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Introduction
This report will provide exemplification of candidates' work, together with tips and
comments, for Questions 1-10.
This is the second year of the new GCSE English Language specification, with its new form
of language-based questioning on extracts from long texts. The specification consists of
three elements:
Unit 1: English Today - 20% (tested by Controlled Assessment)
Unit 2: The Writer's Voice - 40% (examination)
Unit 3: The Spoken Language - 40% (Controlled Assessment).
Unit 2 is assessed for skills in both reading and responding to prose texts and candidates’
own writing.
When introduced last year, the examination included a new form of language-based
questioning on extracts from long texts. Candidates must answer two questions, as follows:

•

one reading response to EITHER an extract from a Different Cultures prose text OR an
extract from a non-fiction text

•

one writing task for a specified audience expressing opinions and analysing ideas on a
topic relevant to students’ experience

The Assessment Objectives for the paper are:
Section A: AO3: Studying written language
(i) Read and understand texts, selecting material appropriate to purpose, collating from
different sources and making comparisons and cross-references as appropriate.
(ii) Develop and sustain interpretations of writers’ ideas and perspectives.
(iii) Explain and evaluate how writers use linguistic, grammatical, structural and
presentational features to achieve effects and engage and influence the reader.
Section B: AO4: Writing
(i) Write to communicate clearly, effectively and imaginatively, using and adapting forms
and selecting vocabulary appropriate to task and purpose in ways that engage the reader.
(ii) Organise information and ideas into structured and sequenced sentences, paragraphs
and whole texts, using a variety of linguistic and structural features to support cohesion and
overall coherence.
(iii) Use a range of sentence structures for clarity, purpose and effect, with accurate
punctuation and spelling.

Examiners are looking above all for signs that candidates are responding in a mature and
reflective way to the language and ideas of prose writers and are communicating effectively
on the selected topic.
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The responses of candidates had many excellent features. Examiners were impressed by:

•

evidence that they had understood the cultural contexts and purposes of the chosen
prose texts

•

the widespread ability to select pertinent examples of the writers’ language, with a
grasp of a wide range of language features, and to offer informed comment that related
these examples to the ideas and themes of the extracts

•

personal writing that showed a strong and suitable form and register and which engaged
effectively with the specified audience.

Less successful responses:

•

showed an insecure grasp of language (for example, confusion over terms) or of ideas

•

failed to support their points by appropriate textual evidence

•

wrote reasonably about a topic, but without a secure control of language or argument.

Overall, the response of candidates was a pleasing one to examiners, as confidence grew
with the greater familiarity of centres with the new requirements. Candidates had often
engaged at a deep level with their study of the prose texts. The best wrote detailed,
perceptive responses to the texts, at times above the quality expected at this level, and
examiners read many delightful, strongly argued and convincing answers to the two Writing
tasks.

4

GCSE English Language 5EN2H 01

Question 1
Touching the Void
(a) From the small number of responses, there were some effective answers on this text.
One examiner noted that “candidates gave good responses and understood the questions
well”.
Another commented that ''weaker candidates sometimes tended to be narrative in style
without a great focus on language techniques. Their responses tended to have too little on
language, with sparse use of quotations from the text and little reference to specific words''.
These contrasted with effective answers which focused on the loneliness portrayed in the
extract and were well written.
Choosing an appropriate second section of the book was done by the majority of candidates.
Popular choices of extract included the rope scene, and the journey back to the camp.
Answers were often very detailed, and most were able to reflect on ‘loneliness and
friendship’. However, weaker answers were often too descriptive as opposed to being
properly analytical.
The best answers really delved into the writer’s use of language and gave appropriate
quotations.

This is the first paragraph of a candidate's response to Question 1 (a).

Examiner Comments

The candidate makes a number of points but
does slip into narration. There is little attempt
at language analysis. The response was
awarded 3 marks out of 16, a Band 1 mark.

