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Introduction

Introduction
This publication supports your delivery of BTEC Level 3 National Creative Media Production
qualifications and should be read in conjunction with the published specification. It provides an
overview of how the qualifications have changed, how the BTEC unit specifications should be
used, and how best to deliver the course and assess your learners’ progress.

These materials are not prescriptive. You may feel that the
course can be delivered and assessed more effectively
in a different way. This may be because of the way the
qualification is organised within your centre or because a
different approach better suits your learners, after taking
into consideration their learning styles and prior learning.
BTEC qualifications are designed to enable you to plan
and deliver programmes that are dynamic and relevant to
local needs.

Further information and support
For a complete guide to all support offered by Edexcel
at every stage of your BTEC delivery, please refer to
BTEC Support. This booklet is available in your
Specification Pack.
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What’s new for BTEC
Edexcel has redeveloped its suite of BTEC Level 2 First and BTEC Level 3 National
qualifications to ensure that they are aligned with the new Qualifications and Credit
Framework (QCF). Wherever possible the changes have been minimal, and in all cases
BTEC units have retained their key characteristics.

Every BTEC unit contains an assessment and grading criteria grid. For the purpose of brevity, this will be referred
to as the ‘grading grid’/’grading criteria’ throughout this booklet. (In official terms, assessment criteria are pass
criteria; grading criteria are merit and distinction criteria.)

What is the Qualifications and Credit
Framework?

This additional information is not meant to be prescriptive.
A key feature of BTEC is that you can match your delivery
of the qualifications to local needs and circumstances, and
to the opportunities that are present in your area to give
a real vocational focus. For more information about BTEC
units see page 24.

All BTEC Level 3 National qualifications (whether
Certificates, Subsidiary Diplomas, Diplomas or Extended
Diplomas) comprise a mix of units and these can be at
different levels, but the majority of units must be at the
main level of the qualification: Level 3.

The Qualifications and Credit Framework (QCF) is a
system whereby credit is awarded for qualifications and
units (small steps of learning). It enables learners to work
towards qualifications at their own pace and along ﬂexible
routes.

Rules of unit combination have been determined to show
how learners can select and combine unit choices to
achieve new BTEC Level 3 National qualifications (see the
specification for the list of available units). In some cases
there will be mandatory units which all learners must take
to achieve their qualification.

All QCF units are published on the Register of Regulated
Qualifications (RRQ). Every unit and qualification has a
credit value indicating how much time it takes to complete
and a level showing how difficult it is (ranging from Entry
Level to Level 8). Learners are given a unique learner
number (ULN) where their individual record of credit
accumulation is logged. For more information see
www.accreditedqualifications.org.uk.

The overall grade for any BTEC qualification will be based
on a table in the specification that converts pass, merit
or distinction unit grades to points and then totals those
points.

How does this affect the BTEC Level 3
National qualifications?

For full information about these qualification
types, rules of unit combination and grading
see the specification.

The new family of BTEC Nationals – which are all at
Level 3 – is made up of four sizes of qualification:
Certificates, Subsidiary Diplomas, Diplomas and Extended
Diplomas. (Qualification names have changed during the
revision of BTEC Nationals to meet the QCF structure –
please see the table below to compare the new names to
the old if you have taught BTEC before.)

New features for BTEC units
There are some new features common to all new BTEC
units:
• credit level and guided learning hours (GLH) are stated
• expanded guidance is given on delivery and assessment
• BTEC units now contain guidance and mapping to
functional skills and personal, learning and thinking
skills (PLTS) − so you can embed learning for these skills
• outline learning plans give suggestions for unit delivery
and assessment
• a suggested programme of assignments gives ideas for
assignments that will cover the unit’s assessment and
grading criteria
• each unit suggests how you can link with employers.

The Certificate has been introduced as a new BTEC
Level 3 National qualification, to be broadly equivalent
to one AS Level. This increases ﬂexibility and improves
opportunities for co-teaching with Advanced GCEs and
other qualification types. The BTEC Level 3 Certificate will
be nested wherever possible in the corresponding BTEC
Level 3 Subsidiary Diploma, and the BTEC Level 3 Diploma
in the corresponding BTEC Level 3 Extended Diploma.

BTEC Level 3 National qualifications
Certificate

Subsidiary Diploma

Diploma

Extended Diploma

this is new

Award

Certificate

Diploma

Credits (minimum)

30

60

120

180

Guided learning
hours (GLH)

180

360

720

1080

1 AS Level

1 A Level

2 A Levels

3 A Levels

Previous name

Broad equivalence

Guided learning hours
Guided learning hours (GLH) comprise all the times
when a member of staff (such as a tutor, trainer
or facilitator) is present to give guidance (‘contact
time’). This includes lessons, lectures, tutorials
and supervised study in, for example, learning
resource centres and workshops. It also includes
time spent with learners observing and assessing
their achievements as they work towards their
assignments.

Functional skills
Functional skills have replaced key skills. These are a
set of standards that establish a benchmark in English,
mathematics and ICT. Functional skills are available from
Entry Level to Level 2.
BTEC specifications now offer guidance on how these
functional skills can be embedded in your delivery of each
unit. Please note: functional skills can be tested while
delivering a BTEC course but they are not an integral part
of the qualification. They are designed to be assessed by
externally set and marked tests.

Personal, learning and thinking skills (PLTS)
BTEC Level 3 National units offer guidance and
signposting to help you develop learners’ personal,
learning and thinking skills. Along with functional skills,
these are seen as key elements for success in learning, life
and work. Note that PLTS are not a compulsory or integral
component of the BTEC Level 3 National, but should you
wish to integrate your PLTS delivery with this qualification
we provide this guidance for you to do so.
The PLTS framework consists of six groups of skills:
• independent enquiry (IE)
• creative thinking (CT)
• reﬂective learning (RL)
• team working (TW)
• self-management (SM)
• effective participation (EP).

These have connected outcome statements (to view these
visit www.qcda.org.uk).
Although each skill set is distinctive they may be
interconnected, and any assignment or learning
experience may explore one or more PLTS. BTEC
Level 3 National qualifications offer the opportunity to
cover PLTS, but in order for learners to recognise this
coverage the PLTS would need to be made explicit at
delivery. An effective way to record competence in PLTS
is by using a tracking system that is linked to the PLTS
references in the unit specifications.

WorkSkills
Edexcel has developed a range of WorkSkills qualifications
at Entry 3, Level 1 and Level 2 that may also be studied
alongside BTEC Level 3 Nationals. WorkSkills comprise a
range of units that focus on personal development, work,
social and domestic skills.
For more information on WorkSkills see www.edexcel.com/
workskills

So, why choose BTEC?
BTECs are an established and highly successful alternative
to general qualifications, suitable for a wide range of
learners. As work-related qualifications, they are designed
to accommodate the needs of employers as well as
allowing progression to university.
By nature BTECs provide a more practical, real-world
approach to learning alongside a theoretical background,
giving learners the knowledge, understanding and skills
that they need to prepare for employment. BTECs also
provide career development opportunities for those already
in work. They can be taken as well as, or instead of,
GCSEs and Advanced GCEs in schools and colleges.
Comprising individual units, which can be built up to form
a qualification at a size that is suited to the learner, BTECs
can be delivered as a full-time or part-time course. Each
unit is assessed through the completion of assignments
that are designed by you as tutor, and call on a range of
evidence types. Such ﬂexibility enables you to deliver a
qualification that is just right for your learners.
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What’s new for BTEC Level 3 Nationals in Creative Media Production
Units have been revised and updated so that they can be mapped to the Qualifications and Credit Framework
(QCF). This table summarises the specification changes unit by unit. For a complete list of new units, including
rules of combination and mandatory/optional unit status, please see the specification.
New units
Name

Name

Number

Name

Unit 20

Understanding Video Technology

F

Unit 22

Single Camera Techniques

Unit 21

Single Camera Techniques

F

Unit 23

Multi-Camera Techniques

Unit 22

Multi-Camera Techniques

F

Unit 24

Writing for Television and Video

Unit 23

Writing for Television and Video

F

Unit 25

Television and Video Studies

Unit 24

Television and Video Studies

F

N

Unit 26

Film Studies

Unit 25

Film Studies

F

Name

Unit 1

Pre-Production Techniques for the Creative
Media Industries

Unit 2

Communication Skills for Creative Media
Production

Unit 3

Research Techniques for the Creative
Media Industries

Unit 1

Research Techniques for the Media
Industries

F

Unit 27

Factual Programme Production Techniques
for Television

Unit 26

Factual Programme Production Techniques
for Television

F

Unit 4

Creative Media Production Management
Project

Unit 3

Production Management Project

F

Unit 28

Corporate and Promotional Programme
Production

Unit 27

Corporate and Promotional Programme
Production

F

Unit 5

Working to a Brief in the Creative Media
Industries

Unit 4

Working to a Brief in the Media Industries

F

Unit 29

Music Video Production

Unit 28

Music Video Production

F

Unit 6

Critical Approaches to Creative Media
Products

Unit 5

Critical Approaches to Media Products

F

Unit 30

Advertisement Production for Television

Unit 29

Advertisement Production for Television

F

Unit 7

Understanding the Creative Media Sector

Unit 6

Understanding the Media Industries

F

Unit 31

Social Action and Community Media
Production

Unit 30

Social Action and Community Media
Production

F

Unit 8

Understanding the Television and Film
Industries

Unit 7

Understanding the Television and Film
Industries

F

Unit 32

Designing Idents for Television

Unit 31

Designing Idents for Television

F

Unit 9

Understanding the Radio Industry

Unit 8

Understanding the Radio Industry

F

Unit 33

Stop Motion Animation Production

Unit 32

Stop Motion Animation Production

F

Unit 10

Understanding the Sound Recording
Industry

Unit 9

Understanding the Sound Recording
Industry

F

Unit 34

2D Animation Production

Unit 33

2D Animation Production

F

Understanding the Print-Based Media
Industries

Producing Video Installation Work

Unit 34

Producing Video Installation Work

F

Unit 10

Understanding the Print-Based Media
Industries

Unit 35

Unit 11

F

Understanding the Interactive Media
Industry

F

Interview Techniques for Media
Production

F

Unit 11

Interview Techniques for Creative Media
Production

Unit 35

Unit 12

Understanding the Interactive Media
Industry

Unit 36

Understanding the Computer Games
Industry

Presentation Techniques for Broadcasting

Unit 36

Presentation Techniques for Broadcasting

F

Unit 12

Understanding the Computer Games
Industry

Unit 37

Unit 13

F

Unit 38

Unit 37

Soundtrack Production for Television and
Film

F

Unit 14

Working Freelance in the Creative Media
Sector

Soundtrack Production for the Moving
Image

Unit 13

Working Freelance in the Media Industries

F

Unit 39

Scriptwriting for Radio

Unit 38

Scriptwriting for Radio

F

Unit 15

Developing a Small Business in the
Creative Media Industries

Unit 14

Developing a Small Business in the Media
Industries

F

Unit 40

Speech Package Production

Unit 39

Speech Package Production

F

Unit 16

Film and Video Editing Techniques

Unit 15

Film and Video Editing Techniques

F

Unit 41

News Production for Radio

Unit 40

News Production for Radio

F

Unit 17

Audio Production Processes and
Techniques

Unit 16

Audio Production Processes and
Techniques

F

Unit 42

Radio Drama

Unit 41

Radio Drama

F

Unit 18

Producing Print-Based Media

Unit 17

Producing Print-Based Media

F

Unit 43

Radio Studies

Unit 42

Radio Studies

F

Unit 19

Digital Graphics for Interactive Media

Unit 18

Digital Graphics for Interactive Media

F

Unit 44

Music-Based Programming

Unit 43

Music-Based Programming

F

Unit 20

Computer Game Platforms and
Technologies

Unit 19

Computer Game Platforms and
Technologies

F

Unit 45

Commercial Production for Radio

Unit 44

Advertisement Production for Radio

F

Unit 2

Pre-Production Techniques for the Media
Industries

Mapping
Number

Understanding Video Technology

Old units
Number

Old units

Unit 21

Mapping
Number

New units

P Partial mapping (some topics from the old unit appear in the new unit)
F Full mapping (topics in the old unit match the new unit exactly or almost exactly)
N New unit

P

P Partial mapping (some topics from the old unit appear in the new unit)
F Full mapping (topics in the old unit match the new unit exactly or almost exactly)
N New unit
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Old units

New units

Old units

Mapping
Number

Name

Number

Unit 46

Factual Programme Production Techniques
for Radio

Unit 47

Audio Books and Guides

Unit 45

Unit 48

Music Recording

Unit 49

Name

Mapping
Number

Name

Number

Name

N

Unit 63

Sound in Interactive Media

Unit 61

Sound in Interactive Media

F

Talking Books and Guides

F

Unit 64

Motion Graphics and Compositing Video

Unit 62

Motion Graphics and Compositing Video

F

Unit 46

Music Recording

F

Unit 65

Web Animation for Interactive Media

Unit 63

Web Animation for Interactive Media

F

Introduction to Music Technology

Unit 47

Introduction to Music Technology

F

Unit 66

3D Modelling

Unit 64

3D Modelling

F

Unit 50

Writing Copy

Unit 48

Writing and Editing Copy

F

Unit 67

3D Animation

Unit 65

3D Animation

F

Unit 51

Page Layout and Design

Unit 49

Page Layout and Design

F

Unit 68

3D Environments

Unit 66

3D Environments

F

Unit 52

Factual Writing for Print

Unit 50

Factual Writing for Print

F

Unit 69

Drawing Concept Art for Computer
Games

Unit 67

Drawing Concept Art for Computer
Games

F

Unit 53

Marketing and Public Relations

Unit 51

Marketing and Public Relations

F

Unit 70

Computer Game Engines

Unit 68

Computer Game Engines

F

Unit 54

Digital Graphics for Print

Unit 52

Digital Graphics for Print

F

Unit 71

Object-Oriented Design for Computer
Games

Unit 69

Object-Oriented Design for Computer
Games

F

Unit 55

Graphic Narrative Production

Unit 53

Graphic Narrative Production

F

Unit 72

Computer Game Design

Unit 70

Computer Game Design

F

Unit 56

Digital Communication

Unit 54

Digital Communication

F

Unit 73

Sound for Computer Games

Unit 71

Sound for Computer Games

F

Unit 57

Photography and Photographic Practice

Unit 55

Photography and Photographic Practice

F

Unit 74

Computer Game Story Development

Unit 72

Computer Game Story Development

F

Unit 58

DVD Menu Design and Authoring

Unit 56

DVD Menu Design and Authoring

F

Unit 75

Unit 73

Human-Computer Interfaces

F

Unit 59

Web Authoring

Unit 57

Web Authoring

F

Human-Computer Interfaces for Computer
Games

Unit 76

Flash for Computer Games

Unit 75

Flash for Computer Games

F

Unit 60

Interactive Media Authoring

Unit 58

Interactive Media Authoring

F

Unit 77

Designing Tests for Computer Games

Unit 74

Designing Tests for Computer Games

F

Unit 61

Interactive Media Design

Unit 59

Interactive Media Practices

F

Unit 78

Digital Graphics for Computer Games

Unit 62

Digital Video Production for Interactive
Media

Unit 60

Video Production for Interactive Media

F

P Partial mapping (some topics from the old unit appear in the new unit)
F Full mapping (topics in the old unit match the new unit exactly or almost exactly)
N New unit

P Partial mapping (some topics from the old unit appear in the new unit)
F Full mapping (topics in the old unit match the new unit exactly or almost exactly)
N New unit

N
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BTEC success stories

Wigan & Leigh College

Knowsley Community
College

Wigan & Leigh College serves a population of over 300,000, with around
12,000 people choosing to study there. For school leavers the college
aims to make the school-to-college transition as smooth as possible.

Over 12,000 school leavers and adults choose to study at Knowsley
Community College each year. The college received an outstanding
accolade in Equality of Opportunity from Ofsted in 2008 for its
wide-ranging social and educational inclusion.

Why did you choose to run this BTEC course?
We are running the BTEC National with a focus on the radio modules,
including drama, speech-based packages and news production.
The North West has a high concentration of radio stations and this
gives learners employment opportunities and allows them to follow a
broadcast and, in some cases, journalistic path after the course.

Why did you choose to run this BTEC Course?

I enjoy watching learners develop and seeing the proverbial light bulb go on as they realise that the units
interlink, and that the knowledge gained in one assignment can assist with another. I also enjoy designing
assignments that are tailored to the learners’ needs and the facilities available within the college.

We chose to run BTEC Level 3 Creative Media Production to open
pathways to learners who might be put off by the more traditional,
academic routes. The college offers specialist pathways in television
and film, radio, and interactive media. The college also offers a great
variety of other vocational qualifications, including hairdressing,
performing arts, music, and travel and tourism. Because of the area
in which the college is situated, vocational courses are invaluable as they offer the chance for learners,
who might struggle on a more academic course, to gain the skills and subject knowledge to progress into
higher education or employment.

How has your teaching changed since you started to deliver it?

What have you enjoyed most about the course as a tutor?

What have you enjoyed most about the course?

