility in this
trickery.
The positive outcome of Don Pedro’s well-meaning trickery of
Beatrice and Benedick is explored as a contrast.
Reference to context is relevant and sound with focus on the
importance of a woman’s reputation in the 1500s. This is linked
appropriately to arguments.
The answer meets all criteria for level 3 and therefore reaches the
top mark in this range.

For part (a), candidates will qualify for higher levels if they penetrate
the extract for as many examples as possible and from a range of
language and structural devices.
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Question 5

The extract for Twelfth Night is taken from act 4 scene 3, lines 1 to 33.

For part (a) candidates have to explore how Shakespeare presents the character of Sebastian
in the extract, whilst part (b) requires candidates to explain the importance of social position
elsewhere in the play.

Part (a) – Sebastian

Although this was the least popular Shakespeare question with only 68 entries, examiners
felt that candidates seemed confident with discussing the extract and were able to pick up on
the key attributes and personality traits of Sebastian.

Many candidates commented on his feeling of disconnect from reality and how he imagines
that ‘the glorious sun’, ‘enwraps’ him. Many explored his belief that he is going ‘mad’ through
the repetitive use of ‘mad’ and ‘madness’. Other aspects considered included how he seemed
not only sceptical about Olivia’s intentions but also calculating, in quickly realising how a
marriage to Olivia would bring him a ‘flood of fortune’. One or two candidates explored his
concerns for Antonio and how Sebastian desired his ‘counsel’, although one candidate
considered this might be a flaw in his personality presenting him as ‘shallow and purely after
Antonio’s advice for his own self-interest’, especially as Antonio risked death being
recognised. Language, form and structure were confidently analysed and terminology was
wide-ranging.

Part (b) – Social position

Social position worked well as a focus and examiners saw some excellent responses that
explored a number of characters who desired an elevation in their social position or who
challenged the social norms of the time. The majority of candidates explored the desire of
Malvolio to marry Olivia and to elevate his social status to one of ‘count Malvolio’ and his
subsequent humiliation at the hands of Maria. Other areas explored included: Viola’s need to
disguise herself as Cesario and how this reflected the societal restrictions placed on women,
Orsino’s desire to marry Olivia and maintain his social position and Maria’s rise in social
position through her marriage to Sir Toby. Contextually, candidates discussed the turbulent
nature of Twelfth Night and the inversion of societal positions, with the temporary
suspension of rules.
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This response gained a mark in level 3 for both parts.
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Part (a) level 3 (10 marks)

A sound response which focuses on how Sebastian is in love with
Olivia, ‘someone he has barely met’.
There are relevant examples of the use of language and structure,
although for a more secure level 3 response we might have hoped
to see more.
There is brief mention made of the context of the play, which is not
required for part (a).
There is limited use of terminology, however the candidate’s
discussion does show sufficient understanding of the language and
its effects on the audience used in the extract to enable it to be
placed in level 3.

Part (b) level 3 (12 marks)

The response shows a relevant personal response to the
importance of social position and awareness of the link
disguise/social position in the play.
There is sound interpretation of how social position affects
characters’ behaviour and others’ attitudes to them.
Points are supported by well-chosen and appropriate examples,
although more exemplification would place this response higher up
the mark scheme.
Contextually, the response does consider the importance of social
position in Elizabethan society (‘it was very difficult to climb the
social ladder…’)

Encourage candidates to highlight or circle specific words and phrases
in the extract and use these to base their part (a) response on.
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Question 6

The extract for The Merchant of Venice is taken from act 1 scene 3, lines 101 to 136.

For part (a) candidates are asked to explore how Shakespeare presents the character of
Shylock in the extract, whilst part (b) requires candidates to explain the importance of
friendship elsewhere in the play.

Part (a) – Shylock

This question elicited a high number of level 4 and 5 marked responses, which explored the
nuances of Shakespeare’s presentation of Shylock, understanding both the validity of his
grievances against the repulsively antisemitic Antonio and his sarcasm and sly
obsequiousness in his business dealings with him. Understandably perhaps, this was a
question where it was very difficult to keep from slipping into discussing context, but the best
answers made it work in terms of discussing language choices and dramatic purpose.

The top band responses for Merchant were also very focused and detailed, showing a very
comprehensive understanding of the extract as a whole.

Part (b) – Friendship

The best answers here discussed the relationship between Antonio and Bassanio and
explored the Renaissance understanding of platonic male friendship as well as homoerotic
interpretations; they also looked at the class crossing female friendship between Portia and
Nerissa. Some genuinely thoughtful and erudite answers here.

These higher end answers were also able to discuss the interrelation of text and context in
much detail, and often included more than one reference to the chosen focus.
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This response gained a mark in level 3 for part (a) and a mark in level 4 for part (b).
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Part (a) level 3 (12 marks)

The candidate presents a sound view of Shylock, considering him as
a victim of antisemitism. This is a tightly structured and clear
response with a good range of supporting comments and
purposeful use of technical language, including the ‘violent
vocabulary’ of ‘cut-throat dog’.
The candidate drills down into the meaning of this phrase,
considering the dehumanisation of Shylock through this ‘animalistic
term’. Understanding is shown in Shylock’s response with
supporting quotation, ‘patient shrug’ well integrated into discussion.
Antonio’s disrespect for Shylock through the spitting reference is
considered, showing understanding of the dynamic between the
characters.
The candidate links this to the effect of ‘tricolon of repetition’,
demonstrating use of relevant and supported subject terminology.
The candidate’s understanding of Shylock’s intent in his dealing with
Antonio shows sound engagement.
Overall, this answer fully meets level 3 criteria but does not reach
level 4 because is it not sustained in terms of effect on the reader.

Part (b) level 4 (14 marks)

The candidate engages with the idea of friendship in a sustained
and thorough exploration of well-chosen aspects of the play.
Integration of contextual detail is fluent and relevant, eg reference
to male friendship in Elizabethan times.
References are well chosen and support a range of effective points.
These include the discussion of Antonio and Bassanio’s friendship,
and how Bassanio ‘owes the most in money and in love’.
The candidate sustains argument by contrasting this relationship
with that of Nerissa and Portia including Nerissa’s role as Portia’s
confidante and companion.
The humour created by this relationship is well exemplified and
there is detailed awareness of context in comments on the conduct
expected of women at the time Shakespeare was writing.
The answer meets level 4 criteria in its sustained critical style and
developed personal response.
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Candidates need to consider the effects on the reader when analysing
quotations.
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This response gained a level 5 mark for both parts.
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Part (a) level 5 (20 marks)

A cohesive response, which explores the way Shylock is presented
as a character who has been frequently ‘mistreated’, suffers from
‘dehumanisation’ and how his use of language reflects the ‘effects of
the antisemitic abuse he has suffered’. The candidate shows a
sensitive and perceptive understanding of his character and the
close analysis of specific words and phrases are integrated
throughout the response.
All points are well supported with well-chosen quotations, which are
perceptively analysed and used to explore the interrelationship
between the language, form and structure and the effect on the
reader. There is some mention to context, however the depth of
discussion and analysis of AO2 are sufficiently detailed to enable full
marks to be awarded.
Terminology is detailed and wide ranging and is integrated and
precise throughout.

