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Section A: Content guide

Course planner
Course planning for GCSEs involves:
•• a sequential programme over the duration of the course
•• building student skills to address and fulfill the Assessment Objectives
•• a range and variety of teaching and learning activities and approaches
•• interim assessment opportunities within each unit
•• suitability/adaptability of themes/assignments for:
•• the endorsement(s) offered
•• student mix of gender, creed, culture
•• best use of local and national resources
•• availability of primary sources.
You can easily adapt your current GCSE course structure to meet the new requirements.
Currently most centres deliver their course through two consecutive coursework units,
made up of different projects, where students grow in confidence, maturity and skills.
Some centres have chosen to deliver their coursework as two major themes, which they
develop alternately as whole-term projects. The advantages of using this approach with the
Edexcel specification are that it:
•• adapts to the new Unit; Personal Portfolio in Art and Design
•• gives opportunities for different choices of theme for the controlled assessment
•• promotes a more in-depth approach to projects
•• addresses differentiation issues.

Suggested course planner
Outline
Edexcel suggest using two broad themes to provide a rich experience for Unit 1. Choose
themes which:
•• have contrasting qualities
•• are relevant to the available sources
•• are inspiring for both boys and girls
•• are accessible to all.

Suggested themes: Surfaces and Identity
We suggest devising two quite different projects for each broad theme. In this way students will:
•• gain experience in exploring different subject matter and ideas
•• build their visual language skills
•• maintain motivation and focus
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•• gain an understanding of a selection of themes
•• be prepared for a controlled assessment project for each theme.
It is recommended that you take in all work completed for each project at the end of the
term. Students can keep supporting studies material for each theme. This will allow time for
interim assessment and comprehensive feedback on student progress, and avoid confusing
them over which theme/project they are studying.

Unit 1: Personal Portfolio suggested structure
Term 1: First project: Surfaces
•• Introductory skill building in formal elements and visual language.
•• Small-scale activities that cover Assessment Objectives 1-4.
•• Development of an introductory personal project, chosen by the student, under the
theme Surfaces – bringing together the skills gained during Term 1.
Term 2: Second project: Identity
Students build on learning from Term 1 while developing more personal approaches.
•• Introduction to the theme and planning possible responses.
•• Sourcing primary and contextual references for ideas, and developing use of media.
•• Recording and analysing reference material and integrating it with the developing work.
•• Selecting, developing and refining ideas for their outcome and reviewing ideas.
•• Producing outcome(s).
Term 3: Third project – Returning to Surfaces
Students may now be ready to adopt a more in-depth personal and focused approach
to developing a project under the Surfaces theme. This might be an opportunity for
the first controlled assessment or even a mock controlled assessment taken under
controlled conditions.
Term 3 would work with a similar structure, but different content, to Term 2.
•• Planning possible personal responses based on research and activities for Surfaces in
Term 1.
•• Sourcing primary and contextual references for personal ideas and experimenting with,
and developing skills in, handling appropriate media.
•• Recording and analysing reference material and integrating it with the developing work.
•• Selecting, developing and refining personal ideas for their outcome and reviewing ideas.
•• Producing personal outcome(s).
You may wish to use the second project on Surfaces as a controlled assessment project or a
mock controlled assessment. This would give students the opportunity to select the better
of two controlled assessment projects. Both projects will be carried out towards the end of
Unit 1, so students will be more likely to achieve their potential in covering the Assessment
Objectives and produce more mature work.
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Term 4 and part of Term 5: Fourth project – Unit 1: Personal Portfolio in Art and Design
controlled assessment
Students demonstrate knowledge and skills they have learned during Unit 1, under
controlled conditions.
Returning to Identity, students might be ready for their controlled assessment project – a
more in-depth, focused approach to developing a personal project devised from their
research work and experience of Identity in Term 2.
This would work with a similar structure, but different content, to Term 3.
•• Planning possible personal responses based on research and activities for Identity in
Term 2.
•• Sourcing primary and contextual references for personal ideas and experimenting with,
and developing skills in, handling appropriate media.
•• Recording and analysing reference material and integrating with individual developing work.
•• Selecting, developing and refining personal ideas for their outcome and reviewing ideas.
•• Producing personal outcome(s).
Part of Term 5 and first half of Term 6: Unit 2: Externally Set Assignment in Art
and Design
Externally set theme, centre-devised period of preparatory study (approximately 20 hours)
plus 10 hours’ timed focus work.
The externally set assignment would work with a structure and controlled conditions similar
to those used in the controlled assessment project for Unit 1.
•• Planning possible personal responses based on research and activities for the
given theme.
•• Sourcing primary and contextual references for personal ideas and experimenting
with, and developing skills in, handling appropriate media.
•• Recording and analysing reference material and integrating it with individual
developing work.
•• Selecting, developing and refining personal ideas for their outcome and reviewing ideas.
•• Producing personal outcome(s) under high level controlled conditions within 10 hours.
The aim is to encourage students to take increasing responsibility for their work and to work
more independently.
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Example course planner
Term/week