The need to adapt to each new intake of learners has made it necessary to adopt a more dynamic and
proactive approach to teaching, breaking up the assignments with technical tasks to develop learners’
abilities with the equipment. The use of group tasks helps develop learners’ interpersonal skills and helps the
group as a whole become more conscious of the quality of the work that they produce. I feel that the course
team is constantly challenging the learners to live up to professional expectations and develop skills that will
not only help them in higher education but also in the industry they are training for.

What changes have you observed in learners as they have progressed through
the course?
Watching learners progress, function, and help the learners who have less knowledge is a joy. As learners
progress into year two we take the theory that they have learned and turn it into some very sophisticated
practical projects. Watching a learner who has previously been one of the pack develop into the efficient
director, and the theoretical scholar become a great camera operator, have been just two personal highlights
from the past few years. Learners develop a sense of ownership as they progress; they develop a sense of
self-discipline and participate actively in teamwork.

Can you give any examples of how your learners have progressed since
embarking on a BTEC course?
One learner came to us having been unsuccessful following a head injury in his latter school years. He
struggled initially. However, as the course progressed he adapted his ability to the level required, and – with
some tutoring – the English skills that he was missing following his injury started to return and he began
writing for magazines on sport and, oddly, construction. In year two he wrote scripts for radio dramas and
ﬂourished on the news production unit. Having been written off at his last two educational establishments,
the BTEC National was a real turning point, and he is presently studying journalism at Salford University.

I enjoy the wide variety of units – there is a good mixture of theory and practice, which gives the learners an
excellent all-round feel for the subject. The units are in ‘bite-sized chunks’, which enables the learners to
experience a continuous sense of achievement.

How has your teaching changed since you started to deliver it?
I’ve always taught on vocational courses and couldn’t pinpoint a change in my teaching habits, but BTEC
Nationals really allow tutors to focus on the delivery of vocational skills.

What changes have you observed in learners as they have progressed through
the course?
The main change in learners as they progress through the course is their increase in confidence and their
growing willingness to take on tasks. Their communication skills are usually seen to improve, both with
their peers and with outside agencies. Their ability to plan and carry out an assignment, and document it
accordingly, is also a skill that grows throughout the course.

Can you give any examples of how your learners have progressed since
embarking on a BTEC course?
One of our learners applied to the college with very poor qualifications from school. This learner’s previous
experience of education was very negative, which was very apparent during the first stages of the BTEC
First. However, because she was soon achieving and realising her potential, she began to see that this
was a course that she could succeed in. This learner went on to complete the BTEC First Diploma and
then progressed onto the BTEC National Diploma [now Extended Diploma] in Creative Media, leading to a
successful university application.
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Getting started: planning course delivery
Good planning is the first step to successful BTEC delivery and assessment. It is the
best way of making sure everything is in place and that your unit coverage is robust and
achievable. This guide should help you get started.

The BTEC assessment and delivery process

Tutors/assessors

Read the specification
2. Tutor
reads unit
speciﬁcations

7. Edexcel
samples centre’s
accuracy in
grading*

3.Tutor prepares
locally-devised
assignments

4. Internal
veriﬁer checks if
assignments are
ﬁt for purpose
6. Internal
veriﬁer checks
if grades have
been awarded
accurately

5. Learners
complete
assignments

Work with colleagues in your department, planning
the course as a team

Key areas to consider

• Understand the structure of a BTEC unit (see page 24).
• Read and understand the specification.
• Decide whether you will teach unit by unit or if it is best
to integrate unit delivery (for further guidance on this see
page 18).
• Plan your programme of assignments (see page 36).

• Resource planning, such as when you might need
specialist staff, space, materials and equipment.
• Timetabling events, speakers, visits to exhibitions.
• Interim and major assessment points.
• Planning for internal verification.

Learners

Manage and organise their own time to
prepare evidence for assignments

Support programme planning
Arrange standardisation meetings across
teams and multi-sites
Ensure an effective system for recording
learner achievement is in place

Action the internal verifier’s advice on planning

Advise programme team on any training
needs

Guide learners towards approaches in gathering
assessment evidence

Participate fully in the learning
programme

Provide advice and support to assessors
on regular basis

Produce work for assessment

Advise on opportunities for evidence
generation and collection

Complete observation and witness statements to
support demonstration of practical skills

Advise on the appropriateness of
assessment evidence with regard to
level, sufficiency, authenticity, validity
and consistency

Observe, scrutinise and record evidence of individual
work within group activities
Review progress of learners to give opportunities for
achieving grading criteria

Advise on the interpretation of
national standards and undertake
standardisation exercise

Award unit grades when the unit has been completed
and internally verified

* Lead internal verifiers who have passed the new OSCA2 test
can seek certification of learner work for the programme(s)
they manage without annual external sampling. (Some centres
may be randomly sampled.)

Internal verifiers*

Design assignments which are suited to local and
learner needs and matched to unit grading criteria

Deliver unit content and assignments

Implementing

8. Learners are
graded

Planning

9. On completion
of all units learners
are awarded a ﬁnal
grade

1. The centre
decides to run
BTEC

First things first

Overview of roles and responsibilities
Programme managers/
heads of department

Manage the team to devise assessment
programme in collaboration with tutors
(assessors) and internal verifier(s)
Prepare resources plan to match
assignment programme
Manage timetable and room allocation
Organise a tracking mechanism for
learner achievement
Take part in the programme
Monitor delivery
Organise regular team meetings
Coordinate tutor/assessor activity
Liaise with the internal verifier(s) and
lead internal verifier(s)
Deal with learner issues
Oversee maintenance of learner records

Keep records of the verification process
Liaise with Edexcel assessment
associate where appropriate

Internal Verifying

Action internal verifier’s advice on assignment design
Check authenticity and sufficiency of assessment
evidence produced against grading criteria/unit
content
Record assessment decisions and put these forward
for internal verification
Action internal verifier’s advice on grading decisions

Check the validity and sufficiency of the
evidence with the assessor
Review opportunities for achieving
grading criteria
Participate in self and peer assessment
activities where appropriate

Check if assignments are fit for purpose
Use their subject specialism to sample
assignments to check the quality of
assessment and to ensure that it is
consistent, fair and reliable
Ensure own assessment decisions
are sampled when teaching on the
programme

Collaborate with internal verifier(s) and
lead internal verifier(s) to maintain the
programme
Check the validity of overall verification
programme
Coordinate awarding body requirements
Update internal verifier team on current
practice
Respond to any awarding body action

Feedback
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Give constructive feedback to learners and record
learners’ formative achievements

Receive assessment recommendations
and feedback from the assessor

Give decisions and feedback on the
sampling

Coordinate and contribute to final
internal awarding meetings

Provide guidance for learners to enhance achievement

Plan next steps with the assessor

Ensure appropriate corrective action is
taken where necessary

Oversee recording and transmission of
accurate results

Plan next steps with learners
Record learners’ summative achievements

Provide feedback on aspects of the
assessment system to the programme
team, senior management and Edexcel
Take part in the formal stages of any
appeal

This is
you

Review the course for the year with an
end-of-year report including resource
and teaching evaluation
Plan for the next academic year

* Some of these functions may be undertaken by the lead internal verifier (see page 42).
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Getting started: planning course delivery

Overview of year

Decide which units are
being delivered and plan year
to timetable

Check
assignments
to track unit
coverage

Individual assignment design

Assignment delivery

Plan internal
verification
activities

Internal
verifiers check
assignment
briefs prior
to issue to
learners and
build in team
standardisation
activities**

Successful
completion
of OSCA2*
by lead
internal
verifier

Learner induction

External links

It is crucial that you familiarise your learners with how
BTEC delivery and assessment work. Consider developing
learners’ understanding of:
• the specification (structure, content, grading grids, level
of programme and equivalency)
• the purpose of the assignment briefs
• the relationship between the tasks given in an
assignment and the grading criteria
• the way that the BTEC grading grids work in relation to
their prior experience of other assessment models
• internal assessment procedures and centre policies
• the concept of deadlines and hand-in dates
• the concept of vocational and work-related learning
• learner responsibility.

All work-related programmes benefit from external links
with the vocational sector. These links could be developed
in many ways:
• provision of ‘live’ case study material that is company- or
organisation-based
• learner visits to vocational settings
• professional input from practitioners, especially where
vocational expertise is clearly identified in the delivery
section of the units
• work placements that are related to the qualification
• tutor placements to enhance vocational expertise.

Setting expectations
It is common practice to provide induction books for
learners to sign at the beginning of the programme.
These could set out your centre’s expected rules and
recommendations, for example adherence to health
and safety legislation, and your centre’s plagiarism
policy. They could also contain rules and procedures
about the facilities learners will use.
You might decide to show your new learners
some work from previous years. This will give
them a realistic idea of what is required and how
assessment is carried out for a unit.

Formative assessment
tracking for learners

Progression
Continuous
updates
to learner
tracking
Summative unit grading and
reporting to Edexcel at end of
programme

Internal verifiers
sample learner
assessment**

It is your duty to provide learners with clear guidance
on progression and models of continued study that
are relevant to their abilities. For more information on
how learners might progress from a BTEC Level 3
National, see www.btec.co.uk.

Forging links with local businesses

When trying to forge links with local businesses it is
often best to let relationships develop slowly. Ask a
local web-design agency or photography studio to help
set a competition brief, or to come in to deliver a short
presentation – they will be more likely to help if they don’t
feel they are committing to too much.
It also helps to think ‘outside the box’. If you can’t find
local businesses in the creative media sector willing to
help, consider other options. Will the local car dealership
set a competition brief for an advertisement? Could a
small local club or charity benefit from a video production?
Exploit any useful contacts you can find from friends or
colleagues.
Discuss the unit specification with the employer to see
where they can assist most effectively, whether it be with a
learner visit, setting a live brief or as a guest speaker.
Keeping up to date
Learners should be encouraged to read the media
sections of quality newspapers and trade journals
as well as magazines relevant to media or to the
specialist units they are studying.

Edexcel’s Study Skills
Guides

Learner achievement
and certification

* OSCA2 is the online standardisation test that would give a lead internal verifier, and consequently the programme(s)
they manage, accredited status. With this status a lead internal verifier can seek certification of learners’ work during the
period of that accreditation without annual external sampling. (Some centres may be randomly sampled.)
** Where the centre has a lead internal verifier who has passed the OSCA2 test, this process is coordinated by them.

Edexcel publishes free study
guides for BTEC Level 3
National learners. These
provide guidance on:

Career opportunities

• self-assessment of
strengths so learners can
identify the best way for
them to learn
• time management
• getting the most from
work experience and special events
• working with others
• finding and using resources
• organising, interpreting and presenting information
• making presentations
• tackling assignments (including a worked
assignment from a learner perspective).

Visits to local businesses or from guest speakers
often prove invaluable aids to understanding.
Opportunities to talk informally with visiting speakers
in different roles will help learners understand the
different pathways to career progression.

Throughout the programme, it is important that
learners are informed of the career opportunities that
exist within the range of media industries.
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Good teaching practice and resources
Stafﬁng

All staff must be appropriately qualified. Many tutors
delivering the BTEC Level 3 National in Creative Media
Production are qualified in the subject area and have
relevant vocational experience. Tutors should have subjectspecific knowledge for the unit(s) that they deliver.
It is advisable that, as part of their continuous professional
development, tutors spend some time in a work placement
to ensure they keep up to date with developments in the
media vocational area. This is particularly important if their
particular teaching specialism is not directly related to a
media specialism. BTEC Level 3 National qualifications
should be as exciting and engaging as possible, and
learners will benefit from tutors who are able to teach
areas of media with up-to-date practical experience of
modern organisations and technology.
Familiarity with current professional practice

It is important to have knowledge of current professional
practice in order to set standards within each specialist
area. It is a feature of the design of BTEC qualifications
that they have the ﬂexibility to respond to National
Occupational Standards in each area as current practice
changes. They also offer the opportunity for innovative
approaches to teaching and learning.
Additional specialist practitioners

You may employ specialist practitioners, taking care that
legal requirements are met. Where external tutors are
delivering units, the internal verifier should carry out close
monitoring to help ensure the quality of the assessment
process.
Awareness of learners requiring reasonable adjustment

Be aware of individual requirements and ensure that
learners can achieve the unit grading criteria in all of the
units that the planned programme contains. You are free
to make adjustments to programme delivery to ensure
that learners can be guaranteed gaining the qualification
if they comply with all unit grading demands (for more
information see the panel on this page).
Learning resources

It is essential to ensure that there is a range of current
resource material to support the programme, such
as textbooks, videos, magazines, journals and other
publications, and access to websites.
Sufﬁcient resources to meet the number of learners

Your centre signs a commitment to ensure adequate
provision as part of the approval process. This must be
adhered to in all cases so that learners are guaranteed
the very best provision a centre can provide. Ongoing
Edexcel quality assurance processes will check that the
centre has sufficient resources to support the delivery of
the programme and that the centre has made provision to
meet any specialist requirements at the approval stage.

What is a reasonable adjustment?
Reasonable adjustments are arrangements which
give a learner access to a qualification. Reasonable
adjustments must be agreed at the pre-assessment
planning stage, and comprise any action that helps
to reduce the effect of a disability or difficulty which
places the learner at a substantial disadvantage in
the assessment situation. For example, these actions
might involve changing or adapting the assessment
method, adapting assessment materials, or using
assistive technology. Reasonable adjustments must
not affect the reliability or validity of assessment
outcomes and they must not give the learner
an assessment advantage over other learners
undertaking the same or similar assessments.
How do I apply for a reasonable adjustment for
internally assessed BTEC qualifications?
For BTEC qualifications that are internally assessed,
centres do not need to apply to Edexcel to
implement a reasonable adjustment. Centres must
only make reasonable adjustments in line with
Edexcel policy and must keep a record on Form RA1,
which can be found on the Edexcel website.

Where resources are shared, carefully assess, plan and
determine the access demands of all programmes within
your subject area.
A media resource base room is desirable

Try to ensure that the learners have a base room where
their work can be displayed along with other relevant
media related resources. The room needs to be spacious
enough for learning resources, such as books, journals
and newspapers. Perhaps try giving learners ownership
of a particular wall. If there is a value placed on where
they work, learners are more likely to engage with the
programme.
For media programmes the space requirement may vary
depending on the optional units you choose. Some units,
such as those using video, may require well-lit studios
or that learners be able to film off-site, while for other
units only a teaching classroom and access to computing
facilities are required.
Access to specialist facilities such as ﬁlm studios

Check the unit content for each unit to ensure that your
resources are adequate in terms of physical equipment
and appropriate technology and that you have access to
well-trained staff to deliver the more specialist units
Timetabling specialist facilities
Careful timetabling should always be undertaken to
maximise learners’ use of specialist equipment, in
order to facilitate the development of independent
learning, group work and specialist skills.

Getting started: planning course
Gettingdelivery
started

Tutorials and individual study time

Health, safety and environmental issues

If you are able to offer additional access or can allocate
time for independent learning, this can enhance learner
development and allow achievement at merit and
distinction levels.

• Take personal responsibility for health and safety in
classrooms, IT laboratories and off-site visits.
• Conduct risk assessments for all activities and
classrooms and report concerns.
• Follow your institution’s guidelines on external visits with
full authorisation.

You will need to track each learner’s progress and spend
at least a session per term on a one-to-one basis so you
can see if any difficulties are arising with assignments and
progress, and adjust deadlines as appropriate.
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Selecting the right units

Planning unit delivery
BTEC qualifications are designed to be ﬂexible in their delivery and assessment, giving you the
opportunity to construct and deliver programmes to suit your resources and learners. There are two
main methods for approaching qualification delivery: single unit delivery or integrated delivery.

Single unit delivery
BTEC qualifications comprise individual units that
represent clusters of learning outcomes. For many
sectors, a unit-by-unit approach to delivery is a valid and
appropriate method for meeting the learning outcomes
and delivering the unit content within the specification.
Vocational applications of knowledge gained through
unit-by-unit assignments allow learners to reﬂect on their
practice, resulting in focused and in-depth evaluations.

Integration of units
For some sectors, however, it is essential that learners
know how the content covered by several units interrelates,
as it would in the world of work. In these sectors unit
delivery is best integrated, with assignment evidence
mapped across two or more units. Integrated delivery
is one of the distinct strengths of BTEC qualifications
and can lead to a deeper practical and vocational
understanding of the content.

Delivery of units for BTEC Level 3 Nationals in
Creative Media Production
Integrated unit delivery can be very effective for some
Creative Media Production units, as learners find it difficult
to see the industry as a whole. For example, the images
produced in Unit 19: Digital Graphics for Interactive
Media could be used in Unit 59: Web Authoring.
It is possible to deliver two such optional units
simultaneously in an integrated manner, with a single
assignment brief devised to cover both. If units are
delivered in this way, you must take care to ensure that
the assignment brief fully covers the content and criteria
claimed for each of the units.
Some units are closely linked and could be delivered
seamlessly. Unit 1: Pre-Production Techniques for the
Creative Media Industries could be used to lead into
many of the production-based units, such as Unit 30:
Advertisement Production for Television.
Other units complement each other, covering different
aspects of a similar area of the media industry, such as
Unit 34: 2D Animation Production and Unit 65: Web
Animation for Interactive Media.
Unit 56: Digital Communication and Unit: 59 Web
Authoring both require learners to plan and produce a
website and to reﬂect upon their work. While a single
website might be used to cover some content areas of both

of these units, care must be taken to ensure that any such
integrated assignment fully covers the criteria and content
areas of both units.
Some units even share outcomes. For example, for
learning outcome 1 for Unit 66: 3D Modelling,
Unit 67: 3D Animation and Unit 68: 3D Environments,
the guidance states that where the learning outcome
has been completed for one of these units it need not be
covered again.
Provided the necessary planning and cross-referencing
of units takes place, much of the work for Unit 2:
Communication Skills for Creative Media Production
and Unit 3: Research Techniques for the Creative
Media Industries can be drawn from work produced for
other units.

