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Introduction

Students and Centres have a lot to be pleased with surrounding their
performance in the summer 2023 series. Average scores across Paper 1
improved in this session as students showed a greater confidence in handling
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some key areas of the specification. Having said that performance tended to be
stronger on Theme A than on Themes B and C. Areas of concern are noted below
for reference. Some common areas where students underperform continue to
limit grades when Centres can easily remedy some of these failings. It is worth
not only reading this report but making reference to previous reports to raise
marks and thus improve the grades obtained.

Key Findings

eGood engagement on the longer questions 7a and 8. Here students were at
ease in taking sides and justifying their choices.

oStill concerns arises over weaker performance on the 6-mark source questions
at the end of each theme. There are basic mistakes which can be easily
corrected.

eSome key concepts and key themes are not fully mastered - and it may be a
good teaching method to ensure that all the key terms and concepts on the
specification are understood - and it is good practice to record this in a student
glossary for revision guidance.

¢On questions which have the command to ‘explain’ to gain full marks there
must be a clear explanation to fully advance.

Multiple Choice Questions
Multiple Choice Questions 1a/b/ 4a/b/c 6a 7a/b

All questions worked well and students did not encounter any significant
problems with these on the paper.

Section A

Question 1(c)



The concept of mutual respect was well understood by the vast majority of
students, they were able to exemplify the topic quite well. Not only is respect
part of Citizenship it is an integral part of British values and a commonly
understood term for all. A minority identified it far too briefly and could not
attain the additional marks required in the two reasons by providing a

meaningful explanation as the question demanded. This difficulty is exposed by
the two extracts below.

(c) Explain two reasons why mutual respect is necessary in society.
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Examiner Comment:

This response gains two marks. The demand in the questions is to explain and
two full and clear explanations are not provided.



(c) Explain two reasons why mutual respect is necessary in society.
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Examiner Comment:

In contrast here we are given two full explanations. There is some crossover in
the response but enough difference to make two clear explanations for full

marks.



Question 1(d)

It has been noted by examiners that local government is the least well-known
topic in Theme A. This is in many ways a missed opportunity for students are
more likely to come face to face with the activities of local government than they
are those of national government. Local councillors are often all too willing to
engage with young people in trying to establish a good local community
network. Also, many of the things which local governments do interacts with
everyday life. This question should have been easily within reach for all. The
heading of the final section of Theme A is entitled ‘How does local democracy
work’ and it is one of the four themes in this section but appears to gain far less
attention than its counterparts.

(d) Explain one way in which local councils are democratic.
(2)
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Examiner Comment:

Indeed, local councils do provide services - but this is not the question. The
question is to explain their democratic credentials. It receives no marks.

(d) Explain one way in which local councils are democratic.
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(2)

Examiner Comment:

The explanation and clarification are not manifestly clear in this response and as
such it gains only one mark. We have the identification of votes and people
having a say - but it's not fully detailed.



(d) Explain one way in which local councils are democratic.
(2)
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Examiner Comment:

Here, we are given clarity in the response. A local councillor has to work or be a
resident in the area they represent. As with the previous question 1c there is a
need for development in the response to provide an explanation. A list cannot
articulate this. Here the response scores full marks.



Question 1(e)

This did not prove difficult for the majority of the students. It was easy for them
to provide two benefits which migration brings to the UK. Helping the economy
and creating a diverse culture were the two most cited reasons. It was a rarity if
only one benefit was given.

(e) Suggest two benefits of migration in the UK.

(Total for Question 1 = 10 marks)

Examiner Comment:

This response easily attains full marks. There is complete understanding shown
of the benefits.

(e) Suggest two benefits of migration in the UK.

(2)
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(Total for Question 1 = 10 marks)

Examiner Comment:

A common mistake of a significant minority was not to consider the benefits
which migrants bring to the UK - but instead - they cited the personal benefits



and advantages for migrants themselves who come to the UK. This is a typical
example of one such error, the message from this is to be sure that the question
is read in its entirety, and its terms understood.

Question 2

This is the first of the end of Theme six-mark questions. Taken in total good
performance here makes a big difference. For if the Centre and student can see
and appreciate the remit of this then 18 marks in total become far more
accessible from across the paper. The guidance in overview applies to question
4d and 6c¢. Hence this guidance will not be repeated again but applies equally to
both of them.