Content

Notes

Unit 1: Personal Portfolio
Term 1

Aims/objectives

Weeks 1-6
Induction
Activities and tasks

Introducing suggested Theme 1
Surfaces.
Initial intensive induction course,
designed to equip students with
the skills and concepts needed
to embark on a small-scale,
introductory personal project for
their first theme.
Exploring, developing,
learning visual/analytical skills,
researching, investigating, learning
methodology, contextual
referencing, reviewing and
evaluating, producing and
presenting.
Students develop initial skills in
small class activities connected
to the suggested overarching
theme Surfaces.
The Assessment Objectives are
the focus for learning, to ensure
understanding of the essential
elements for future project
development.

Week 8

Interim evaluation: peer/self
and teacher interim assessment,
learning critical vocabulary and
reviewing progress.
Following skills, activities and
tasks designed to equip students
with the knowledge, skills and
understanding to work more
independently on their own ideas,
they then move on to initiate ideas
in a small-scale personal project.

Weeks 9-13
Project 1
Introductory personal project
based on activities under the
theme Surfaces. Broken into tasks

This personal project is
intended to be introductory and
exploratory, allowing students to
move towards stating an intention
of what they want to achieve in
their own chosen focus.
Individual projects must be closely
connected to the overarching
theme and students will be
expected to use the research and
skills learned from the earlier
induction and class-taught
activities.
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Possible course structure: two
broad-based themes, for example
Surfaces and Identity, broken down
into four quite different projects.
Unit 1 Personal Portfolio
Term 1 Surfaces.
Class-based induction, activities
and tasks under the overarching
theme:
•• structured teaching
•• exploring the potential of the
theme
•• formal elements/visual
language
•• learning to review and analyse
ongoing progress
•• developing skills in the use of
media
•• learning how to generate and
develop ideas
•• contextual sources – gallery/
field trips/visits from guest
artists to develop analytical
understanding.

First personal project:
developing a personal idea from
their exploratory studies for
their overarching theme
•• producing a range of roughs
trials, test pieces, thumbnails,
swatches, storyboards etc
•• presenting a final personal
outcome for their theme
Surfaces.
••
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Term/week

Content

Notes

Unit 1: Personal Portfolio

6

Term 2

Aims/objectives

Weeks: 1-4
Introductory session
Class-based introductory activities
based on suggested overarching
theme Identity
Week 5
Interim evaluation

Introducing suggested Theme 2
Identity.
Following their initial intensive
induction course, and their first
small-scale personal project,
students develop a more extensive
personal project for their second
theme.
In working through their personal
project, students will continue
to develop their skills and
understanding at a deeper level.
This will include exploring ideas
and materials, recording from
sources, developing and refining
visual/analytical skills, researching
and investigating, integrating
contextual references, reviewing
and evaluating, producing and
presenting.
Interim evaluation: peer/self
and teacher interim assessment,
learning critical vocabulary and
reviewing progress.
Move on to initiate ideas for a
more in-depth personal project.
Developing outline proposal for
a personal project based on the
theme ‘Identity.’

Unit 1 Personal Portfolio
Term 2 Identity
Initial exploratory work for the
suggested theme Identity
Group and individual teaching
Exploring potential ideas and
sources.
Exploring relevant primary sources
and appropriate media
Possible visits to galleries, field
trips, visits from artists.

Weeks 6-13
Project 2
Developing, exploring and
realising a personal project based
on Identity.
Broken into tasks

This second personal project is
intended to develop students’
understanding of their own
ideas,based on the overarching
theme, and to encourage students
to make their own statement of
what they want to explore, what
they want to achieve and how they
intend to get there. This could be
their own focused title or a brief
for a client.
The individual projects will
be closely connected to the
overarching theme and students
will be expected to use the
research and skills learned from
the earlier exploratory, classtaught activities.