For information on how to design assignments that
cover one or more units, see page 38. Information on
tracking delivery suitable for both a single unit and an
integrated unit approach can be found on page 22.

Linking theory and practice in assessment
As far as possible learners should be allowed to
apply practically the knowledge and understanding
they have gained in the classroom. They should
be encouraged to conduct live research relating to
media using consumer groups of individuals and
businesses. This can be facilitated through work
experience or part-time jobs. Where no research
opportunities exist then aspects of the school or
college business could be researched, for instance
the school website or college film club.

• Look to the specification for information on which units are mandatory and which are optional, and for the specific
rules of unit combination for each qualification (Certificate, Subsidiary Diploma, Diploma, Extended Diploma).
• Consider which units your centre is best equipped to deliver (consider staffing, expertise, resources).
• Give learners a choice of units so they might follow a course that is appropriate to their needs, abilities and interests.

Referencing

Making presentations

Encourage learners to adopt formal referencing in
their work, so that they are able to return to useful
sources. Such referencing is mandatory to evidence
learning outcome 3 of Unit 3: Research Techniques for
the Creative Media Industries.

At an early stage in the programme, encourage
learners to make presentations to other members
of the class and make sure that they work in groups
as frequently as possible. Presenting is a necessary
skill in the media sector and in higher programmes,
and is mandatory to evidence criteria 3 of Unit 2:
Communication Skills for Creative Media Production.

By the end of the programme, referencing should be
a matter of course for learners, so that they are well
prepared for progression on to higher programmes
where formal referencing may also be mandatory.

A suggested course structure

When it comes to Diplomas and Extended Diplomas, it
is possible to deliver these as generic Creative Media
Production qualifications. Alternatively, you can deliver
these along one of the pathways listed above.

The tables here provide suggestions only as to how you
might structure a BTEC Level 3 National Creative Media
Production course. Refer to the specification to check
other optional units available, unit credits and rules of unit
combination. It is key that you make unit choices that are
relevant to your own learners and centre resources.

Refer to the specification for full information on rules of
unit combination for each route.

Certificates and Subsidiary Diplomas can be delivered
along one of the following pathways:
• television and film
• radio
• sound recording
• print-based media
• interactive media
• games development.

Some mandatory units are common to all pathways, but
can be delivered in a manner relevant to the chosen
pathway, while other mandatory units are specific to a
single pathway.

BTEC Level 3 Certiﬁcate in Creative Media Production (Television and Film):
two mandatory units plus optional units for a combined total of 30 credits.
Year 1
Term 1

Term 2

Term 3

Unit 2: Communication Skills for Creative Media Production
(5 credits, mandatory)
New technologies
New technologies should be exploited to their
full potential and the use of the web should not
be limited to secondary research. Learners can
proactively undertake primary research by posting
questionnaires on relevant forums, blog sites such
as Wordpress can be used to showcase learner work
or to keep digital diaries, while learner videos can be
posted on YouTube to solicit feedback.

Unit 1: Pre-Production Techniques for
the Creative Media Industries
(5 credits, mandatory)

Unit 22: Single Camera Techniques
(10 credits, optional)

Unit 16: Film and Video Editing
Techniques
(10 credits, optional)
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Planning unit delivery

BTEC Level 3 Extended Diploma in Creative Media Production:
seven mandatory units (eight for specialist pathways) and twelve optional units
(eleven for the specialist pathways) for a combined total of 180 credits.

BTEC Level 3 Subsidiary Diploma in Creative Media Production (Television and Film):
three mandatory units plus optional units for a combined total of 60 credits.
Year 1
Term 1

Term 2

Term 1

Unit 2: Communication Skills for Creative Media Production
(5 credits, mandatory)
Unit 1: Pre-Production Techniques for
the Creative Media Industries
(5 credits, mandatory)

Unit 22: Single Camera Techniques
(10 credits, optional)

Unit 16: Film and Video Editing
Techniques
(10 credits, optional)

Unit 3: Research Techniques for the
Creative Media Industries
(10 credits, mandatory)

Unit 25: Television and Video Studies
(10 credits, optional)

Unit 8: Understanding the Television
and Film Industries
(10 credits, optional)

BTEC Level 3 Diploma in Creative Media Production (Television and Film):
seven mandatory units plus six optional units for a combined total of 120 credits.
Year 1
Term 1

Term 2

Unit 22: Single Camera Techniques
(10 credits, optional)

Unit 3: Research Techniques for the
Creative Media Industries
(10 credits, mandatory)

Unit 25: Television and Video Studies
(10 credits, optional)

Unit 16: Film and Video Editing
Techniques
(10 credits, mandatory)
Unit 8: Understanding the Television
and Film Industries
(10 credits, mandatory)

Term 2

Term 3

Unit 24: Writing for Television and
Video
(10 credits, optional)

Unit 5: Working to a Brief in the
Creative Media Industries
(10 credits, mandatory)

Unit 4: Creative Media Production
Management Project
(10 credits, mandatory)

Unit 29: Music Video Production
(10 credits, optional)

Unit 30: Advertisement Production for
Television
(10 credits, optional)

Unit 31: Social Action and Community
Media Production
(10 credits, optional)

Term 3

Unit 2: Communication Skills for Creative Media Production
(5 credits, mandatory)
Unit 1: Pre-Production Techniques for
the Creative Media Industries
(5 credits, mandatory)

Unit 22: Single Camera Techniques
(10 credits, optional)

Unit 16: Film and Video Editing
Techniques
(10 credits, mandatory)

Unit 3: Research Techniques for the
Creative Media Industries
(10 credits, mandatory)

Unit 25: Television and Video Studies
(10 credits, optional)

Unit 8: Understanding the Television
and Film Industries
(10 credits, mandatory)

Unit 21: Understanding Video
Technology
(10 credits, optional)

Unit 29: Music Video Production
(10 credits, optional)

Unit 7: Understanding the Creative
Media Sector
(10 credits, mandatory)

Year 2
Term 1

Year 2
Term 1

Term 2

Term 3

Unit 2: Communication Skills for Creative Media Production
(5 credits, mandatory)
Unit 1: Pre-Production Techniques for
the Creative Media Industries
(5 credits, mandatory)

Year 1

Term 3

Term 2

Term 3

Unit 6: Critical Approaches to Creative
Media Products
(10 credits, mandatory)

Unit 5: Working to a Brief in the
Creative Media Industries
(10 credits, mandatory)

Unit 4: Creative Media Production
Management Project
(10 credits, mandatory)

Unit 23: Multi-Camera Techniques
(10 credits, optional)

Unit 28: Corporate and Promotional
Programme Production
(10 credits, optional)

Unit 30: Advertisement Production for
Television
(10 credits, optional)

Unit 34: 2D Animation Production
(10 credits, optional)

Unit 32: Designing Idents for
Television
(10 credits, optional)

Unit 62: Digital Video Production for
Interactive Media
(10 credits, optional)

For all pathways Unit 1: Pre-Production Techniques for
the Creative Media Industries, is best delivered early on
the course as an introduction to production planning, and
should be linked to other units.
Unit 2: Communication Skills for Creative Media
Production is designed to be delivered alongside one or
more other units and evidence collected from these units.
Therefore, while the unit is allocated 30 guided learning
hours over the course of the year, and the scheme of
work on page 28 is divided into 30 one hour sessions,
centres are encouraged to tailor this in line with their
own timetabling requirements. Unit 3 may also be best
delivered in tandem with other units. Work for these should
start to be gathered early in term 1.
Unit 4: Creative Media Production Management Project
may be delivered early in the course, or may be left until
the end of the course to allow learners to develop a more
personal individual or group project.

Can I co-teach BTEC with Advanced GCEs?
• There may be opportunities to co-teach BTEC
Nationals with GCEs. However, it is important
that there is clear differentiation between BTEC
assignments and work, and GCE coursework.
• You must ensure that the work produced meets the
BTEC unit content requirements and that coverage
is not compromised.
• Remember: assessment for BTEC should be
undertaken within a vocational context and must
fulfil the unit grading criteria.
• Where there are a number of assessors working
on a BTEC programme, they should be involved in
standardisation exercises to ensure consistency of
assessment decision making.
• There must be a robust and effective internal
verification process in place.
For more information about BTEC assessment and
internal verifcation, see pages 42–45.
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Unit name

Unit name
D4

D3

D2

D1

M4

M3

M2

M1

P4

P3

P2

P1

D4

D3

D2

D1

M4

M3

M2

P4

M1

P3

P2

Learner name

D4

D3

D2

D1

M3

M2

M1

P4

P3

P2

P1

D4

D3

D2

D1

Tutor name
M4

Tutor name
M3

Unit name

M2

M1

P4

Assignment name

Unit name

M4

Suggested assignment tracking sheet
(for integrated unit delivery, with different tutors delivering each unit)

P3

Systematically track all of your assignments at grading
criterion level so that you build a full and complete
achievement record for every learner. This is especially
important in differentiated learning or in special

Many centres are making use of virtual learning
environments (VLEs) such as Blackboard or Moodle
that allow tutors to maintain individual learner sites and
keep work electronically. You may decide to give parents
access so that they too can check learner progress and
achievement. This kind of service will help parents to
understand how BTECs are assessed.

Suggested learner tracking sheet

P1

Whatever decisions you make about your programme
delivery, it is important that you carefully map the
assessment of criteria across units and keep accurate
records of learner achievement. Tracker sheets like those
shown opposite can be constructed easily in Word or
Excel. The ones opposite are available on the CD-ROM
that is provided with your specification.

circumstances such as illness where all assignments may
not be carried out. In these cases, full unit coverage can
sometimes be achieved through cross-referencing with
other related units; however, evidence provided by learners
must fully cover the criteria.

P2

Keeping track

Planning unit delivery

P1
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BTEC units: a quick overview

BTEC units: a quick overview
Every BTEC unit is structured in exactly the same way, and this structure has been
developed to facilitate your delivery of the course. The notes here give a quick
overview. For full details of this structure please see the specification.

Title page
The first page of the specification gives the
unit title, the QCF level, the credit value and
the guided learning hours (GLH)*. It also
sets out the unit aim and purpose, the unit
introduction and the learning outcomes.
* Guided learning hours (GLH) are all the times
when a member of staff (such as a tutor, trainer or
facilitator) is present to give guidance.

Unit content
Lists the breadth of knowledge, skills and
understanding needed to achieve each of
the learning outcomes. This outlines what
you should cover in your delivery and what
your learners need to know.
Assessment and grading criteria grid
The evidence that each learner must
produce to achieve pass, merit or distinction.
This is the most important section of
each unit – units must be taught and
assessed by these criteria (not the learning
outcomes).

Essential guidance for tutors
Unit-specific guidance on delivery and
assessment.

Outline learning plan
This suggests one way you could deliver
the unit. Design your own learning plan
to mirror your preferred delivery and
assessment methods for unit coverage.
(This will be crucial where a more integrated
delivery profile is adopted.)

Programme of suggested assignments
For guidance only, this table lists ideas for
assignments that would cover the grading
criteria. It is recommended that you write
your own assignments or adapt Edexcel’s
to meet local needs and resources.
Remember: all assignments must be
internally verified by your centre before
issue to learners to ensure they are
fit for purpose.

Links to National Occupational
Standards, other BTEC units and
BTEC qualifications
Shows opportunities for integrated
delivery of units.
Essential resources
Specialist resources needed to allow
learners to generate evidence for the unit.
PLTS signposting
Opportunities to develop personal learning
and thinking skills within the unit.

Indicative reading, resources packs
and websites
Suggested learner resource material.

Functional skills signposting
Opportunities to generate evidence to meet
the requirements of functional skills tests.
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Developing a scheme of work

Developing a scheme of work
All BTEC Level 3 National units are structured in a way that should facilitate your delivery of the
course. Each unit includes an outline learning plan. This is provided as an example only to illustrate
just one way you might deliver that unit. This plan includes suggested assignments that will cover
the unit’s grading criteria.

From this outline learning plan you might then develop a
more detailed scheme of work. To show how this might be
done, please find opposite the outline learning plan from
Unit 2: Communication Skills for the Creative Media
Sector. An example of a scheme of work for this unit is
given on pages 28–35.
Design your own scheme of work to factor in the needs
of your learners and local resources, and to reﬂect the
assignments that you have designed for the unit. (Always
ensure that assignments – whether designed by yourself,
by Edexcel or by others – are internally verified in your
centre before use; see page 42.)

Delivery notes
The introductory session could be delivered using practical
activities. For example, when explaining what constitutes
appropriate evidence for an assignment, learners
could work in groups to identify the various methods
for themselves. (For more information on assignment
evidence, see page 38.)
Always try to make your teaching as learner-centred as
possible and applied to the creative media industry in a
real context. Allow learners to investigate and apply this
knowledge within their work.
Visiting speakers, for example web designers or sound
engineers, are able to give the topics covered a sense
of realism. The programme team should endeavour to
forge links with local media companies, not only for the
valuable input they provide via guest speakers, but also
as a possible source of live briefs or work experience
opportunities. You will need to brief the speakers and not
just throw them in at the deep end; a guest speaker should
be prepared for the intended audience. Put a lesson plan
together that has clear learning objectives so that learners
may gain maximum benefit from the experience.
When learners are working on their assignments, advise
them to remain focused on providing evidence that is
relevant and fulfils the grading criteria. It may be helpful
to demonstrate a model answer to a written assignment
or provide a list of headings for learners to work to. Giving
a word limit will help, as will a skim-read of partially
completed work to make sure they are headed in the
right direction.

Learners should understand how continuous assessment
works in terms of interim and formative assessment. All
learners should submit interim work or show you where
they are with their assignments so that you can feed back
on how well they are meeting the criteria that they are
working towards. If a learner has already met the pass
criteria, you should indicate how the learner can achieve
merit and distinction grades. If the pass criteria are not
yet met, indicate what the learner has to do to get to the
appropriate standard.

How do I cover the unit content?
• Work closely with the specification document to
ensure that you fully understand the coverage for
each learning outcome within each unit.
• Check your content coverage against the grading
criteria.
• Make sure that you understand the distinction
between content that must be covered and content
that is optional, such as topics listed after the words
‘eg’ in the specification – here tutors may use these
examples or replace them with relevant alternatives
of their own choice.
• Rather than following the assignment ideas in the
specification, it may be possible to set smaller
assignments over shorter periods of time which
will keep your learners engaged. Your assignments
must always be designed for your learners.
• Use a tracking sheet to plan your assignments and
cross-check to see if all content is covered. See
page 23 for examples of tracking sheets.

Group work
Group work is vitally important for BTEC
programmes, and you should provide opportunities
for group work frequently throughout the course.
Remember, however, that if any group work
contributes towards an assignment, individual
learners must be able to provide evidence that they
have individually met the criteria.

Outline learning plan for Unit 2: Communication Skills for Creative Media Production
Topic and suggested assignments and activities

Introduction to unit and unit assessment
Class discussions outlining the need for good communication skills:
• oral communication
• personal interaction
• written communications
• presentation techniques
• annotation and note-taking techniques.
Paired exercise in note-taking techniques:
• sourcing information in different formats
• making relevant copies in preparation for annotation and note-taking
• annotating work using relevant formats and techniques
• taking notes
• checking through partner’s work sharing ideas and information.
Writing techniques:
• report writing
• essay writing
• constructing production paperwork
• writing copy
• revision techniques.
Reviewing production work – written and oral:
• looking at how to use correct phrases and terminology depending on medium
• discussing evaluative processes and techniques
• summarising and reviewing own processes and productions
• reviewing and feeding back to others on their work.
Understanding presentation techniques:
• discussing possible presentation techniques
• reviewing recorded presentations
• paired exercise practising presentation techniques.
Presentations:
• to clients
• to tutors
• to peer group.
Preparation of work done in response to client briefs (contextualised in other units):
• recording ideas generation
• preparing proposals
• preparing pitches
• giving pitches.
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Developing a scheme of work

Sample scheme of work for Unit 2: Communication Skills for Creative Media Production
(See guidance on page 21, and in the specification, around linking Unit 2 delivery with other units)
Session

1

Teaching topic

Introduction to unit and unit assessment

Hours*

Linked assessment

1 hour

Core content and delivery methods

Tutor presentation: overview of evidence requirements.

Resource checklist

Handouts: Unit criteria and content

Class discussions on need for good communication skills to
evaluate initial participation and dynamics of class.
Simple free-writing exercise to evaluate initial written skills.
Tutor receives feedback from groups.
2

Communication skills

1 hour

P1, M1, D1

Class discussions on different types of communication
skills: oral communication, personal interaction, written
communication, annotation and note-taking skills, and
presentation techniques.

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html

Students undertake personal communication skills audit.
Tutor receives feedback from groups.
3

4

Sourcing information

Annotating work

1 hour

1 hour

P1, M1, D1

P1, M1, D1

Paired exercises in sourcing information in different formats.

