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BTEC National Music Performance

Unit 1: Practical Music Theory and harmony


	Unit title
	Practical Music Theory and Harmony
	
	Key to learning opportunities

	Guided learning hours
	90
	
	AW
	Assignment writing
	RS
	Revision session

	Number of lessons
	45
	
	GS
	Guest speaker
	V
	Visit

	Duration of lessons
	2 hours
	
	IS
	Independent study
	GW
	Group work

	Links to other units
	
	
	
	
	

	· Unit 3: Ensemble Music Performance 

· Unit 4: Composing Music 

· Unit 5: Music Performance Session Styles 

· Unit 7: Improvising Music 
	
	
	
	
	


	Lesson
	Topic
	Lesson type
	Suggested activities
	Classroom resources

	Learning aim A: Examine the signs and symbols used in musical notation

	1
	A1: Rhythm and pitch in staff notation
A2: Rhythm and pitch in alternate forms of notation
	IS/GW
	· Lead-in: recognise that learners will bring a range of experience of musical theory to this unit. It is highly likely some learners will be able to read music fluently and may have passed graded examinations while others will have limited understanding. Reinforce that the purpose of the unit is to develop and improve knowledge and skills, no matter what the starting point may be.

· Individual activity: ask learners to create one of the following: a 12-bar chord sequence, a short melody, a bassline or a drum beat. They must then try to visually communicate this in any form. The form of notation selected may not be traditional and the aim is for learners to begin to see how they might represent their ideas in written form. They may select a recognised form of notation such as staff or tablature, but they may also present a more individualised system. The key thing is that their artistic intentions can be made clear.

· Paired activity: working in pairs, learners attempt to re-create and interpret each other’s musical ideas by following the notation presented. 
· Plenary: lead a discussion about the strengths and weaknesses of various forms of notation.
	 

	2
	A1: Rhythm and pitch in staff notation


	IS/GW
	· Lead-in: introduce the different types of note values and their rests (i.e. from semibreve to hemidemisemiquaver) so that learners can see how duration is represented in staff notation.

· Group activity: learners take part in a class performance of a polyrhythmic samba piece featuring a range of interlocking rhythmical parts. Encourage learners to learn the piece by ear and rehearse and refine the performance.

· Individual activity: learners should visually to communicate some of the rhythmic parts used within the samba piece using staff notation to begin to connect sound with symbol.

· Plenary: lead a discussion on the merits of playing music both by ear and from notation.
	The following book/CD package features the notation for a range of samba pieces: The Beatlife Book: Playing & Teaching Samba by Chris Preston & Stuart Hardcastle (2008)


	3
	A1: Rhythm and pitch in staff notation


	GW
	· Lead-in: explain the concept of time signatures and play learners some examples of music that have simple time signatures (2, 3 and 4 crotchet beats per bar). Check that learners can recognise the first beat of each bar. 
· Paired activity: working individually, learners compose two different 4-bar rhythms, each with a different time signature (2, 3 or 4 beats per bar). They should use some of the note values covered in the previous lesson. In pairs, one learner performs their rhythms to their partner (using an instrument or clapping), who should then visually communicate the rhythms using staff notation.

· Plenary: using some of the rhythms composed by learners, put together a polyrhythmic piece that interlocks various rhythmic lines. Learners could perform this though clapping or the use of percussion instruments. 
	Percussion instruments (optional)

	4
	A1: Rhythm and pitch in staff notation


	GW
	· Lead-in: the class listens to some examples of music that are in compound time, e.g. 6/8, 9/8, 12/8. Discuss the difference between simple time signatures and compound time signatures – i.e. each beat divides into 3 in compound time, whereas in simple time each beat divides into 2.
· Group activity: give learners a familiar chord pattern such as a 12-bar blues. Working in groups or bands, they perform this pattern in various time signatures – both simple and compound. Learners explore moving between simple and compound time signatures to ensure they understand the change in emphasis and feel between the two types of meter. For example, learners could move from 4/4 to 12/8 to 4/4 to 6/8 etc.
· Plenary: learners perform their pieces to each other and discuss their experiences working within different meters.
	Search YouTube for ‘Time signatures Part 2: Simple & compound time signatures (music theory)’

