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Grade Boundaries 

What is a grade boundary? 
A grade boundary is where we set the level of achievement required to obtain a certain grade 

for the externally assessed unit. We set grade boundaries for each grade, at Distinction, Merit 

and Pass. 

 

Setting grade boundaries 
When we set grade boundaries, we look at the performance of every learner who took the 

external assessment. When we can see the full picture of performance, our experts are then 

able to decide where best to place the grade boundaries – this means that they decide what 

the lowest possible mark is for a particular grade. 

When our experts set the grade boundaries, they make sure that learners receive grades which 

reflect their ability. Awarding grade boundaries is conducted to ensure learners achieve the 

grade they deserve to achieve, irrespective of variation in the external assessment. 

 

Variations in external assessments 
Each external assessment we set asks different questions and may assess different parts of the 

unit content outlined in the specification. It would be unfair to learners if we set the same grade 

boundaries for each assessment, because then it would not take accessibility into account. 

Grade boundaries for this, and all other papers, are on the website via this link: 

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade- 

boundaries.html 

 

Introduction 
 

This was the examination of the Personal and Business Finance unit 31463H. The paper is 

structured into 2 sections with section A focusing on Personal Finance and carrying 28 

marks and section B focusing on Business finance and carrying 52 marks. The total marks 

for this paper are 80 marks. Sample papers in this format can be found on the Pearson 

website. 

 
Introduction to the Overall Performance of the Unit 

 

Many learners are now structuring their answers better than in previous series and are 

gaining marks by showing workings and formulas more clearly. Use of data and context in 

the extended levels of response has generally improved series on series on a number of 

questions. Centres seem to have better prepared their learners for the examination. This 

has led to these candidates being rewarded with the higher levels of response marks. 

Learners are now scoring quite evenly across written and calculation questions and there 

are more candidates who attempt all questions on the paper indicating both a better 

coverage of knowledge by centres and an improvement in time management and exam 

technique within the exam. 
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Individual Questions 
 

Question 1 

 

Price comparison websites 

This was answered well on the whole giving answers as expected straight from the 

specification. There were many entirely correct answers however some learners did not state 

advantages which were sufficiently specific to choosing a savings account and could have 

applied to any price comparison website. In addition, there was some confusion around 

paying interest and many candidates wrote about buying goods. 

However, many candidates did recognise that using a price comparison website was an 

advantage. The most common response was that it would allow consumers to compare a 

wide range of different accounts and features. 

 

The response below scored the full two marks: The first response scores 1 mark for 

'quick and convenient' . The second response scores 1 mark for 'can compare'. For the second 

response the learner could have had 1 mark for 24/7 but this is a repeat of 'convenient' in the 

first response 
 

 

Question 2 

 

Considering expenditure when planning personal finance 

Q2 Focused on why an individual should consider their expenditure when planning personal 

finances. There were many correct answers however some learners repeated themselves in 

response 1 and 2 and so were limited to 1 mark e.g. Avoid getting into debt, Avoid using 

overdraft. Note: weaker answers which repeated the stem of the question were not rewarded 

e.g. To see how much their expenditure was.



The response below scored the full two marks. The first response scored 1 mark for 'don’t 

overspend risking getting into debt”. The second response scored 1 mark for 'they can budget 

enough…..to cover their bills” 

 

 

Question 3 

 

Q3 Focused on identifying a disadvantage of using cash as a method of payment and there 

were many correct answers, The most common answers were that it could be lost or stolen or 

that it could not be used to purchase goods online. However, many learners scored only one 

mark on this question as they failed to provide a linked development and so were unable to 

earn a second mark. 

The response below scored two marks. 

One mark was awarded for 'can be easily lost or stolen' with correct development.



Question 4 

 

Advantages of using an overdraft 

Q4 asked candidates to identify the benefits of using an overdraft and again there were many 

correct answers. However, many learners lost marks because they failed to provide 

development for correctly identified benefits. Additionally, there were some responses which 

were explanations of an overdraft rather than the advantages. There was some confusion 

with many learners saying that all overdrafts were free. 

Where learners wrote one word responses such as “quick” or “easy” this was not sufficiently 

specific to gain a mark. 

 

This response scored four marks 

Two marks were awarded for the first response 'use the money instantly' with a correct 

development. Two marks were awarded for the second response 'pay it back whenever they 

can' with a correct development. 