Second personal project.
Developing a personal
interpretation of theme.
Developing own visual language.
Selecting ideas for effective
development.
Exploring selected materials and
experimenting with relevant media
and methods.
Ongoing review and evaluation.
Independent research and relevant
contextual analysis.
Tutorials and ongoing review.
Producing outcome(s).
Taking in all the work for Term
2 for interim assessment and
feedback.
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Term/week

Content

Notes

Weeks 1-3
Introductory session
Class-based introductory activities
based on suggested overarching
theme Surfaces.
Week 3
Interim evaluation
Depending on whether this is to
be a controlled assessment.

Developing Theme 1
Surfaces
This might be an opportunity for
the first controlled assessment
or a mock controlled assessment
taken under controlled conditions.
Following on from their work
on the previous term’s project,
students will develop a more
extensive personal project
returning to their overarching
theme. They should be
encouraged to use skills and
understanding learned in their
first Surfaces project to inform
their research and development
for a new personal approach to
the theme. They will continue
to develop their skills and
understanding at a deeper level.
Following their initial class-taught
exploratory work, students then
move on to initiate ideas for a
more in-depth personal project.
Developing an outline proposal
or intention for a personal project
based on the theme Surfaces.

Unit 1 Personal Portfolio
Term 3: Surfaces
Opportunity for a first controlled
assessment.
Developing more in-depth
exploratory work for the
suggested theme Surfaces.
Group and individual teaching
Exploring potential ideas and
sources.
Exploring relevant primary sources
and appropriate media
Possible visits to galleries, field
trips, visits from artists.

Weeks 3-13
Project 3
Developing, exploring and
realising a personal project based
on Surfaces. Broken into tasks
and supervised depending on
whether this is to be a controlled
assessment.
If this is treated as a controlled
assessment, learning time to equal
maximum of 45 hours.

This third personal project is
intended to further develop
students’ understanding of
developing their own ideas based
on the overarching theme. They
will make their own statement of
what they want to explore, what
they want to achieve and how they
intend to get there. This could be
the student’s own focused title or
a centre-devised brief for a client.
Individual projects will be closely
connected to their overarching
theme and students will be
expected to use skills developed
from researching and exploring
ideas in earlier work.
Controlled assessment – this
would be the ideal point for
students to demonstrate the
culmination of the knowledge and
skills learned during their Personal
Portfolio project, under controlled
conditions.

Third personal project:
•• developing a personal
interpretation of theme.
•• developing own visual language;
extending range and depth of
skills.
•• selecting ideas for effective
development.
•• exploring selected materials
and experimenting with relevant
media and methods.
•• ongoing critical and analytical
review of progress; refinement
of work.
•• independent research and
relevant contextual analysis.
•• tutorials and ongoing review.
•• producing outcome(s).

Unit 1: Personal Portfolio
Term 3
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Term/week

Content

Notes

Unit 1: Personal Portfolio
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Term 4 and part of Term 5

Aims/objectives

Weeks 1-2
Introductory class-based
session based on the suggested
overarching theme for Identity
Complete project to equal
maximum 45 hours teaching time

Developing suggested Theme 2
Identity as a starting point for the
personal project to be submitted for
controlled assessment.
Following their initial class taught
exploratory work developing their
theme Identity, students move on
to initiate ideas for a more in-depth
personal project. Ideas can be
a combination of their own and
teacher-negotiated paths.
Developing an outline proposal or
intention for a personal project based
on the major theme.
In working through their personal
project, students continue
to develop their skills and
understanding at a deeper level. They
should be working at their maximum
potential to explore a range of
imaginative ideas, use appropriate
materials, record from primary
and contextual sources, develop
and refine their visual/analytical
skills, research and investigate ideas
and media techniques, integrate
contextual references with their
developing work, review and critically
evaluate their progress, produce and
present outcome(s).

Unit 1 Personal Portfolio
An ideal opportunity for controlled
assessment
Term 4: Identity.
Developing more in-depth
exploratory work for the suggested
theme Identity.
Group and individual teaching.
Exploring potential ideas and
sources.
Exploring relevant primary sources
and appropriate media.
Possible visits to galleries, field
trips, visits from artists.

Weeks 2-15 +
Project 4
Developing, exploring and
realising a personal project based
on Identity. Broken into tasks and
as controlled assessment, should
mainly be undertaken under
supervision.

This fourth personal project or
controlled assessment is intended
to enable students to demonstrate
their understanding of skills
learned during their Personal
Portfolio projects.

