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Introduction
This report will provide exemplification of candidates' work, together with tips and
comments, for Questions 1-9. This was the first examination of the new specification in
English Language 9-1. This consists of three components: Paper 1: Fiction and Imaginative
Writing - 40% (examination); Paper 2: Non-fiction and Transactional Writing - 60% (this
examination); and Paper 3: Spoken Language Endorsement (non-examination assessment).
Paper 2: Non-fiction and Transactional Writing is assessed through a 2 hour examination.
The total number of marks available is 96. The reading and writing sections on this paper
are linked by a theme.
The focus of this component is:
Section A – Reading: study and analyse selections from a range of non-fiction texts.
This paper features two unseen non-fiction extracts, from 20th- and 21st-century texts. One
of these texts is literary non-fiction.
The word count across the two extracts is approximately 1000 words. The minimum
length of an extract will always be 300 words. This is the first time in this examination that
candidates will be reading two unseen texts in the English Language examination. The
questions are on Text 1 (Questions 1 to 3), followed by Text 2 (Questions 4 to 6). There are
a mixture of short and extended response questions on the extracts. Candidates’ ability
to synthesise across two texts will be assessed in a separate question, 7a, which will focus
on similarities in the texts. The final question of this section, 7b, requires candidates to
compare the writers’ ideas and perspectives and how they are presented in the two texts.
Section B – Transactional writing: explore and develop transactional writing skills, for
example letters, articles, reports.
There are two writing tasks, linked by a theme to the reading extracts. Candidates pick one
question to respond to. It is possible for the same form (for example a letter, an article) to
be present on both tasks in the same paper but with a different focus and/or audience. For
this series, the two tasks were to write a magazine article about a prized possession or a
speech about ways to be organised.

GCSE English Language 1EN0 02

3

The Assessment Objectives for this paper are:
Section A: Reading
AO1:
•

Identify and interpret explicit and implicit information and ideas (Q1, Q4)

•

Select and synthesise evidence from different texts (Q7a)

AO2: Explain, comment on and analyse how writers use language and structure to achieve
effects and influence readers, using relevant subject terminology to support their views (Q2,
Q3, Q5)
AO3: Compare writers’ ideas and perspectives, as well as how these are conveyed, across
two or more texts (Q7b)
AO4: Evaluate texts critically and support this with appropriate textual references (Q6)
Section B: Writing
AO5:
•

Communicate clearly, effectively and imaginatively, selecting and adapting tone, style
and register for different forms, purposes and audiences (Q8 or Q9)

•

Organise information and ideas, using structural and grammatical features to support
coherence and cohesion of texts (Q8 or Q9)

AO6: Candidates must use a range of vocabulary and sentence structures for clarity,
purpose and effect, with accurate spelling and punctuation (Q8 or Q9).
It was clear that candidates were all able to respond to unseen 20th- and 21st-century nonfiction in the examination. They were able to read substantial pieces of writing, including
whole and extended texts that make significant demands in terms of content, structure and
the quality of the language. Throughout the qualification, candidates had been prepared
well and all had, at different levels, developed the skills of interpretation, analysis and
evaluation.
It was also clear that candidates used what they learned about different text types to feed
into their transactional writing. They had, pleasingly, been given the opportunity to practise
a range of non-fiction writing techniques and planning and proofreading skills.
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The responses of candidates had many strong features. Examiners were impressed by:
•

completion of the questions in the paper and coverage of all of the assessment
objectives.

•

the widespread ability to select pertinent examples of the writers’ language and
structure, with a grasp of a range of features, and to offer comment that related these
examples to the ideas and themes of the texts.

•

the use of evaluative vocabulary for AO4.

•

the ability to make at least some meaningful comparisons at different levels.

•

writing that showed a strong and suitable tone, style and register.

Less successful responses:
•

showed an insecure grasp of language, evaluation or of ideas.

•

failed to support their points by appropriate textual evidence.

•

wrote reasonably about a topic, but without a secure control of punctuation.

Overall, the response of candidates was a pleasing one to examiners. It was clear that
candidates had been able to understand the ideas in at least one of the texts, and their own
writing was often fresh, vivid and considered, with a strong personal voice.
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Question 1
Candidates overall achieved at least one mark in this question. The questions are designed
with ramping in mind and to encourage achievement, and this question showed the
confidence of candidates in reading the lines given and finding the information. This
question requires understanding of the first part of bullet 1 of AO1: identify. The important
advice for this question is to read what is being asked for and select the correct information.
Candidates sometimes gave longer answers than were required to achieve marks.