 
 

 

Question 5 

 

Q5 asked learners to discuss the potential advantages and disadvantages of using savings to 

reduce mortgage borrowing. Most learners understood that if a person is about to undertake 

a significant life event such as getting married that it might not be wise to invest those savings 

somewhere where they were not accessible. Fewer responses attempted to calculate the 

potential reduction in the period of the mortgage and tried to weigh this off against the lost 

income from interest. 

 



The response below scored three marks and was at Level 2 in the mark scheme as the 

learner demonstrates accurate knowledge and understanding by presenting 2 clear points 

for and 2 against. All points are accurate with some development. 

Although there are points both for and against, this never becomes an argument. However, 

the pros and cons are fully in context. The information is clear but does not come to a clear, 

logical decision. 

Points are stated rather than using logical reasoning. Therefore, this response cannot move 

into the top of the mark band. 

 
 

 

 

 



 

 
 

Question 6 

 

Q6 asked learners to consider 4 different Contents Insurance policies and suggest which 

would be most appropriate to someone who was moving into his first flat. This proved to be 

a very accessible topic in which learners showed an understanding of technical terminology 

such as compulsory excess. Learners often failed to achieve the higher mark bands as they 

failed to produce balanced well developed evaluation with competing arguments. However, 

learners were on the whole able to provide support and context to the points and arguments 

they made by referring to the information on the question paper. At the lower mark bands 

there were a significant number of candidates who rewrote the information from the 

question with little attempt to analyse the significance of the options or offer simple 

evaluation. Some candidates 

didn’t evaluate all 4 insurance options and had not explained why the other options were 

discounted. This then limited marks to the lower mark bands as there were too many 

omissions. At the top levels, learners responses worked through each insurance option, 

linking arguments logically to the scenario and making detailed comparisons between the 

competing products. 

 

The response below scored the full 12 marks as it fully meets all the level 4 descriptors in the 

mark band. 
 

 
 



 

 

 

 



 

 



 

 
 



Question 7 

 

Q7 asked learners to identify two types of Capital Income. This was a very accessible question 

with most learners achieving at least one mark. 

 

The response below achieved 2 marks: 

 
 

 
Question 8 

 

Q8 asked learners to explain one way that a cash flow forecast could be used by a business. 

Most learners showed a basic understanding of inflows and outflows. A common error was 

that some learners incorrectly stated that it would help a business to calculate profit and loss. 

The response below achieved two marks as this is a correct response with development 

referring to decision making and cash inflows and outflows. 

 

 
Question 9 

 

Q9 asked learners to explain one effect of amortisation on the final accounts of a business. 

This answer was not done very well as many learners did not understand the concept. This 

served as a reminder to centres that all aspects of the specification can be tested. 



The response below scored two marks: 

1 mark for 'reduces profit' 1 mark for development 'extra costs are added on' 

 

 

Also scoring 2 marks below: 
 

 

Question 10a 

 

Q10a requires learners to use given figures to calculate fixed costs. Many learners were able 

to correctly calculate the fixed costs or to calculate component parts such as the contribution 

per unit. Some learners struggled to manipulate the break even formula. 

 

The response below achieved full marks and there were many similar responses. 

 



Question 10b. 

 

Q10b required learners to calculate a change in the break-even point. Many students were 

able to calculate the break-even point but then failed to calculate the difference. Most 

learners gained marks by either using the correct formula or calculating component parts 

such as the contribution. 
 

 
Question 10c. 

 

Q10c required learners to calculate the margin of safety. This was a straight forward 

calculation and most learners either scored the full marks or marks for the correct formula. A 

common error was that learners had the formula the wrong way round. 

 

2 marks awarded for the correct answer 
 



Question 10d. 

 

Q10d required learners to analyse the impact of increasing selling price on profit. Learners 

who scored higher marks were able to create balanced discussions which were relevant to 

the case study and to the ice cream market. Many learners attempted relevant calculations 

successfully and were able to use these to support their arguments. Most learners were able 

to use specialist language such as profit, revenue and contribution per unit appropriately. 

Where learners achieved the lower mark bands this was largely due to a lack of balance with 

responses being one sided or a lack of application. 

 

The response below was at Level 2 and scored six marks as the response demonstrates 

accurate knowledge, e.g., margin of safety, premiums and break-even are discussed. 

 

The learner shows linkages to the issue of profit which is developed from the original points 

and also links to the information provided earlier in the paper. 

The response is logical and clear with the use of appropriate specialist language e.g., 

breakeven USP. 