Part (b) level 5 (20 marks)

Part (b) is also an assured response, which shows a high-level
engagement with the rest of the play and how the theme of
friendship is presented. The range of examples chosen illustrate a
perceptive understanding of the play as a whole.
Areas discussed include the way friendship is presented ‘through
the close platonic (and possibly romantic)’ friendship of Antonio and
Bassanio and the close friendship of Portia and Nerissa. The
discussion of Shylock, ‘who is often seen alone’, and how he acts as
a contrast with Antonio and Bassanio, ‘who are often seen together’
is particularly perceptive.
Discerning references form an integral part of the response and the
analytical style is mature and perceptive.
Contextual links are convincing and again sensitively discussed
particularly with regards to the presentation of Jews in Elizabethan
times.
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Use these exemplars for candidates to identify where the assessment
objectives are covered. For example, present students with a part (a)
response and get them to highlight the quotations and techniques.
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Question 7

Despite being the least popular choice for An Inspector Calls, the question still produced a
wide variety of responses across the mark range. There were some excellent ideas explored,
with candidates linking the mystery of the photograph and cyclical nature of the play
(doorbell/telephone ringing) often drawing on the mysteries of a detective genre.

Consideration was also made to Priestley’s deliberate use of staging to create a sense of
mystery, for example the change of lighting and characters leaving and entering the room.
Many candidates were able to discuss the Inspector’s mysterious and ambiguous nature and
how he ‘appeared an enigma to the other characters and audience’.

Weaker responses often tended to a more narrative approach with a loss of focus on the
question or they focussed too heavily on the historical and social context and made minimal
comments on the actual events from the play, missed out the context or included generic
information to get some marks. Some candidates often could not make the link between
mystery and the context and focused instead on the idea of ‘secrets’.
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This response gained a mark in level 2 for AO1 and AO3 and a mark in level 2 for AO4.
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The initial focus is on the Inspector being ‘the mystery man’.
Context is touched upon with mention of ‘upper class snobs’ and
‘tragically’ but there is no subsequent development.
There is mention of Sheila’s suspicions but this, too, remains
undeveloped. The final point is not fully explained.
This response is by no means wholly narrative but there is no
consistent or secure focus. Some awareness of context is present
and a mark low in level 2 is appropriate.
Sentence structures are not always fully controlled; spelling is
generally accurate with some slips. A mark in mid-level 2 is
appropriate.

Please remind candidates that they should begin their answers in the
correct place in the answer booklet.
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This response gained a mark in level 3 for AO1 and AO3 and a mark in level 3 for AO4.
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The response opens with a comment about how stagecraft (lighting
and costume) contributes to a sense of mystery.
The context of class conflict is introduced, followed by a reference to
gender inequality in the way Sheila probes the mysterious
behaviour of Gerald. These are seen as two of Priestley’s concerns
when writing the play.
The ignorance of Mr Birling is cited as an example of mystery but
this point is not explained clearly. Further points on political context
are offered.
This is a sound personal response written in an appropriate critical
style and commenting on context but is not always clearly focused
on mystery. A mark securely in level 3 is appropriate.
Control of sentence structure, a range of vocabulary and accuracy
all contribute to an AO4 mark at the top of level 3.

Candidates should ensure that all points made are fully developed.
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Question 8

This was by far the most popular of all the questions in Section B and many examiners were
impressed with the quality of responses produced. Candidates predominantly explored the
characters of Sheila, Eric and how their personalities and attitudes evolved as the play
developed, being ‘more malleable’, in contrast to their parents who were established in their
‘bigoted views and attitudes’. Some candidates considered Gerald’s role as the mid-point
between the older and younger generation and despite his initial remorse at Eva’s/Daisy’s
death, how he was quick to revert back to his old ways.

There were some really perceptive comments on Eva Smith’s inclusion into the younger
generations and how this was contrasted with Eric and Sheila. One particularly excellent
response argued that ‘Sheila has been given every opportunity in life, including the
opportunity and resources to change, whilst Eva is condemned from the outset as despite
being a part of the younger generation her class prevents any meaningful change’.

In the higher-level responses language was highly ambitious and sophisticated. Clear
arguments were made about the older and younger generation and how they represented
differing social and political attitudes of the time.

A considerable number of answers mentioned the younger generation acting as ‘Priestley’s
mouthpiece’. Where candidates did less well, they tended to just point out similarities and
differences in the older generations, without any real focus on the task.
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This response achieved a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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This response begins with a broad introductory point about the
nature of society in 1912 and the significance of emerging socialist
views via the younger generation.
The candidate introduces Sheila as their first example and contrasts
Priestley’s presentation of her with Mr Birling, pointing out that she
is portrayed as ‘sympathetic’.
Understanding is developed and fully related to the text as the
argument develops and the candidate is aware that characters are
constructs designed by Priestley for a purpose, eg describing Sheila
as ‘a mouthpiece to illustrate (Priestley’s) views on society’.
The argument continues in this vein, moving on to discussion of Eric
who is also described as Priestley’s mouthpiece and refers to Eric’s
line, ‘Why shouldn’t they try for higher wages?’ to convey this view
that is subsequently consolidated with a point on context.
Context is well integrated into discussion throughout the answer
with references to features such as conditions for the working class
in 1912 and the nature of Edwardian society.
The level of detail in the answer reflects the candidate’s developed
personal response and ability to use well-chosen references. An
example of this is in the inclusion and introduction of Gerald to the
argument, with an insightful point about his appearance as a ‘knight
in shining armour’ moving into an argument that Gerald is
motivated by personal gain even though he has the capacity for
social conscience. He is presented as a contrast to Sheila and Eric
and the candidate concludes with the concept of the gulf between
‘emerging socialists’ and ‘arrogant capitalists’.
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The acronym PEER + C is useful for structuring responses. (Point,
Evidence, Effect on Reader, plus Context). For Post 1914 literature
questions, context is assessed.
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This response gained a mark in level 5 for AO1 and AO3 and a mark in level 3 for AO4.
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A perceptive response that shows a high-level of understanding of
the entire play and how the younger generation are important,
particularly through their ‘ability to change and develop their
opinions’.
Points discussed include Sheila’s ‘emotional maturity’ and how she
develops as a character, moving from a young woman dependant
on others, to ‘developing her own opinion’ as a result being
presented with a ‘new way of thinking’ by the Inspector.
Discussion also includes how the younger generation show ‘remorse
for their actions’ and ‘hope for the future’ is also a central aspect
throughout the response, and this is discussed in a critical style with
maturity.
Textual examples are wide-ranging, appropriate to the points being
discussed and are integrated throughout the response, helping to
enhance the discussion.
Context is interwoven throughout and explores the way Priestley
presents the younger generation as a way to ‘show hope for the
future’ and as a form of ‘political propaganda’.