Fourth personal project/controlled
assessment opportunity:
•• developing a personal
interpretation of theme.
•• developing own visual language;
extending range and depth of
skills.
•• selecting ideas for effective
development.
•• exploring selected materials
and experimenting with relevant
media and methods.
•• ongoing critical and analytical
review of progress; refinement
of work.
•• independent research and
relevant contextual analysis.
•• tutorials and ongoing review.
•• producing outcome(s).
Taking in all the work for Term 4
and the controlled assessment for
final assessment.
Low and medium level control
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Term/week

Content

Notes

Unit 1: Personal Portfolio
Part of Term 5 and Term 6

Aims/objectives

Externally Set Assignment
Preparatory studies broken into
tasks

Controlled assessment
The Externally Set Assignment is
the opportunity for students to
demonstrate the culmination of
their knowledge and skills learned
over the Personal Portfolio, in an
externally set project taken under
controlled conditions.
Following their initial class taught
exploratory work, students initiate
ideas for a more in-depth personal
project.
Developing an outline proposal,
intention or focus for a personal
project based on the given theme.
This final externally set
assignment is intended to allow
students to demonstrate the
culmination of knowledge,
skills and understanding they
have learned and to give them
the opportunity to realise
their potential in fulfilling the
Assessment Objectives.
The focus could be one or several
of the suggested starting points or
students’ own interpretation of the
given theme.
In working through their externally
set assignment, students will bring
together what they have learned
during the course and continue
to develop their skills and
understanding at a deeper level.
This will include the following.
Exploring a range of imaginative
ideas, using appropriate materials,
recording from primary and
contextual sources, developing
and refining their visual/analytical
skills, researching and investigating
ideas and media techniques,
integrating contextual references
with their developing work,
reviewing and critically evaluating
their progress, producing and
presenting outcome(s).
Students prepare for their
Externally Set Assignment
controlled assessment
Final preparatory studies leading
to 10-hour timed examination
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Unit 2 Externally Set Assignment
Controlled Assessment
Term 5 and part of Term 6
Students will be at their most
mature and experienced
Theme set by Edexcel
Posted on the Edexcel website as
secure content from early January
in the year of the examination.
Papers delivered to centres in mid
January
The Externally Set Assignment
includes:
•• developing a personal
interpretation of a theme
•• developing own visual language;
extending range and depth of
skills
•• selecting ideas for effective
development
•• exploring selected materials
and experimenting with relevant
media and methods
•• ongoing critical and analytical
review of progress; refinement
of work
•• independent research and
relevant contextual analysis
•• tutorials and ongoing review
•• producing outcome(s) in a timed
period of 10 hours.
Taking in all the work for Terms 5
and 6 controlled assessment for
final assessment
Low and medium level of
control. High level of controlled
assessment for the 10-hour timed
examination
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Example project outline
Term/week

Content

Notes

Term 1

Theme 1 Surfaces
Outline for Term 1
Project 1

Tasks

Introductory session might be a
discussion based on looking at
and touching collected source
material. Words to describe the
formal elements such as broken,
grainy, twisted, fissured, gnarled
might be noted. Relevant artists’
work might be displayed to inspire
students in generating ideas based
on the theme.
Following this, students might
explore visually recording from
the primary source material.
Teachers might use examples
and demonstrate using, different
media to record specific surfaces.
Selected examples of artists’ work
might be used to show different
ideas for and approaches to the
use of media. Students might take
notes and for homework choose
an artist’s image/sculpture to
analyse in the same way.

Centre staff planning:
•• themes will be selected and
developed by centres
•• centres are free to select
themes appropriate to their
students and resources.
A broad-based theme will enable
teachers to find a range of exciting
primary source material to inspire
ideas and to teach the formal
elements. Students will be able
to build visual language skills
through:
•• a structured programme of
teaching.
•• They will learn to:
•• generate and develop ideas
•• refine ideas through
experimentation
•• research and record
•• produce and present work.
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Unit outlines
Unit 1 Personal portfolio — outline table
The work submitted for assessment should be produced by the candidate in approximately
45 hours.
Term 1
Induction

Term 2
Development

Term 3/4
Opportunity
for: controlled
assessment

Term 4/5
Controlled
Assessment

Exploratory
Developmental
Investigatory
Methodology

Greater focus
Developing skills
Ideas and
synthesis

Greater focus
Personal development
Individual strengths
Developing potential

Focused
Understanding
Personal
Potential
Skills across AOs

Theme 1 Surfaces

Theme 2 Identity

Theme 1 Surfaces

Theme 2 Identity

Project 1

Project 2

Project 3

Project 4

Broken into tasks

Broken into tasks

Broken into tasks
Opportunity for: mock
or actual 45- hour
controlled assessment

45-hour controlled
assessment

Internally set
Interim feedback

Internally set
Interim feedback

Internally set

Assessed marks may be
used for final assessment

Assessed marks may be
used for final assessment

Assessed marks used
if this forms part of
controlled assessment
Externally moderated