Examiner Comments

This response achieves two marks.

Examiner Tip

The use of quotation marks is not required.

Examiner Comments

This response achieves two marks - both are valid answers.

This response achieves a mark.

Examiner Comments

This response has not understood the text and does not achieve any marks.

6
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Question 2
In almost all cases, candidates achieved at least one mark in this question. This question
requires understanding of AO2. Almost all candidates were able to give an example from
the text for one mark, and most were able to comment on how language was being used
to show the lack of space, though not always explaining and analysing. Explain is a midlevel skill, comment a lower level skill and analyse a high level skill, which gives candidates
opportunities to achieve across the range.
Candidates are generally very good when it comes to picking quotes for the first part of this
question. Examiners found that candidates did better answering the second part of this
language question than they did for Question 5, perhaps because they can choose a quote
themselves (generally one they are comfortable with).
The question was a good discriminator between those candidates that could identify
language, and those that could comment, explain or analyse the effect it had. Some gave
responses repeating the question which did not comment on language, but most were able
to say ‘to emphasise’, ‘to demonstrate’, ‘to exemplify’ in order to show their understanding of
language. References to specific terminology are unnecessary in order to achieve a mark as
it is how language is used.

Examiner Comments

This response achieves 2 marks. It is a solid response looking at both ‘tight’ and ‘squeeze’. Good
understanding in ‘limitations’, ‘emphasises’, ‘to further represent’.
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Examiner Comments

Two marks achieved.

Examiner Comments

This achieves one mark. Two examples
cannot be credited.

8
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Examiner Tip

This response achieves both marks without
needing to reference subject terminology.

Examiner Tip

The second mark is given for how language
is used, and 'uses a list' is what the writer
does, not how it is used.

Question 3
The mark scheme for this question indicates that ‘The mark awarded cannot progress
beyond the top of Level 2 if only language OR structure has been considered.’ It was
pleasing to see that in the main responses had considered both language and structure
and that candidates had been encouraged to be aware of structural points such as lists,
sentence types and repetition. Explain is a mid-level skill, comment a lower level skill and
analyse a high level skill, which gives candidates opportunities to achieve across the range.
The minimal responses where language AND structure were not dealt with were a good
discriminator, as was the way the effects of language had been explained. Understanding of
terminology is not always a good discriminator as sometimes what the candidate identified
as structure was actually language (for example, adverbs) and some candidates used some
very sophisticated terminology (for example, asynedetic listing) to identify features, but
could not really explain clearly why that might (or could) be engaging. The best answers
were specific about how effects were created, and the analysis was closely linked to the
evidence used.
Responses that were in Levels 1 and 2 tended to indicate that language and structure ‘is
used to engage and interest the reader’, again, in the question, which did not allow them
to meet higher levels by looking at how both language and structure are used to achieve
effects and influence readers.
At these levels, candidates often identified and named devices, but did not demonstrate
the skill or understanding to discuss their use. These responses were characterised by
writing without any explanations – candidates here were good at finding both language and
structure features, but not as confident at explaining them. The responses were much more
at a descriptive level, with limited and underdeveloped evidence.
Responses at the top levels were commenting on both language and structure consistently,
confidently and succinctly. In these levels, candidates were exploring and analysing
language and structure, with detailed and discriminating references. Many were able
to explore less obvious features such as the power differentials and the lexical field of
limitation alongside typical features of rhetorical questions and direct address.
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Examiner Comments

This response has both language and structure. It makes three clear points on direct address
(L), ‘demands’ (S), questions (S) and descriptive language (L). The bullets of Level 2 are all met,
and the response moves into Level 3 with the explanation of the demands put on the reader
and ‘In this case, she’s showing us how strict it is’. The references to language are not as well
explained, meeting more Level 2/3.
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Examiner Comments

This is a succinct and perceptive response which meets everything needed for the top of Level
5, showing that points do not need to be lengthy. There is comment on lexis, analysed in terms
of space and possessions with discriminating comment on ‘the surprising absurdity of fitting so
much into so little’. The use of pronouns (L) and repetition (S) and of rhetorical questions (S) are
linked together, analysing the effect in terms of the reader: ‘it pushes the reader to reconsider
their choices, engaging and interesting them’.