Candidates should use short, integrated quotations that develop the
point being made.
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Question 9

Although there is only a small entry for this question, responses covered a wide range of
marks, with the majority falling within the high level 3, 4 and low level 5 range. The majority
of candidates explored the changing and volatile nature of Maggie’s and Hobson’s
relationship and how Maggie broke with the traditional ‘subservient Victorian daughter’s role’
by challenging Hobson's position of authority both within the household, business and when
it came to marrying Willie.

There were some very insightful comments made and one candidate produced an excellent
response considering how Maggie is presented as a ‘loveable protagonist to Hobson’s
belligerent and misogynistic personality’. Most responses were wide-ranging looking at the
changes in their relationship throughout the play.

Contextually, many candidates discussed the emerging suffrage movement and how Maggie
represented the stronger more outspoken woman who was ‘beginning to speak out within
society and their own community’.
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This response gained a mark in level 3 for AO1 and AO3 and a mark in level 3 for AO4.
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A sound response which opens with an immediate focus on the
question and offers a relevant personal response.
Although there is a tendency to become more narrative at times, the
candidate then uses these points to demonstrate a sound
understanding and interpretation of the relationship between
Maggie and Hobson.
The candidate does maintain an appropriate style, however the lack
of close references to the text stops the response from moving
higher up the level.
Comment offered on relevant context (eg attitudes to women) is
generally sound, although there is some confusion over dates.

Candidates should regularly refer to the question in order to maintain
focus.
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Question 10

Responses seen were wide-ranging and considered a number of key areas in the play and the
way money was a dominant factor in characters’ lives and their eventual ‘success or ruin’.
Many candidates discussed the importance of money within the business world, particularly
the contrast in fortune between Hobson, who slowly saw his financial stability and security
eroded and Maggie and Willie, who thanks to their success in business, are able to take over
the running of Hobson's.

There were some very insightful responses from candidates who explored the importance of
money within the different social classes, particularly the need for Hobson as a middle-class
man of business to provide his daughters with clothing allowances and ‘provide settlements’
to enable them to marry.
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This response gained a mark in level 2 for AO1 and AO3 and a mark in level 2 for AO4.
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This response opens with a reference to the relationship between
money and status. This is a straightforward, but valid point and goes
on to illustrate with narrative references to Hobson’s relationship
with his daughters and also his ‘chronic alcoholism’.
Focus remains on money and is delivered largely through narrative
selection. There are some elements of personal response, eg in
relation to Hobson’s attitude in not paying for his daughters’
marriage as ‘very tight’.
Some awareness of relevant contexts is evident through comments
on education and the ‘massive separation between classes’. These
are presented in general terms.
The candidate makes references to episodes from the play but does
not develop these in detail, rather focusing on plot, eg commenting
on Willie and Maggie’s need for a loan without examining in detail or
supporting with reference to the text.
The point about Vicky and Alice choosing two ‘slightly better off men’
is a valid example with some elements of personal response but is
not executed with secure focus.
The answer considers Hobson’s dilemma at the end, referring to the
difficult situation where he has to retain employees but does not
want to pay them the sum to secure their loyalty.

For Section B questions, examples can be from one or more specific
episodes, events, character actions etc. ‘Examples’ does not mean that
quotations must always be provided. Examples are specific references
to the text in relation to the question.

121 GCSE English Literature 1ET0 01



Question 11

There were some lovely responses that looked at the role of the narrator and how he is used
to ‘drive the story forward’, to take on the role of different characters and to introduce the
audience to the characters and establish their roles in the play.

Stronger responses focused on how he represented a modern form of the Greek Chorus,
who was omnipotent and could see into the future, predicting the outcome of the tragedy.
Mention was also made to the way he posed ‘philosophical and sociological questions’
concerning the characters lifestyles and social backgrounds, the moral dilemma posed by
giving a child away and to prompt the audience into deciding whether the characters were
good or bad people. Discussion also included the concept of nature vs nurture. Some
perceptive responses discussed the way the narrator broke the fourth wall and acted as a
moral compass.

There were some weaker responses that showed a general awareness that the narrator told
some of the story and ‘sang some of the songs’ and consideration was made to him possibly
being the devil as he sang ‘the devil’s got your number’. However, most of the discussion was
surface level and fairly narrative and some candidates were not able to explore the
significance of the narrator and how he contributed to the events of the play.

Context points related to the setting of Liverpool and the social influences that affected
families at the time.
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This response gained a mark in level 1 for AO1 and AO3 and a mark in level 1 for AO4.

A simple and straightforward response, which shows limited
personal response to the significance of the Narrator, although
there is an awareness of the text as a play and of an audience.
There is little evidence of a critical style and little relevant supporting
reference to the text.
The response lacks links to context.

Candidates are advised to spend approximately 50 minutes on their
response to Section B.
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Question 12

The more popular of the two Blood Brothers questions, the theme of violence produced a
wide range of responses and marks were awarded across all levels.

The main areas of discussion centred around the violence towards the end of the play
including Sammy shooting the cashier and the eventual killing of Edward and Mickey. Some
candidates discussed the violence of Mrs Lyons (slapping Edward and brandishing a knife at
Mrs Johnstone).

Stronger responses considered the progression of violence in the play and how it begins as
‘innocent children’s games of cowboys and Indians’, with play guns, which foreshadow the
more extreme violence at the end. There were some very perceptive responses that looked at
how society and poverty acted as a ‘catalyst to the violence in the play and how the
segregation of social classes led to friction and conflict, often resulting in violent outbursts’.

Contextually, many responses discussed the differences in social classes and the links
between poverty and violence.
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This response gained a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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There is relevant consideration of Sammy and his ‘violent
tendencies’ which includes some discussion of his upbringing and
influence on Mickey.
Throughout, there is sound contextual comment on the struggles of
the working class as a factor contributing to violence.
The comparison of Sammy (‘he didn’t mean to maliciously hurt’) and
Mrs Lyons (she ‘could’ve seriously hurt her’) is apposite and there is
further consideration of Mickey’s violence.
This is, therefore, a developed personal response which fulfils all the
descriptors in level 3 and merits a mark low in level 4.
The candidate uses a range of vocabulary accurately together with
varied and controlled sentence structures, meriting a mark in level
3.

Candidates do not have to use quotations in Section B. Examples can
be specific references to specific episodes in the play or novel studied
or paraphrased quotations.
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Question 13

The majority of candidates demonstrated an excellent understanding of the play, the
presentation of World War One trenches and the way the officers are brave in their own way
as they have to ‘cope with the horrors of war and the continual likelihood of dying’.
Discussion often considered how as officers, it was important to display a brave and
confident attitude so that they boost the morale of the other soldiers.

Many responses explored the character of Stanhope and how he had acquired the ‘Military
Cross’ for his bravery but was unable to cope with the pressures so resorted to ‘doping
himself with whiskey’. Other areas discussed included Raleigh’s hero worship of Stanhope
and how Stanhope’s bravery had inspired him to ask to join the battalion, Raleigh’s bravery
on the raid and Osborne’s bravery and the way he volunteered to fight despite being older
than his fellow officers.

A few candidates also debated whether Hibbert’s reactions to Stanhope’s threat to ‘shoot him
for being a coward’ was in reality a form of bravery.