Handouts: Obtaining information from different sources

Plagiarism.

Handouts: Plagiarism

Tutor receives feedback from groups.

Websites
www.plagiarism.org
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html

Paired exercises in annotating work.

Handouts: Annotation

Use of different formats and techniques.

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html

Tutor receives feedback from groups.
5

Effective note taking

1 hour

P1, M1, D1

Lecture and exercises in taking notes and synthesising
information.
Tutor receives feedback from groups.
Reading exercise set as homework.

6

Summarising and reviewing written work

1 hour

P1, M1, D1

Illustrated lecture and discussion of techniques for summarising
and reviewing own and others’ written work.
Summary and review exercise based on homework.
Tutor receives feedback from groups.

7

Introduction and workshop on Assignment 1

1 hour

P1, M1, D1

Assignment on note-taking and synthesising information. This
could be linked with criteria from a theory unit, such as Unit 7:
Understanding the Creative Media Sector.
Learners may also be encouraged to work on this assignment
as homework.

* Guided learning hours (GLH): all times when a member of staff (such as a tutor, trainer or facilitator) is present to give
guidance (‘contact time’). This includes lessons, lectures, tutorials and supervised study in, for example, learning resource
centres and workshops. It also includes the time staff spend with learners observing and assessing their achievements.

Handouts: Note-taking skills
Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
info.emeraldinsight.com/learning/study_skills/note_taking.htm
www.memory-key.com/StudySkills/notetaking.htm
Handouts: Summarising and reviewing
Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
www.mantex.co.uk/samples/summary.htm
Handouts: Assignment 1
Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
info.emeraldinsight.com/learning/study_skills/note_taking.htm
www.memory-key.com/StudySkills/notetaking.htm
www.mantex.co.uk/samples/summary.htm
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Session

8

Teaching topic

Checking work and ensuring accuracy

Developing a scheme of work

Hours*

Linked assessment

Core content and delivery methods

1 hour

P1, M1, D1

Paired exercises in checking work and handing in Assignment 1.
Sharing ideas and information.

Resource checklist

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html

Tutor receives feedback from groups.
9

Introduction to writing techniques

1 hour

P2, M2, D2

Illustrated lecture and discussion.
Exercises and discussion to identify examples of writing
techniques for different purposes and audiences.

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
www.how-to-study.com/study-skills/en/language-arts/18/writingtechniques/

Tutor receives feedback from groups.
10

Essay and report writing

1 hour

P2, M2, D2

Illustrated lecture and discussion of essay and report-writing
techniques.
Highlight links to other units.
Short writing exercise.

11

Production paperwork

1 hour

P2, M2, D2

Illustrated lecture and discussion of production paperwork
writing techniques. Highlight links to other units.
Short production paperwork writing exercise.

12

13

Writing copy

Revision techniques

1 hour

1 hour

P2, M2, D2

P2, M2, D2
P3, M3, D3

Introduction to Assignment 2

1 hour
P2, M2, D2
P3, M3, D3

Work on Assignment 2

1 hour

P2, M2, D2
P3, M3, D3

Checking work and ensuring accuracy and making
changes

1 hour

P3, M3, D3

Short copy-writing exercise.

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html

Illustrated lecture and discussion of revision techniques.

Handouts: Revision techniques

Highlight links to other units.

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
www.revisioncentre.co.uk/advice/study_techniques.html

Media Production Report Assignment linked to a production
unit, such as Unit 4: Creative Media Production Management Project.

Workshop and one-to-one advice on Assignment 2.

Individual exercise creating summary of report.
Paired exercises in checking work and handing in Assignment 2.
Sharing ideas and information.
Handing in Assignment 2.
Tutor receives feedback from groups.

* Guided learning hours (GLH): all times when a member of staff (such as a tutor, trainer or facilitator) is present to give
guidance (‘contact time’). This includes lessons, lectures, tutorials and supervised study in, for example, learning resource
centres and workshops. It also includes the time staff spend with learners observing and assessing their achievements.

Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
www.sonnyboo.com/downloads/downloads.htm
www.planet-scicast.com/film_school/production_-_paperwork.
cfm (free download of production paperwork for small video
business)

Highlight links to other units.

Learners may also be encouraged to work on this assignment
as homework.
16

Handouts: Completing production paperwork

Handouts: Writing copy

Learners may also be encouraged to work on this assignment
as homework.
15

www.bbc.co.uk/keyskills/comms/level3/
www.mindtools.com/page8.html
lklivingston.tripod.com/essay/
www.theory.org.uk/david/essaywriting.pdf
www.bized.co.uk/reference/studyskills/essay.htm

Illustrated lecture and discussion of copy-writing techniques.

Short revision exercise.
14

Handouts: Report writing

Handouts: Assignment 2
Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
Websites
www.bbc.co.uk/keyskills/comms/level3/module4/1.shtml
www.mindtools.com/page8.html
www.mantex.co.uk/samples/summary.htm
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Session

17

18

Teaching topic

Ideas generation for pitches

Preparing proposals and pitches

Developing a scheme of work

Hours*

Linked assessment

1 hour

P4, M4, D4
P5, M5, D5

1 hour

P4, M4, D4
P5, M5, D5

Core content and delivery methods

Resource checklist

Lecture and exercises in ideas generation for pitches.

Handouts: Ideas generation

Tutor receives feedback from groups.

Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
creatingminds.org/tools/tools_ideation.htm
www.scribd.com/doc/12617622/Idea-Generation-Techniques-

Lecture and exercises in preparing proposals and pitches.

Handouts: preparing proposals and pitches

Tutor receives feedback from groups.

Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
eu.dummies.com/how-to/content/preparing-to-pitch-yourscreenplay-to-a-studio.html
www.creative-choices.co.uk/knowledge/quick-guides/how-toprepare-for-the-perfect-pitch
www.microsoft.com/smallbusiness/resources/technology/
business-software/powerpoint-tips.aspx#Powerpointtips
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

19

Guest speaker from advertising industry

1 hour

P4, M4, D4
P5, M5, D5

Pitching to clients in the creative media industry – purpose and
preparation.

Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

20

Introduction to Assignment 3

1 hour

P4, M4, D4
P5, M5, D5

Media Production Report Assignment linked to a pitch for
a production unit, such as Unit 4: Creative Media Production
Management Project.

Handouts: Assignment 3
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

21

Work on Assignment 3

1 hour

P4, M4, D4
P5, M5, D5

Workshop and one-to-one advice on preparation for Assignment
3.

Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

22

Reviewing own and others’ presentations

1 hour

P4, M4, D4
P5, M5, D5

Illustrated lecture and discussion of reviewing own and others’
presentations.

Handouts: Reviewing work

Tutor receives feedback from groups.

23

Delivering pitches to different audiences

1 hour

P4, M4, D4
P5, M5, D5

* Guided learning hours (GLH): all times when a member of staff (such as a tutor, trainer or facilitator) is present to give
guidance (‘contact time’). This includes lessons, lectures, tutorials and supervised study in, for example, learning resource
centres and workshops. It also includes the time staff spend with learners observing and assessing their achievements.

Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

Illustrated lecture and discussion analysing audience needs.

Handouts: Delivering pitches to different audiences

Tips for delivery.

Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp
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Session

24

Teaching topic

Recorded pitching exercise

Developing a scheme of work

Hours*

Linked assessment

1 hour

P4, M4, D4
P5, M5, D5

Core content and delivery methods

Paired work recording each other doing a practice pitch.

Resource checklist

Video cameras to record pitches
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

25

Reviewing pitching exercise

1 hour

P4, M4, D4
P5, M5, D5

Paired work reviewing pitching exercise and making notes for
improvement.

Recorded video pitches from previous week
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

26

Presenting pitches

1 hour

P4, M4, D4
P5, M5, D5

Presentation of pitches. Learners receive feedback from tutor
and peers.

Facilities for presenting pitches
Handouts: Guidance for reviewing in line with grading criteria
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

27

Presenting pitches

1 hour

P4, M4, D4
P5, M5, D5

Presentation of pitches.

Facilities for presenting pitches

Learners receive feedback from tutor and peers.

Handouts: Guidance for reviewing in line with grading criteria
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

28

Presenting pitches

1 hour

P4, M4, D4
P5, M5, D5

Presentation of pitches.

Facilities for presenting pitches

Learners receive feedback from tutor and peers.

Handouts: Guidance for reviewing in line with grading criteria
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

29

Feedback and reviewing pitches

1 hour

P4, M4, D4
P5, M5, D5

Written and oral feedback and review of pitches.

Handouts: Guidance for reviewing in line with grading criteria
Websites
www.bbc.co.uk/keyskills/comms/level3/module3/1.shtml
www.mindtools.com/page8.html
www.businessballs.com/presentation.htm
www.effectivemeetings.com/presenting/index.asp

30

Course review

1 hour

Issuing and completion of end-of-unit questionnaire.
Tutor receives feedback from groups.

Total guided learning hours

30 hours

* Guided learning hours (GLH): all times when a member of staff (such as a tutor, trainer or facilitator) is present to give
guidance (‘contact time’). This includes lessons, lectures, tutorials and supervised study in, for example, learning resource
centres and workshops. It also includes the time staff spend with learners observing and assessing their achievements.

End-of-unit questionnaire
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Assessment and grading

Assessment and grading
Learners work through BTEC units by participating in the learning programme and tackling the
assignments you set for them. The ultimate aims in the setting of assignments are to cover the
grading criteria for each unit and to set learning within a vocational context. (Full guidance on
assignment design can be found on page 38.)

Tell me more about assignments
The number of assignments for each unit will vary. It is
up to you how you decide to cover the grading criteria for
each unit. Take into account the ability of your cohort of
learners, the requirements of the unit itself, local resources
and, not least, your imagination as tutor.

Your assessment can be through differently paced
assignments – some designed for learners to complete in
a short space of time and others over the course of several
weeks or a whole term. This change of pace will surprise
learners: for example, you might break up an assignment
that has gone stale into a series of short and sharp tasks.

There are drawbacks in setting both too few and too many
assignments. If you set too few assignments (by, say,
adopting the one-off project approach), you can place
too much reliance on large pieces of evidence that may
only be available late in the programme. These large
assignments can be hard to assess and difficult to put
right if things go wrong.

The recommended assignments for Unit 2:
Communication Skills for Creative Media Production are
three major assignments linked to other units (see the unit
specification). The second of these covers grading criteria
P2, M2, D2 and P3, M3, D3. If some learners are getting
demotivated because of the length of this assignment,
select one of the pass criteria and create a shorter
assignment to break things up a little.

Too many assignments can put a burden on both you and
your learners. This can lead to fragmentation of the unit.
The unit content, outcomes and grading criteria have
generally been produced to provide a coherent package.
As such, the assignments should, wherever possible,
maintain the coherence and links between the outcomes
and grading criteria of the unit.

It is good practice to provide learners with a list of
assignment deadlines over the period of study. This will
help learners to manage their workload. The table below
shows part of an example assignment plan (the table could
be extended to cover two years).

September

Unit 1

Assignment 1

October

December

Assignment 2

Unit 2
Unit 3

November

Assignment 4

Unit 4

Your learners should compile a portfolio of evidence
to meet the grading criteria for each unit. It is
important that learners have the opportunity early on
in the course to develop portfolio-building skills, so
that they can manage and organise their evidence.

What about grading?
Learners need to provide evidence to meet the grading
criteria shown in the unit specification.
• To pass a unit, every pass criterion needs to be
achieved.
• To gain a merit, all the pass and merit criteria need to be
achieved.
• To gain a distinction, all the pass, merit and distinction
criteria need to be achieved.
See the specification for information on how unit grades
are converted to points to calculate an overall grade for
their course. Learners who complete the unit but who do
not meet all the pass criteria are graded ‘unclassified’.

January

Assignment 7

Assignment 3

Building a portfolio of evidence

Assignment 6
Assignment 5

Kick-starting an assignment

Engaging your learners

The most successful assignments are those where
the learners can go and visit external organisations,
such as media businesses, galleries or museums
to inform their research. (Your teaching programme
should lead learners into each assignment.)

If your learners are disengaged and reluctant, relate
initial assignments to media that that they may be
interested in, such as websites for professional
football clubs, videos for the music industry or
advertisements for designer clothes.

Each criterion generally begins with an operative
verb, for example:
Pass = describe (what)
Merit = explain (how)
Distinction = justify/evaluate (why)
It is crucial that these same operative verbs are used
in the wording of assignment tasks to yield correct
evidence from the learner to meet each criterion.

Each assignment must cover part or all of the grading
criteria in the unit’s assessment and grading grid. This
will be dependent on the nature and size of the individual
assignment, and how it relates to the content of the
unit (or units, if you are integrating unit delivery through
assignments).
The assessment and grading grid in Unit 2:
Communication Skills for Creative Media Production has
a total of 15 pass, merit and distinction grading criteria.
The unit’s programme of suggested assignments covers
these criteria in three separate assignments:

• Assignment 1: P1, M1, D1
• Assignment 2: P2, M2, D2, P3, M3 and D3
• Assignment 3: P4, M4, D4, P5, M5 and D5.
Evidence for these should ideally be linked with one or
more other units. If you do link this unit with several other
units it may be advisable to break Assignment 1 down into
smaller assignments, and perhaps just cover P1 in the first
term and allow learners to improve their grade through
links with other units as the course progresses. It is at your
discretion whether to include the merit and distinction
criteria in these early stages or to include them in later
assignments once you are satisfied that the building blocks
of understanding and application have been achieved.
When the criteria include the assessment of skills or
knowledge and understanding that cannot always be
evidenced in writing, the use of observation records or
witness statements is advised. All documents should be
signed and dated to form an authentic audit trail. For more
information, see page 39.
Achieving merit and distinction criteria
As the programme progresses, you may find that
some learners will struggle to achieve the merit and
distinction criteria. All learners should be encouraged
to hit the criteria for higher grades, and feedback
should clearly show the learner what they need to do
to improve.

For full information on grading, see the specification.

Tracking learner achievement
There is an example of a learner tracking grid on page 23.
These types of grid enable you to keep a record of learners’
progress during the course. If your unit delivery is integrated
with other units, the grids facilitate your tracking of which
assignments have covered which grading criteria.
It is important that assessors, internal verifiers and external
verifiers have easy access to learner evidence for each
of the unit grading criteria. The evidence must be clearly
referenced and annotated in each learner’s portfolio.
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Assignment design
Assignments must be designed to motivate learners and to
allow learners to achieve specified unit grading criteria in
vocational contexts, and must call on learners to produce
varied forms of evidence.
When designing assignments it is possible to:
• have one assignment brief to assess all the grading
criteria of a unit
• have two or more smaller assignment briefs for a unit
• allow assessment of criteria from one unit to be
integrated with assessment of criteria from another unit.

The assignment brief must include:
•
•
•
•
•
•
•
•

the title and level of the qualification
the title and number of unit(s) under assessment
the title of the assignment
the date the assignment is set (start date)
submission/assessment date(s)
the name of the assessor(s)
the name of the learner
space for the learner to sign to confirm the work is
their own.

In addition to this the use of interim/milestone
assessment dates is recommended – especially
where assignments cover a number of criteria. It is
essential that assignments have a suitable timescale.

The scenario
The assignment should be based within an interesting
vocational scenario so that learning can be applied to the
real world of work.

The tasks
Each assignment is divided into tasks: detailed
descriptions of the activities learners will undertake in
order to produce evidence to meet the unit’s grading
criteria and complete the assignment. Each task should:
• specify the extent and nature of evidence that learners
should present
• be clear, specific, time-bound, stepped, relevant and
realistic
• address the grading criteria they target, paying careful
attention to the operative verb of each criterion
(‘describe’, ‘explain’, ‘evaluate’ etc)
• reference the grading criteria they address
• be presented in learner-friendly, engaging and
inspirational language; they should not simply repeat
the grading criteria
• where possible, address the grading criteria in full, and
do not split a criterion across more than one task.

Assessment and grading

Evidence

Learner responsibility

Witness statements

Clearly state what learners are expected to provide as
evidence for each task. Forms of evidence can include:
• recorded discussions
• log books and diaries
• artefacts
• presentations
• performance
• role plays
• brochures and leaﬂets
• posters and promotional materials
• case studies
• web-based material (websites, blogs, VLE, podcasts etc)
• reports and written investigations
• annotated photographs
• work-based evidence.

Learners need to take responsibility for completing their
assignments. Many centres have instigated learner
agreements or contracts which learners sign to commit
themselves to meeting all deadlines and the other
demands of completing their programme. Learners need
to produce assessment evidence that is all their own work
– plagiarism can be an issue. It is important that learners
are instructed on the correct use of referencing. For more
information, see Edexcel’s Centre Guide to Managing
Quality: Policies, Procedures and Practice.

A witness statement is used to provide a written record
of learner performance (process evidence) against
grading criteria. Someone other than the assessor of the
qualification/unit may complete it. This may be an assessor
of a different qualification or unit, a work placement
supervisor, a technician, a learning resources manager
or anyone else who has witnessed the performance of
the learner against given assessment criteria. It can be
someone who does not have direct knowledge of the
qualification, unit or assessment criteria as a whole but
who is able to make a professional judgement about the
performance of the learner in the given situation.