Thus far on the paper the marks have been for AO1 - that is knowledge and
understanding, the clearer, more precise, and extensive the knowledge and
understanding the higher the possible mark. However, on all six-mark questions
we move now to AO2. This is the application of knowledge — an AO with different
parameters. The AO1 is largely presented in the source - and as there are no
marks for AO1 a simple repetition of these cannot bring much by way of reward.
The task is for the student to say - given these facts what can we see from their
operation? The response has to use the source as a platform and consider the
practical operational consequences associated with the source.

Specifically on question 2 we are asked what the practical implications for young
people of religion on their lives are? How does region shape and affect them?
What difference if at all does it make?

A very small minority wished just to talk about religion on wider society - and
marks were given — but to gain level three there had to be the inclusion of
young people as this was the steer of the source and the question.
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Examiner Comment:

This is a very limited response, and it is in level 1. It develops one issue and is
not expressly clear. The source is not developed.



Explain the significance of religion for young people in the UK today.
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Examiner Comment:

This response is clearly a step up on the previous answer. The student in their
own words considers the impact on religion for young people.



Explain the significance of religion for young people in the UK today.
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Examiner Comment:

Here we now move to full marks at the top of level 3. Clear reasoning of the
impact of religion on young people. The student brings in the practical
application of their knowledge. Note that this student does cite the source but in
a minimalistic and instructive manner - not a simple repetition of content.



Section B
Question 3(a)

Without doubt this was the poorest 1-mark question in the examination paper -
with Multiple Choice Questions fairing far better. It has often been noted that
Theme B and Theme C are less well-known aspects of the specification for
Centres and students. Key terms and roles - here of government and parliament
must be covered. Students still struggle to define the difference between the
Government and Parliament.

3 (a) Identify one of the roles carried out by a government minister.

(1)

Examiner Comment:

This response highlights this basic fact. This student fails to know any role of a
minister and confuses this with holding a government to account.

3 (a) Identify one of the roles carried out by a government minister.
(1)
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Examiner Comment:

This is a very full response to the question and there is no doubt that the
student knows the role of a minister.



Question 3(b)

Once again defining key political institutions proved problematical for many. The
composition and nature of the legislature must be covered and has to form a
central part of the specification and its questions.

As the question asked for main roles it was decided at standardisation that pure
differences which had no bearing on the functions of the two chambers were not
within the scope of the question. Hence, items such as the difference in colour of
the seating or the location of the chamber in the Palace of Westminster were
discounted.

A good number of students placed the difference in the two parts of the answer
space - for instance in section one that the Commons was elected and in the
second section that the Lords in the main were appointed - this remains still just
one difference. Again, in ascending order here are examples of students
responses.

(b) Explain two of the main differences between the House of Commons and the
House of Lords.
(4)
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Examiner Comment:

Sadly, here there is nothing to credit. None of the information is correct. This
pattern was repeated in many instances. Very often many responses cited that
the House of Lords superior to the House of Commons - and not only was it
more prestigious but it has the upper hand in deciding laws and ruling the
country. Clearly evidence that this area is not well covered.



House of Lords.

v& loods s aqgw\m Wb wa
e/wf Begbic” it on wohih V¥ o ik

7

‘ (b) Explain two of the main differences between the House of Commons and the
|
|

(4)

s The Mg

comtons. Uit 4o W of b oo guac.

Examiner Comment:

Here we have one clear and unambiguously set out difference - but the second
difference is way off the mark — but as noted it was common for students to
place the Lords as a superior chamber to the Commons.

(b) Explain two of the main differences between the House of Commons and the

House of Lords.
(4)
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Examiner Comment:

Here we have two clear differences set out in the response. The detail and depth
of the answer is good and the knowledge which underpins the difference is
correct.

Question 3(c)

It is vital to understand our electoral and voting systems. Furthermore, the
Westminster-first-past-the-post system must be an integral part of a student's
appreciation of UK democracy. In this question the need for a fuller explanation
as required in some previous questions is not required.