Contextually, candidates explored the concept of bravery and the way men were encouraged
through propaganda to enlist for the front as a way to demonstrate their bravery and
patriotism.
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This response gained a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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A developed personal response, which meets the requirements of a
high level 4.
The candidate discusses different types of bravery featured in the
play and covers a wide range of characters in some detail, although
some points might have been developed in more detail.
The candidate offers some personal interpretation of events (eg
suggesting that Stanhope ‘ ..didn’t go home last leave…’ conveys his
bravery).
A wide range of well-chosen textual examples are embedded
throughout the response.
Sustained comment is made on context and is integrated into the
response, showing detailed awareness of the relationship between
text and context.

When using quotations, candidates are encouraged to keep them
short, relevant and to embed them within the sentence to support and
develop the point being made.
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Question 14

Many responses for the Journey’s End questions were placed in levels 4 and 5 and showed
secure understanding of the play. Most candidates were able to point out the implicit nature
of humour and link it to the idea of finding light in dark places.

Key areas that were discussed included the comic moments involving Mason and food and
his obsession with tinned fruit, ‘onion coffee’ and the appearance of meat and its ‘deep yellow
flavour’. It was clear that candidates understood the significance of humour as a way to
alleviate the tension in the trenches and imminent possibility of death. The use of humorous
stories and anecdotes were also explored and some higher level responses discussed the
sarcastic humour of Stanhope following the raid and how the ‘Colonel must be pleased’,
illustrating the way darker humour reflected the severity of the situation. Contextual points
concerning the need for humour were generally interwoven through each response and
overall the question was extremely well approached by candidates.
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This response gained a mark in level 5 for AO1 and AO3 and a mark in level 3 for AO4.
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This response begins with a brief thesis statement that humour is
used to support the soldiers coping with the ‘stresses and effects of
war’.
The candidate’s awareness of the genre of the text as a play
contributes to perceptive understanding and discerning choice of
references.
This response presents a sophisticated and well-illustrated analysis.
This is exemplified early in the answer with the mature and lucid
point that Sherriff ‘presents humour as the concurrent minimisation
of major catastrophe’ supported by Hardy and Osborne’s
conversation ‘the trench was blown up and came down in the men’s
tea’. This example is developed in excellent detail. Arguments
continue with assured and articulate discussion and different ways
in which Sherriff uses humour are showcased.
Another example is the light relief provided by fixating on ‘minimal
problems’ through exploration of the character of Mason as he
‘abruptly changes the dynamic of the scene’. In addition, the point
about the confusion of the pineapple chunks with the apricot
chunks as a distraction is very fluently made.
Context is integrated very effectively throughout the answer with
convincing references to the horrors of WW1 and reference to the
response of a post war audience’s likely response to the unfolding
action.
Critical style is developed with focus and maturity, eg on page 3 of
the answer when the candidate writes that ‘Hardy takes an almost
malicious pleasure in the sound of the “Minnies”, as “swish-swish-
BANG!” On page 5, the candidate embeds a relevant and discerning
point about the exaggeration of trivial problems used as a coping
mechanism. There is also a reflection on the use of irony to attack
the military hierarchy as the candidate develops a nuanced and
convincing argument that is fully relevant to the question.
The conclusion purposefully consolidates arguments and ideas in an
assured and erudite style.

Candidates should regularly refer to the question in order to maintain
focus.
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Question 15

The number of entries for The Empress has significantly increased this year, which was
excellent to see. Overall, the responses to this play were really strong. One examiner
commented that ‘they were amazed by how much some candidates were able to recall and
write in the time'. Context was interwoven with these answers and responses demonstrated
quite a complex understanding of Victoria – the positives and negatives of her character. The
main focus was probably her relationship with Abdul.

Marks ranged from level 2 upwards, but many high-level responses were seen. Many
candidates showed a secure understanding of the play and how Queen Victoria was a central
character as the titular ‘Empress of India’. Many responses discussed her relationship with
Abdul Karim and this was explored in many ways from her being, ‘fairly ignorant’, especially
through her light-hearted comment on her ‘egg cup matching his turban’ and her naivety to
the plight of her Indian subjects, to being more open and ‘welcoming’ and willing to learn
from him as her Munshi.

Weaker responses tended to make sweeping statements about Queen Victoria’s rule over
India and were heavily led by historical and social context.

One or two candidates picked up on the staging in the play and how Queen Victoria’s
speeches and reactions to her jubilee was interspersed with lines by Dadabhai and his
treatment within the political arena, which were extremely well considered.

In many cases the discussion of the contextual setting of the play and the impact of Victoria’s
reign, especially aspects related to colonialism, was appropriately used to explore the text.
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This response gained a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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The response shows a sustained understanding of how Gupta
presents the character of Queen Victoria in the play and how she is
significant in juxtaposing the general ‘ignorance of the British’ public
to the plight of the Indian nation.
The argument established by the candidate is comprehensive and a
range of areas are discussed including, Victoria’s relationship with
Abdul and how she allows him ‘to speak his mind’ despite her being
the queen and his superior, which in turn enables her to become
aware of the ‘devastation caused by English forces in India’.
The candidate continues to develop their discussion by exploring
how, as Victoria begins to learn about India from Abdul, she is able
to challenge Lady Sarah and her ‘prejudiced opinions’.
The final area discussed concerns about the impact of Victoria’s
death on the treatment of Abdul and how he ‘loses his power and
title’.
The candidate shows a sustained and detailed awareness of the
whole play and each point made is well-developed with well-chosen,
integrated examples.
Contextually, points made are sustained and appropriate and
demonstrate an awareness of the relationship between the text and
context.

When linking to the context of the play or novel, ensure that it relates
to the points being made.
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Question 16

The majority of responses tended to focus on aspects of racial prejudice within the play,
particularly the treatment of Hari and the lascars, Lady Sarah’s prejudice towards Abdul,
Queen Victoria’s prejudice to her Indian subjects and the prejudice within the political world.

Within the higher-level responses there were one or two candidates that considered the
prejudice within the social classes and positions – Queen Victoria and Lady Sarah – and some
exceptionally well written analysis of gender prejudice, particularly the treatment of Rani by
Lord Oakham in contrast to the role of Lascar Sally. One candidate proposed that Queen
Victoria’s treatment by her own son, even though she was Queen, conveyed elements of
gender prejudice.

Most of the responses seen were confidently written and the question appeared accessible
for candidates at all levels.
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This response gained a mark in level 5 for AO1 and AO3 and a mark in level 3 for AO4.
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The candidate demonstrates an assured understanding of prejudice,
how it is a ‘pivotal theme’ within the play and how Gupta ‘uses it to
expose the evilness of the British Empire’. The response moves
systematically through the play exploring a number of characters and
situations and the discussion is developed and mature.

The response considers the presentation of the lascars and how,
despite being the ‘backbones of Victorian society’ they were treated
with prejudice because of their ethnicity and how there was ‘interracial
prejudice’ at all levels on the ship.

In paragraph 2 the candidate moves on to analyse the relationship
between Abdul and Lady Sarah and how she demonstrates her
prejudice and ignorance by questioning his biology, religion and
marital situation, thereby reflecting her ‘privileged white’ position. The
discussion is again assured, although linking back to the question and
theme towards the end of the paragraph would have concluded and
secured the focus being discussed.