Assessment and grading criteria
• The assignment must state exactly which assessment
criteria are being addressed.
• Centres must not rewrite any aspect of the unit’s
assessment and grading criteria, nor add their own
centre-devised criteria.
• Centres may provide additional guidance, explaining
assessment criteria requirements in learner-friendly
language, but the exact wording of the published criteria
must appear on the assignment.
• An assignment can have one unit as the main focus, but
learners may also be producing evidence towards other
units as well.

Local needs
Assignment briefs should always be developed and
adapted to meet the needs of learners at your centre and
to take account of your centre’s resources. They must also
be checked by someone in your centre (internally verified)
to ensure they are fit for purpose before they are given to
learners (for more information on this see page 44).
The assignment brief will often need to be supplemented
with further information, for example:
• a demonstration
• handouts
• videos or DVDs
• references to books
• references to websites
• visits to source primary research materials within the
locality of your centre
• visits to local businesses, museums, galleries etc
• visits from guest speakers from local media businesses
• functional skills/PLTS opportunities.
An example of an assignment brief can be found on
pages 53–54.

Engage your learners
The most successful assignments will engage and
excite learners to take responsibility for the progress
of their own learning.

Observation records
An observation record is used to provide a formal record
of an assessor’s judgement of learner performance
(for example, during presentations, practical activity,
performance, role play) against the targeted grading
criteria. The record:
• will relate directly to the grading criteria in the unit
specification
• may confirm achievement or provide specific feedback
of performance
• will provide primary evidence of performance
• will be sufficiently detailed to enable others to make a
judgement as to quality and whether there is sufficient
evidence of performance.
Observation records should be accompanied by supporting
additional evidence. This may take the form of visual
aids, video or audio tapes, CDs, photographs, handouts,
preparation notes, cue cards, diary records, log books and/or
peer assessment records. Observation records should also:
• note how effectively these were used to meet the
assessment criteria
• record the assessor’s comments
• be evidenced in a learner’s portfolio when assessment is
carried out through observation, together with relevant
supporting evidence
• be completed by the assessor, who must have direct
knowledge of the specification to enable an assessment
decision to be made
• be signed and dated by the assessor.
An observation record can have greater validity than a
witness statement since it is capable of directly recording
an assessment decision without reference to others.

The quality of a witness statement is greatly improved, and
enables the assessor to judge the standard and validity of
performance against the assessment criteria, if:
• the witness is provided with clear guidance on the
desirable characteristics required for successful
performance by including a checklist
• the grading criteria are present on the witness testimony
(this may need further amplification for a non-assessor)
• the witness also provides a statement of the context
within which the evidence is set.
The witness statement does not confer an assessment
decision. The assessor must:
• consider all the information in the witness statement
• note the relevant professional skills of the witness to
make a judgement of performance
• review supporting evidence when making an assessment
decision
• review the statement with the learner to enable a greater
degree of confidence in the evidence
• be convinced that the evidence presented by the witness
statement is valid, sufficient and authentic.
When a number of witnesses are providing testimonies:
• every witness testimony should be signed and dated by
the witness
• information on their job role/relationship with the learner
should also be available.
These details add to the validity and authenticity of the
testimony and the statements made in it. Centres should
note that witness testimonies can form a vital part of the
evidence for a unit(s) but they should not form the main or
majority assessment of the unit(s).
Example forms for observation records and witness
statements are given on pages 40 and 41 and
can be modified to show a centre’s own logo.
They are available in Word on the CD-ROM in your
Specification Pack.
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Observation record (by tutor)

Assessment and grading

Witness statement (by external observer)

Learner name

Learner name

Qualification

Qualification

Unit number and title

Unit number and title

Description of activity undertaken (please be as specific as possible)
Description of activity undertaken (please be as specific as possible)

Assessment and grading criteria

Assessment and grading criteria

How the activity meets the requirements of the assessment and grading criteria,
including how and where the activity took place
How the activity meets the requirements of the assessment and grading criteria

Witness name
Witness signature
Assessor signature
Assessor name

Date

Job role
Date

Assessor name
Assessor signature

Date
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Internal verification of
assignment briefs

should complete this and return it to the internal verifier for
sign-off. Once the assignment is verified as fit for purpose,
it may be issued to the learners.

Internal verification is a quality assurance system you must
use to monitor assessment practice and decisions. It is
there to ensure that:
• assessment and grading are consistent across the
programme
• assignment briefs are fit for purpose
• assessment decisions accurately match learner work
(evidence) to the unit grading criteria
• standardisation is a feature of centre assessment
practice.

Internal verifiers are advised to use the paperwork that
is available on the CD-ROM that accompanies the
Specification Pack (see the example on page 53) as this
meets all Edexcel requirements.

All assignment briefs must be internally verified before
they are issued to learners. The internal verification should
be done by a tutor who is vocationally competent and
understands the BTEC Level 3 Nationals in Creative Media
Production units. This is to ensure that:
• the tasks and evidence will allow the learner to address
the targeted criteria
• the assignment is designed using clear and accessible
language
• learners’ roles and tasks are vocationally relevant and
appropriate to the level of the qualification
• equal opportunities are incorporated.
The system used to do this is a matter for individual
centres. Edexcel fully supports the use of the centre’s
own quality assurance systems where they ensure robust
internal standardisation.
Internal verification of assignment briefs should always be
reported and recorded. If action is required, the assessor

Internal verification is to be seen as a supportive process.
If an assignment brief is not fit for purpose, the internal
verifier should return the assignment with appropriate
comments. There should be a deadline set for the
amendments to be made and, when all is approved, the
documents should be signed and dated to give the team
an auditable document. Tutors can engage in professional
discussions where there is disagreement so that all
standards and decisions are shared and understood.

Assessment and grading

Procedure for internal verification

Identify the tutors (assessors)
and internal verifier team for
the whole programme

Tutor uses a tracking sheet
(see page 23) to produce
a teaching and learning
schedule for each unit or set
of integrated units

For an example of an internal verification form for an
assignment brief, see page 53.

Lead internal verifiers
Each group of programmes has a lead internal verifier
who coordinates the work of other internal verifiers and
offers leadership on issues of internal standardisation and
related training. The lead internal verifier will be expected
to gain accreditation via the Edexcel online OSCA2 test.
The achievement of this test will permit the release and
certification of learner attainment. For more information
on becoming a lead internal verifier, see www.btec.co.uk.
(Some programmes may be subject to annual sampling
prior to release and certification of learner attainment.)

Internal verifier samples ALL
assignment briefs prior to
issue to learners

Unacceptable assignments
are returned to tutors with
full commentary, an action
plan and time frame for
resubmission

Tutor briefs learners on
assignments and explains
grading criteria

Tutor grades assignments
and provides written feedback

Sample of grades submitted
to the internal verifier

Correct assessment is signed
off and grading decisions are
released to learners

Internal verifier samples
actual assessments
to check use of
grading criteria and
veracity/authenticity
of learner evidence
– viva, presentation,
demonstration etc
Incorrect assessment
decisions are returned to
tutor to be revised within
a timeframe and clear
guidelines
All activity to be recorded
and to take place BEFORE
final grades are issued to
learner
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Grading an assignment
When designing an assignment it is key that you set the
level of expectation for learners and provide guidance
related to the kinds of evidence that they should be
producing. Assignments will not, ideally, require a uniform
response, otherwise you will have difficulty in assessing
across the range of grading criteria – differentiated learning
would be constrained. Learners should have the freedom
to develop their own responses within the demands of the
learning outcomes and grading criteria.
When grading an assignment it is good practice to use
a form such as that shown on pages 73 and 74 (this is
available on the CD-ROM in your Specification Pack).
Alternatively, you can devise your own assessment
record sheets, but these should always allow space for
feedback to learners on their performance against the
criteria. It is also good practice to have space for learners
to comment on their own work. It is important to give
learners positive feedback that tracks and records their
learning journey and achievement but also identifies areas
for improvement. This is very valuable for learners who
have missed criteria and need further encouragement and
direction to achieve these criteria.
Learners normally receive feedback after each assignment
has been assessed and internally verified.

Commenting on learner work
It is common practice not to amend learner scripts
or write comments on drawings and design work
or in sketchbooks. The use of sticky notes, separate
papers with commentary and other means is
acceptable.

Maximising learner achievement
Unit grades need not be submitted to Edexcel until
the centre wishes to claim certification. Learners
should have every opportunity to obtain the best unit
grades they are able to achieve.
Learners could be encouraged to tackle criteria
that they have missed or areas in which they are
weaker in understanding and achieving via newly
designed assignments. Mini-assignments or a
second opportunity to meet the criteria in a fresh
way are good educational practice. Newly designed
assignment briefs must be internally verified before
issue to learners.

Key points
• Always use the specification document and crossreference learner evidence to the learning outcomes,
unit content and the unit’s assessment and grading grid
to ensure that the criteria specified in the assignment
are fully met. For merit and distinction grades, the
decisions should not be based on the quantity of
evidence presented but on its quality (in meeting the
grading criteria).
• The guidance section of each unit specification will
assist you in reaching a decision. Delivery teams will
find that standardisation prior to major unit assessment
will be very useful in setting the standard of individual
assessors’ decisions. Use of a sample of learner work
across the grade boundaries, especially if there are
‘cusp’ decisions, is the best way of setting the team
standard. This activity builds confidence among the
assessor team. A post-standardisation session can be
very useful for further discussions on the quality and
standard of the work that has been assessed, and it
provides an opportunity for internal verification to take
place before grading decisions are confirmed to learners.
• Good feedback can identify the way that learners can
achieve a higher grade, and positive feedback will assist
learners who may be diffident about gaining more than
a pass grade, which is a common problem with learners
who are only prepared to do the bare minimum to
pass. Assessors can encourage learner self-esteem and
confidence by setting clear expectations. The feedback
section can also provide learners with an individual
learning plan, giving clear targets for completion, with
dates and deadlines.

Improving grades
In general, BTEC units expect a gradual improvement
in grades over the progress of the course as
learners become more familiar with the degree of
independence and self-responsibility that is required
to meet the higher grading criteria.

For an example of a graded assignment, see
pages 73–74.

Assessment and grading

Internal verification of
assessor’s comments
Once assignments have been graded, the internal verifier
should sample these to ensure that the assessor is:
• conducting assessment in a fair and equitable way
• using the specification document
• using grading criteria
• checking the veracity and authenticity of learner evidence
through vivas, presentations, demonstrations etc.
Centre teams can hold standardisation sessions to
establish the veracity and accuracy of the team’s
assessment decisions.

Any incorrect assessment decisions will be returned to
assessors to be revised within a timeframe. Where the
internal verifier deems the assessment decisions to be
invalid, there must be dialogue between assessor and
internal verifier to discuss the issues raised. This dialogue
should be documented on the internal verification form,
together with the action to be taken and the resulting
grading outcome. There must be a clear audit trail of the
closing of the ‘quality loop’.
All activity should be recorded and should take place
before final grades are issued to learners.

For an example of an internal verification form for an
assessor’s decisions, see page 75.
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Frequently asked questions

Frequently asked questions

How many assignments should there be?
As many as are necessary to assess the unit. Determine
the most appropriate assessment strategy for the unit,
taking into account the ability of your cohort of learners,
the requirements of the unit, local resources and your
imagination as tutor.
If you set too few assignments (by, say, adopting the oneoff project approach), you can place too much reliance on
large pieces of evidence that may only be available late in
the programme. These large assignments can be hard to
assess and difficult to put right if things go wrong.
Too many assignments put a burden on both you and the
learners. This can lead to fragmentation of the unit. The
unit content, outcomes and grading criteria have generally
been produced to provide a coherent package. As such,
the assignments should, wherever possible, maintain the
coherence and links between the outcomes and grading
criteria of the unit.

When should assignments be set?
There are two issues here when considering timing. First,
be aware of the possibility of assessment overload – when
there is a bunching of assignment deadlines across
a number of units at any point in the programme. To
avoid overload, detailed planning needs to take place at
programme level to spread the assessment load. Second,
there is the issue of identifying the most appropriate place
within the unit for the assignment. This will be determined
by a combination of the nature of the unit and the way the
outcomes link together plus the overall approach taken to
teaching and learning.
As a third consideration, if you are aware of the timing of
external quality checks, it is good to prepare for this early
in the year by setting some assignments and assembling
all learner work. This will take away any pressure on your
delivery and assessment.

Can tests be used?
Any valid method of assessment can be used, and this
includes tests in the appropriate place. However, the
assessment must be made against the grading criteria set
within the unit, and this equally applies to tests as well
as any other method. The overriding issue is the need to
prepare assessment instruments that are fit for purpose,
challenging and vocationally relevant, and that provide a
vocational focus that will interest and engage the learner.

Pacing your learners
Using Unit 2: Communication Skills for the Creative
Media Sector as an example, the outcomes and
assessment criteria can either be covered through
three assignments as shown in the unit specification,
or you can set a number of assignments dealing
with smaller, bite-sized chunks, which may be more
appropriate if evidence is going to be linked with
several units throughout the course.
A developmental delivery pattern where this unit
might underlie other units will allow your learners
to grow their confidence and understanding and to
show that they can achieve higher grade criteria.
Some learners with limited ability will achieve
consistent pass level results, but will also see a
definite improvement in the quality of their work.

What if the work is handed in late?
Deadlines are an important aspect of any work. In general,
time deadlines should be given for the end of the unit.
Centres need to inform learners about their policy towards
late work. If a learner hands in work late without prior
negotiation, then the centre may decline to mark it. If the
centre marks the work, then all grades applicable to the
unit must be considered. In this case, the learner must
not be punished for late work. As these programmes
are vocational, some assignments will not permit late
submissions, such as those that involve the performance
to an audience or production of a newspaper.

How can learners be encouraged to achieve
more than just a pass?
The assignment design, guidance and support are all
important factors in getting learners to achieve at the
highest possible level. It must be recognised that learners
do have choice and, if they make a conscious and
informed choice to only achieve at pass level, then there
is probably very little anyone can do. However, experience
shows that learners who become fully engaged in their
BTEC programme – understanding its interim and varied
assessment model, the importance of tutorials and clear
recording of grading criteria that they have achieved – will
be encouraged and will aim higher.

What if a learner doesn’t achieve a pass?

Example of an assessment plan for
two assignments

Feedback and support should be provided to ensure that
the learner is aware of any failings in the work presented
for assessment, and is then given the opportunity to rectify
these failings through some means (such as reworking
material, taking advantage of a further assessment
opportunity etc).

Unit assessment plan for two summative assignments
Time

Content
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Assignment 1

If the learner has not attempted assessment, then the
programme team could indicate that the unit/course had
not been completed by the learner, and in such cases the
qualification certificate would be withheld.

Assignment 2

How many times can a learner rework or resit
an assignment?
A B

C D

E

The first assignment covers the first outcome and
has an initial deadline for feedback indicated at A.
If this deadline is met, the work is reviewed and
detailed feedback provided to learners at B.
Learners can then rework the evidence, based
on the feedback provided, and resubmit for final
assessment at E.
The deadline for feedback on Assignment 2 is
C, with feedback at D and final submission for
assessment also at E. To encourage learners to meet
the deadlines, work submitted after point B will only
be assessed and then returned with feedback at D.
Learners’ work is only ever double handled using
this process but it does provide learners with an
opportunity to reflect on their work and achieve at
the highest possible level.
Concerns about the advantages in this system
for those learners who take more time to achieve
are balanced out by the advantages gained by the
informed feedback and, possibly, the removal of
the work burden for those who meet deadlines.
What this system does achieve is that it encourages
learning based on sound assessment decisions.

The issue here is the validity of the assessment instrument.
If a learner is simply going round and round on a single
task or activity brief, then the validity of the assessment
must come into question and the tutor should consider the
need for an alternative assessment instrument.
If the assignment is prompting learning, then that is what
the course is about in the first place and therefore rework
is to be encouraged whenever applicable.
The final assessment evidence simply needs to be a valid
and reliable measure of the learner’s current level of
achievement against the outcomes and criteria of the unit.

Improving grades
Lack of achievement can usually be attributed to
poor attendance and the production of no work or
inadequate work for assessment. You will need to
monitor hand-in dates and ensure that learners are
coached in time management. Ongoing assessment
through teaching tutorials and portfolio reviews
using the unit assessment criteria can highlight
weaknesses in performance that can be addressed
through ILPs.
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Appendix: A sample assignment
A sample assignment follows for Unit 2: Communication Skills for Creative Media Production.

All assignments you set for your learners must be
internally verified
It is intended that sample assignments are used
as examples of good practice. However, they
may not be entirely appropriate for every learner
in every centre. You are advised to make suitable
amendments to sample assignments in response to
your own centre’s requirements to meet the needs
of your learners. All sample assignments used,
whether amended or not, must be internally verified
by a suitable person at your centre.

