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Script B 
Question Comments Mark 

Q1 Two correct answers are offered for two marks. 
 

2 

Q2 This answer offers a relevant example from the text, blatantly modelled 
on King, and a relevant explanation of language linked to the style of 
Milton’s music: shows how clearly he has copied someone’s style and 
not made his own. 

2 

Q3 This answer moves directly into commenting on language with an 
appropriate comment on time phrases, exemplified with examples and 
explored with reference to the reader: this would make them interested 
in the struggles he faced and therefore encourage them to read on as 
the typical reader is likely to be a Milton Campbell fan. While the idea 
that language encourages readers ‘to read on’ tends to be seen in Level 
3 responses, this student has thought about the typical reader and 
what their interest would be, which moves the comment higher in the 
mark scheme. The next references to structure are linked to this idea, 
that conjunctives are used which are very precise dates. 
 
A language point is also identified early on as the student explores the 
use of adjectives in the extract with detailed and appropriate examples 
linked to the student’s point that Milton’s style changed. Again, this is 
very clearly explored with reference to the impact on the reader: they 
wish to know the reason for this drastic change, they wish to know how 
he developed this further. 
 
The exploration of structure continues to be consistently Level 4: 
paratactic sentences to convey as sense of stating facts rather than 
showing bias. This could be elevated to Level 5 with some 
discriminating references included. Specialist musical terms are another 
language point explored in detail with connection to impact on the 
reader: which highlight the factual side to the article and make the 
reader feel more involved into Milton’s career and therefore engages 
them as they feel a part of the industry. The student also makes 
reference to structure in use of short, factual sentences but again this 
could be exemplified in order to clarify the point being made. 
 
The final language point goes back to the use of time phrases and 
demonstrates the student has considered the full extract. There is also 
an attempt to explore structure here as the student says: By ending in 
such an indefinite way, it makes the reader want to find out more and 
appreciate them while he is still around. While this is not fully clear, the 
student does try to explore it further at the end of their answer by 
clarifying it would encourage the reader to go and explore more about 
his life. 
 
This response meets all of the bullet of Level 4 – the text is explored, 
and there is exploration of how language and structure are used to 
achieve effects with very well considered (bordering on analytical) 
comment on the effect on readers. The selection of references is 
detailed, appropriate and fully supports the points being made. More 
discriminating examples to clarify the points on structure would help to 
move it into Level 5. 
 

12 



 
 

Question Comments Mark 
Q4 This student has included a quotation about Bessie’s voice (Her tones 

boomed out so clear) and own words (It is a loud and clear voice). 
Either are acceptable for this question to achieve a mark.  
 

1 

Q5 For this AO2 question the students need to comment on how language 
is used, not describe what language is used.  
 
This student achieves the mark by identifying an example from the 
quotation, dripping, and by focussing in on how it is used: emphasises 
how attractive she is. The fact that personification is not correct as a 
term here is not relevant to achieving the mark as it is how language is 
used, not the technique itself. 
 

1 

Q6 This answer immediately references the question by saying The writer’s 
admiration is clearly shown…The first paragraph uses the idea of 
Bessie’s looks to drive the evaluation. Language is used to support the 
critical judgement here that the descriptions are a clear indication of 
how much admiration he has for her. Evaluative vocabulary is not over-
used in this opening, as the student simply says the hyperbolic claims 
are a successful way of highlighting the love he feels (neatly linking 
language with critical judgement here). The student then moves into 
detached, critical overview as they reference how he cares only for her 
looks rather than her musical talent making it slightly less successful in 
conveying his admiration for her, but rather his attraction. It is 
perfectly acceptable to say that the writer is unsuccessful if the student 
supports this evaluation. 
 
The students also evaluates the success of the writer’s use of events 
when Bessie sang, identifying that this admiration is for her voice 
rather than her looks, making the description of events more successful 
than the description of her character. Again, reference to hyperbole is 
relevant in supporting critical judgement here. The student also uses 
structure to support critical judgement as the answer declares that the 
syntax and listing implies how much she has achieved and exaggerates 
her admiration. Again, this link between language and structure and 
evaluation demonstrates how the student uses language or structure to 
show how successfully admiration is being developed, rather than just 
saying the writer uses hyperbole to show his admiration, which be more 
of an assertion or straightforward opinion. The evaluation perhaps 
hinting to the reader how she is also in control of Wolfe himself is 
perceptive, as is that he is willing to completely let himself go and let 
her control.  
 
The conclusion to the response gives a detached, critical comment 
about the description of Bessie’s death, with considered and apt 
reference: presenting how he is too upset to talk about it or that he did 
not admire her as much in the end.  
 