The final area explored concerns the prejudice exhibited by the British
treatment of the Indian people. The analysis of the way Dadabhai’s
speech overlapped with Victoria’s was felt to be particularly perceptive.

At times there was a little more focus on the context at the expense of
the text, however the response did show an assured understanding of
how the attitudes within Victorian society impacted on its Empire and
particularly the Indian subjects.

Teachers should use the mark grids and indicative comments in the
mark schemes as a guide when marking mock examinations.
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Question 17

Refugee Boy saw an increase in entries and responses marked covered a wide range of
levels. On the whole, candidates showed an excellent understanding of Mr and Mrs Fitzgerald
and their role within the play.

Mr and Mrs Fitzgerald were largely seen as positive, nurturing and caring. Some candidates
explored the contrast in their relationship with Ruth alongside their relationship with Alem.
The financial and emotional challenges featured with some good use of support. Some
candidates appeared to get lost halfway through and there was a little repetition in some
answers.

Contextually, candidates considered the impact of living in care and how difficult it can be for
some young people and the important role of the foster family.

This response gained a mark in level 2 for AO1 and AO3 and a mark in level 2 for AO4.
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Although the response is a little narrative at times, the candidate
does show some understanding of Mr and Mrs Fitzgerald and their
significance in the play. A mark towards to the top of a level 2 is
appropriate.
The main discussion focuses on Mr and Mrs Fitzgerald’s role as
foster parents to Alem and how they ‘are offering to look after him’
and to ‘make sure he’s safe’. Consideration is also made to the way
they respond to their daughter, Ruth, and ‘because they only had
time for Alem’ their relationship with Ruth deteriorates.
Whilst there are some references to the text, direct quotations are
lacking and the focus is not consistently secure.
Context is included in the response but it is not always used to
develop ideas and tends to dominate at times eg page 2. Despite
this, there is some understanding of the play and the role of Mr and
Mrs Fitzgerald.

Using the format PEEC (Point, Evidence, Explanation, Context) or an
equivalent, helps candidates to formulate analytical paragraphs and
avoid a more narrative style of writing.

157 GCSE English Literature 1ET0 01



Question 18

There were lots to say about courage and mostly relating to Alem and his courage in Eritrea
and Ethiopia, whilst facing the hostilities of war, on his arrival in England and subsequent
abandonment by his father and his courage adapting to life in care and facing hostility from
others. Episodes were selected with varying levels of support. In less successful answers this
became the paraphrase of plot. Stronger responses used incidents to make salient
comments and relate these to matters of context.

Some thoughtful contextual points were made on the authors’ lives (Zephaniah and Sissay)
as well as the contemporary Black Lives Matter protest and raised media profile of the plight
of refugees. A lack of specific textual references held some candidates back from achieving
more highly.

The civil war and nature of the asylum system also attracted discussion with one or two
candidates linking Alem’s experience to their own.

This response gained a mark in level 3 for AO1 and AO3 and a mark in level 3 for AO4.
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A sound response, which applies a methodical and systematic
approach when discussing the theme of courage. Each paragraph is
comprised of a central point, supported by evidence and then
analysed. A wide range of examples are explored and show a sound
understanding of the play.
The initial focus is on Alem and his courage adjusting to life in a
children’s home and having the courage to introduce ‘himself to
Mustapha’. The response moves on to consider the courage of Mr
and Mrs Fitzgerald welcoming Alem into their home; Ruth’s courage
adjusting to life with Alem; Alem’s courage standing up to Sweeney
and hooded – although there is some misunderstanding here – and
finally Ruth and Mustapha’s courage when they ‘decide to protest
about refugee status’.
There are a number of textual examples taken from the play but not
all points are fully supported. Despite this, the depth of focus and
discussion is sound and warrants a mark towards the top of level 3.
Contextually, whilst some areas of context are implied through the
discussion of Alem’s experiences as a refugee, the response does
conclude by discussing ‘society’s outlook on refugees’ and how Alem
stands up against society to ‘demonstrate his views’.

Ensure all points are fully supported by examples taken from the play
or novel, to demonstrate a secure understanding of the theme or
character being discussed.
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Question 19

As seen in previous years, candidates who study Animal Farm find it relatively easy to
integrate contextual links in their responses and unfortunately, this can lead to responses
becoming more historical context rather than focusing on Orwell’s text.

Despite the tendency for some candidates to prioritise context over text, examiners noted
how the knowledge and range of ideas across all levels of ability was impressive for this
question. Discussions included the way Snowball was made the scapegoat since he was
intelligent and sufficiently educated enough to see through the lies and therefore posed a
threat to Napoleon’s authority, and how uneducated Boxer, like the Russian people, was
promised to be taken care of but was ultimately betrayed. Some candidates wrote of how the
rules were changed gradually throughout the novel. At lower levels, candidates were able to
discuss how, with a little more education and intellect, the physically stronger animals
(particularly Boxer), who were exploited as workers, could have seen through the lies and
overthrown the pigs. This was then generally linked to the Proletariat workers in Russia.

Other areas discussed included the way Snowball used education to try and enrich and
better the lives of the animals, how Boxer was too easily manipulated by his exposure to
altered educational material and propaganda and the way ‘Napoleon used the education of
the puppies to form his own ruthless regime and security system’.

The best responses to this question stayed tightly focussed on the text and used specific
textual references (quotations or paraphrasing) to explore the theme in detail.

The majority of candidates wrote about education as a way of seeing through propaganda
and the way that a lack of education can lead to authoritarian control.
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This response gained a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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The response opens with an immediate focus on the question. The
answer takes an unusual focus, responding via the idea of
propaganda. This is a valid approach, and the candidate selects
episodes from the novel such as the pigs drinking milk and stealing
hen’s eggs and the use of the mantra, ‘all animals are equal’.
In addition, the candidate uses the quotation in the question to
reflect on the secret meetings instigated by Napoleon to replace
Snowball’s committees.
Context is detailed and integrated throughout the answer in a
sustained manner. Points clearly present detailed awareness of the
relationship between text and context.
References to post-1913 Stalinist power, the role of the Kremlin and
the philosophies of Karl Marx all feature linked to relevant
arguments.
A developed personal response is evident in the paragraph at the
top of page 4 where the candidate explores the aftermath of the
Battle of the Cowshed, stating that the puppies ‘were educated only
in violence’. The answer finally explores education through the lens
of religion and the concept of ‘Sugarcandy Mountain’, considering
the gullibility of the younger animals and the contrast between
dystopia and promised utopia.
Overall, the answer sustains a critical style and offers thorough
engagement, reaching a mark in level 4. Signposting would have
helped the reader to follow the candidate’s argument in a more
logical way.

When developing an argument, ensure the choice of language helps to
signpost the direction of the point and direct the flow of the analysis.
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Question 20

Although there were fewer responses to this question it was clear from those seen that
candidates understood Old Major as an analogy for Marx and/or Lenin and used that as a
springboard to explore the betrayal of his values by Napoleon/Stalin.