	5
	A1: Rhythm and pitch in staff notation

· Complex time signatures
	GW
	· Lead-in: explain that some pieces of music use complex or irregular time signatures such as 5/4, 7/4 and 7/8. As a class, listen to some examples of music that use complex time signatures, then discuss the effect created. Examples of songs you could use are: 
· The Mission Impossible Theme (5/4)
· Money by Pink Floyd (7/4)
· Everything in its Right Place by Radiohead (10/8)
· The Mountain by Biffy Clyro (verses in 15/8),
· Happiness is a Warm Gun by The Beatles (moves through 3/8, 5/4, 9/8, 10/8).
· Group activity: using a familiar chord progression, learners present a version of this progression utilising complex time signatures. For example, they may start in 5/4, move to 7/4 and then to 10/8.
· Plenary: learners perform their pieces to each other; their peers try to identify the complex time signatures being used.
	Search YouTube for ‘8 awesome songs with odd time signatures’

	6
	A1: Rhythm and pitch in staff notation


	IS
	· Lead-in: introduce learners to the notes of the treble and bass clefs, including their position on ledger lines. Common mnemonics for remembering the order of notes on the stave include:

· Every Good Boy Deserves Football
· FACE
· Green Buses Drive Fast Always 
· All Cows Eat Grass 
· Learners can then create their own mnemonics or compose a song using the mnemonics provided as lyrics (or a combination of both). You should also cover accidentals, explaining that the sharp sign (#) raises a note by a semitone and the flat sign (♭) lowers the note by a semitone.
· Individual activity: give learners some melodic notation including accidentals with simple rhythms as appropriate for their instruments (singers and drummers could use keyboard). Learners practise and aim to play from the notation. Stress that the task is about them putting theory into practice and locating actual notes of the stave on their particular instrument. Explain that this skill takes a long time to develop and must be practised regularly. The purpose of this exercise is to explore how symbols convert to sound, rather than to develop sight-reading skills.
· Plenary: give learners 10-notes from both treble and bass clefs – including some accidentals. Learners write down the name of the notes to test their understanding of the lesson content. You could also use a notation website to test their knowledge.
	Use the following website, which contains exercises for learners to identify notes from the treble and bass clefs, including ledger lines:
http://notationtraining.com/ 

	7–8
	A2: Rhythm and pitch in alternate forms of notation 


	GW
	· Lead-in: ask learners which forms of notation they have come across other than staff notation. Create a list of alternate forms.
· Paired activity: give each pair a different example of an alternate form of musical notation including guitar tab, tonic sol-fa, graphic score, drum notation, chord chart and lead sheet. In pairs, learners investigate the notation considering the strengths and weaknesses of the particular form and how it is different from standard staff notation. Learners could perform from the notation although they may have to independently research the meanings of the various signs and symbols. Learners should prepare a short jam session (or a rehearsal) in which they give a new form of notation and have to lead the rehearsal themselves (this links to Unit 3: Ensemble Music Performance). 
· Homework: learners continue to work on their presentations for both homework and during the next session so they can develop and refine their presentations.
	

	9
	A2: Rhythm and pitch in alternate forms of notation
	GW
	· Group activity: learners deliver their presentations to the rest of the group and give feedback to each other. Encourage them to ask questions about the various forms of alternate notation being discussed.
	