Broken into tasks
45-hour controlled
assessment
Internally set and
assessed
Externally moderated

Unit 2 Externally set assignment — outline table
Example outline table for the course planner above.
Term 5/6
Externally set
controlled assignment
Focused
Understanding
Personal
Full potential
Skills across AOs
Final assignment of the
course
Internally marked
Externally moderated
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Controlled assessment Unit 1
The controlled assessment can be carried out at any time during their course.
You will determine the resources, which should be appropriate to the work.
The controlled assessment consists of approximately 45 hours, working under informally
supervised conditions in response to the theme. Students may be given limited guidance
about their work, for example about working space, materials and equipment. It is worth 60
per cent of the total mark.

Example brief
The theme for this activity is Textures.
Discuss the theme with your teacher and make sure that you produce evidence to cover the four Assessment
Objectives. Remember that each Assessment Objective is worth 25 per cent of your final mark for this
paper. For example, your work might grow from experimenting with materials and then move on to recording
observations. Equally, you could begin to develop your response to the theme by investigating and analysing
the work of artists and designers and then moving on to experiment with different techniques. You will need
to select work you have produced during the course to present for assessment, making sure that the work
shows evidence for all Assessment Objectives.
You will be assessed on your ability to:
•• develop your ideas through investigations informed by contextual and other sources, demonstrating
analytical and cultural understanding
•• refine your ideas through experimenting and selecting appropriate resources, media, materials, techniques
and processes
•• record ideas, observations and insights relevant to your intentions in visual and/or other forms
•• present a personal, informed and meaningful response demonstrating analytical and critical understanding,
realising intentions and, where appropriate, making connections between visual, written, oral or other elements.
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General instructions and advice
Work produced outside the assessed Personal Portfolio
During the initial stages, you can guide and support students in the personal development
of their work. Students may complete work without direct supervision to help in their
development towards producing outcomes. This work may be valuable to the student as
they develop both their personal understanding through researching the theme and the
associated knowledge, skills, processes, concepts and contexts. This time is not included
within the overall 45 hours allowed.

Work produced for the assessed Personal Portfolio
•• As students begin producing work for the assessed portfolio (which could begin as
soon as they are given the activity), they should be encouraged to develop the theme
in a personal, creative way, using a diverse range of resources and methods. Their
development may be informed by interaction with others in the group but any work
produced as part of a group should clearly indicate their own contribution.
•• Students should be encouraged to consider the work they select for submission, taking
into account their personal response and providing evidence to meet the Assessment
Objectives. Their work for assessment should be produced in approximately 45 hours,
not including preparation of workspaces or materials, clearing or storage of work.
•• Work for the assessed portfolio can be produced in any setting as long as it meets the
supervision requirements outlined above.

Controlled assessment activity
You must lead the activities, which may occur at any time during the course, following the
instructions in the specification for the Personal Portfolio. Activities must be completed
under supervision.

Sample activity
This sample activity is a controlled assessment based on the theme of textures. Students
will undertake a series of activities, leading to the development and production of their
personal responses to the theme. Increasingly independent study encourages students to
explore and synthesise their influences and to experiment with techniques.
The activity, which might take more than a term to complete, covers all four Assessment
Objectives. The activity is internally set and assessed and externally moderated.
The following sections could be taken in any order.

Outline
The introductory session might be a discussion based on looking at and touching collected
source material. Words to describe the formal elements such as broken, grainy, twisted,
fissured, gnarled might be noted. Relevant artists’ work could be displayed to inspire
students in generating ideas based on the theme. Students can bring in found textured
objects to contribute to the collection.
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Following on from this, students might explore visually recording from the primary source
material. You might use examples of, and demonstrate using, different media to record
specific surfaces.
Selected examples of artists’ work might be used to show different ideas and approaches
to the use of media. Students might take notes and for homework choose an artist’s image/
sculpture to analyse in the same way.
Students might then develop their own specific personal focus for development and
further exploratory and recording work, refining their selected idea and continually
developing their outcome as it takes shape.

Exploration and experimentation
Students may explore different approaches to the development of their work around
the theme of textures. They could evaluate and synthesise influences, and explore and
experiment with techniques.