Examiner Tip

The ‘fronted adverbial’, the verb use and tone (L, L and L) are analysed in terms of how they are
used to achieve effects and influence readers in a subtle way: ‘connotations of organisation,
purposefulness and speed’ and the ‘unrelenting reality of the prison’. The final point on
structure, the use of rhetorical question, analyses the influence on readers in ‘makes the reader
feel, in a way, naïve’.
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Examiner Comments

This response starts by exploring direct address (L) in terms of ‘intentionally to engage the reader
in the action’ (Level 4 more than Level 5). Imperatives (S) are explored but again in more of a Level
4 way than Level 5: ‘involve the reader in what is happening’. There is also exploration of sentence
types (S), but the effect, again, is more detailed than discriminating.

Examiner Tip

Language is explored in adjectives but the effect is more simplistic: ‘successfully maintains the
readers [sic] interest’. Rhetorical questions (S) and lists [of three] (S) are explored more in terms
of the ‘fascinating information’ and the ‘everyday language’ is explored using appropriate and fully
supportive examples. The final point made about language could be further analysed in order to
meet Level 5. This is a confident response meeting Level 4 fully, where language and structure are
explored with detailed and fully supportive examples. However, there could be more analysis of the
effects on readers in order to meet Level 5.
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Examiner Comments

The candidate comments on personal pronouns (L), rhetorical questions (S) and language
which is more general (‘the writer is interacting’ and ‘to describe the conditions’).

Examiner Tip

There is comment on the text and how language and structure are used on a basic level ‘to
engage the reader’, and the selection of references is valid, but not developed. This answer
meets all of the bullets of Level 2, but given there is comment that is not developed enough to
be explanation, this achieves a mark of 6 at the top of Level 2.
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Question 4
As the questions are ramped, this question requires candidates to add the second part of
AO1 to identify, ‘interpret’. In this case candidates were required to identify and interpret
what was a piece of advice offered by the writer to people moving to a smaller home. Some
candidates here gave longer answers than were required to achieve marks, showing some
lack of confidence in interpreting the lines. They tended to write much more from the lines
than an equally successful short response such as ‘be realistic’. Most identified advice from
the lines in the text, but did not interpret the question and find advice that was given by the
writer herself. The more successful candidates gave brief and succinct responses.

Examiner Comments

The candidate uses a quotation which achieves a mark. Own words are also acceptable.

Examiner Comments

This response achieve the mark and does a bit more than is needed.

Examiner Comments

This is a different example and achieves a mark.

18
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Examiner Comments

The candidate uses their own words here, which would be valid if there was an
interpretation of the advice in the text. This says that 'clutter' is commented on, which is
right, but this is not interpreted for a mark. What is the advice about clutter?

Examiner Tip

Own words can be used or a quotation, but candidates must read the question and ensure they
are interpreting which pieces of advice are given by the writer about moving to a smaller home.
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Question 5
For this question, only one mark was available, and from the original sample assessment
material there was a change to clarify what was required. In Question 2, the candidate is
asked to select an example for one mark and explain it for the second. In this question,
candidates are given a specific example from the text and asked to explain how language is
used in the example. The example is included in the question to ensure that candidates are
clear about what they are commenting on.
Candidates at 4 borderline were achieving either zero or one mark in this question (only one
mark is available). The candidates here either just identified a type of literary feature which
may or may not have been in the text, for example ‘the writer uses personification’, or they
repeated the question, ‘uses language to show how much junk was in the house’. Neither
would achieve a mark.
Higher level responses were often quite long, for example ‘the listing of verbs creates
emphasis on how much effort they had to put in to remove the junk, showing how much
there was in the house’, but this did often ensure that the candidate was answering the
question and not just repeating it.
The most popular answer referred to the personification of the bricks which students could
identify easily. However, some students tried to offer technical terms they did not always
understand, and some missed that they had to use the quote to answer the question and
quoted further from the text.

Examiner Comments

This response achieves 1 mark as it comments
on the 'words' used, and what that shows.
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Examiner Tip

This response shows that terminology is not
required.