Nearly all candidates were able to recall the role of Old Major at the start of the novella and
his position on the farm, and were able to explain how the original ideals for Animalism were
slowly forgotten and manipulated as time went on.

Some candidates tended to branch off and discuss other characters with very limited focus
on the question. However, this question was well answered by most candidates who were
able to analyse Old Major’s significance and the influence of his teaching on the characters
and events that take place in the novella. Use of keywords by candidates such as ‘allegory’
and ‘dystopian’ allowed the strongest candidates to link their analysis to the author’s purpose
very skilfully.

There was a clear understanding of Old Major’s legacy, and how it was corrupted by the pigs
until its original concepts had been completely destroyed.

The candidates who failed to reach the higher-level marks were mostly narrative in style,
lacking the skills to extend, build and evaluate impacts on readers/audiences and were often
quite repetitive towards the end.
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This response gained a mark in level 5 for AO1 and AO3 and a mark in level 3 for AO4.
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An ambitious and assured personal response, which considers the
significance of Old Major through discussion of his ideals/ideology.
Whilst the response shows a high level of engagement and a
perceptive understanding of the novel, there is a slight tendency to
repetition and occasionally points are not quite clearly explained,
hence this was not awarded a mark at the top of level 5.
All references are discerning and support and develop the points
made.
Understanding of context is excellent and comments are integrated
convincingly into the response.

For level 5 marks ensure that all points being made are fully explained
and extended.
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Question 21

One examiner stated that: this question elicited some of the best responses that they had marked
and the questions for Lord of the Flies really facilitated excellent discussion of this novel .

Some impressive responses were seen and there was often a good balance between context
and interpretation. Candidates seemed to know the text extremely well but at times only
focused on two symbols, where a range may have been more convincing.

Virtually all candidates referred to the conch, Piggy’s glasses and the symbol of fire. The best
candidates were also able to analyse the symbolism behind individual characters and what
they represent. Vocabulary was particularly impressive for this question. As in many Section
B answers, the weaker responses had a lack of quotations or specific reference to the text
which stopped them from accessing the top levels of the mark scheme or they became too
narrative in their approach.

Other areas that were considered included: the island, the war paint and the beast. One very
poised and effective response considered how the Navy ‘symbolised a tension between the
violent destruction of civilisation through war and conversely its protection through defence
and the prevalence of rules’. Some worked through symbols systematically with links to
contextual details of Golding’s life and beliefs and the significance of WW2.
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This response gained a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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The response works methodically through a number of relevant
symbols, seeing the relevance of these symbols to the reader’s
experience of the novel as the narrative progresses.
The conch is covered first, followed by the Beat, fire and Piggy’s
glasses. Arguments are salient and supported by well-chosen
references and development of personal response. The candidate
neatly links the destruction of the conch to Piggy’s death and
ultimate destruction of any façade of civilisation on the island.
References to the Beast reflect its role in Simon’s death and how it is
a part of all the boys. The paragraph on fire is linked appropriately
to Piggy’s glasses as they are required to start the fire, but the
context point linked to this referring to the naval officer is not a
strong one.
There is detailed awareness of the relationship between text and
context via references to civilisation and society and the lack of
secure and tangible contextual awareness keeps the answer in the
lower marks of level 4.
Although understanding is clear, there is a sense of having to read
between the lines to meet the criteria for the second two bullet
points in the mark scheme.

The mark for AO4 is based on the 'demand of the question'. As English
Literature requires candidates to write detailed essays, it is still
possible to achieve high marks for AO4 despite the odd error in
spelling, punctuation or sentence structures.
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Question 22

The theme of human nature attracted many well-constructed arguments and much personal
discussion on the topic of nature vs nurture. Ralph and Jack both featured with some
explorations of the God-like depiction of Simon. Piggy was mentioned in responses to both
questions as his glasses were used to start the fire and that it is Piggy who remains true to a
civilised nature as he keeps his clothing and does not behave like the other boys.

Roger was described by one candidate as ‘the darkest corner of human nature’ and another
candidate went on to present some interesting arguments about the private school system
and Piggy’s inherent lack of advantage in not being part of this ‘club’. Context points seen
included reference to Freud’s theories, Golding’s views and the nature of western civilisation.

The broadness of this question again allowed the candidates to explore the novel more
holistically. Candidates successfully linked character and events to contextual factors and
authorial intent.

This response gained a mark in level 2 for AO1 and AO3 and a mark in level 3 for AO4.
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The introduction and some later comments suggest the candidate is
referring to the link between nature and humans, rather than
human nature.
There is relevant discussion of the move from ‘civilised’ to
‘animalistic’ and how this develops into the boys losing identity and
turning into savages. There is a well-made point about how the
boys, like animals, ‘fight to become leader’.
Some context is added, particularly in the fourth paragraph about
Golding and British schools.
There is a clear personal response, some evidence of a critical style
and reference to the text, but a lack of development. A mark at the
top of level 2 is considered the ‘best fit’.
There is sufficient evidence of consistent accuracy to merit an AO4
mark just into level 3.

Candidates are advised to plan their ideas to help them structure their
response.
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Question 23

Although one of the least popular texts on the paper, marks were awarded across nearly all
of the levels and there were some exceptionally impressive responses in the level 5 range.
Most candidates showed a sustained understanding of mothers and how they reflected the
different types of family structures within the Tollington community, through their different
approaches to family life and bringing up children.

The most popular mothers discussed were Meena’s mother, Mrs Kumar, and how she
represented a traditional Indian mother, with her strict moral standards and parenting style,
and how she contrasted with Anita’s mother, who ‘neglected her daughters and ran off with
the butcher’. The character of Nanima was also explored and her role in supporting Meena’s
own mother and providing additional guidance to Meena as she struggles to grow up in
Tollington.

Contextually, candidates linked the significance of mothers to the problems of social classes,
unemployment and dysfunctional families.

This response gained a mark in level 3 for AO1 and AO3 and a mark in level 2 for AO4.

186GCSE English Literature 1ET0 01



187 GCSE English Literature 1ET0 01



188GCSE English Literature 1ET0 01



The candidate has produced a sound response, which meets many
of the requirements for level 3. The response focuses on the
importance of mothers and the effect they have on the ‘upbringing’
of their children.
The central discussion focuses on Mrs Kumar and her place as a
‘role model’ to Meena. The candidate explores how Mrs Kumar
attempts to provide the ‘best possible life’ for her daughter and to
try and provide a stable environment for Meena to grow up in.
Consideration is made to how Mrs Kumar considers education
important to Meena’s upbringing and the way it will assist in
alleviating the difficulties ‘growing up in a …white country’. Much of
the discussion is sound and is linked to the context of the novel and
the cultural and ethnic elements of Meena’s family.
The candidate uses Anita’s mother to act as a contrast to Mrs Kumar
and the way she demonstrates ‘the effects of poor parenthood’ and
how she acts as a ‘contrast in the two cultures’.
Points are supported by textual examples, although a wider range
would enable the response to move up into level 3.
Contextually, the response shows a sound understanding of the
cultural differences between Dierdre and Mrs Kumar.