Personal responses
The theme of textures may be explored using drawings and photographs of objects, and
parts of objects, from organic or man-made forms.
In their initial research, students will:
•• respond to the theme in as many ways as they can think of
•• make good quality drawings and sketches; take photographs using standard or digital
cameras; experiment with different media
•• look at artists and designers’ work connected to the theme – recording their findings
with annotations of artist name, title of the work and personal comments on their
feelings about the work
•• show clear development of their ideas
•• list their sources, ie book titles, web addresses, magazine issue number etc.

Resources for observation may include:
•• objects collected from the environment such as: raised, smooth, ridged, shiny, matt,
reflective, metallic, dilapidated and many more different kinds of surfaces.
These might be found in:
•• feathers, teasels, seed heads, tree bark, fabrics, eroded wood, corroded metals, animal
skins, food, carvings and many more possible objects and places.
Record observations using drawings, painting, ink studies, rough sketches, rubbings,
photographs, mono-print, wire structures, ceramic models, annotations and notes, and any
other method appropriate for recording understanding of surface.
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Examples of broad generic forms may include:
•• artists’ use of surface in application of media, for example Van Gogh, Monet, Auerbach,
Pollock, Tapies, The Boyle Family
•• breaking up the picture surface, for example Cubists, Vorticists, Futurists
•• changing forms, metamorphosis from one surface to another, for example costume,
fashion, make-up, masks, camouflage, breaking out of a shell; fantastic mythological
creatures such as the minator or Alien
•• painters, photographers and sculptors of nature and natural forms
•• artists who have explored the surfaces of the urban environment
•• ceramic artists, textile designers, 3D designers and architects.
The following are contextual examples that might be used to inspire 2D and 3D responses.
INFORMATION

Photograph of snakes

Study of feathers

Martin Cıhitty

EXAMPLE

What do you think this
would feel like?

Silky, soft, ridged, delicate,
linear, rhythmic, fibrous

Patterns from nature;
textiles and fashion
inspired from animal
skins and natural forms
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INFORMATION

Carved and painted
pottery

EXAMPLE

Patterns, carving,
contrasts, smooth,
incised, scratched

Other suggestions include the following.
•• Karl Blossfeldt, photographer: sculptural, furled, twisted, gnarled, knotted, grainy, spiky.
•• Starry Night (Van Gogh): swirling, spinning, fluid, fragmented, energy, movement, brush
strokes, sgraffitto, impasto, colour and light.
•• Water Lilies (Claude Monet): impressions, light, reflections, dappled, fragmented,
changing, colour, pattern, brush mark, impasto.
•• Wassily Kandinsky: movement, energy, colour, brush mark, harmony, rhythm, tension,
mood.
These images show how artists, designers and craftspeople have used the theme of texture.
Students will need to find artists’ accounts of how they tackled the theme and what
inspired them. In their research, students should try to find original images and descriptions
of texture. They will take close-up photographs, and choose unusual views, which show
contrasts in texture.

Exploratory aspects of the theme
Students might continue to explore objects bought into the studio, such as grainy wood,
rough bark, smooth driftwood, corroded metal, peeling paint, knotted, frayed and twisted
rope, skeleton leaves, including crushed, punctured, pitted, wrinkled forms collected or
recorded from their local environment.
These early exploratory studies from local primary sources, where students record using
different media and approaches, will help them to select a particular aspect of texture for
the development of final ideas for their work. They may need to focus on specific aspects
of texture. To do this students could collate these studies and decide what interests
them most. For example, they might decide on close-up details of textures from the built
environment, or patterns based on natural forms and animal skins.
Early exploratory media experiments might inspire ideas for developing work based on how
using textures in paint or montage can create exciting surfaces.
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Exploring relevant contextual references
Students may study artists with similar or contrasting styles, ideas and approaches, giving
opinions on what might have influenced the artists’ ideas and use of media. Students could
analyse the work under the headings of texture/surface, pattern/designs and structures/in
the natural and built environment. They could also examine and annotate collected images
to show how each work embodies the theme of texture.
Example comparisons
How Richard Long and Chris Drury explore the surface qualities of land and create art works
in similar ways, but come from very different starting points.
How fashion designers such as Vivienne Westwood and Paco Rabanne have used animal
skins to inspire their designs.
How Van Gogh exploited the movement of patterns in nature in his textured drawings and
paintings compared to how Monet used layers of paint to convey tranquillity.
How photographers have used close-up details of forms to change their qualities and
recreate abstractions.
The rich textural qualities to be found in David Attenborough’s explorations of the natural
world, with photographic examples of exciting close-up details of animal and reptile skins.
The textural drawings and sculptures of the human form of Alberto Giacometti and Nicola
Hicks’s contemporary sculpture of animals and mythical beasts.
The way designers use surfaces to create interior furnishings and décor.
Graphic artist Neville Brody’s, and more contemporary graphic designers’, use of layers of
text and image to create surface patterns and designs.
How artists such as Antonio Tapies and The Boyle Family use different methods and rough
surface treatments to communicate messages and convey mood.
As part of this activity, students could bring in some examples of researched, contrasting
textures. These might be from their own recordings or from contextual examples they have
researched independently.