Examiner Comments

This response achieves 1 mark. It does a bit more than is needed, but does explain how
language is used - 'shows how'.

Examiner Comments

This does not achieve a mark as it just selects a section of the quotation and does not
comment on how language is used.

Examiner Comments

This does not achieve a mark as it just explains what is said ('the writer uses'), not how
language is used.
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Question 6
Candidates in the mid-levels were at least commenting on ideas, events, themes or settings.
These candidates were commenting on and explaining ideas and events in the main, with
straightforward opinion at the beginning and end of the pieces, normally ‘successfully’, with
appropriate and relevant references. The majority were able to comment clearly and explain
events and ideas, although some attempted to comment on each one of ‘SITE’ where there
was more to say on, for example, ideas and events. The level of evaluation at borderline
grade 4 was straightforward: ‘The writer is successful in showing positivity about moving to
a smaller house’.
Candidates at the higher levels were at least analysing and at best evaluating ideas, events,
themes or settings. They were exploring and analysing ideas and events in the main,
with well-informed and critical judgement and appropriate, detailed and discriminating
references. The majority were able to analyse and evaluate events and ideas, theme and, in
some cases, setting. The level of evaluation was well-informed and developed, with varied
levels of evaluative language used.
At the lowest levels, candidates were at least describing and at best commenting on ideas,
events, themes or settings. These candidates were describing ideas and events in the main,
with limited judgement and references. The majority were able to describe, and some
comment on, events and ideas. The level of evaluation at the lowest levels was limited, with
limited evaluative language used.
The mark scheme for this question indicates that ‘References to writer’s techniques should
only be credited at Level 2 and above if they support the critical judgement of the text.’ It
was pleasing to see that in the main responses had attempted to be evaluative, even just
at the level of ‘successful’ or ‘effective’ and that candidates had been encouraged to use
evaluative language. There were some responses that very successfully used language and
structure (AO2) to underpin the evaluation, but this was minimal. The focus must be on ‘how
well’ rather than ‘how’ – which is AO2.
The quality of evaluative language was a good discriminator, as was the way the ‘SITE’
was explained. Responses that were in Levels 1 and 2 tended to indicate that ‘the writer
does this successfully’, which did not allow them to meet higher levels by evaluating texts
critically, for example in terms of the audience and purpose of the text, how it may be
successful or not successful in different ways. Candidates should be encouraged to focus on
what the question asks them to evaluate, not just evaluating ‘the text’. Candidates should
consider alternative readings.
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Examiner Comments

There is a sustained focus on the demands of the question in the answer. Textual
references are used in a discriminating way throughout. This answer shows that it is
possible to achieve a detached critical overview with reference to language and structure
to illustrate the points. The evaluation is sustained, from ‘successful attempt’, ‘resoundingly
optimistic’, ‘subtly manipulates’, ‘impressive decluttering’, ‘has a positive effect’, ‘great effect’
and ‘extremely reassuring’. It is a concise approach from the candidate, but the points are
always backed up with discriminating evidence which persuasively clarifies the points being
made.

Examiner Tip

This is a good example of how language and structure can be used to support the
evaluation.
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Examiner Comments

The answer starts with some straightforward opinion: ‘has successfully achieved’ and
comments on the ‘cheerful and exciting’ language to create a positive feeling. There is
a brief example (underdeveloped) to support the point. This focus on positive feeling
also is commented on in the second section on the first page, but the second page lacks
evaluation until the end ‘achieved extremely well’. The candidate has commented on ideas
and theme, straightforward opinions and valid references. Overall the references are
appropriate, but there is not enough secure Level 3 evaluation to move into that level. It
does meet the top of Level 2.
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Examiner Comments

This is a brief response but has focussed on the AO. The comment ‘is successfully achieved’
is a straightforward opinion, but given that there are limited assertions and references the
response gets to the top of Level 1, but not quite into Level 2. There is one opinion and one
example, but the example takes up two lines of the response.

Examiner Tip

Ensure that examples are relevant and succinct.
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Examiner Comments

The response is immediately evaluative in ‘successfully attempts’ and is fairly well-informed
judgement (Level 3/4) in terms of ‘masterfully attempted’. There is some awkward expression
(‘contaminated by that positivity’), but the judgement continues to be linked to the reader: ‘the
reader…would be persuaded to move into a smaller home’.
The response is a little more relevant to AO2 at the bottom of the first page (‘This engages the
reader’), but it moves back to some informed judgement on the next page with ‘successfully
attempted’. The next section is well-informed in terms of judgement (Level 4), and the
reference to ‘purposefully offered advice to people’ is well informed, with appropriate and
relevant exemplification (Level 3).