Ensure all points made are fully supported by relevant examples from
the text.
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Question 24

Although there were very few entries for Q24, there were some excellent responses seen and
a number of candidates were awarded full marks.

Some responses not only discussed the significance of anger expressed or experienced by
the residents of Tollington but some of the higher-level responses also considered the anger
shown towards and felt by the Kumar family when living in India as a result of the country’s
partition in 1947.

The main expressions of anger explored included Sam’s misguided racial anger at what he
perceives as the loss of jobs and housing because of ‘immigrant workers’. Candidates
discussed how his presentation as a young man, who is prone to angry outbursts linked to
the context of the time and the growing racist attitudes that were emerging in some areas of
Britain.

Various expressions of anger by Meena were also popular areas of discussion: her anger on
meeting her new baby brother, Sunil, and the way she has to share him with her mother and
Meena’s anger when she overhears Anita callously boasting to Sherrie about how she
watched Sam and his gang attacking the Indian bank manager
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This response gained a mark in level 5 for AO1 and AO3 and a mark in level 3 for AO4.
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This response is a good example of a top mark script as it
demonstrates a perceptive and mature understanding of the theme
of anger. A wide range of areas are considered and the candidate
demonstrates a secure understanding of the whole novel.
Areas that are explored include Meena’s resentment and anger
‘towards her culture’ heritage and the way she feels ‘ashamed’ by
the plants her mother grows in the garden, unlike other residents in
Tollington. The response continues to explore this cultural theme
and how she wishes to ‘disassociate herself’ from her own culture.
Another area discussed is the aspect of racism and the candidate
looks at how Meena feels anger at the way she is treated by the
‘white hegemonic society’. The candidate uses this as a springboard
to explore the contrasting anger felt by some of the local
community, through their racial attitudes towards what they see as
‘immigrants’ taking away their jobs and homes.
There is a high level of engagement and a range of discerning
textual references are selected to support and develop the points
being made.
Contextually, the candidate has integrated their ideas to the time
period in which the novel is set, particularly focusing on minority
communities, and attitudes felt by some people in society. The
discussion is sensitive and discerning.

Including examples from across the play/novel will demonstrate a
secure understanding of the text as a whole.
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Question 25

The most significant part of the novel discussed, when it came to the theme of obsession,
was the central antagonist, Jennet Humfrye, and her obsession to get revenge for her son’s
death. The majority of responses seen were excellent, and some candidates were able to
demonstrate their understanding of the impact of obsession using precise references from
across the novel.

While the letters were references for some candidates to illustrate Jennet’s obsession, only a
few managed to discuss the change in tone of the letters – going from distraught and
pleading to frantic and hate-filled, which was a missed opportunity.

Other areas discussed included Kipps’ obsession with the locked nursery, his obsession with
the woman in black and the villagers’ obsession with Jennet’s revenge and the death of their
children.

The context was not always as cohesively linked in this question, despite some discussing the
idea of it being a pastiche, and some discussing the Edwardian era. Many did, however
discuss gender roles and ideologies very well, and some also used linking references to other
texts or quotations from critics to help their own critical ideas.
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This response gained a mark in level 4 for AO1 and AO3 and a mark in level 3 for AO4.
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The response begins by focusing on Jennet and her obsession with
the Victorian ‘rules of society’. The impact of these rules on her
motherhood and how they led to her obsession for revenge.
Other examples of obsession are explored: Kipps’ with the woman
in black and Crythin Gifford with a conspiracy of silence.
Several relevant comments on context are offered: La Belle Dame
Sans Merci, ‘gothic inversion’ and Susan Hill’s miscarriage.
This is a developed personal response, fully related to the text and
written in a critical style which is reasonably well sustained.
Concluding remarks might well have clarified the candidate’s overall
interpretation but a mark securely in level 4 is appropriate.
Accuracy and control are sufficient to merit an AO4 mark at the top
of level 3.
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Candidates are reminded to add a conclusion to their responses to tie
up all the key points they have made.
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Question 26

This was generally a well-handled question and many mid to high level marks were awarded.
The main child explored was Nathaniel, Jennet Humfrye’s son, and how his death acted as a
catalyst for the rest of the novel and the ‘targeting of other children’.

Many candidates were able to look at children in an abstract and sophisticated way. Some
explored the conspiracy of silence with confidence and linked it back to the similarities and
difference between Arthur Kipps and Jennet in their desperation for their own children.
Other ideas explored included the children of Crythin Gifford and Mr Jerome’s child.

Generally, the candidates responded positively to the question. Some struggled to make
contextual links, although those that did were confident in linking the connection between
Jennet’s experience to Hill’s own to help develop their responses.

This response gained a mark in level 3 for AO1 and AO3 and a mark in level 2 for AO4.
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Although there is sometimes a tendency to narrative, the response
begins to show a sound understanding of the importance of
children in the novel through consideration of a range of examples.
There is some sound interpretation, with some focused references
to text, although some are not really secure (eg ref to ‘racist toys’).
There is some awareness of the writer’s intentions and effects on
the reader.
There is some sound contextual reference (eg attitudes to
unmarried mothers).

Any discussion of the context needs to be relevant to the point being
made and used to develop an idea rather than re-tell everything that is
known about the social and political history behind the novel.
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Question 27

A range of abilities were seen in this question but most were at least level 4. Candidates
seemed to really enjoy writing about Otis with many viewing him as an abusive father and
manipulative man. Some saw his exploitation of situations as a strength that had enabled
him to rise in the social hierarchy and others argued more vociferously for his talents, seeing
him as an entrepreneur, albeit an evil one. One candidate commented on how he benefited
‘through the façade of his philanthropy’ in taking the babies and promising a good future for
them. There were some strong personal arguments about the burying of the babies and also
references to his relationship with Meshak on which there were mixed views.
Meshak’s/Mish's ‘condition’ featured as a focus on many answers, and some went off topic a
little in their discussions. The cruelty Meshak/Mish is exposed to was often a starting point in
arguments on Otis. The best answers considered all the incarnations of the character and
used the quotation to good effect.

In terms of context, one candidate spoke of Otis as representing ‘the heart of exploitation in
the 18th century’. This candidate went on to talk about the dehumanisation of society
through actions of the likes of Otis. Many wrote about slavery and considered the views of
the book’s readership. Some good answers reflected on the gothic conventions in the
presentation of this character. One candidate even mentioned the forward to the book by
Gavin and its significance in the light of the question.
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This response gained a mark in level 5 for AO1 and AO3 and a mark in level 3 for AO4.
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A comprehensive response that shows an assured understanding of
the novel and the way Otis Gardiner is significant, fulfilling the role
of ‘classic gothic villain’. The candidate immediately establishes the
significance of Otis at the start of the response by describing how he
has the ‘first line of dialogue’ emphasising how through him the rest
of the novel evolves. The assured nature of the discussion is
perceptive and well-developed.
The relationship between Otis and his son, Meshak, forms another
central area of the response and how he ‘physically and mentally
abuses Meshak.
The candidate goes on to explore other aspects of the novel by
contrasting Otis’s initial presentation as a ‘pedlar’, involved in the
removal of illegitimate babies’ to be traded as ‘cheap labour’, and
how he later reinvents himself as Mr Gaddarn.
The section where the candidate compares Otis to Lord Ashbrook,
through their involvement in slavery, is particularly perceptive.
There are one or two areas where the discussion felt a little under-
developed (page 2) but overall the response is consistently focused
throughout to meet the requirements of a mid-level 5.
Contextually, not only has the candidate discussed the gothic genre
but also included references to the attitudes to motherhood,
particularly in ‘the aristocracy’, conflicts in the 18th century and
slavery.