Gallery visits
Students could visit a gallery or go on a field trip to explore a range of approaches to the
theme. They could use their sketchbooks to sketch examples and make notes on the
context of the work.

Realisation of outcomes
Students can begin working on their outcomes at any stage in the project. Leaving the
outcome until last may give students little opportunity to refine and develop their final
piece. The outcome is the heart of the project. Supporting studies should show how the
outcome has been worked on to develop the quality and to ensure it meets what the
student intended it to do.
The form the outcome takes will depend on the student’s idea and the availability of
resources. Suggestions include: wall hangings with a cultural theme, sculptural pieces
inspired by inner city dereliction, large-scale composite paintings of close-up surfaces
in the urban environment, graphic designs for promotional material for a band, costume
designs based on the textures of crustacean, reptile or insect skins and so on.
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It is expected that student outcomes will be produced in a supervised studio situation.
You will monitor progress, providing support where necessary, while encouraging students’
creativity and independence.

Possible media and activities
Digital
•• Using traditional graphic media to experiment with ink/wash/spray/home-made tools
•• Taking photographs of textured surfaces
•• Scanning a series of images
•• Developing images using digital programmes
•• Layering images
•• Adding text
Painting/drawing/montage/low relief/printmaking
•• Experimental series of paintings/prints
•• Abstract sequences of selected surfaces and experimental low relief
•• Series of drawings using different drawing tools
3D/Textiles
•• Sculptural pieces using ceramic or mixed media
•• Exciting costumes, accessories or jewellery
This theme could be followed in any endorsement. The media and activities listed above
could be applied in more than one endorsement.
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Student guide
Is this the right subject for me?
This course is suitable for students who are:
•• keen to develop their visual skills
•• creative, enthusiastic and imaginative
•• able to sustain an investigation
•• able to enjoy visits to galleries, museums, workshops and studios
•• willing to experiment and take risks in their work
•• willing to review their progress and make improvements.

What do I need to know, or be able to do, before taking this course?
Before undertaking GCSE Art and Design, you will, ideally, have studied art and design
at Key Stage 3. You will be expected to have some experience of using art materials and
processes, together with some knowledge of contemporary and historical art and design.
More importantly, you should have a commitment to, and love, of the subject and feel
motivated to develop your visual skills and express your ideas in working through projects
and assignments.

What will I learn?
The GCSE covers a range of activities and in-depth assignments. You will have the
opportunity to experiment with different media in order to explore your strengths and
preferences. There are a wide range of options within the different endorsements, or you
may choose to work in several areas. Whatever you choose, the main aim of the course is to
develop your visual language skills and for you to build a comprehensive portfolio of work
to progress to further courses or employment.

How will I be assessed?
Edexcel’s GCSE Art and Design is made up of two units.
Unit 1: Personal Portfolio in Art and Design – internally set and marked; assessed through
controlled assessment.
Unit 2: Externally Set Assignment in Art and Design – externally set theme and internally
marked.
Both units are assessed using four Assessment Objectives. These can be summed up as:
develop, review/experiment, record, present.
Each unit is assessed separately out of 80 marks.
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What can I do after I’ve completed the course?
On completion of your GCSE Art and Design course, you could progress to further
education. Courses at Level 3 include:
•• BTEC Nationals in Art and Design
•• Specialist Diploma in Creative and Media
•• GCE AS Art and Design.
If you choose to look for a job, you will have a portfolio of work that will evidence your
ability to pursue a two-year GCSE course in art and design, covering different assignments
and producing a range of work. There may be opportunities to work, for example, in local
design offices, graphic companies and retail, or you may choose to be self-employed.

Next steps!
You can find out more about the GCSE in Art and Design, by accessing the website:
www.edexcel.com and also by talking to teachers, or accessing the BBC Bitesize website.