(c) Identify three distinct features of the Westminster first-past-the-post

voting system.
(3)
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Examiner Comment:

Here we are given three distinct features but none of these are applicable to our
Westminster system and there is no score. In a similar fashion where students
put ‘generic’ aspects of voting - such as that it is done by secret ballot, or that
all votes are counted - cannot be credited as these features are not exclusive to
first-past-the-post.



(c) Identify three distinct features of the Westminster first-past-the-post
voting system.
(3)
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Examiner Comment:

Although this answer is brief it is precise and correct and gains all three marks.

Question 4(d)

The second six-mark question. One of the three six-mark questions will make a
comparison with an aspect of citizenship in another country, the section which
this comparison arises in will vary and has no pattern. The task is not to repeat
and tell us about the new information but to compare this to how things operate
in the UK. So, for example does the example show the UK in a better or less
favourable light? Once again, a replication of the source in a type of
comprehension style format will not get out of a level 1 mark - if it gains marks
at all. Here we need students to compare if the Swiss are better served with
referendums than is the UK.



(d) Compare how referendums are used in the UK and Switzerland.
(6)
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Examiner Comment:

The example here only makes or develops one aspect of the source and
represents a level 1 response for two marks.

.



(d) Compare how referendums are used in the UK and Switzerland.
(6)
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(Total for Question 4 = 9 marks)

Examiner Comment:

This response is much clearer and fully applies the knowledge presented by the
source and infers how the possible outcomes which would arise by replication of
more referendums in the UK as is the case in Switzerland. It is at the top of level
2.



(d) Compare how referendums are used in the UK and Switzerland.
(6)
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(Total for Question 4 = 9 marks)

Examiner Comment:

Here this answer fully applies the knowledge provided in the source. We see how
things would change - there is clear understanding of the possible impact such
changes would mean for UK democracy. This is a level 3 response.



Section C
Question 5(a)

Two reasons for the increase in crime rates did not prove problematic or difficult
and this question had a very high mean score. There are a huge number of
factors which could be said to have an impact on rising crime figures - not all
listed in the mark scheme but identified and credited by examiners.

5 (a) Suggest two reasons why crime rates may increase in society.

(2)
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Examiner Comment:

Unfortunately, here the student only gains one mark as the second point is a
variation of the first.

5 (a) Suggest two reasons why crime rates may increase in society.

(2)
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Examiner Comment:

We are given two detailed reasons here for the rise in crime rates. This gains full
marks it is very precise and informative.



Question 5(b)

It was rare that students could not think of reasons why law is necessary in
society. A wide range of reasons were given and were credited. What
distinguished between responses was the clarity and lack of repetition in giving
three examples. The avoidance of mayhem or anarchy was the most cited
reason — others were more considered and looked to the needs of civil law to
allow business to trade and function well.

<

(b) Identify three reasons why we need laws in society.

Examiner Comment:

This is a good example of three reasons with clarity and precision, well worthy of
the full marks it obtained.



(b) Identify three reasons why we need laws in society.

(3)
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Examiner Comment:

Here although we have extensive narrative — there is only one actual reason
provided so the response gain just one mark.



Question 5(c)

Mediation has appeared on the examination paper previously and the vast
majority of students could relate to the term. To gain both marks the benefit and
some form of explanation is required. As you observe the mark scheme you can
see how it is structured around two points being raised. A tiny minority continue
to mistake the term mediation for meditation - and thus lose marks - one
misinterpretation thought it read medication - the words must be read and
understood.

(c) Explain one benefit of using mediation to settle a legal dispute.
(2)
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(Total for Question 5 = 7 marks)

Examiner Comment:

One aspect of mediation identified and then explained. Concise and precise.

(c) Explain one benefit of using mediation to settle a legal dispute.
Enon

(2)

Medioton . 45 SNCager..

ko SUHE ol s ijc«f dr::.\av»he

Examiner Comment:

Here we are just given an agreed benefit but not detail which offers an
explanation.



Question 6(b)

Student awareness of civil law and what it covers has improved - it is no longer
a ‘grey area’ and many examples were cited. Divorce and child custody being
the most common.

(b) Identify two family matters which civil law deals with.,

Examiner Comment:

This response covers two clearly defined areas of civil law.