Examiner Tip

The answer would need more development to
qualify for a higher band. Think how the points
made could have been supported with further
evidence and detail.
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Question 2
Anita and Me
(a) Many candidates demonstrated insight over the representation of Punjabi culture in
Tollington, with a focus on language and understanding of Meena’s feeling of being between
two cultures and an appreciation of the details given about Punjabi culture. Good use was
made of the extract; candidates found plenty of relevant evidence to support their points.
An examiner commented on the range of performance exhibited by candidates, suggesting
that “the strongest responses tended to focus on the contrasts in the passage (volumes
of noise on this occasion/usual quietness; indoor/outdoor; Meena’s conflicting emotions)
and the most able candidates were able to explore the ways in which language was used
(e.g. some interesting, thoughtful comments on the ‘tight-mouthed letterboxes’). Meena’s
own feelings (clearly students find her a very appealing and sympathetic character) were
explained effectively, and the humour in the extract was identified. Weaker candidates
slipped very readily into paraphrase – they could identify interesting examples of language,
but struggled to comment on how they were used.”
Although still a minority choice, the text was one where a good response was often evident:
another examiner commented: “The candidates’ enjoyment of Anita and Me was really
obvious throughout the responses marked. On the whole they seemed to really empathise
with the characters and this gave the lower ability candidates something to focus on when
they were not so sure about the language devices used.”
However, there were, according to another examiner, “some disappointing responses where
bright candidates did not appear to be aware of many of the nuances of the text and in
particular seemed to be really struggling with race issues”. Weaker candidates often failed to
use embedded quotations to support their points, although most managed to comment on
the effect of some language features.
(b) Most candidates were able to find a suitable extract.
There was a wide variety of extracts chosen. Many students used the text immediately
before or after the extract in part (a), and this was fully acceptable. There was effective
exploration of the grandmother, her role, and Meena’s response, including sometimes
embarrassment. The shop scene was quite popular. However, occasionally weaker responses
tried to focus on passages which were really too long to facilitate detailed comment on
language. Language comments often focused on dialect.

6
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This is the final section of a candidate's response to Question 2 (b).

Examiner Comments

The extract chosen is Chapter 2, although the
length makes it perhaps more difficult to deal with
in terms of close reference. The writing is clear
and sound on the ideas of the writer. The mark
awarded was 9 out of 24, a high Band 2 mark.

Examiner Tip

Note that it is important to select an
extract of manageable length, so that your
comments can be focused and specific.
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Question 3
Balzac and the Little Chinese Seamstress
(a) There were some very strong and perceptive responses. Examiners commented on the
high standard of some of the answers they saw, highlighting the contrast between Luo’s
normal bravado and his ‘dread’ in the extract. One examiner stated that “it is a pleasure
to read responses on this text”. Many candidates displayed a true engagement with and
appreciation of the text.
The best demonstrated a wide-ranging, discriminating and subtle understanding of the
writer’s craft. There was excellent use of embedded quotations to permit close analysis.
Candidates were often able to give the context of the extract in some detail, and understood
Luo’s motives.
(b) Popular extracts were the theft of the books, scenes with the Seamstress’s father, and
story-telling. Some examiners found this part of the question less well answered, with far
less focus on language; answers also tended to be shorter than for part (a), despite the fact
that there are 24 marks allotted rather than the 16 for part (a).

This is the opening section of the response of a candidate to Question 3 (a).
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Examiner Comments

This is an excellent response, with confident and
perceptive analysis of language. The answer goes
beyond the standard normally expected for the
highest mark, and it was therefore awarded 16/16.

Examiner Tip

Look closely at the way this candidate has
embedded quotations into well-made points
which reveal a sure-footed interpretation.
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Question 4
Heroes
(a) This offered students a clear opportunity to focus on the presentation of Larry LaSalle;
references to his “knife-like” body were handled well. More assured responses commented
on the writer’s description of Larry’s perception of himself as a hero and the perception
others had of him. Some very strong responses showed insight in the understanding they
displayed of how the main characters are portrayed at key moments.
The vast majority of responses made some relevant comments on the ways in which
Cormier used language while the best responses were perceptive and thoughtful,
commenting on some of the less obvious details (e.g. the significance of ‘looking down’
and ‘his kids’). Weaker candidates, however, understood the question to ask them to
work through the extract describing what was happening, rather than commenting;
these answers were sometimes too vague and did not focus on language. Most, however,
identified Larry’s appearance, suitably impressed by the uniform, and more able students
also discussed his body language. All mentioned heroism, and what it meant on this
occasion.
(b) Examiners commented that this tended to be the weaker response; the main sticking
point was the ability to find an appropriate extract for the section (b) part of the question.
Most students chose to stay near the extract they had been given and this meant that the
depth of their analysis was sometimes limited. Although all candidates chose a relevant
extract, several candidates needed to include a wider range of points. Overall, candidates in
the lower bands tended to take a narrative approach. They needed to make sure that they
focused on specific techniques and individual words, explaining inferences. A limited range
of extracts was chosen, including the table tennis scene and the rape scene. The latter was
a difficult choice for talking about heroism and students struggled to find relevant points
and textual evidence. It was a memorable scene, and hence an easy choice, but not well
chosen for this question.
Responses which dealt with the incident at St Jude’s (Ch. 6) were generally more successful.