The assignment that follows is just one example of how
a vocational assignment might be designed to cover the
criteria for Unit 2: Communication Skills for Creative
Media Production. In this case all assessment and grading
criteria are covered in one assignment. Alternatively the
learning outcomes for this unit could be assessed through
separate assignments as follows:
• Learning outcome 1 (P1, M1 and D1) could be targeted
in an assignment that requires learners to gather
information from written sources, as they might do if
conducting research for either media productions or
essays.
• Learning outcome 2 (P2, M2, D2 and P3, M3, D3) could
be targeted by asking learners to respond in writing
to any kind of vocational brief, focusing on ensuring
that they use the correct style and content. Learners
should be asked to review and improve their work,
paying particular attention to spelling and grammar, and
providing draft and final copies for assessment.
• Learning outcome 3 (P4, M4, D4 and P5, M5, D5)
is particularly concerned with a client pitch and a
learner’s ability to convey ideas and concepts in an oral
presentation. This learning outcome will require some
form of tutor observation record to be produced, and
could also be filmed and copied for external verification
purposes. Learners should be rewarded for showing
creativity and ﬂair within their presentations, ensuring
content is structured and relevant. Attention should also
be paid to presentation styles, such as confidence, tone
and pitch, and overall ability to engage the audience.
Rather than assess this unit in isolation as shown here,
assessment evidence for this unit could be drawn from

the whole programme. For example, P2, M2, D2 and P3,
M3, D3 could be linked to a unit that requires learners to
produce the magazine (or other media product). Similarly,
criteria P1, M1, D1, P4, M4, D4 and P5, M5, D5 could be
assessed in a ‘research a subject’ and ‘pitch a production
idea’ scenario/assignment that incorporates criteria from
other units. Explore such links to other units to cement
learner skills and understanding and their full achievement
of the criteria for Unit 2.

Sample assignment front sheet
This front sheet must be completed by the learner where appropriate and included with the work submitted for assessment.

In the assignment that follows the learner does not achieve
the distinction criteria. Rather than have them improve
their existing work for this assignment, the tutor could
devise new assignments that target these criteria alongside
criteria from other units. Integrating assessment in this way
allows for greater learner achievement overall.
The sample learner work presented on pages 54–71 is
an extract of the work that would have been produced
for this assignment. For Task 1, a portfolio of evidence
should also include copies of information this learner has
gathered during his research (printouts, screen grabs etc),
with annotations to explain which pieces of information
were particularly relevant and useful for this assignment.
This evidence would include, for example, the learner’s
collection of competing magazines, copies of any blogs
and internet discussions on graffiti and laws of copyright,
and guidance found by the learner on InDesign software.
A collection of this type of evidence is required to fully
meet P1.
The work for Task 2 would be supplemented by additional
material in the learner’s portfolio, such as evidence
that the learner has checked his work using a spell
check function (perhaps by showing screen shots of the
uncorrected version) and by proofreading (by perhaps by
showing some amends the spell check missed marked up
by hand).
All learners are different and will approach their
assignments in different ways
The sample assignment that follows shows how one
learner answered a brief to produce work towards
achieving pass, merit and distinction level criteria.
The learner work shows just one way in which the
criteria can be evidenced. There are no standard or
set answers. If your assignment is fit for purpose,
and if your learners produce the required evidence
for each task, then they will achieve the grading
criteria covered by the assignment.

Learner name

Assessor name

Mike Rogers

Simon Roberts

Date issued

Completion date

Submitted on

5 January 2011

9 February 2011

9 February 2011

Qualification

Unit

BTEC Level 3 Diploma in Creative Media Production

Unit 2: Communication Skills for Creative Media Production

Assignment title

Create your own magazine

In this assessment you will have opportunities to provide evidence against the following criteria.
Indicate the page numbers where the evidence can be found.
Criteria
reference

To achieve the criteria the evidence must show that
the learner is able to:

P1

use appropriate techniques to extract relevant information from
written sources

M1

use appropriate techniques to extract information from written
sources with some precision

D1

use appropriate techniques to extract comprehensive information
from written sources

P2

present a media production report which conveys relevant
information

M2

present a structured and detailed media production report which
conveys information and explains conclusions with clarity

Task no.

Evidence

1

a) Research plan
and summary
of information
extracted
(pages 1–6)

1, 2

a) Research plan
b) Draft proposal

D2

present a well-structured and substantial media production report
which conveys information with precise exemplification and justifies
conclusions with supporting arguments

c) Final proposal
d) Draft
treatment
e) Final
treatment

49

50

Teaching BTEC: BTEC Level 3 Nationals in Creative Media Production

Appendix: A sample assignment

2

b) Draft proposal

P3

review reports to make changes with occasional beneficial effects

M3

review reports to make changes with frequent beneficial effects

c) Final proposal

D3

review reports to make changes with consistently beneficial effects

d) Draft
treatment
e) Final
treatment

P4

deploy and manage appropriate technology to pitch a media
production proposal

M4

deploy and manage technology to pitch a media production proposal
effectively and with some imagination

D4

deploy and manage technology to pitch a media production proposal
with creativity and flair and to near-professional standards

P5

employ appropriate forms of address in a media production pitch to
communicate ideas

M5

employ forms of address in a media production pitch to
communicate ideas effectively

D5

employ forms of address in a media production pitch with flair to
communicate ideas with impact

3

f) Notes for my
pitch
g) Script
h) PowerPoint
presentation

3

f) Notes for my
pitch
g) Script

Date: 9 February 2011

Unit 2: Communication Skills for Creative Media Production

Qualification

BTEC Level 3 Diploma in Creative Media Production

Start date

5 January 2011

Interim deadline

2 February 2011

Deadline date

9 February 2011

Assessor

Simon Roberts

Assignment title

Create your own magazine

The purpose of this assignment is to:
use communication skills in planning, proposing and pitching an idea for a media production.
Scenario
You have been commissioned by a publishing company to come up with ideas for a new magazine for the teen market.
The company is interested in broad appeal but also realises that there may be some niche areas of interest that have yet
to be exploited that might become the next big thing.

i) Tutor
observation
record

You will need to come up with a feasible idea and conduct some detailed research, before preparing a proposal and
treatment and, finally, pitching your idea to the publishing company.

I certify that the work submitted for this assignment is my own and research sources are fully acknowledged.

Mike Rogers

Unit title

h) PowerPoint
presentation

Learner declaration

Learner signature:

Sample assignment brief

Task 1
Generate initial ideas for your magazine and conduct research into their viability. To do this, first draft a research plan to
outline possible sources of information that will help you to develop your magazine idea.
Next, look at different sources of information (for example, the internet, books and similar magazines that are currently
available) to gain a better understanding of the teen magazine market and patterns of consumption. Show how and
where you have extracted information from these sources by annotating your work and producing a report that
summarises:
• the sources you used to find information
• the information you extracted from each source
• how and why the information was relevant
• how you will use the information to create your final product.
Be sure to write a final conclusion detailing how relevant you found the whole process and be sure that you have
included a range of sources. The information you gather must be targeted and relevant to your ideas and will form the
basis of your proposal and treatment (Task2) which you will present to the publishing company.
This provides evidence for P1, M1, D1 and P2, M2, D2
Task 2
Now that you have conducted your research and have an idea for your new magazine it is time to create your proposal
and treatment.
1 Write up your proposal using a relevant format and introduce/convey your ideas for the new magazine. Be sure to
include details of how you arrived at this idea and reference your research findings to support your comments.
2 Review that proposal, noting changes and improvements that could make it more detailed and ready to be drafted into
a treatment. Be sure to check your grammar and spelling.
3 Using the notes you have made for proposed changes, draft a treatment that provides a more detailed account of your
product, its contents, style, format, layout, target audience, distribution and intentions. You will need to check your
treatment to eradicate errors and ensure clarity of expression.
This provides evidence for: P2, M2, D2 and P3, M3, D3
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Task 3
Once your treatment has been approved and signed off by your tutor you will need to prepare a presentation to pitch your
idea to the publishing company.
1 You will need to select an appropriate format to present your ideas, and you must include all relevant information from
your treatment, as well as adding creative touches such as links and animations.
2 You may also wish to produce a handout for the audience that outlines the ideas in your presentation.
3 You will need to prepare a script or some cue cards to use during the presentation to ensure that you know what you
are saying and when.
4 During the presentation you must present your concept to the client clearly and persuasively in order to convince them
to commission your idea.
5 At the end of the pitch you must hand in all copies of your work to your tutor for assessment.

Sample internal verification of assignment brief
Qualification

BTEC Level 3 Creative Media Production

Unit

Unit 2: Communication Skills for Creative Media Production

Assessor

Simon Roberts
Internal verifier checklist

Comments

Are accurate programme details shown?

Y

Are accurate unit details shown?

Y

Are clear deadlines for assessment given?

Y

Is this assignment for whole (W) or part (P) of a unit?

W

Are the assessment criteria to be addressed listed?

Y

Does each task show which criteria are being addressed?

Y

Are these criteria actually addressed by the tasks?

Y

Is it clear what evidence the learner needs to generate?

Y

Are the activities appropriate?

Y

Sound activities appropriate to the materials learners
are required to generate.

Is there a scenario or vocational context?

Y

An interesting scenario that livens up the subject area.

Are the language and presentation appropriate?

Y

Good use of vocational language.

Is the timescale for the assignment appropriate?

Y

This is a realistic timescale for Level 3 learners.

Overall is the assignment fit for purpose?

Y

This provides evidence for P4, M4, D4 and P5, M5, D5
Final assignment evidence
• Research plan
• Copies of information you have gathered, with annotations
• Report detailing extracted information.
• Completed and draft versions of the proposal and treatment showing the process of review and the improvements
made to both documents.
• Tutor observation record for the pitch (a video recording of the pitch could also be provided).
• Presentation materials, including handouts (if used), scripts/cue cards.
Sources of information
Books
Bradbury, A. – Successful Presentation Skills, 3rd edition (Kogan Page, 2006) 9780749445607
Condrill, J. and Bough, B. – 101 Ways to Improve Your Communication Skills Instantly (GoalMinds Inc, 1999) 9780966141498
Cottrel, S. – Critical Thinking Skills: Developing Effective Analysis and Argument (Palgrave Macmillan, 2005) 9781403996855
Hargie, O. – The Handbook of Communication Skills, 2nd edition (Routledge, 1997) 9780415123266)
Mikulecky, B. and Jeffries, L. – More Reading Power: Reading for Pleasure, Comprehension Skills, Thinking Skills, Reading Faster
(Pearson, 2003) 9780130611994
Websites
www.mindtools.com: free online tools that help you develop essential communication skills and techniques.
www.learndirect.co.uk: government website with links to online courses.
www.bbc.co.uk/keyskills: online resources for practising communication skills.

Simon Roberts

Signature

Simon Roberts

Internal verifier

John Talbot

Signature

John Talbot

Tasks have been clearly tracked to grading criteria.

* If “No” is recorded and the internal verifier recommends remedial action before the brief is issued, the assessor and
the internal verifier should confirm that the action has been undertaken.

This brief has been verified as being fit for purpose
Assessor

Whole unit assessment.

Date

29 September 2010

Internal verifier

John Talbot

Signature

John Talbot

Date

29 September 2010

Action required:
Date

No action required for this assignment

29 September 2010

Action taken:

NA
Assessor

Simon Roberts

Signature

Simon Roberts

Internal verifier

John Talbot

Signature

John Talbot

Date

29 September 2010

Date

29 September 2010
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Sample learner work

Sample learner work: page 2

The learner work that follows for Tasks 1 and 2 is an extract of the work the learner produced for these tasks.
(see page 48 for more information).
Questionnaire responses

Sample learner work: page 1

Here are the results of the questionnaire:

Task 1: Research plan + summary of information extracted (a)
Initial ideas
Most teen interest magazines seem to have similar contents in terms of giving away free stuff and information
on celebrities or events that are of interest to the audience.
I like the idea of looking at the specialist genre and working on a magazine that will celebrate graffiti and
street art, allowing teens to get more information about and get involved in the scene.

Teen girl – fashion,
gossip, horoscopes, famous
people, freebies

Specialist interest –
advice from experts, reviews,
freebies, events calendar

Male

12

Age
10-13

14-16

6

17-19

11

Some of them

3

Do you like graffiti?
Yes
7
No

10

Do you think that graffiti is vandalism?
Yes
5
No
5
Depends

20-25

4

20+

2

7

15

What do you think about designated places for graffiti (‘legal walls’)?
Good
22
Bad
3
Don’t Care
0
Would you consider graffiti as a form of art?
Yes
22
No
3
Some of them

0

Do you know any graffiti artists?
Yes
7
No
18

Teen
Magazine
Genres
Music – bands and artists,
news, concerts and events,
competitions, freebies

Gender
Female 13

Do you like to draw?
Yes
11
No
Gaming –
cheats, reviews,
Top 10 rated, freebies

Areas to research
Look at:
• designs and layouts of magazines to get a better idea of style and content
• similar magazines in a specialist (artistic) genre – how do they appeal to the audience and what do they
include?
• creating a questionnaire to see if the idea appeals to a teen audience
• street art in the local area as well as nationally and see what could be included
• copyright issues and whether I would be able to publish work I can’t track down the author of
• legality of graffiti and its popularity in today’s culture.

Primary research
Questionnaire

I had to conduct a questionnaire in order to get enough information on what people are interested in. I had
to check if it is worthwhile to even start my production. It was a very important part of my research because
it gave me an idea what I should focus on, how much do they know about the subject of my magazine, what
would they want my magazine to include. I also had a chance to get to know some of the graffiti artists that
I did not know before. Thanks to the questionnaire I had a possibility to narrow down my target audience. It
helped me to cut out or put some more bits into my magazine. It gave me the idea if people are interested in
graffiti-making and if they are doing it already how would they describe themselves (amateur, professional,
etc.) which gave me an information on how I could make it suitable for all of those stages.

5

Sometimes

9

Have you ever tried to make graffiti (including on paper)?
Yes
9
No
16
If yes, at what stage do you think you are?
Amateur 5
Advanced 4
Professional

0

Would you like to learn how to create graffiti?
Yes
11
No
14
Would you buy a magazine about graffiti?
Yes
7
Maybe 5
No

13

If so what sort of things would you like to see in it.
Comments:
“I’d like some good tutorials, theres nothing on the internet except using computers”
“It’d be kewl if it had interviews famous graffiti artists”
“I wanna know how to get involved in big graffiti projects”
“How not to get caught – lol”
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I looked on the internet and in magazines and found the following stuff that was useful to me for preparing
my Treatment. I’ve copied and marked up the original articles which I can supply as an appendix to my
research.
The following quote is from an article about the council pulling down a ‘legal’ graffiti wall in coventry.
“One local resident called the graffiti wall ‘public art’ and referred to it as ‘better than much of the
stuff you see in galleries.’ Another said that the demolishing of the wall would be ‘a loss to the local
community’.
When we talked to one of the artists who has been integral in developing many of the larger graffiti
‘murals’ he described how graffiti art differed from vandalism; ‘the buildings were abandoned and we
turned them into works of art. The sort of people who just spray tags in public places are vandals.’
www.coventrychronicle.co.uk
One of the most famous graffiti artists is Banksy, though his work has also sometimes been described as
vandalism as he creates it in very public places. However even Banksy’s graffiti art has been subject to
vandalism. It was reported that one of Banksy’s murals in Park street, Bristol was ‘defaced by vandals who
splattered the image with blue paint sometime during the night.’ (Bristoltoday.co.uk)
I contacted http://graffiti.org who have some great information on their website about why graffiti is popular.
It says that in some communities there are classes teaching graffiti!
I also tried to find information on the target market for my magazine.
“Despite the emergence of the internet, magazine remain a popular media form, and many specialist
magazines still thrive in niche markets”
www.Mediamagazines.com

Similar products

One part of my research was to look at similar products. I had to buy some magazines to see what features
are significant for that type of magazine (teenager based, single interest, colourful, artistic, etc). It gives
me also an idea on how much should I charge for it. Most of the magazines are around £4–5. Also the
front covers gave me some inspiration on what teenagers and young adults are attracted to. The amount of
pictures and text was also similar. Deeper research into similar products also assured me that there is no
such product like mine so I think I found a gap in the market.

Product research
I came across the following specialist magazines:
Fused magazine
i-D
STEP Inside Design
JUXTAPOZ
spex

Internet

I needed to find out if graffiti was covered by the laws of copyright and if it was if I would be able to reproduce
it. There are many discussions and blogs about this on the internet, most of which centred on the legality of
graffiti and whether or not it could be covered at all by copyright laws. The official UK Copyright website didn’t
really cover this but did say that copyright covered all artistic works including art, and graffiti, even illegal, is
an art form.
The best solution I found was on the website listed below and I was able to conclude from this that I would be
able to reproduce photographs of graffiti as long as I entered in the text below, which will help me get around
this problem whilst covering me legally for displaying images of original artwork that isn’t mine.

“Teenage males offer largely untapped potential for publishers.”
http://www.marketweek.co.uk

‘Copyright owner of artwork unknown – uncommissioned artwork. Please advise if you are the copyright
owner or know who they are.’

From these two quotes I believe that there is a market for my magazine.
http://www.unimelb.edu.au/copyright/information/fastfind/artistic.html

Secondary research
Internet

1 Graffiti in Coventry
I needed to find some information on graffiti in my hometown in order to have some basic knowledge on
where I stand. I needed to know where I could find graffiti, where some legal walls are and what are the
legal restrictions in Coventry according to this type of art. I found some really nice locations and some
graffiti artists which I will be able to use in my project.
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4 How to use InDesign software
I am not that familiar with design software so I had to look for some help on the internet. I found some
tutorials and lessons on how to use InDesign so it will save me time and money because in real life I
would have to hire a designer and after these quick lessons I can do it myself.
5 Magazines
Apart from looking at similar products I had to research what the magazine should include, how it should
look, how to lay out the content page and what I should I write on the cover to make it more eye catching.
All of this information is very helpful and timesaving because if I did not find them on the internet I would
have to conduct another questionnaire on how do you think magazines should look like and I would
probably get too many answers which would just confuse me. I wanted to find (and I did) just a short and
brief list of what I should include, what is necessary and what is not.