 
 

 

 



 

 

 
 

Question 11ai-vii 

 

Q11a required learners to complete a statement of financial position. Overall, this question 

was done very well with students showing an ability to calculate items such as depreciation, 

trade receivables and net current assets accurately. 
 

 



 

 

Question 11b 

 

11b required learners to calculate current assets in the statement of financial position 

considering a rent prepayment. Many learners completed this successfully. The most 

common error was that learners deducted rather than added the prepayment. 

One mark awarded for correct answer below. 

 

 

 

 



Question 11c. 

 

Q11c required learners to calculate current liabilities in the statement of financial position 

considering arrears. Many learners completed this successfully. The most common error was 

that learners added rather than deducted the arrears. 

The answer below scores one mark for the correct answer. 

 

 

Question 11d. 

 

Q11d. required learners to calculate depreciation using the straight line method over 2 years. 

This question was answered well with many students achieving full marks. 

The most common error was that learners either calculated depreciation for just one year or 

calculated using the reducing balance method. 

The response below scored three marks for the correct answer. 
 

 

 
 
 
 

 



Question 11e. 

 

Q11e asked learners to discuss the advantages and disadvantages to a supplier of analysing 

the statement of financial position when making a decision on whether to offer trade credit. 

This was in the context of a packaging business. Overall this question was not done well. 

Many learners struggled with both the concept of trade credit and with identifying why the 

statement of financial position could be of use in this context. A common mistake was to 

analyse the benefits and drawbacks of trade credit to the packaging company. Where 

learners did score well they had identified a range of advantages and disadvantages such as 

the fact that the statement of financial position represents data for a set point in time. 

The response below scored three marks as the learner shows accurate knowledge and 

calculation of a relevant ratio with partial discussion of how it would impact the decision to 

offer trade credit. The learner gets 3 marks which is the bottom of this mark band because 

there are more than a few gaps and omissions. The response displays a use of logical 

reasoning and specialist terminology. 
 

 
 



Question 11f. 

 

11f asked learners to evaluate whether using either Venture capital or Crowdfunding would be 

the most beneficial to a packaging business who were purchasing a new machine. Overall this 

question was done well. Most learners understood the terminology which enabled them to 

score marks for their use specialist appropriate terminology. Most showed a clear 

understanding of the advantages and disadvantages of each source of finance. The higher 

mark bands were achieved by learners who thoroughly covered both the advantages and 

disadvantages of each source and developed their points into supported and clearly balanced 

arguments. 

The response below scored nine marks and was in level 3 as the learner shows accurate 

knowledge and understanding of both crowdfunding and venture capitalists. There is 

balanced evaluation and linkages and developments which are logical and accurate. The 

learner uses specialist language e.g., interest, long-term and medium-term sources of 

finance. The learner does not achieve Level 4 because: Knowledge of crowdfunding is not 

thorough enough and there are gaps. Also, application and evaluation is not thorough and 

the learner has not sufficiently evaluated the two options against each other. Therefore, the 

evaluation is not sufficiently balanced and developed. 

 

 

 



 

 
 

 

 



 

 



Summary 
 

Overall there are some clear examples of good practice taking place in many centres. A 

real positive was the increased number of candidates who were able to attempt all 

questions on the paper including the calculation questions. The reduction in paper size has 

helped learners to perform more strongly on the second part of the paper. 

Some strong examples of personal finance understanding were pleasing and there was an 

improvement in the use of financial vocabulary and specialist terminology. 

The following suggestions are made on how learners can further improve their answers. 

• Ensure the question is read carefully to answer the question asked. 

• Always show the formula and workings in the calculation questions. 

Workings should be labelled so the examiner can see the thought process 

behind the answer. 

• Where there is more than one mark available, knowledge points should be 

developed further rather than giving isolated points of knowledge. This is 

particularly important on question 4 where two marks are regularly lost by 

learners. 

• Aim to produce a balanced argument on all questions of 6 marks and above 

in order to achieve the higher levels. The level descriptors expect balance in 

the higher bands so try to plan out your answer. 

• Use the scenario provided to apply knowledge and understanding in context. 

If numbers are provided, this is a good opportunity to use these in answers 

to support the arguments being presented. If relevant, do some calculations 

to help you to give good context. Good analysis of data helps a good 

assessment and evaluation to be made. 

• Provide a conclusion to the extended written answer questions of 12 marks. 

The answer should be justified based on the arguments presented in the 

body of the response. Again figures can be used to give a more powerful 

rationale for the decision made. 
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