This is the second half of a candidate's response to Question 4 (b), showing another
example of a character being depicted as a hero.
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Examiner Comments

The choice of the meeting in the St Jude’s
Club enables the candidate to explore
different perspectives on heroism. The
aptly chosen examples are well used, and
there is perceptive word level analysis.
The candidate was therefore awaded 21
marks out of 24, a Band 5 mark.

Examiner Tip

Note the way the candidate not only identifies
(correctly) a number of language features,
but also shows the effect of their use.
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Question 5
Of Mice and Men
(a) Question 5 was a very popular question. Responses to language aspects of the text were
often full of insight, though the full range was encountered: from perceptive and detailed
analysis to very limited understanding from a small minority. Some candidates showed very
sensitive use of foreshadowing, anthropomorphism and animal characteristics; while others
became bogged down by terminology that was not fully grasped, with some confusion over
basic terms such as adjectives and verbs, even where the response was good in other
respects.
Many candidates picked up immediately on Lennie’s comparison to an animal (“pawed”) and
many clearly identified with his genuine fear, confusion and “bewildered” reaction to the
death of Curley’s wife. Many also commented on how Lennie “really didn’t mean to kill her”.
There was also focus on the use of repetition of “I done a bad thing”. Thoughtful comments
were often offered on the changed appearance of Curley’s wife, although some weaker
responses used their reference to the character as a springboard to write rather vaguely
about themes / cultural context and the role of women at the time. The most successful
answers also analysed the reaction of the natural world and the atmosphere in the barn and
how it was created.
On the whole candidates showed they had thought carefully about the writer’s craft,
intentions and the effect on the reader. They commented on a wide range of techniques
and there were some very original, insightful and sensitive interpretations. Most candidates
realised the importance of making close reference to the extract to support their response.
In the higher bands there was some very deft and sophisticated use of embedded
quotations which enabled candidates to comment on language in a subtle and discriminating
way. In the many assured and perceptive responses, candidates demonstrated a real
appreciation of how Steinbeck uses language to create atmosphere, for example. Some
interesting – if occasionally ‘stretched’ – comments on the symbolism of the pigeon were
offered and some of the weaker candidates tried (but failed) to find significance in the ‘little
sausage’ curls.          
There were many good answers, exploring in detail how the author created effects such as
the slowing down of time through sentence structure; the sudden movement of the dog and
the bird; and the muted, then increased, sounds from inside/outside the barn. Lennie’s
words and verbs such as ‘crept’ were well addressed. Similarly, light imagery was often
discussed effectively.
Apart from imagery, there was a strong focus on Curley’s wife’s new-found attractiveness –
but even with some more able candidates, this led to long digressions about Curley's wife’s
history and role in the novel as a whole.
(b) There were some extremely confident and perceptive responses. Many candidates
showed a genuine sense of engagement and empathy with the characters, coupled with
good understanding of themes and the text as a whole.
Popular and appropriate choices were the shooting of Candy’s dog and the death of Lennie;
the former evoked much talk of foreshadowing and the latter led to some thoughtful
evaluations of the setting and the final exchange between George and Lennie. Curley’s
attack on Lennie also worked quite well although it did lead to some lapses into narrative.
Some chose Crooks’ room or Candy joining in with the dream.
One examiner noted “often a thematic response was given with little or no reference
to language at all, e.g. writing about the American Dream or loneliness” with reference
to many different parts of the book, and that these resembled ''literature essays”. The
examiner suggested that candidates could also be warned against writing essays on the
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American Dream without anchoring them in the text and without keeping to the demands of
the question.
Those who chose reasonably brief extracts were able to home in on language more closely.
A comment from one examiner was that “weaker responses tended to omit quotations;
‘feature-spot’; veer into narrative rather than analytical mode or simply make too limited a
range of points”.