Cover ingredients

I was looking into places where graffiti could be found around our area and had seen these boards up
around the rugby stadium, I wanted to know if these had been put up there for a purpose or if they had
been ‘vandalised’.
As you can see in my research below I discovered that they were legal, this is a real boost to the graffiti
scene and an acknowledgement by the local council that this is a kind of art form. I have thought about
covering this in the contents of the magazine and may follow this up by interviewing the people involved
and highlighting the positive aspects of all this. I will see how well my pitch goes first and will then
consider the detail of my contents a bit more, fine tuning my article ideas so to speak.
Blog on local Graf website
Question
Hey, can anyone tell me if the wooden boards covering the entire perimeter of the
Rugby Stadium r legal? I guess they r only temporary??
Response
The boards are temporary because of the development at the old college next door.
But the timescale is massive, they’re not going any time soon. I was involved in
securing the boards and artists have direct permission from the main man. Plenty of
public attention.

2 Well-known UK towns – Graffiti scene
My first issue is going to be Coventry-based but I had to find some other towns for next issues. I found
that Northampton had an illegal graffiti gallery, which was well known across the whole of Europe. It is
also a good selling point that the UK has some well-known places. It could help if I wanted to expand my
magazine to the other countries. It also proves that British graffiti culture is very strong so I will definitely
find an interest in my product.
3 Well-known UK artists – Graffiti scene
One of the topics that my magazine will cover is graffiti artists. For my first issue I wanted someone who
is British but known worldwide. I decided to go for artist called Banksy. He was mentioned a few times
in the articles in some other countries. I found an article on him in the New York Times so it means they
know him everywhere. It also proves (just like Northampton’s illegal gallery) that the popularity of graffiti
in Britain is still growing. This information helped in my pitch. It gave me a support to say that there is
definitely an interest in graffiti in this country so I will sell my product without any problems.

I consulted the following website: www.magforum.com/cover_secrets.htm. This looks at a front
cover from Cosmopolitan magazine, and gives a chart to describe the ingredients of a front cover.
The chart was very helpful as it showed me how to deconstruct a magazine front cover, highlighting
what the relevant elements are that I will need to include in my magazine, even if it is going to be in
a different genre I will need to consider what it is that the reader will expect to see, the codes and
conventions if you like of magazine production.
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Task 2 : Proposal (evidence b–e)
b) Draft proposal
Outline of production
I am going to make a print production. It is going to be a magazine cover, content
page and article page. My magazine is going to be a graffiti fan magazine. I am
going to include there some tutorials, tips etc. Mu idea is to create magazine
which could be for professionals as well as for amateurs who would like to start to
create urban art.

Purpose of production
The purpose of my production is to show that graffiti is not always vandalism.
It can be a kind of art when made in designated area and it is not offending
anyone. Another purpose is to encourage people to do something creative with
their time. As I said I want it to be a magazine for everyone from beginners to
advanced artists. And as it is a magazine the obvious purpose of it is to ear
money. Shops (selling like sprays etc) can earn money on that project as well
through advertising in my magazine.

Target audience
My target audience are mainly young people in age between 10–25 with some
exceptions in both boundaries. But this I am going to focus on this age group.
I believe that more boys are interested in graffiti making than boys so I have to
make the magazine attractive especially for boys because boys will not like it pink
where girls interested in urban art won’t mind a magazine created with boys in
mind.
So basically my typical consumer is boy/men in age of 10–25 interested in graffiti
art, amateur or professional, probably in subculture connected to urban art.

Cast
I am going to need only few people to be models for tutorials of graffiti making
and maybe in photos shoots in front of graffiti already existing. I am going to
work with David because he is really interested in graffiti art style and he can
make some simple but very attractive ones so it would be good for first issue as a
starting point.

Meaning
My aim is to interest people in the form of art represented by graffiti and to show
it in other way than horrible vandalism.

Locations
Most of my shots are going to be in closed space probably in David’s room or my
own. I will have to find a nice graffiti in town for the picture for the cover and for
an illustration to article and others needs.

c) Final proposal
Outline of production
I am going to make a print production. It is going to be a graffiti magazine with
a contents page and article pages. My magazine is going to be a graffiti fan

Needs to be more detailed.
I need to include:
• Why I am doing this genre
• More on content
• Check spelling and
grammar – I have to
be more careful to pick
up simple typing errors
like “Mu idea” here and
“to ear money” in the
paragraph below
I need to bring this together
more and check the content.
I need to be more specific
about what I want to put
in it and what I want the
audience to get from it.
I’m happy with my initial
ideas on the target audience.
I need to look in more detail
at the results of my research
and check I have my facts
right here when it comes to
my treatment. I really need
to check the grammar too, I
can see mistakes here when I
say “people in age between”
and “my typical consumer is
boy/men in age of…”.
These last three sections
need bringing together and
I need to include a lot more
detail about each bit.
I will need to make my ideas
more obvious and try and
sell them to the client.

magazine because I feel that there is a gap in the market for this type of product;
my questionnaire results showed that a lot of people from different age groups
will be interested in this type of thing. I am going to include some tutorials, tips
etc. My idea is to create a magazine that could be for professionals as well as for
amateurs who would like to start to create urban art.

Purpose of production
The purpose of my production is to show that graffiti is not always vandalism.
It can be a kind of art when made in designated areas and it is not offending
anyone. I found out that it should be OK to print this art as long as I fully and
clearly credit the artist that created it. Another purpose is to encourage people to
do something creative with their time.
As I said I want it to be a magazine for everyone from beginners to advanced
artists so another aim is to develop skills of those less familiar with the
techniques. And as it is a magazine the obvious purpose of it is to earn money.
Shops (selling like sprays etc) can earn money on that project as well through
advertising in my magazine.

Target audience
My target audience is mainly young people aged between 10–25 with some
exceptions in both boundaries. But I am going to focus on this age group. I
believe that more boys are interested in graffiti-making than girls so I have to
make the magazine attractive for boys because boys will not like it pink whereas
girls interested in urban art won’t mind a magazine created with boys in mind. So
basically my typical consumer is boys/men aged 10–25 interested in graffiti art,
amateur or professional, probably in subculture connected to urban art.

Other details
Cast

I am going to need only a few people to be models for tutorials of graffitimaking and maybe in photo shoots in front of already existing graffiti. I will use
models that fit the culture and style of the magazine, making sure their dress is
appropriate and will appeal to the target audience. I am going to work with David
because he is really interested in graffiti art style and he can make some simple
but very attractive ones for the tutorials, he is also involved in the scene and looks
the part. I think it would be good for the first issue as a starting point.
Meaning

My aim is to interest people in the form of art represented by graffiti and to show
it in other ways, not as horrible vandalism. I want to encourage a positive image
and also encourage the readers to get involved in more legal forms of graffiti by
providing details of organised events and locations nationwide. I really want to
discourage the current negative stereotype associated with the scene.
Locations

Most of my shots are going to be in enclosed spaces probably in David’s room
or my own, this will be for the tutorial shots as I can control the lighting etc. I
will have to find some nice graffiti in town for the pictures for the cover and for
an illustration of articles, I will need to check for lighting conditions and find
bold grafs that aren’t too badly faded as I don’t want to spend too much time
Photoshopping the work, I also need to find ones relevant to my article so I need
to spend quite a bit of time on recces.
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d) Draft treatment
Introduction
My fifth idea is to create a magazine about graffiti. Its title would be ‘Tagger‘. It is
going to be a tutorial- how to make graffiti as well (something similar to the ‘howto-draw-manga’-type thing). It would be printed out every fortnight.
My aim is to create something which would be suitable for people already
common with the topic of graffiti and confident in making it as well for people
who are beginners and amateurs in creating urban art. My other purpose of the
magazine is to show that type of art in different light to which people are used to.
I would like to convince people that graffiti is not always vandalism. Like I already
mentioned it is going to be ‘how-to...’-type of magazine which is very popular
nowadays. There are some magazines on how to draw people, landscapes and
other things but there are based o the idea of fine art not very popular among
young people. The other one is ‘Draw!’ which is an American magazine on
drawing cartoon characters.

The entire style and layout
of this needs to be improved
as does the spelling and
grammar, I have obviously
speed typed this and made
quite a few mistakes.
MUST BE MORE FORMAL!!

I’m still making typing
errors… This should read
“but they are based on the
idea”

My magazine would be on shelves every two weeks because I know on my own
experience I do not like to wait whole month for a magazine which I like. Every
week would be too frequent because it gives me too little time to complete
complicated magazine which has to be very detailed in graphics as it is an artistic
magazine. Most of the time spend would be on the visual aspect of it.
I would like it to be sold in every possible place just to attract as much people as
it is possible because it is a new magazine so people need to get familiar with it
and get used to it. I would sell it in all of the big supermarkets, newsagents, most
of the smaller shop chains like ‘Spar’.
I do not think there is huge competition because while I was doing my research
I was looking for similar products but the only one I found was ‘How to draw
manga’ and ‘Draw!’ which is being sell in US so both of them do not really have
much to do with graffiti. Apart from that I was looking through some of the
magazines for teens and young people and I found out that most of them were
targeted to girls. The only magazines which were somehow aimed at boys were
game magazines and as far as I know most of the subcultures have their own
magazine and I think I found a gap in the market as there is no such product as
mine.

My first thought about my target audience was that it is going to be a group of
young people at age of 10–25. But after considering all of the characteristics
of people in smaller groups like 10–15, 16–20 and 21–25 I decided to cut my
main group to 15–25 because children under 15’s might use graffiti in different
way than I want to present it which would totally ruin my whole project. They are
less responsible than over 15’s so parents would not appreciate the idea of the
magazine encouraging their children to the act of ‘vandalism’. As the group of
15–25 is more mature there is a chance they will understand how to create this
art without hurting anyone. So my typical customer would be a boy/man in age
of 15–25 interested in the idea of graffiti whether amateur or already familiar
with that style. There would be obviously some exceptions in the gender so I am
counting on attracting some girls as well. As my magazine is going to be design
with boys on mind I think that it would be interesting also for girls because if they
are interested in urban art they might be a tomboy type or they will be just openminded so they will not really pay attention to the design but to the content.

This is also too cluttered
and needs breaking down.
Will also include results of
my questionnaire to back
this up.

Proposal
I am going to produce between 3 and 8 pages of graffiti magazine. This will
include cover page, content page and some article pages. I would like to make
one tutorial article and one article about graffiti itself or about graffiti artist.

As I am living in Coventry I decided to focus on graffiti placed in my area as
they will be accessible. It might also work as a first issue so it could be said that
in next one there will be works from different town. Because I chose my area
to work in I had to conduct a research about graffiti in Coventry and neighbour
towns to see where I can find them and what council and inhabitants thinks
about urban art. My secondary research includes pictures of graffiti in Coventry
area and some positive articles about them as well as negative ones. My primary
research includes questionnaire about people thoughts of graffiti and I had to
find someone who is familiar with this kind of art work to help me with tutorials
and give me some instructions on what is interesting and what would be
attractive to urban art fans.

Distribution

Target audience

It might be better if I say
“from my own experience” or
“in my own experience”
I need to be clearer about
where and what format.
Again quite a few errors, I
am also starting to rethink
the regularity, maybe I will
look at monthly publications
in more detail.

The cover will have to include a title (‘Tagger’) which will have to be quite catchy
and list of the main articles in the magazine to attract the potential customers.
It will have to be quite colourful and it must include a picture of graffiti so the
customer knows straight away what this magazine is about. I will have to take
care of the obvious parts of the cover like issue number, date, and bar code
as well. My target audience are young people (15–25) so I have to use fonts
which would not be too boring but also not too childish. On my content page I
will have to list all my articles and maybe write more about some of them just
to interest the reader. On the content page I am going to include contact details
and probably some adverts and maybe a contest. The next few pages would be
based on articles. One of them will be a tutorial how to make graffiti. I want to
start the magazine with the graffiti on paper not on the wall because my target
audience include amateurs. I am going to ask my friend David Czerwniak to help
me with this because I cannot draw graffiti myself. I will take close ups of him
creating one and then I will write tips what to do. When I was doing my research
I found out that many people do not know any of the graffiti artists so I decided
I will go for Banksy for my first issue. I based my art essay on his work so I know
he did not prohibit using his work. Most of the pictures in the magazine will be
taken by me. The only exceptions will be pictures of Banksy’s work. I might use
some photos from Internet but only if I will not be able to take them myself. As I
said the tutorial pictures will all be close ups so there will not be face shown, only
hands and materials. For the photos of graffiti on walls I will have to look at the
lighting and from what angle they will look the best so I cannot really decide what
shot I will use. I might use tripod to increase the quality of the pictures.

For the most part this is
fine, again I need more
detail, tidy it up and check
spelling and grammar.
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Conclusion
In my opinion the biggest selling point is that the interest in area of graffiti is
increasing with time. There are more and more people interested in this type of
urban art. Also the contrast between different subcultures is getting bigger so
the main characteristics of each group are getting more distinct. Every group is
fighting for bigger audience and respect. I also think that this magazine should
be made because there is nothing in the market like this product. I have done
some research and I have found anything similar in the UK market. There was
something about drawing in United States. So I am pretty confident that I have
found a gap in the market at least in this country. But here comes also the
weakness of my product. If there is not a product like mine, does it mean that
there is no need for it? There is always a risk in new productions but according
to my questionnaire it is worth it because most answers for ‘Would you like
to learn how to create graffiti?’ were positive. Another weakness might be the
copyright issue. I am not sure whether or not I am allowed to publish pictures
of graffiti made by someone else but on the other side if they made it in public
place it should probably be for public use as well so everyone should have right
to it. Graffiti artists work anonymously so they do not revile their identity because
graffiti is illegal in some places so they would not some out and say ‘do not use
it’ because police could arrest them straight away. They are creating art to show
something so they probably do not mind if they would be even more famous.
When I was doing research I found some well-known website with graffiti from all
over the world. I am pretty sure that graffiti artist did not submit their own work.
As long as they were signed with the nick of the painter everything was all right.
So I am not really concerned about the copyrights. The strengths of my magazine
would be the facts that it is brand new and exciting for young people as finally
someone got interested in their art. I might add the possibility of contacting other
graffiti admirers and gallery of the readers work. I think that the idea of readers
involved in creating magazine would be good as well. I could make a contest
on the best article about graffiti and the winning articles would be printed in
each issue. That would make my magazine more interactive so there would be
a communication in both ways not only from magazine to readers but also from
readers to magazine. That I think is very good selling point.

e) Final treatment
Introduction
The idea for this product is to create a magazine about graffiti, the title of which,
research has shown, should be short and sweet in order to attract the target
audience. The current working title I have come up with is Tagger as it fits the
genre and culture of graffiti and ‘tagging’ which is what artists do in order to sign
their work, therefore there is a sub-cultural connotation there.
The product is going to contain tutorials on how to make graffiti (something
similar to the ‘how-to-draw-manga’-type of magazine) and I ame hoping it will
be a sort of graffiti ‘fanzine’ that will gain more attention from the TA through
positive word of mouth. In order not to seem too patronising by seeming to try to
tell graffiti artists how to draw we will also include more ‘unifying’ content, such
details of legal events that taggers can go to in their local area.

This is a large block of text
and really isn’t user friendly.
I need to make sure that all
of my facts and opinions are
substantiated and to check
for any errors.

Oops, I meant ‘reveal’ here.
I need to be careful not just
to accept the first option the
spell check gives me

The product will be printed and distributed monthly. This decision is based on
research, which has shown that other specialised magazines tend towards a
monthly publication date in order to allow them time to source and create more
content. It is important to bear in mind that there is only a certain amount of
graffiti available and there are also limits on what can be shown due to legal and
copyright issues as well as suitability of content.
My aim is to create something that would be suitable for people already familiar
with the topic of graffiti and confident in making it, as well as for people who
are beginners and amateurs in creating urban art. My other purpose for the
magazine is to show this type of art in a different light from that which people are
used to. I would like to convince people that graffiti is not always vandalism.
As I already mentioned it is going to be ‘how-to’ type of magazine, which is very
popular nowadays. There are magazines on how to draw people, landscapes
and other things, but they are commonly based on the idea of fine art, not very
popular among young people. Although I did find one that might appeal to a
younger audience, this one is called Draw!, which is an American magazine that
focuses on drawing cartoon characters.
The main focus will be on graffiti placed in local areas throughout Britain. It will
feature works from different artists in towns and cities, each month a new place,
this will give readers something to look forward to as they look to see if it their
town this time. I could also run competitions ‘where should we go next?’ readers
could email their suggestions and the best one would have their artwork in the
magazine and take us on a tour of the art in their town.
Primary research has been conducted including a questionnaire investigating
people’s thoughts on graffiti. The feedback so far has been extremely positive and
as the target audience sections shows we have also had some positive responses
from female participants. Copyright issues have also been looked into as there
is the obvious problem of authorship, after all some tagging is done illegally and
therefore the people doing it do not wish to advertise themselves. Findings seem
to indicate that as long as a taggers’ ‘tag’ is prominently displayed on the artwork
and referenced in the write up or captions then they will be fully credited and
copyright shouldn’t be infringed.