	10
	A3: How tempo, dynamics and expression can be notated 


	IS
	· Lead-in: discuss the meaning of bpm (beats per minute) and play learners various musical examples of different speeds so they can estimate bpm.
· Individual activity: give learners a list of terms commonly used in metronome markings to describe tempo. These may be Italian terms such as grave, largo, andante, moderato, allegro, vivace and presto but English terms associated with pop music and jazz should also be explored (e.g. terms such as fast, laid back, steady, medium, medium-up, ballad, brisk, up and slowly). Learners research how many bpm each of these terms represents (e.g. laid back/andante = 76–108 bpm). Learners should also cover terms associated with tempo changes such as accelerando, meno mosso, più mosso, rallentando and rubato. They could also complete this as a practical activity where they play pieces/riffs at different bpm. Ask learners to consider where it changes (e.g. at which tempo does ‘hip hop’ become ‘drum and bass’?).
· Knowledge quiz: play a selection of musical extracts of various tempi. For each extract, ask learners to suggest the bpm and identify both an Italian and English term to describe the tempo and any tempo changes.
	

	11
	A3: How tempo, dynamics and expression can be notated 


	GW
	· Lead-in: draw out what learners know about dynamic markings within pieces of music and introduce terms such as piano (p), mezzo piano (mp), mezzo forte (mf), forte (f), crescendo (<) and diminuendo (>). 
· Group activity: give learners a chord progression and, in their bands, they should select a musical style to work in (e.g. reggae or rock ’n’ roll). Learners should develop and refine a piece of music that incorporates a series of dynamic changes. They could also consider incorporating changes of meter and tempo to build on knowledge developed in previous lessons.
· Plenary: learners perform their pieces to each other and identify the changes in dynamics, meter and tempo.
	

	12
	A3: How tempo, dynamics and expression can be notated 


	GS/IS
	· Guest speaker: arrange for specialist singers and instrumentalists to visit the class to demonstrate the markings associated with articulation and other performance techniques. These guests could be from outside of the centre but could also be other tutors, peripatetic teachers or other learners. These musicians could play extracts of music highlighting the effect of techniques such as staccato, legato, accent and so on. They could also demonstrate more instrument-specific techniques depending on the range of instrumentalists available such as pizzicato, arco, trills, flutter and tounging.
· Individual activity: learners explore articulation and instrumental techniques as demonstrated in the above presentation. For example, they could play a scale staccato then legato and accent certain notes.
· Plenary: recap with the class articulation markings and their meanings.
	The ABRSM website features interactive quizzes that test learners’ ability to recognise signs and symbols associated with articulation as well as dynamics and tempo (https://gb.abrsm.org/en/home)

	13
	Learning aim A 
	RS
	· Formative assessment activity: prepare learners for the assessment for Learning aim A. They should revise all of their notes and material from the previous sessions. They could take part in some of the online quizzes identified in earlier sessions to test their knowledge. 
	

	14–16
	Learning aim A 
	AW
	· Summative assessment activity: give learners their assignment brief for Learning aim A and begin to generate assessment evidence over the next three lessons. Evidence should take the form of a report, video tutorial or presentation to demonstrate and explain the signs and symbols used in various examples of notated music.
	

	Learning aim B: Explore the application of melodic composition based on musical elements

	17
	B1: Constructing scales


	IS
	· Lead-in: recap the positioning of notes from the treble and bass clefs, including the use of accidentals.
· Individual activity: explain how to construct major scales by looking at the patterns of tones and semitones (i.e. the major scale is constructed of root, tone, tone, semitone, tone, tone, tone, semitone). Learners should explore the creation of different major scales starting from different root notes. This activity does not have to be completed on staff notation and learners may find it more helpful to use letter notation. Once learners have spelt out a scale, they should explore intervals (e.g. major/minor, thirds, fifths and octaves) before playing the scale practically so that they link the written with the aural.

· Tutor-led activity: demonstrate how the accidentals found in major scales can be written in a key signature – i.e. the scale of G major contains F# and so this appears in the key signature. Demonstrate how other key signatures are constructed based on the sharps and flats found in the various scales. This will involve explaining the order of sharps and flats within key signatures.
· Homework: learners practise a range of major scales starting on different root notes.
	Search YouTube for
‘Key signatures

made easy’

	18
	B1: Constructing scales


	IS
	· Lead-in: ask learners to construct various major scales, with or without key signatures, from different root notes.