Examiner Tip

Given that the response meets all of Level 3, and there is some well-informed and fairly
developed judgement (Level 4) with some lack of focus, this is appropriately placed in the
middle of Level 4.
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Question 7
Question 7a
Most candidates were achieving at least Level 2 for this question. The questions are
designed with ramping in mind and to encourage achievement, and this question requires
understanding of the second bullet point of AO1: select and synthesise. Candidates in
the mid-levels were able to give at least two or three similarities, demonstrating clear
synthesis and valid evidence. Candidates at the highest levels were able to give a number of
similarities, demonstrating detailed synthesis and appropriate and relevant evidence.
Even the lowest level candidates were able to give at least one similarity, although with little
synthesis or evidence.
This question requires understanding of the second bullet point of AO1: select and
synthesise. In some cases candidates attempted to examine differences, and these
differences were credited in the answers to 7b (these were together to be marked in the
ePen system).
The question will always ask about similarities. In this case it was ‘What similarities do the
writers share in these extracts?’ In this case candidates sometimes confused the writers
with the texts, perhaps because the texts were written from a personal perspective. They
then wrote about similarities between the texts – ‘both writers use rhetorical questions’, for
example. This is an AO1 question and therefore these responses were credited. They were
valid given the writers were the people in the extracts and the texts were their personal
views.
In some cases candidates tried to write more than was required for only 6 marks here. In
this case the question worked as intended, it was just that candidates did more than could
be rewarded for 6 marks.
Question 7b
It was pleasing to see that in almost all of the responses marked candidates had compared
the two texts. Responses at the mid-level considered a range of comparisons between
the texts, with comment and explanation of writers’ ideas including theme, language and/
or structure. At this level the use of references was appropriate and relevant to the points
being made.
Responses at the highest level considered a wide and varied range of comparisons between
the texts, with exploration and analysis of writers’ ideas and perspectives including theme,
language and/or structure. At this level, the use of references was balanced across the texts
and fully supported the points being made.
Responses at the lowest level considered one or more obvious comparisons between the
texts, with comment on writers’ ideas. At this level the use of references was limited. Even at
this level there was an attempt to compare the texts.
The mark scheme for this question indicates that ‘Responses that are unbalanced will not
be able to access Level 3 or above, where explanation of writers’ ideas and perspectives
is required alongside a range of comparisons between texts.’ It was pleasing to see that
almost all responses were able to compare texts, even at a basic level. The range of
comparisons, level of comment on both ideas and perspectives and the use of references
was a discriminator. The high level responses tended to focus more on perspectives as well
as ideas.
GCSE English Language 1EN0 02
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Examiner Comments

7a) Similarities are the use of rhetorical questions and short sentences. These are more
linked to the texts rather than the writers, but we give this benefit of the doubt. The two
similarities are sound, with clear synthesis and valid evidence.

Examiner Tip

7b) The first point about the value of uselessness of possessions is an interesting
comparison and has some appropriate evidence, but the response goes on to make the
same point in some detail. This answer makes more than an obvious comparison (Level 2)
but really only makes one comparison with valid evidence. It is not, therefore, Level 3 as
it does not look at a range of comparisons. It does meet the top of Level 2 however, as it
does all of that level and has more than an obvious comparison.
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Examiner Comments

7a) This is a detailed and comprehensive response which looks at a range of similarities,
synthesising information: ‘a downgrade in space’, use of language, ‘a degree of emotion’. These
are detailed and relevant, even though the reference to language is more about the text than
similarities between the writers. The reference to differences, ‘albeit to different locations and for
different reasons’ does not detract from the detail in the response.