To ensure a top level 5 mark, candidates are reminded to ensure all
points made are fully developed and alternative interpretations
considered, if appropriate.
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Question 28

There were a lot of high-level responses to this question, which covered a number of areas
where secrets were presented. The most popular area discussed was the secret persona of
Otis and how he was perceived as a good, ‘charitable man’ who was seen to help women in
distress, but behind the façade he was a ruthless man who blackmailed, murdered and
destroyed multiple lives in the search for money and status. His second identity as Mr
Gaddarn and his secret life as a slave trader was also a popular area of discussion.

Other areas that were considered included: Melissa’s secret pregnancy, Alexander’s secret life
in London and the final unravelling of Aaron’s identity and his re-connection with his true
family.

Many of the responses confidently integrated the contextual nature of the Gothic genre and
how the use of dark and evil secrets are a stereotypical part of this writing style.
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This response gained a mark in level 3 for AO1 and AO3 and a mark in level 2 for AO4.
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Although there is a tendency to revert to narrative from time to
time, the range of examples discussed, the sound knowledge of the
novel and the links to the purpose of the novel – to create ‘tension
and suspense’ for the reader, enables the response to move up into
level 3.
The opening page explores the secret of Melissa’s baby and how she
managed to keep it a ‘secret from the family of the Ashbrook’s’. The
candidate also mentions how the disposal of her baby was kept a
secret from Melissa and the way she ‘went on believing her baby
was dead’.
The enthusiasm of the candidate and their engagement with the
storyline is refreshingly clear throughout the response, however, to
enable the mark to move higher up a level, it would require a closer
more refined discussion of key aspects. Drilling down into each
point made, whilst integrating textual references and linking to the
context would create a more structured feel.
Contextually, the candidate refers to the gothic genre and how the
final revealing of secrets creates a ‘bitter-sweet tragic ending’ to the
story.
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To avoid a response becoming narrative at times, use a PEEC format
with a range of discourse markers – firstly, secondly, in addition,
penultimately.
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Question 29

A wide range of candidates responded strongly to the issues raised in the story and the
question provided lower to middle level candidates plenty of scope to explore the character
of Dante and his transformation over the course of the book. The majority of candidates
approached their responses in a chronological style opening with their discussion of Dante
as an intelligent young man about to receive his A Level results and go to university and how
his life quickly alters as a result of becoming a single parent.

Many candidates focussed on Dante's relationship with Emma and the way his initial
reactions to ‘it’ reflected his ‘immaturity and selfish nature’. Responses then continued to
explore how as his feelings for her grow he gradually begins to ‘acknowledge her as his
daughter and to accept his responsibilities as a father’. Many candidates were sensitive in
their handling of what can be a difficult subject and this was illustrated in the empathetic
links to context and the discussions about the problems many young people experience
when faced with becoming a parent at a young age.

Weaker responses tended to retell the story and were more narrative in style with little to no
contextual links.

This response gained a mark in level 3 for AO1 and AO3 and a mark in level 3 for AO4.
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Although the response does follow a formulaic format, with each
aspect of Dante’s character structured using the same format, this is
a sound personal response.
There is sound interpretation of a range of facets of Dante’s
character, although points are not sufficiently developed to move
towards level 4.
There are few quotations, but textual support is clear through
reference to events etc (eg reference to Dante’s birthday presents).
The candidate offers some sound comment on context, although
the relationship between text and context is not always effectively
explained.

Planning an answer before writing provides a good framework and
checklist.
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Question 30

Examiners felt that this was extremely well handled by the majority of candidates, with more
achieving higher-level marks than in Q29. Many candidates used the quotation in the
question as a springboard into their response and looked at the attitudes of dad/Tyler
Bridgeman.

The higher-level responses looked beyond Adam's homosexuality and the various positive
and negative reactions to his sexuality by looking at a more holistic male/female role within
the contemporary society presented in the novel. Comments often used the relationship of
Dante and Melanie as a contrast point. The exploration of different characters’ responses to
Adam's sexuality was generally broad, though in the lower-level responses these lacked
depth.

Most candidates focused on the intensity of Josh’s reactions to Adam, which moved from
verbal abuse to physical violence, thereby highlighting the problems of homophobia.
Mention was also made to the subtle negativity to Adam’s sexuality by Dante who perceives it
as a ‘ phase ’.
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This response gained a mark in level 2 for AO1 and AO3 and a mark in level 2 for AO4.
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This response goes straight into Dante and Tyler’s attitudes to the
LGBTQ+ community and how these change as the novel progresses,
leading to them coming ‘to terms with it due to their love for Adam’.
The answer strives to focus on different attitudes to sexuality but
doesn’t really move much beyond Adam’s homosexuality.
There is some reliance on narrative, but also elements of a personal
response on page 3 when writing about the character of Josh and
how this relates to the theme of sexuality. The candidate does
attempt to use a critical style and demonstrates understanding of
some of the complexities of the relationship.
The candidate looks at several areas of the play with some reference
to specific episodes. There is little development but some selection
of awareness of context linked to the LGBTQ+ community and
struggles with attitudes to sexuality in society.
The answer fully meets level 2 criteria but falls short of the sound
comment and focused support that would be needed for level 3.

Ensure all points made are fully developed. Think about why the
particular aspect of the quotation is significant. What words convey
that impression to you? What does it tell you about the character or
theme being discussed? How does this link to the context of the novel?
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Paper Summary

Based on the performance on this paper, centres are offered the following advice:

Candidates should try not to use extra paper. Ample space is provided in the answer
booklet.
Candidates should ensure each question is completed in the correct section of the answer
booklet.
Candidates may, depending on the question, explore specific areas in detail or cover a
range of examples.
Candidates can paraphrase quotations from memory, but exact quotations are not
mandatory, particularly as this is a closed book examination.
Centres should remind their students of which assessment objectives are being assessed
for each part of the paper:

Section A – Shakespeare:

I. Part (a) – explore the language, form and structure of the extract. Candidates should just
refer to the extract in this part of the question (AO2).

II. Part (b) – draw on their knowledge of the wider play that they have studied and
demonstrate an understanding of context (AO1 and AO3).

Section B – Play/novel:

I. Maintain a critical style and develop an informed personal response and use textual
references, including quotations, to support and illustrate interpretations. (AO1)

II. Show understanding of the relationships between texts and the contexts in which they
were written. (AO3)

III. Use a range of vocabulary and sentence structures for clarity, purpose and effect, with
accurate spelling and punctuation (AO4)
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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