This was one candidate's response to Question 5 (a).

Examiner Comments

The candidate shows generally sound
understanding, but only a few points are made
in what is a rather brief response. It was given
3 marks out of 16, keeping it at Band 1.

Examiner Tip

This answer underlines the need for a more
sustained coverage of the passage, with examples
drawn from the whole of it. The quotations are
relevant, but not commented on in detail.
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This is a paragraph from the central part of a candidate's response to Question 5 (a).

Examiner Comments

This is a well-developed response which shows
sufficient assurance in the language comments
to move it into the lower end of Band 4.

Examiner Tip

When thinking about the language features of an
extract, make sure you consider why you think the
writer has chosen particular words, phrases or images.

14
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This is the start of a candidate's response to Question 5 (b).

Examiner Comments

The candidate chooses, appropriately, the
incident of Lennie’s death. Analysis of language
is confident and assured, with well-judged and
individual comments on particular examples
and on the writer’s craft. The candidate shows
great assurance in the selection of key words
and language features, and hence was awarded
19/24, a mark at the top of Band 4.

Examiner Tip

For a Band 5 response, think about
how comments could have been
developed yet more fully so as to
demonstrate a really perceptive grasp.
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This is the concluding paragraph from a candidate's response to Question 5 (b), on the final
section of the book.

Examiner Comments

The extract where George decides he must kill Lennie
is an appropriate one, and is explored in depth and
with conviction. Textual references are very well
supported and analysed, with discrimination shown in
the interpretation, which is personal and makes some
unusual points. The response was therefore given a
mark of 22 out of 24, a clear Band 5 mark.

Examiner Tip

Think carefully about your own interpretation
of the way the writer has described the
scene, as the candidate has done in this case.

16

GCSE English Language 5EN2H 01

Question 6
Rani and Sukh
Although numbers are still comparatively low, in some centres this is proving a popular and
successful text to study.
(a) There was clear evidence of a degree of empathy between candidates and the characters
in this book. The invitation to write upon relationships produced much good comment.
The stronger responses offered some very sensitive analysis, focusing on such features as
the simile of the wall and the use of varying sentence lengths and ellipsis to comment on
the developing relationship and on Rani’s fears and tensions.
Many candidates well understood her state of mind, and there was good discussion of what
led up to this scene and also what followed it. There was also effective comment on the
fast-paced dialogue in this extract, and the jittery nerves behind it.
Weaker responses to this question offered relatively superficial comment on language.
(b) Responses were more variable, depending to a large extent on how suitably candidates
selected their second passage to illustrate the subject. One examiner felt that responses
“tended to replicate some of the same points only applied to a different extract”. Many
candidates seemed to struggle to find a suitable extract and their answers were often
inclined to narrative. Rani’s first meeting with Parvy was used quite effectively by some.

This is the second half of the response by one candidate to question 6 (b), looking at the
extract where Rani tells Sukh and Parvy that she is pregnant.
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Examiner Comments

An appropriate choice of passage. There is a focus on the nature
of the relationship between Rani and Sukh. Stronger points are
made in the final section. Overall, the response sits comfortably
in Band 3, and was awarded a mark of 13 out of 24.

Examiner Tip

Think about how, with a slightly stronger
interpretation and elaboration of the points,
this answer could have moved into Band 4.
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Question 7
Riding the Black Cockatoo
There were very few responses to this text, and many examiners, to their disappointment,
received no responses and were therefore unable to comment.
(a) The quality of candidates’ responses to this extract, on the appearance of the cockatoo,
was almost always at least good and often excellent. Candidates responded personally and
with evidence of engagement to the vivid descriptive language employed by John Danalis on
‘how the bird looks, sounds and moves’, as one candidate put it. They focused on individual
word-level analysis, looking at the effect of verbs such as ‘zigzagged’ and zipped’ as well
as adjectives and the striking phrase ‘slot-car precision’, which some explained fully and
clearly.
(b) The quality of responses was slightly less high for this part of the question, although
candidates found a good variety of passages on which to comment from throughout the
text, such as the visit to Fiona’s house or the repatriation ceremony, and their writing
showed considerable sensitivity to the Aboriginal culture John Danalis encountered. A
number failed to develop their responses, perhaps by taking a narrow range of text, or
not grasping the fact that the part (b) question had a higher mark allocation. There was
therefore a feeling that candidates who scored quite well could have done considerably
better with a more sustained response and fuller use of examples.