Examiner Tip

7b) This response gets straight into the business of comparing and the first comparison – ‘the
discarding and selection of possessions in text 1 is forceful, necessary and that text 2’s is optional
and by choice’ - is a discriminating comparison. The comparison of tone, the emotions around
possessions, the personal connections, the feelings about decluttering and the differences in
language use give, overall, a varied and comprehensive range of comparisons between the texts,
demonstrating analysis of the ideas of the writers: ‘more ruthless ideas on decluttering’, ‘showing
that possessions are controlled’. Evidence is balanced and discriminating.
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Examiner Comments

7a) This answer again shows similarities between the writers – the writers must limit their
possessions and the writers’ feelings about possessions. However, there is some similarity
drawn between the texts – that spaces are used by more than one person and the importance
of memorable possessions. There are detailed similarities and synthesis, with appropriate and
relevant evidence.
7b) The introduction to this answer gives a general repeat of the question and then the overall
approach to possessions, so we hope there will be more evidence to support the point further
on. The rest of the page goes on to explain the writer’s perspective in Text 1, with implicit
evidence. There is an obvious comparison at the start of page 2 - ‘Text 2 is majorly different
to text 1’ – but this is explained more as the section goes on, with implicit evidence again. The
conclusion draws the comparisons together. We can see that there is a range of comparisons
between the texts, albeit obvious ones in most places. The section of page 2 mentioned shows
a range. There is explanation (Level 3) of the writers’ ideas and perspectives (sometimes
explored – Level 4) and the implicit evidence from the text – not quotations – is appropriate and
relevant. This meets the bullets of Level 3.
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Question 8
Examiners felt that this question allowed candidates to be creative with language and write
with emotion. The responses generally used an appropriate tone and identified something
interesting to write about. The standout responses were full of personality, even if the
subject matter was not. Paragraphing was not always conscious, at times just ‘chunks’ rather
than for any deliberate reason.There were some delightful and quirky responses – a trophy
won and secret reveal about cheating in an egg and spoon race to win it – with a warning to
the examiner to keep their mouth shut! The best responses were often emotive and sincere.
As one examiner wrote ‘One candidate described the sky as it changed colour which was
really lovely’. Types of possessions were fairly varied, although most popular were ‘phones,
cars, teddies, or consoles. The most successful answers seemed to be those that focused
on one possession in detail rather than listing of possessions with just paragraph to explain
reason for value. Those focusing on one gave a better sense of a response with a clear and
effective structure, often cyclical
At the Grade 4 borderline candidates tended to at least have straightforward and at best
appropriate use of tone, style and register, selecting material and stylistic or rhetorical
devices to suit audience and purpose. At this borderline level candidates tended to connect,
but not always develop, ideas and information, with some structural and grammatical
features and paragraphing. In the best responses candidates tended to at least have
effective, and at best sustained, use of tone, style and register, managing material and
stylistic or rhetorical devices to suit audience and purpose. At this level candidates tended
to manage (but not always manipulate) ideas and information, with a range of structural
and grammatical features and paragraphing. Even at the lowest levels candidates tended
to offer a basic response. They always had straightforward use of tone, style and register,
with audience and purpose not always clear. At this level candidates tended to express but
not always connect ideas and information, with limited use of structural and grammatical
features and paragraphing.
The assessment objectives for these tasks effectively discriminated the quality of responses.
The main areas that were discriminating were the quality of AO6 (particularly use of
punctuation), and the success of tone, style and register in AO5. Sentence structure is
an area to focus on: use of passive/active; varying the way sentences begin; more use of
subordinate clauses to begin complex sentences; effective use of one-word sentences and
one-sentence paragraphs to demonstrate conscious crafting. Some candidates attempted to
use ambitious vocabulary while some seemed to steer away from ambitious vocabulary in
order to maintain accuracy.
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Examiner Comments

This candidate has an engaging, subtle and deliberately sophisticated voice throughout. The
response begins in a compelling way, involving the reader, and this is sustained. Effective use of
tone, style and register are evident, for example ‘Picture this. A young child with blonde ringlets’,
and there are subtle and sophisticated structures such as ‘I suppose our parents would hope
for acknowledgement of a wonderfully thoughtful gift from Christmas half our lives ago, or the
teachers pray that...’ There are simple, yet engaging techniques used to interest the reader, such
as ‘Now I don’t know about you’, and ‘Now imagine being left that thimble’, but these shape the
audience response with subtlety and offer personal anecdotes in an effective way. The response
is subtle, sophisticated and sustained, with strategic use of vocabulary and ideas.
In AO6 the candidate achieves the full 16 marks. There are very limited spelling errors (only
a couple of minor errors) and the vocabulary is extensive, for example acknowledgement,
contraption, moulded, significant, facilitated and unparalleled. Punctuation is used with accuracy and
there is a range of sentence structures used selectively for effect.