· Tutor-led activity: demonstrate how the harmonic minor scale is derived from the basic major scale (i.e. that the 3rd and 6th notes are flattened). Explain the concept of the relative minor and show learners how the same key signature can be used in both a major and minor key.
· Individual activity: learners compose a short melody in a major key and then transpose this to a minor key. Alternatively, they could take an existing song in a major key and play it in a minor key.
· Homework: learners research how the melodic and natural minor scales are constructed and how they are different from the harmonic minor scale.
	Search YouTube for ‘Major songs in ,minor!’ for examples of how a change of tonality effects the feel of a song

	19
	B1: Constructing scales


	GW
	· Lead-in: discuss the homework activity from the previous lesson, where learners found out about the differences between types of minor scales. 
· Group activity: assign each group a scale from the following: 
· major pentatonic
· minor pentatonic
· blues scale
· whole-tone scale
· a mode, such as Dorian or Mixolydian. 
Learners should then research this scale and prepare a short jam session or rehearsal that explores how their scale is constructed and its particular sound. They should include aural examples in their presentations.

· Plenary: the class listens to and discusses the various presentations.
	

	20
	B2: Melodic construction and development
	GW
	· Lead-in: play learners’ examples of music based on different tonalities, such as major, minor, blues, whole-tone and modal. Learners should identify the tonality within each example.

· Paired activity: give learners a list of techniques and devices used to construct and develop melody (i.e. conjunct, disjunct, diatonic, chromatic, arpeggio, sequence, imitation, inversion, anticipation, melodic augmentation, melodic diminution, call and response). Learners should be assigned three of these devices/techniques at random and then create an original melody that features their them. This could be done using instruments or on sequencing software.

· Plenary: learners present their compositions. The class discusses how the melodic features have been deployed within each piece.
	The online BBC Bitesize Guide for GCSE Music has some useful information and exercises to aid the understanding of melodic devices and techniques (www.bbc.com/bitesize/subjects/zpf3cdm)

	21
	B3: Rhythmic devices 
	GW
	· Lead-in: recap the work done on rhythm and note values in earlier lessons.
· Group activity: revisit the samba piece from a previous lesson. Bring learners’ attention to rhythmic devices such as dotted notes, syncopation, augmentation, diminution, triplets and other grupetti, riff, ostinato, accents etc. Ensure learners can identify and define each of these features. Within the samba piece, learners each perform an improvised rhythmic solo that explores some of the rhythmic features being investigated. For example, they could develop a 16-beat solo that features syncopation and triplets.

· Plenary: ask a learner to quickly name a rhythmic term. Then ask another learner to demonstrate that term practically by clapping. Repeat, trying to include all learners.
	

	22
	B4: Application of melodic compositional skills


	IS
	· Lead-in: listen to ‘Jurassic Park theme and variations’ and ask learners to identify how the original theme has been developed in the variations. Learners should also explain how the two instruments have been handled in the piece and the nature of their parts. Other notable pieces that could be used include ‘The greatest man that ever lived’ (Weezer), ‘Harder better faster’ (Daft Punk) and ‘Halcyon on and on’ (Orbital).
· Individual task: learners select a melody instrument and create a 12-bar melody in a key of their choosing. They could do this live or using software instruments. Learners then create a variation on this original theme incorporating some of the rhythmic and melodic devices for developing material covered in previous lessons.

· Homework: learners research and listen to examples of three other sets of theme and variations to gather ideas for their own compositions.
	Search YouTube for
‘Jurassic Park
theme and
variations on violin
and bass [acoustic

session]’


	23
	B4: Application of melodic compositional skills


	IS
	· Lead-in: discuss the repertoire learners listened to for the homework activity in the previous and discuss their findings.

· Individual activity: learners continue to developing their theme and variations. They should aim to complete at least two variations on their original theme, incorporating melodic and rhythmic ideas from their wider listening homework.

· Homework: learners complete their theme and at least two variations.
	

	24
	B4: Application of melodic compositional skills


	IS
	· Lead-in: watch the YouTube video ‘Counter melodies contrast melodies and music theory’ as an introduction to countermelodies.
· Individual activity: using their original theme, learners create a counter melody to go with it. They ensure the counter melody complements the original melody and that the two parts work well together. Learners then create counter melodies for their variations.