This is the whole of a candidate's response to Question 7 (a), focusing on the red-tailed
black cockatoo.

GCSE English Language 5EN2H 01

19

Examiner Comments

This is a sound response. Points are clearly
made, and there is analysis of Danalis’
techniques. The answer is quite brief, and it was
awarded 5/16, a mark in the Band 2 range.

Examiner Tip

Note that there is insufficiently thorough
development to move it into Band 3: sometimes
the explanation needs more elaboration.
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Question 8
To Kill a Mockingbird
This was the second most popular choice. A variety of responses was evident.
(a) Many candidates commented successfully on how Harper Lee conveys the significance
of the knot-hole finds and the reactions of Jem and Scout. Many responses were perceptive
and detailed with sophisticated focus on language.
There were good comments on the relationship between Jem and Scout, for example on
who was in charge and on Scout’s relative immaturity. Jem’s superior understanding was
made clear, including the realisation about Boo, and the selective involvement of Atticus.
There were some very impressive higher band responses, commenting on features such
as embedded clauses, speaker tags, dramatic irony and syntax and demonstrating a
sophisticated and subtle understanding of the text.
An examiner noted that “a significant number of candidates talked usefully about this
novel as a bildungsroman” - the term for a novel about a central character’s development
or education which some critics have applied to this text. Candidates very often responded
powerfully to the theme of racism in the novel but sometimes forgot to root their comments
in the language of the text.
Weaker responses tended to be too brief or did not comment on language in detail; some
adopted a very narrative approach. An examiner commented that at times technical
terminology appeared to be used for little purpose other than to demonstrate that the
candidate knew the jargon.
(b) This part of the question saw a wide range of appropriate and relevant extracts with
Scout’s fight with Francis and the lynch mob episode working particularly well; other
successful choices included the assault by Ewell at the end of the novel and the shooting of
the rabid dog: candidates who dealt with these extracts often discussed the use of language
very confidently; a number chose the end of the trial, but generally these candidates
struggled to discuss the way language was used and slipped into paraphrase/narrative.
Candidates mostly showed a sympathetic understanding of Scout.

This is the opening section of a candidate's response to Question 8 (a).
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Examiner Comments

This response just qualifies for Band 3 because
of its thorough analysis of some aspects of
the language and ideas of the extract. The
candidate was awarded 7 out of 16.

Examiner Tip

Make sure that you analyse examples as
fully as possible to reach the higher bands.

22
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This is the final part of a very sustained response to Question 8 (b), focusing on Scout's
encounter with the lynch mob.
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Examiner Comments

This response is perceptive and shows a discriminating understanding of how Scout is presented to
the reader. The passage is explored in great depth
– no stone is left unturned – and the writing shows
subtle insight and maturity. It was rewarded with a
mark at the very top of the Band 5 range: 24/24.

Examiner Tip

Note how the excellent choice of section allows the
candidate to analyse the actions and reactions of
Scout with an excellent grasp of the writer's craft.