Distribution
The product will be on the shelves of supermarkets and newsagents on a monthly
basis. Weekly or fortnightly would be too frequent because it gives too little
time to complete complicated magazine layouts, which have to be very detailed
graphically. As it is an artistic magazine I have to be sure content is detailed and
precise, most of the production time spent would be on the visual aspect of it.
There is also the potentiality to distribute this via a website or in some other
e-media format. However, costs and income need to be considered and
subscriptions would need to be set up before users could access information.
While this is a viable idea for the modern market it would have to be considered
at a later date, possibly once the magazine had been established, as there will be
costs involved in setting this up and running it correctly. Also a print publication
is more portable and taggers are often out and about doing their thing, so this
may suit their needs better.
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It should be sold in every possible place nationwide in order to attract as many
people as possible, it is a new magazine so people will need to get familiar with it
and get used to it. There should be a campaign to launch it prior to distribution
and this should be done on the internet via email and pop ups in chat rooms,
etc. My research led me to conclude that this is where the target audience spend
a lot of their time and are more likely to receive the information from here than
from an expensive and complicated TV ad. Also, there aren’t any similar products
out there we could advertise in, although we should target specialist shops and
websites that sell paint cans, etc. as this is where the target audience will shop.
In terms of generating sales, I do not think there is huge competition for my
product because my research also shows that there is a lack of similar products.
The only ones I found were How to draw Manga and Draw!, which are only sold
in US (but can be bought in the UK via subscription) and neither of them really
have much, if anything, to do with graffiti.

Target audience
My first thought about my target audience was that it is going to be a group
of young people aged between 10–25. But after researching all of the
characteristics of people in smaller groups like 10–15, 16–20 and 21–25 I
decided to cut my main group to 15–25. This is because children under 15
might use graffiti in a different way than I want to present it (less responsibly),
which would totally ruin the concept of the publication and how I want it to be
viewed by the reader. This age group are less responsible than over 15s so
parents would not appreciate the idea of the magazine encouraging their children
to the act of what they might perceive as vandalism.
As the group of 15–25 is more mature there is a chance they will understand
how to create this art without upsetting others or destroying property. So the
typical customer would be a male aged 15–25 interested in the idea of graffiti,
whether amateur or already familiar with that style. There would obviously be
some exceptions so the product should also attract some girls as well, and the
results of the questionnaire show that some females are interested in this type of
product. The magazine is going to be designed specifically with boys in mind as
they are the main creators of street art, however it would also appeal to some girls
such as those interested in urban art, the tomboy type, simply artistic and openminded so they will not really pay attention to the design but to the content.
When looking into the market and audience I targeted some of the magazines
aimed at teens and young people and I found that most of them were targeted
at girls, the only magazines which were somehow aimed at boys were either
games magazines or music magazines (which tend to be more gender neutral) so
again there is a gap in this particular market. I have also found that most of the
teen ‘subcultures’ have their own magazine but not this one, the gap just keeps
widening.

Appendix: A sample assignment

Sample learner work: page 14

Final proposal
The magazine is going to be between 30 and 40 pages long, A4 size with A3
pull out posters ‘featured’ in certain issues. The magazine will include a cover,
which will be eye catching and feature the work of a prominent artist working in
the featured town or city. It will also have a contents page so that people know
where to look for articles featured on the front cover as well as the tutorial and
other features sections. Much of the magazine will be dedicated to article pages
and special features, but will also have readers’ letters and comments pages
as well as a layout dedicated to the artwork of readers who have written in to
the magazine. Tutorial articles will be a regular feature and we will invite some
of the famous names in graffiti to contribute to this with their own hot tips and
comments.
The cover will have to include a title (Tagger), which will be quite catchy, as will
the list of the main articles in the magazine to attract the potential customers.
Through my research I found that people do not know many of the ‘famous’
graffiti artists. Banksy will feature in the first issue, with a profile of him and
a breakdown of what he does and where, it will also include images of some
of his work. The front page will have to be colourful and eye catching and it
must include a picture of graffiti so the customer knows straight away what this
magazine is about. It will also contain the obvious essential elements of a cover,
such as issue number, date, and bar code.
My target audience is young people (15–25) so I will have to use fonts that would
not be too boring but also not too childish. On the contents page I will list all the
articles and maybe write more about some of them just to interest the reader.
It will also include contact details and hopefully some adverts from national
companies selling graffiti related products, such as spray paints, and a weekly
contest to keep readers involved and wanting to buy the next copy to see if they
have won.
The magazine’s tutorials will start with the graffiti on paper not on the wall
because the target audience include amateurs and this is how they will practise
their artwork. For this I will take close-up pictures of an artist creating a design
and then write tips on what to do. Most of the pictures in the magazine will be
taken by a professional photographer; the only exceptions will be pictures of
Banksy’s work. For this I will need to use some photos from the internet but only
if I am able to obtain relevant copyright clearance.

Conclusion
In my opinion the biggest selling point is that interest in graffiti is increasing all
the time; there are more and more people interested in this type of urban art and
wanting to become involved in it. Also the contrast between different subcultures
is getting bigger, so the main characteristics of each group are getting more
distinct; every group is fighting for a bigger uptake and more respect. I also
think that this magazine should be made because there is nothing in the market
like this product, research has shown that there isn’t anything similar in the UK
market, there was something about drawing in United States but not in this genre
so I am pretty confident that I have found a gap in the market, at least in this
country.
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But this might be the potential weakness of the product, if there is not a product
like it, does it mean that there is no need for it? There is always a risk in new
productions, however, according to my questionnaire this is not the case, and
most answers for ‘Would you like to learn how to create graffiti?’ were positive and
so I think the reaction to the product will be.
The strengths of this magazine would be the fact that it is brand new and exciting
for young people; they will feel that someone finally got interested in their art. I
think that the idea of readers being involved in creating and contributing to the
magazine will be good as well. I must get the audience involved and engaged
with the product, I could run a contest on the best article about graffiti and the
winning articles would be printed in each issue. That would make the magazine
more interactive so there would be communication in both directions not only
from magazine to readers but also from readers to magazine; that has been
proven to be a very good selling point. As previously discussed I could also
eventually look into putting the magazine on the web and setting up blogs and
chat rooms for readers to come to and discuss urban art, thus increasing the
magazine’s accessibility and visibility.

Appendix: A sample assignment

Sample learner work: page 16

Task 3: The pitch (evidence f–i)
f) Notes for my pitch

Ideas for a PowerPoint presentation.
Slide 2 (The Idea):
• Brand new
• Graffiti – art not vandalism
• Available for everyone
Slide 3 (What is it?):
• Tutorials easy to follow
• Articles – graffiti, artists
• Picture gallery
• Adverts – skate shops, shops with paints

1

Slide 4 (Target audience):
• Young, interested
• 15–25 year old
• Amateur and professionals
• Mainly boys – tomboy-girl – do not bother about
colours and layout
Slide 5 (Distribution):
• Every 2 weeks
• Supermarkets, newsagents etc
• Make people used to it
• Only 3,500 copies of first issue – make it unique,
collectable, even more interesting
Slide 6 (Research):
• Primary: questionnaire – most of the people are
interested in learning how to create graffiti; little
knowledge about artists
• Secondary research: websites, how popular, fastgrowing

2

Slide 7 (Gap in the market?):
• Target audience
• UK cities known in Europe: Bristol and Northampton
• Still growing popularity
• No such magazine in the UK
Slide 8 (Budget):
• Budget around £9,050
• Includes: tutorial, crew, equipment, printing cost
• Magazine price around £4 (most magazines have
similar price)
• 3,500 copies for £4.00 gives us £14,000
• Which gives us around £5,000 profit.
• Increase number of copies after first issue
3
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Sample learner work: page 17
Slide 9 (Copyright):
• Public place – public work?
• Anonymously
• Own photos – right to the photo
• Permission if possible
• Name , town, place
• Banksy
• They want to have publicity

• Only 3,500 copies of first issue – make it unique,
collectable, even more interesting
6 Quick check of the notes as this is one of the easiest
bits. Focus on the fact that you conducted primary
research – quality! Say about:
• Primary: questionnaire – most of the people are
interested in learning how to create graffiti; little
knowledge about artists
• Secondary research: websites, how popular, fastgrowing

g) Script

1 Welcome Ladies and Gentlemen...
Introduce myself. Say who am I and what I am going
to talk about. Hand out sheets and wait a while when
they are reading it. Ask them nicely to pay attention
to the PowerPoint.

4

2 SMILE! Check quickly the notes about ‘The Idea’
slide and say all of the points in the order given.
• Brand new
• Graffiti – art not vandalism
• Available for everyone
Wait a second then proceed to the next slide.

5

4 Check notes. Refer to the people who are listening
to you. The target audience part is very important as
this might appeal to them the most because they may
have children. Look at the slide sometimes (not for too
long) to make them interested in it.
Points for target audience:
• Young, interested
• 15-25 year old
• Amateur and professionals
• Mainly boys – tomboy-girl – do not bother about
colours and layout
5 Check notes. Go quite quickly through time and places
focus on why 3,500 copies.
Point you should include:
• Every 2 weeks
• Supermarkets, newsagents etc
• Make people used to it

7 The most important bit of the PowerPoint. Gap in the
market. No place for hesitation. Confident. Need to
speak slowly so they catch everything you are saying.
They need to believe that this is the only occasion to
make money on something original like your product.
Points you need to make:
• Target audience
• UK Cities known in Europe: Bristol and
Northampton
• Still growing popularity
• No such magazine in the UK

7

Remember to end with some catchy sentence and
wait before next slide

3 Quick check of the notes and then read out loud the
title of the slide on the screen. Again talk through the
points:
• Tutorials easy to follow
• Articles – graffiti, artists
• Picture gallery
• Adverts –skate shops, shops with paints
When saying something unique and new look at the
people to make them believe you. Next slide.

Appendix: A sample assignment

6

8 Budget. Check the notes because here are some
numbers you need to remember. Mention that the
amount of money needed for the production is not big
in comparing to the profit it is going to bring. Say what
budget includes. Price of the magazine needs to be
mentioned. Points:
• Budget around £9,050
• Includes: tutorial, crew, equipment, printing cost
• Magazine price around £4.00 (most of magazines
have similar price)
• 3,500 copies for £4.00 gives us £14,000
• Which gives us around £5,000 profit.
• Increase number of copies after first issue
9 You need to be very confident during this slide. This is
quite difficult problem with making your magazine so
you need to persuade them that you know everything
about copyright in this matter. Keep eye contact
– it will make you more believable. Start with the
problems and end with the solutions. Points:
• Public place – public work?
• Anonymously
• Own photos – right to the photo
• Permission if possible
• Name, town, place
• Banksy
• They want to have publicity

8

9
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i) Observation record (by tutor)
Learner name
Qualification
Unit number and title

Sample assessor’s comments

Mike Rogers
Qualification

BTEC Level 3 Creative Media Production

Year

2010–2011

Unit number and title

Unit 2: Communication Skills for Creative
Media Production

Learner name

Mike Rogers

BTEC Level 3 Creative Media Production
Unit 2: Communication Skills for Creative Media Production
Grading criteria

Description of activity undertaken (please be as specific as possible)

Achieved?

P1 use appropriate techniques to extract relevant information from written sources

Y

P2		 present a media production report which conveys relevant information

Y

P3		 review reports to make changes with occasional beneficial effects

Y

Assessment and grading criteria

P4		 deploy and manage appropriate technology to pitch a media production proposal

Y

P4 deploy and manage appropriate technology to pitch a media production proposal

P5		 employ appropriate forms of address in a media production pitch to communicate ideas

Y

M1 use appropriate techniques to extract information from written sources with some precision

Y

P5 employ appropriate forms of address in a media production pitch to communicate ideas

M2 present a structured and detailed media production report which conveys information and explains
conclusions with clarity

Y

M5 employ forms of address in a media production pitch to communicate ideas effectively

M3 review reports to make changes with frequent beneficial effects

Y

M4 deploy and manage technology to pitch a media production proposal effectively and with some
imagination

Y

M5 employ forms of address in a media production pitch to communicate ideas effectively

Y

D1 use appropriate techniques to extract comprehensive information from written sources

N

D2 present a well-structured and substantial media production report which conveys information with
precise exemplification and justifies conclusions with supporting arguments

N

D3 review reports to make changes with consistently beneficial effects

N

D4 deploy and manage technology to pitch a media production proposal with creativity and flair and to
near-professional standards

N

D5 employ forms of address in a media production pitch with flair to communicate ideas with impact

N

Presenting pitch for teen magazine

M4 deploy and manage technology to pitch a media production proposal effectively and with some imagination

How the activity meets the requirements of the assessment and grading criteria

Your presentation was well prepared and you have put some effort into your PowerPoint slides, although the backgrounds
were rather dark and could have benefited from being more vibrant to suit the style of your product.
You have made good use of clip art and imported pictures to illustrate your written work. however you could have had
them move (the spray can, for example) or you could have added links to relevant sites (similar products such as Drawing
Manga) so that the audience could have got a clear idea of the market.
You could improve this grade by adding more detail and creativity to your PowerPoint presentation, maybe some links to
websites you looked at with relevant visuals or information. You could also improve the backgrounds for readability and
add more targeted and slightly more detailed text.
You did prepare cue cards to help you during the presentation and your opening was very strong but then your
performance started to tail off a little and you lost your place a couple of times, there wasn’t any real flair to the overall
content and layout and there were a couple of occasions when you got a little flustered and spoke too quietly; although
you did your best to remain in role even when this happened. Probably a little more practice and a slower pace would
have benefited you immensely. You will be given further opportunities to pitch proposals and you should bear this
feedback in mind to try to improve on the merit grade you have been awarded for criteria 5.

Overall I am happy with my grade but feel I could have worked harder on my presentation to give it have a better visual
impact for the audience. I was very nervous presenting my ideas and that has obviously showed through, I think if I had
practised and prepared more I could have done better and would like to try again at a later date if possible.

All in all a good effort, well done Mike.

Assessor signature

S. Roberts

Assessor name

Simon Roberts

Learner feedback

Date

7 February 2011
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Sample internal verification of assessment decisions
Assessor feedback

You have employed appropriate techniques to extract information from written sources and you have also managed
to make contact with a primary source that proved both relevant and helpful. You have explained how the extracts are
relevant to your proposal. I have seen your marked up and annotated originals but these need to be handed in as an
accompanying appendix (P1, M1).
Your proposal and treatment are good working documents that are well structured and substantial (P2, M2). You have
made changes by adding relevant information with beneficial effects (P3, M3), providing documents that convey
information with precise exemplification and justify conclusions with supporting arguments (M2).
Your presentation was well planned and you had written up a script to help your through (P4, M4, P5, M5). However you
could also have made use of handouts or even rough draft layouts of your product to provide the audience with some
visual impact. You have made good use of clip art but there wasn’t any real flair to the overall content and layout and there
were a couple of occasions when you got a little flustered and spoke too quietly (see comments on observation sheet).
Action plan

To achieve D1, you will need to seek out and research more written material on the subject. Provide printouts/copies with
annotations to show how you have extracted information from the source and also provide a more detailed summary of
why this written material is useful research for your propsal and treatment.
To achieve D2, you will need to provide more detail on the reasons for your choice of subject, justifying the production
decisions you made, in response to your research findings. In particular, the statements you make in your conclusion
need strong supporting arguments. For example, how sure are you that there are no other graffiti magazines available?
Was your initial research comprehensive enough to make this statement?
To achieve D3, you will need to reveiw your proposal and treatment again to ensure that there are no further errors.
Currently a few errors remain in your work.
To achieve D4 and D5, you could add more detail and creativity to your PowerPoint presentation, maybe some links to
websites you looked at with relevant visuals or information. You could also improve the backgrounds for readability and
add more targeted and slightly more detailed text. In terms of your oral presentation you need to show more confidence
and be more relaxed about presenting your information. You have some good, well researched ideas, let the audience see
them in the best light and have confidence in them!
Assessor signature

Simon Roberts

Date

18 February 2011

Learner signature

M. Rogers

Date

20 February 2011

Qualification

BTEC Level 3 Creative Media Production

Assessor

Simon Roberts

Unit(s)

Unit 2: Communication Skills for Creative Media Production

Assignment title

Create your own magazine

Learner’s name

Mike Rogers

Which criteria has the assessor
awarded?

Pass
P1, P2, P3, P4, P5

Do the criteria awarded
match those targeted by the
assignment brief?

Yes.

Has the work been assessed
accurately?

Yes.
The work has been accurately assessed.

Is the feedback to the learner:
Constructive?
Linked to relevant grading
criteria?
Identifying opportunities for
improved performance?

Yes
Sound, constructive feedback, which is linked to the relevant grading criteria providing
action points where necessary to allow the learner to improve his grade.

Does the grading decision
need amending?

No.

Remedial action taken

N/A

Internal verifier name

John Talbot

Internal verifier signature

John Talbot

Confirm action completed

N/A

Assessor name

Simon Roberts

Assessor signature

Simon Roberts

Merit
M1, M2, M3, M4, M5

Distinction

Date

19 February 2011

Date

19 February 2011
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