This answer uses Bessie’s looks, her singing, the control Bessie has and 
her death to structure the evaluation. It also uses language and 
structure to very clearly support critical judgements made. This is an 
example of a response that comments on what is successful and not 
successful, and also a response that demonstrates that high marks can 
be achieved without the need for repeated use of evaluative 
vocabulary. 
 

15 



 
 

Question Comments Mark 
Q7(a) This is a comprehensive and full answer to this question which shows 

detailed understanding and synthesis. A full range of similarities are 
covered, with the lead-in to the question, singers who are memorable 
giving an overall thread to connect them: 
 both are very original/different from normal 
 both please audiences  
 both are talented musicians 
 both are described as having successful careers. 

  
While there are four similarities here there is no requirement to produce 
as many similarities as there are marks - as long as the similarities 
show understanding and synthesis of the two texts (in other words they 
are balanced) - this is enough. The four similarities here are explored 
with detailed comment and evidence, enough for full marks. 
 

6 

Q7(b) This question allows for a more broad commentary on similarities and 
differences between the two texts, specifically with focus on ideas and 
perspectives in the texts. Some of the similarities from 7a can be used, 
although the focus of this part of the question is different. Comparisons 
must be linked to the ideas and perspectives and the theme, language 
and/or structure. 
 
The first comparison offered is an interesting one, that the singers are 
presented differently, in Text 1 as someone to listen to and watch grow, 
text 2 presents them more as someone to connect to. This comparison 
is analysed in detail with discriminating reference to each text, and with 
varied comparisons being included such as the style of writing, the 
syntax used and the different views presented.   
 
The second main comparison, Both writers use imagery to express the 
importance of being original, also demonstrates comprehensive 
understanding of the different perspectives of the texts, again moving 
into varied comparisons of reasons for success (Milton’s guitar playing, 
Bessie’s individuality).  
 
This is a succinct comparative response which seems to explore a 
couple of comparisons on the surface while actually considering some 
varied and comprehensive comparisons, much more than obvious 
comparisons. The focus is very much on the perspectives of the writer 
(often a discriminator in this question where answers in the lower levels 
will only consider ideas) and the analysis is detailed with balanced, 
discriminating references which link very clearly to the points being 
made. The answer shows that quality of comparisons is equally as 
important as quantity for the high levels of the mark scheme. 
 

14 



Question Comments Mark 
Q9 The student answers Q8, a newspaper article on the effects of music. 

This response has very clear organisation from the beginning and 
shows form that is appropriate for a newspaper article - a heading, a 
subheading and clear paragraphs. The opening demonstrates the use of 
a personal voice which is developed into a sophisticated and sustained 
tone throughout the piece: In my short time on this earth, I have been 
exposed to music from all cultures. The personal voice is sustained and 
the cyclical organisation is sophisticated where the student comes back 
to this idea of short time on earth at the end of the piece. The student 
is able to shape the audience response with subtlety by using pronouns 
such as I to present an expert voice, even given the time spent on 
earth, and you to include the reader in the piece. This pronoun use 
moves into we and us later in the writing to create a subtle sense of 
shared experience.  

Sentence structure is utilised to create coherence and cohesion through 
the use of statements that shape audience response by affirming ideas: 
It is not made only for the rich or for the poor but is made to unite and 
give people the chance to relate to one another. Short sentences also 
create impact and effect and supports coherence and cohesion by 
starting the paragraphs, for example Music can be heard everywhere, 
Music unites us, Music makes us smile. Questions are also used to 
manipulate the reader into the writer’s ideas: do we not deserve a 
moment’s break to live in the present and enjoy the moment while it 
lasts? and is it not essential that we enjoy the moments now rather 
than caring only about the future? 

The ideas presented are complex: music being individual and a salient 
part of our lives, the power music holds to unite people, the claims of 
experts, the health benefits of music and the pleasure music brings. 
Some ideas are repeated but this does not detract from the quality of 
the response – it meets all of the bullet points in Level 5 for AO5. 

For AO6 the student uses an extensive vocabulary strategically, for 
example salient, substantiates, perfunctory (although the spelling is 
incorrect the ambition of the vocabulary is clear), opposing, tenuous, 
magnificent. There are spelling errors but these do not detract from 
overall meaning and the attempt to be ambitious with vocabulary is 
credited. The writing is punctuated with accuracy overall (some 
apostrophes are missing) and a range of sentence structures are used 
accurately and selectively to achieve particular effects. 

AO5 
24 

AO6 
16 

TOTAL FOR SCRIPT: 93 