24
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Question 9
Personal safety
AO4(i)+(ii) (Content and ideas):
The most effective responses were witty and assured – a delight to read – and the advice
offered in all the responses was fully appropriate and reassuring, if young people can follow
their own advice. A point made by some examiners was that many of the responses they
saw had confined themselves to the topic of internet safety (aspects such as passwords
and privacy settings). It is important to make it clear that this approach was perfectly
acceptable, and indeed it seems to have helped some writers to maintain focus. However,
there were other equally engaging responses covering various aspects of the topic from
road safety to alcohol awareness. Overall, many examiners felt that this question was
tackled well – “I was impressed by the range and quality of responses” and felt that the
responses should provide “a comforting reassurance for any parents that young people
do recognise the need to exercise caution with the ‘faceless void’ that is the internet”.
Another noted that “at all levels great concern for the personal safety of children and young
people in general was shown and candidates were familiar with such terms as ‘awareness’,
‘precaution’, ‘privacy’, and ‘concealment’. The knowledge and understanding of these terms
was often clearly articulated.” A developing practice is for candidates to introduce statistics
to assist them in persuading their audience. A developing practice is for candidates to
introduce statistics to assist them in persuading their audience. This is fine if it addresses
the audience and purpose and fits with the question. Students should remember that this is
not a creative writing piece and therefore should not spend too much time inventing witness
statements and statistics. This is a transactional writing piece, so students must remember
to address the question from this perspective.
There was a wide variety in levels of awareness of a teenage audience.
Occasionally the audience was muddled: some wrote for parents, others switched between
parents and children.
Several writers clearly forgot that brief before they started.
Most candidates adopted an appropriate style and tone, although some of the more able
struggled to find the balance between being colloquial and chatty and trying to demonstrate
an ability to use a wide vocabulary.
AO4(iii) (Spelling, Punctuation and Grammar)
One examiner “was pleased to see that the standard of grammar and spelling had improved
slightly” and another noted that “higher band candidates were able to use all punctuation
necessary smoothly, and showed an imaginative and entertaining vocabulary”. Some
problems such as homophone confusion, and the use of commas instead of full stops, still
persist; moreover a large number could not spell 'safety' correctly even though it was on
the paper. Examiners noted that they had seen a worrying number of examples of basic
errors in punctuation in responses from (apparently) relatively articulate candidates –
including such errors as comma-splicing, where a stronger stop was required, and failure to
use a capital letter for ‘I’ – evidently a casualty of textspeak.
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This is a central section from a candidate's response to Question 9, on personal safety.

Examiner Comments

The candidate writes about personal safety with an
appropriate register. Arguments are deployed clearly with
use of evidence. The writing is lively and offers some
interesting suggestions: it is sustained and organised, and
has a sense of audience as well as touches of humour. (9
marks out of 16, Band 3)The spelling, punctuation and
grammar are mostly accurate, with flaws in expression
and spelling not impeding meaning.(5/8, Band 2)

Examiner Tip

Note the strong personal voice
adopted by the writer, showing a keen
awareness of a teenage audience.

26

GCSE English Language 5EN2H 01

This is the closing section of another candidate's response to Question 9 on personal safety.

Examiner Comments

The candidate has responded in a confident and
engaging manner to the task. A variety of apt
points are made and the candidate uses cohesive
devices effectively. (Band 5, 14 out of 15.) There
is a neat balance between formal vocabulary and
more immediately accessible language. Spelling is
accurate. (Band 3, 7/8.)

Examiner Tip

Try to find a style of writing that is as
well suited to the task as this - one
which really engages with the intended
readers and captures their interest.
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Question 10
Mobile phones: essential?
AO4(i)+(ii) (Ideas and content):
There were many sustained, pertinent responses to this question, which examiners enjoyed
reading. One commented: “a brilliant question that truly engaged candidates”, being struck
by the sentence “My phone is the epicentre of everything I do!”, which epitomised the very
high dependency levels that not only teenagers recognise nowadays. This examiner quoted
the delightfully – almost magisterially – written comment: “No piece about the prevalence
of the mobile phone would be complete without mentioning the humble text message, one
of the defining features of humanity in recent years.”
A weakness was that there were a number of candidates, however, who did not write in
letter form or acknowledge the fact that what they were writing was a response to an article
and some wrote the actual article itself.
At the higher end there were some interesting, original responses, for example responses
written in role, effectively and entertainingly. The ability to focus upon the word “essential”
tended to distinguish between candidates.
One examiner analysed the responses received as follows: “At one level a simplistic view
of mobile phones’ capabilities and whether these were necessary in olden as compared
to modern times prevailed. At other levels, the realisation that mobile phone technology
applied to ‘life on the move’ (portability) and was a great contribution to businesses and
personal safety was more apparent. At all levels great concern for the possible effects of
radiation emission levels and its effect on the health of children in particular, who were
using mobile phones in increasing numbers, was shown and candidates were familiar with
such terms as ‘radio waves’, ‘radiation’ and ‘brain tumours’.”
An effective stance from some candidates was a hint of self-mockery about the pathetic
nature of their over-reliance on their mobiles: how could such dependency really be classed
as justifying the term ‘essential’?
There were also some perceptive comments made, too, on how mobile phones discouraged
social interaction and families’ spending time together. The strongest responses were
therefore often those which argued against the‘essential’ claim and many of these used wit,
irony and humour to excellent effect.
One very strong response developed the argument that we were a nation of ‘Blackberry
clutching monsters’ and adopted the persona of a ‘Mr Angry’ to bemoan the demise of faceto-face communication.
In weaker responses some candidates became caught up in content, such as listing features
of phones at the expense of crafting. On the whole, candidates demonstrated a sound
grasp of persuasive effects, with even candidates in the lower bands showing awareness of
rhetorical techniques. Candidates clearly made use of cohesive devices, although a handful,
who had produced a secure response otherwise, sadly overlooked paragraphing.
The best responses often had an imagined article in their heads, to which they referred as
a structure for their own letter. This was often a successful technique although one or two
responses did become literary criticisms of the imagined publication and forgot to give any
views themselves on the topic.