(b) Identify two family matters which civil law deals with.
(2)

Examiner Comment:

Here we are only given one example of civil law. Abuse and with-it charges
which are described are dealt with by the criminal as opposed to civil law.



Question 6(c)

This is the last of the 6-mark questions based on purely AO2 - applied
knowledge. Here many did simply repeat the experience of Ann Linton and Mark
but gained very little credit for this. Restorative justice is a good sentence type
to learn and appreciate as it gives insight into how different forms of
punishments operate. The question implores the student to consider the impact
that it will have on a range of others in society and if it is a way forward to
reduce crime.

(c) Using the source, explain the benefits of restorative justice.

(6)
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Examiner Comment:

Here there is nothing wrong with the response, but it is limited as it only covers
on point - it is a level 1 response with 2 marks. More content would have raised
the reward.



(¢) Using the source, explain the benefits of restorative justice.
(6)
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(Total for Question 6 = 9 marks)

Examiner Comment:

This response is level 3 — we have three reasoned points which reflect but do not

simply replicate the material in the source. The details are applied for their wider
implications and benefits.



Section D
Question 7(c)

The 7c question follows a well-established format, in that it seeks to identify two
areas where the often-conflicting sources agree upon. It is often done well by
students who are prepared and know how to approach it.

(c) Analyse the source to identify two areas on which there is agreement.
(2)
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Examiner Comment:

This response only attains one mark - as the second point is only really
articulated in the second source only.

(c) Analyse the source to identify two areas on which there is agreement.
(2)
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Examiner Comment:

Here the student correctly identifies two points of agreement in a clear and
developed manner.



Question 7(d)

It was clear that the source really engaged students and the vast bulk saw the
conflict and the debate which was summarised. Hence, accessibility was not a
problem. The main difficulty by which students lost marks was by not addressing
the views of both the contributors in the source. It is fine that a student chooses
one side to favour and may indeed present more material supporting their view
- but both sides have to be covered.
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Examiner Comment:

This is a classic example of a one-sided response. It is excellent on the views of
Peter Tatchell but silent on the views of Dominic Grieve. This question has to
really be played as a game of two sides. It was awarded 6-marks.
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Examiner Comment:

This is a top-level answer. It gives due reverence to each side of a contested
debate and evaluates their arguments. In the response it decides and comes to
a well-founded conclusion.




Question 8

As we reach the last question on the examination paper - we come to the most
valuable as it carries 15 marks. A good performance here can realistically mean
a grade difference in final outcomes - so it is important to perform well. The
question is testing analysis and evaluation. It is expecting the student to
consider competing arguments and come to a reasoned and substantiated
conclusion. Once again, we have a topical question dealing with the taxes which
people should be expected to pay. Set against a background of a ‘cost of lining
crisis’ this touched on concerns for many. The balance between having good
services and the need to pay for them. Some students questioned not also
whether to increase or retail taxes at current levels but also questioned how
wise government spending is and re-directing funds away for certain areas to
provide better health care for example. This was not a requirement but evidence
of how well students considered the issue.

When working with students on this is beneficial to use the level based mark
scheme here as a means of encouraging them to see how to gain marks and
advance their performance.
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Examiner Comment:

This response fails to cover in depth both sides of the debate. It is on the border
of level 2 and level 3 - what is lacking is detailed analysis.
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[Totad for Duastion 8 = 15 marks)
Examiner Comment:

Finishing the PE report on a high, this is a good example of how well some

students handled the question. Both sides are considered, and a view is taken.
This obtained full marks.



Paper Summary

The following key points should be taken away from this exam series:

e On Theme A there is a concern that local government is still not fully appreciated, and
many could not explain how it linked to democracy

e On Theme B key personnel in government and Parliament are not well understood. In
addition, it is clear that the composition of the legislature is beyond many given the
numbers who cited the House of Lord as the most important chamber of the two.

e On Theme C there is a growing awareness of the scope of civil law but not a
comprehensive understanding of the role and function of mediation.

« On Theme D there is growing confidence in dealing with and answering questions which
have principled but acceptable points of view. There is still a heed to accept that both sides
of the debate have to be developed - not just the side which the student prefers.
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