Examiner Tip

It is important to remember that this is an untiered paper, and that full marks
does not have to equal perfection. There may be responses that are 40+++.
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Examiner Comments

The candidate starts with a sentence which is a little confused, ending ‘that brings incredible
amounts of joy to our lives despite some of them having no useful value’. There is an attempt
to offer a complex idea here although the explanation of it is lost a little. There is some
attempt to use language for effect, for example ‘Plenty of people protect prized possessions’.
Some expression works effectively, for example ‘sleeping safely’, ‘a hanging picture frame,
a dusty ornament’. There is also an attempt to use sentence structures for deliberate effect
such as ‘Isn’t it obvious?’ In some paces the clarity is lost but the candidate manages it well,
for example ‘That doesn’t sound right, but you get the point’. The ideas are developed and
connected (Level 3), but could be managed more for higher into Level 4 – the response does
not develop the idea of the belt particularly effectively, although the implicit sense of value
and worth for an item with no monetary value is there.
Overall the candidate meets Level 3 for the second bullet point of AO5, and just tips into
Level 4 for the first bullet point, as there is a genuine attempt to use effective tone, style and
register. The response meets the bottom of Level 4.
For AO6, the candidate achieves all of Level 3 again, and there are a few touches of Level 4 in
the occasional spelling errors and attempts to use sentence structure for deliberate effect.
These just tip it into Level 4 with 10.
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Question 9
Many successful responses decided that 'peers' didn't have to mean at school, crafting very
engaging and interesting responses, for example an inspector at an airport giving a speech
to workers, or a speaker from a top company giving advice based on their success.
Some answers repeated the same few sentences effectively for impact, others did so less
successfully and felt as though they had run out of ideas. Many candidates had similar ideas
drawing on their experience of preparing for examinations by using a timetable, folders or
breaks.
Those who acknowledged the text as a speech and put in details such as [pause here] or
asked a question that involved audience participation and then imagined audience response
were very successful in showing their understating of form, audience and purpose.
Examiners noted some very clear development of a personal voice, using humour and
personal anecdotes. Less successful responses felt as though candidates were ticking off a
list of techniques to include without a sense of their purpose or effect.
At the Grade 4 borderline candidates tended to at least have straightforward and at best
appropriate use of tone, style and register, selecting material and stylistic or rhetorical
devices to suit audience and purpose. At this borderline level candidates tended to connect,
but not always develop, ideas and information, with some structural and grammatical
features and paragraphing. In the best responses candidates tended to at least have
effective and at best sustained use of tone, style and register, managing material and
stylistic or rhetorical devices to suit audience and purpose. At this level candidates tended
to manage (but not always manipulate) ideas and information, with a range of structural
and grammatical features and paragraphing. Even at the lowest levels candidates tended
to offer a basic response. They always had straightforward use of tone, style and register,
with audience and purpose not always clear. At this level candidates tended to express but
not always connect ideas and information, with limited use of structural and grammatical
features and paragraphing.
The assessment objectives for these tasks effectively discriminated the quality of responses.
The main areas that were discriminating were the quality of AO6 (particularly use of
punctuation), and the success of tone, style and register in AO5. Sentence structure is
an area to focus on: use of passive/active; varying the way sentences begin; more use of
subordinate clauses to begin complex sentences; effective use of one-word sentences and
one-sentence paragraphs to demonstrate conscious crafting. Some candidates attempted to
use ambitious vocabulary while some seemed to steer away from ambitious vocabulary in
order to maintain accuracy.
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Examiner Comments