28

GCSE English Language 5EN2H 01

AO4(iii)
Comments mainly echoed those on Question 9. In addition, examiners commented on
the number of candidates who were unaware that letters to the editor could begin ‘Dear
Sir/ Madam’ and end ‘Yours faithfully’. Instead we once again had every possible variety of
spelling of 'sincerely' and the addressees were many and varied.

This is the start of the response by a candidate to Question 10, a letter to a local newspaper
on whether mobile phones are essential.

Examiner Comments

The candidate writes a letter which has a sense
of audience and engages with the topic of mobile
phones. Organisation is generally sound, but
would need to be tighter if it were to qualify for
a higher band. Examples could also be stronger.
(Band 1, 3 marks out of 16.) There are frequent
and at times rather basic spelling errors,
although some more ambitious vocabulary is
correctly spelled. (Band 1, 2/8.)

Examiner Tip

Make sure to write in complete sentences,
correctly punctuated, and watch out for
basic errors such as 'your' for 'you're'.
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This is a paragraph taken from part-way through a candidate's response to Question 10, the
letter to a local newspaper.

Examiner Comments

The candidate appropriately addresses the letter to the
editor, and maintains a suitable style and register for such
a letter, except for the slip of ‘wanna’. There is a good
range of ideas, and the content is consistent and sustained,
with evidence of crafting. (Band 4, 12/16.) Spelling and
punctuation are mostly very accurate (Band 2, 6/8).

Examiner Tip

Make sure that your assumptions are well-supported
and beware of over-generalised statements, such as
are made about older people in this extract.
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This is the whole of a candidate's response to Question 10.
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Examiner Comments

This is a clearly-written response, which shows a sound
grasp of the content and an appropriate style. The
points it makes are relevant, but mostly undeveloped.
(Band 2, 4/16.) Writing is mostly accurate in spelling
and punctuation, although the variety of expression is
not particularly large. (Band 2, 5/8.)

Examiner Tip

Think about why this answer does not get beyond
Band 2: the points need to be elaborated with more
detailed argument, and the expression could be more
flexible and varied. Look especially at whether the
writer engages clearly with the imagined reader - you
could improve the opening and closing, for example.
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Paper Summary
Greater familiarity with the demands of the examination was evident this year. Candidates'
work often reached an impressively high standard, through meticulous preparation
and strong personal response to the prose texts, dealing precisely with the language of the
extract they were faced with and concentrating well on how this communicates the author’s
purpose and methods, as well as on the presentation of character and ideas. They also often
demonstrated the capacity to write with an apt, stylish and coherent manner on the Writing
tasks, although some still need to aim for a stronger awareness of their audience.
To improve their performance, all candidates should ensure that:
in Section A (Reading), they:

•

engage in a sustained manner with the effect of the writer’s use of language

•

avoid the use of excessively long quotations, by embedding short examples effectively
into their sentences select an extract for part (b) that enables them to explore language
sensitively in relation to the writer's presentation of ideas, themes or characters

in Section B (Writing), they:

•

address the audience, which was clearly specified in each of the two questions, with a
focus on communicating effectively

•

construct a coherent argument, developing and connecting points in a clear, wellplanned fashion.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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