· Homework: learners should research and listen to examples of music that use counter melodies.
	Search YouTube for ‘Counter melodies contrast melodies and music theory’ for an explanation and practical demonstration of counter melodies

	25
	B4: Application of melodic compositional skills


	IS
	· Lead-in: discuss the repertoire learners listened to for homework in the previous lesson and their findings.

· Individual activity: learners continue to develop their counter melodies for their theme and variations.
· Homework: learners complete their pieces.

· Formative assessment activity: feed back to learners on their compositions, focusing on areas such as:
· use of melodic and rhythmic devices
· melodic and rhythmic development
· handling of countermelody.
	

	Learning aim C: Explore the application of chords and cadences for composition or arrangement

	26
	C1: Application of chordal harmony
	IS
	· Lead-in: revisit the work done on constructing major scales.
· Tutor-led activity: explain how primary, secondary and seventh triads and chords are derived from the degrees of the major scale and how particular chords harmonise with different notes of the scale.

· Individual activity: give learners a notated melody of about 16 bars, and ask them to harmonise this with primary, secondary and seventh chords. Learners should not approach this as a theoretical exercise but should experiment and explore ideas musically. They could use their instruments or software.
· Homework: learners complete their harmonisation exercise.

· Formative assessment activity: feed back to learners on their harmonisations, identifying areas of strength and development in terms of their chord choices.
	Search YouTube for ‘Which chords should I play over this melody? – Harmonization for beginners’

	27
	C1: Application of chordal harmony 
	IS
	· Lead-in: listen to some of the harmonised melodies. Evaluate and compare the different approaches to harmonisation that have been taken. Reinforce how harmonisation works by demonstrating another worked example.
· Individual activity: present learners with a different notated melody of about eight bars. Ask them to harmonise this melody with primary, secondary and seventh chords, acting on the feedback given from their formative assessment. This time learners should harmonise the melody with a small ensemble in mind such as a string quartet, three-piece brass section or three backing vocalists. One of the instruments/voices should play/sing the melody, while the other instruments/voices sing/play the harmony. This will involve learners selecting specific notes from the harmony for the selected instruments/voices.
· Homework: learners complete their harmonisation exercise.
	

	28
	C1: Application of chordal harmony


	GW
	· Lead-in: Discuss the following questions: ‘What other chord types are there besides major, minor and seventh?’
· Paired activity: assign each pair one of the following chords: 

· augmented

· diminished

· extended

· chromatic.

They should prepare a demonstration that explains the chord type, its construction and its use in pieces of music. Learners should also include practical examples of their given chord.
· Plenary: learners deliver their demonstrations.
	

	29
	C2: Application of chord progressions


	GW
	· Lead-in: as a class, watch the YouTube video ‘What is a cadence? The basics’.
· Paired activity: learners select a piece of music they already know (perhaps they have performed it as a band or soloist) and identify the cadences within the piece. They could do this by ear or refer to sheet music or chord charts. 

· Plenary: learners present their findings to each other and demonstrate the cadences within their chosen pieces.
	Search YouTube for ‘What is a cadence? The basics’
BBC Bitesize has a useful explanation of cadences (www.bbc.co.uk/search?filter=bitesize&q=cadence)

	30
	C2: Application of chord progressions


	GW
	· Lead-in: watch the YouTube video ‘4 chords, music videos, the axis of awesome’ to demonstrate how standard chord progressions work.
· Group activity: give learners a standard chord progression such as a three-chord progression (e.g. 12-bar blues, a circle of fifths, a turnaround progression, a minor progression or a secondary progression). They explore this chord progression and find pieces of music that have utilised it. Then they present a demonstration to their peers that explains and illustrates their given chord progression.