The opening to this response has an effective use of tone and style to engage the listener,
for example ‘Very? Somewhat? Not at all?’ The use of two examples of Boy A and Boy B is a
useful and effective way of shaping the listener’s response, and time is manipulated well to
show the importance of their organisation for exams. Language is used for effect, for example
‘flustered, frantically’, ‘More importantly’, ‘weird and wonderful’. The structure becomes a
little more repetitive on the second page with a more factual tone. For example ‘There are
many…’ is repeated, although this could be deliberate. There are a few slips in the structure,
for example ‘To me, being organised is crucial to me’, and the second page is more repetitive
in structure, which means that this is a lower Level 5 response. There is some shaping of
audience response (Level 5) and some sustained use of tone (Level 4/5 as it is not fully
sustained) and information and ideas are managed with cohesive and deliberate structural
and grammatical features used (Level 4). The response therefore meets the lower end of Level
5 with 21.
For AO6, there is an extensive vocabulary at the start (crucial, unkempt, frantically) and
punctuation is used for clarity, rather than for emphasis. Sentence structures are used
accurately, and, in most cases, selectively throughout the response. A mark of 14 at the lower
end of Level 5 is appropriate.
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Examiner Comments

This answer does more than Level 1. The opening has a question to engage the
listeners, ‘How many times have you…’, and this shows an awareness of audience
(Level 2). This continues in the use of the personal pronoun ‘you’, ‘you wanna know
why?’ There is some evidence of sentence structure for effect, including ‘because
you don’t organise’. The response is brief, but it does have a sense of audience and
purpose to meet Level 2. Information and ideas are expressed (Level 2) – advantages
and disadvantages. There are no obvious paragraphs (Level 1) but an attempt to
use structure for effect (Level 2). Given the Level 2 features, the response meets the
middle of the level with 7. The response demonstrates a wide, selective vocabulary (in
the main) for AO6, and there are only occasional spelling errors. It is the second bullet
point of Level 2 which is not fully met.
GCSE English Language 1EN0 02
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Examiner Comments

This answer meets Level 2 and just tips into Level 3. There is a sense of audience and
purpose (Level 2) in the opening - ‘what does it mean to be organised’ - and the personal
voice is appropriate (Level 3), for example ‘Well from my point of view’. The second
section has advantages of being organised and these are appropriate if not always clearly
expressed (Level 2/3). The expression of the idea of what happens if you are not able
to leave loses focus a little. The final section of ways to be more organised expresses
information and ideas (Level 2), sometimes appropriate (Level 3) but a little repetitive
(Level 2). Overall the response meets Level 2 and the (sometimes) appropriate tone and
information just moves in into Level 3, at the bottom.
AO6 is in the middle of Level 3. There is a fairly varied vocabulary including according,
timetable, controlled and cancelled, and spelling is correct including these words with
double consonants. Punctuation is more Level 2, with some control and some range of
sentence structures including questions.
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Paper Summary
Based on their performance on the paper, candidates are offered the following advice:
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•

For short answer Questions 1 and 4 ensure that you are responding briefly and selecting
information, not just writing out a section. For Question 4, make sure that you read the
question carefully.

•

For the AO2 (language and structure) questions, make sure you are offering ideas
about how language is used. Again, for Question 2, many of the candidates gave an
example, but not all offered a comment about how language was used. For Question 5
the example is given for you, so read the example and talk about how language is used
rather than selecting another example from it.

•

For Question 3, consider the way Text 1 has tried to engage you as the reader. You could
pay particular attention to the opening and closing of the text as these are important
points for any writer. They will help you to see how the writer has shaped their text to
initially gain the interest of the reader and then to leave them at a particular point.

•

In Question 3, try to cover points on both language and structure, commenting on
the different techniques that have been used by the writer and how they engage and
interest the reader.

•

For your evaluations, make sure you are thinking about which elements from SITE
are useful for the text you have read, and use evaluative vocabulary when you are
commenting. You do not need to comment on language and structure here unless this
supports your evaluation. You can think about the audience and purpose of the text and
whether it would be successful for readers.

•

For question 7a, always comment on similarities. You can comment on differences in 7b.
There are only 6 marks for 7a so be brief and succinct here. In 7b, link comparisons back
to ideas of the writers and their perspectives.

•

When you are writing, always think about your reader, what you want them to
understand and how you want them to react at different parts of your writing; then
choose the best words, phrases or techniques available to you to achieve those effects.

•

Think carefully about how you will begin to write so that it is engaging for your reader
from the very start.

•

As you begin to write, know where you will end. This will help you to write in a manner
that is cohesive and coherent for your reader.

•

Take care throughout with accuracy of all sorts: spelling, punctuation and grammar.

•

Keep a close eye on the time during the examination and use the number of marks
available for each question as an indication of how long you should spend answering
each question.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this
link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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