20

Edexcel GCSEs in Art and Design

Teacher’s Guide

© Pearson Education Limited 2012

Section B: Assessment guide

Controlled assessment
e-Spec

The main difference in the new specification is the introduction of controlled assessment.
This is to be undertaken within approximately 45 hours of the total time allocated for Unit
1: Personal Portfolio in Art and Design and 30 hours of the total time are allocated for Unit
2: Externally Set Assignment in Art and Design.
Controlled assessment activities can be undertaken at any time during the time allocated to
Unit 1 and Unit 2.
You may choose to do more than one project and then select the best work for
assessment.
The key is to allow students to operate freely, as any work carried out will meet the
controlled assessment requirements – as long as it is students’ own work (unless otherwise
acknowledged) and does not include direct teacher input and is authenticated as such by
the teacher/assessor and the candidate.
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Controlled assessment
exemplars
These photographs represent parts of two students’ submissions. They show the kind of
work students might produce in response to a theme/brief in order to achieve the marks
awarded.

Textiles endorsement (constructed dyed textiles)
Teacher-led task approximately 45 hours (one term)
Students brief:
To produce a textile hanging based on abstract or decorative paintings.
Student response
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Examiner comment
Here the student has responded to the brief by researching three artists: Gaudi, Matisse
and Klee. This gives the student a good starting point because they have chosen artists well
known for the decorative content in their work. Although these artists could be considered
predictable the student is demonstrating a critical understanding and personal judgement.
Therefore, the student would get around 13 marks for AO1.
The student’s comments are mainly descriptive and do not explore more complex issues.
Therefore, the student could improve by showing a better critical understanding analysis.

Examiner comment
Here, the student has selected and experimented with a range of materials and processes
(knitting, plastic, cloth and dying). Again, the annotation is mainly descriptive and the
student does not suggest more creative possibilities. The use of these processes and
materials is, therefore, predictable. Refining, selecting and experimenting is competent and
this student would be awarded around 12 marks for AO2.
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Examiner comment
Here, the student is demonstrating their intention through design ideas and written
comments. There is a good range of ideas and the student has made use of all the artists
from the initial research. At this point the student could have taken the opportunity to
experiment with more materials/fabrics and also use more construction techniques.

Examiner comment
The student quickly arrives at the final outcome, producing some competent but rather
rushed sketches. Again, the student would have done better if they had produced relevant
test pieces showing more innovation and creativity. There is a degree of confidence about
the work so the student would get around 14 marks for AO3.
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Final outcome: Quilted fabric stretched on a frame with wire 60 cm x 45 cm

Examiner comment
The student has produced a confident outcome making clear effective connections with
their initial research. The fragmentation of Gaudi’s mosaics is evident in the construction of
this outcome. Also, the intentions of the student have been met effectively and therefore
the student would get around 14 marks for AO4.
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Fine art endorsement
Teacher-led task approximately 45 hours
Students brief:
Thematic response ‘Fragmentation’ (Cubist portrait)
Student response

Examiner comment
The starting point for this project was a self-portrait drawn directly from observation.
Alongside this the student produced other observational portrait sketches. There is
evidence from these sketches that the student is able to use visual language fluently.
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Examiner comment
Artist research demonstrates a clear understanding of context and is supported by critical
analysis. The Cubist painting by Picasso informs the student’s ideas. Therefore, the student
would get a mark of around 17 for AO1.

Examiner comment
The student has photocopied the drawn portrait and cut it up with scissors, fragmenting
it and rearranging the drawing in a Cubist style. Both refinement and experimentation
with ideas and materials is strong and the student has made imaginative steps to produce
creative work. 18 marks for AO2.
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Examiner comment
The student has also fragmented secondary sources to develop their ideas further and
experimented with overlaying pattern to create more interest and distortion. The written
comments clearly express an understanding of the potential of the processes used.

Examiner comment
The student is showing clear evidence of sustained investigations and the creative use of
formal elements. Both primary and secondary sources have been used. Digital photography
was used creatively to record primary sources. This is fluent work and would get a mark of
around 17 for AO3.
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Examiner comment
The student uses Photoshop to develop ideas.
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Final outcome: acrylic on canvas 45 cm x 45 cm

Examiner comment
The final outcome shows highly appropriate connections with the initial research and the
final image is created from a primary source. Again, the use of formal elements is fluent and
the way the student has composed the picture and applied paint is exciting, therefore the
student would earn around 18 marks for AO4.
The quality of this final image could have been improved by applying the paint more
skilfully.
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