· Plenary: as a class discuss and evaluate the demonstrations. 
	Search YouTube for video ‘4 chords, music videos, the axis of awesome’

	31
	C2: Application of chord progressions


	IS
	· Lead-in: recap work on melodic writing from the previous lessons.
· Individual activity: learners select a chord progression from the ones explored and write a melody to accompany it. This could be a blues melody using the blues scale or a melody to fit with a circle of fifths pattern. Learners draw on the skills in melodic composition and harmonisation developed in earlier sessions. They should aim to visually communicate their melody but they could perform it or use software. The emphasis is on accurate handling of musical theory rather than their ability to notate.
· Homework: learners complete their short composition.

· Formative assessment activity: feed back to learners on their compositions in terms of their use of melody and rhythm and how these complement the chord progression.


	

	32
	Learning aim C
	RS
	· Revision session: recap all of the content covered in the last block of lessons so that learners are prepared to tackle the assignment for Learning aims B and C.
	

	33–35
	Learning aim C
	AW
	· Summative assessment activity: these sessions should be used for completing the assignment for Learning aims B and C. The assignment will involve learners harmonising given melodies and providing melodies for a given harmony.
	

	Learning aim D: Produce correct musical notation for performance

	36
	D2: Transposition
	IS
	· Lead-in: discuss how certain instruments such as saxophones and trumpets are transposing instruments. Learners must be mindful of this when preparing notation. This activity would be enhanced if a saxophonist or brass player could attend to give some insight into this area.
· Individual activity: give learners a short melody they must transpose for a B♭ trumpet (so the music must be transposed up a tone) and an E♭ alto saxophone (down three semitones). Learners could complete this activity using staff or letter notation.

· Group activity: explain that sometimes voices must transpose if a piece of music is played in a different key, as sometimes a melody may be too high or too low for a particular singer’s vocal range. As a group, sing the melody to a simple well-known song in C major and then sing it in D major to show how vocal parts can transpose.
· Homework: learners transpose another short melody for trumpet and alto sax. This time, they aim to do two versions – one with a key signature using staff notation and the other with accidentals rather than a key signature.
	For a quick guide on transposing instruments, search YouTube for ‘How to transpose instruments fast – two minute theory #23’

	37
	D1: Appropriate forms of notation for the context


	GS/IS
	· Lead-in: discuss the level of detail needed in notation for the following types of ensemble and why: orchestra, jazz quartet, pop band, heavy metal band.
· Guest speaker: invite a performer from a band to speak to the group. This could be a band from outside the centre or from within such as a student band. The guest should set learners the task of producing some notation for their specific combination of instruments, based on the needs of the musicians.
· Individual activity: learners create a short piece for the band, which may be a verse and chorus. They start to produce appropriate notation for the band based on the brief. The notation could be staff, letter or graphic, or chord charts, lead sheets and so on. Whatever form they choose, learners should ensure their notation is accurate and legible. The idea is that the performers can realise the composer’s intentions from the notation provided.

· Homework: learners continue to work on notating their pieces for the band.
	


	38–39
	D3: Production of notation
	IS
	· Individual activity: learners continue to notate their pieces. This can be completed over a couple of lessons.
· Homework: learners continue to work on notating their pieces for the band.
	

	40
	D1: Appropriate forms of notation for the context

D3: Production of notation

	GS/IS
	· Guest speaker: using the notation given to the them, the band should now attempt to realise the composer’s intentions in a performance workshop context. The musicians should give feedback to learners on their strengths and areas for development within the notation provided.
· Formative assessment activity: the musicians (using the notation) and you should give developmental feedback on the following areas:
· fitness for purpose of the notation
· accuracy and legibility of the notation.
	

	41–45
	Learning aim D
	AW
	· Summative assessment activity: learners work on the assignment that will generate assessment evidence for Learning aim D. This is a set of parts for an arrangement or composition that are appropriate for the performers and context.
	


	Pearson is not responsible for the content of any external internet sites. It is essential for tutors to preview each website before using it in class so as to ensure that the URL is still accurate, relevant and appropriate. We suggest that tutors bookmark useful websites and consider enabling learners to access them through the school/college intranet.
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