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Grade Boundaries

What is a grade boundary?
A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit, Pass and Near Pass.
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries – this means that they
decide what the lowest possible mark should be for a particular grade.
When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners
achieve the grade they deserve to achieve, irrespective of variation in the external
assessment.
Variations in external assessments
Each external assessment we set asks different questions and may assess different parts
of the unit content outlined in the specification. It would be unfair to learners if we set
the same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Unit 2 – Development of Children’s Communication,
Literacy and Numeracy (31598H)
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Introduction to the Overall Performance of the
Unit
This is the first in the series of external assessment for Unit 2: Development of
Children’s Communication, Literacy and Numeracy Skills with regards to the new
specification. The method of assessment is in the form of three activities which learners
are to complete as an externally set task during a supervised assessment window set by
Pearson. The January 2018 task will be assessed under a time set by Pearson.
The task paper followed the format identified in the sample assessment material. There
was a pre-released answerbook where learners could use a 2 hour preparatory period
during which they could make four sides of A4 notes to use in the supervised
assessment.
The paper was divided into 3 activities. Activity 1 had a maximum mark of 20. Activity 2
had a maximum mark of 20. Activity 3 had a maximum mark of 28. The overall paper
had a maximum mark 68.
The Activities were marked using a level based mark scheme.

Introduction to the Overall Performance of the
Unit
Centers and learners should be acknowledged for their preparation for the substantial
change to the assessment format.
Overall examiners were pleased with the work learners produced for this first series
and commended centres for their hard work in preparing their learners appropriately.
The responses produced were of a high standard.
However, very often learners produced too much writing in which there were only a few
relevant points. Centres should encouarge learners to make succinct points in
response to the tasks otherwise learners tend to penalise themselves by running out of
time. On occasion, some centres mistakenly submitted the learner notes with the exam
paper.
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Individual Questions
The following section considers each question of the paper, providing examples of
learner responses and a brief commentary on the rationale behind the marks given.

ACTIVITY 1
All questions relate to the task brief which was sent to centres as a pre-releas. This
provided the information for learners to apply when responding to the activity. This
section is based upon an Ofsted Report which the early years setting has received.
Learners are asked to produce a report in response to the Ofsted report. They are
required to make recommendations, describe the resources required, describe the role
of the early years educator and justify improvements that link best practice. In this
instance the setting was to provide more opportunities to develop early writing skills
through play, ensure staff encourage communication skills and finally ensure that staff
have a through knowledge of how speech and language links to other areas of
development.
Learners tended to respond to the first two aspects of the activity by producing
resources and activities for children to develop early skills of writing, with many learners
appropriately relating this to play and also providing responses of how staff can
encourage communication skills. However, they did not respond to the third aspect of
the activity which was to ensure how all staff have a thorough knowledge of how
speech and language link to other areas of development. Some learners provided
responses related to areas of development as opposed to how the setting can ensure
that staff have a thorough knowledge of how developmnet relates to language. Centres
are therefore advised to ensure their learners take time to read the question paper
thoroughly prior to responding to the tasks.
The response below is an example of how the learner addressed two aspects of the
activity only. This learner did not include theory. The work was placed in
Recommendations Band 2 and Justification Band 1 . Centres should note that to access
Band 3 learners are required to address all issues within the scenario.
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In contrast the following response was given a total of 15 marks composed of 6 marks
for recommendations (Band 3) and 9 marks for Justification of recommendations (Band
3) the learner has addressed all three aspects of the question and supported the
responses with justification and theory.
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Activity 2
Activity 2 was an individual case study concerning a 4 year old child who has hearing
loss. Learners were asked to produce a set of actions to support Teddy including the
provision of specialist staff and resources.
The responses that achieved high marks made reference to whether the hearing loss
was temporary or permanent and to provide a set of actions to support both. Many
learners provided reasonable actions for the Early Years Professional to take to
support Teddy. However, others made recommendations which were unrealistic within
the setting and hence could not access the higher marks for justification of
receommendations.
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Some learners did not mention the importance of a key worker or observations.
Further links to the role of observations, key workers and realistic boundaries can be
found in :
Role of Observation Links with:
Unit 9 Observation, assessment and planning,
A1 The importance of observtation and assessment,
A2 Planning for children’s development
B1 Observation recording methods
16

B2 Carry out and record observations of children
B3 Make accurate assessmnets of children .
Also links with:
Unit 5 Keeping children safe A2, C2
Unit 6 Children’s physical development care and health needs A2
Unit 7 Children’s personal social and emotional development A1, C1
Unit 8 Working with parents and others in early years C1
The Key Person Role is identifed in:
Unit 7 Children’s Personal Social and Emotional Development
A2 The Key Person approach.
Also links with:
Unit 5 Keeping children safe C1
Unit 6 Children’s physical development care and health needs A2
Unit 8 Working with parents and others in early years A2, B1
Unit 9 Observation, assessment and planning, A2, C3
Justification of recommendations within this section tended to be limited, with learners
not always introducing theory or ensuring that their recommendations are good
examples of best practice. This is especially the case where ethical considerations were
not adhered to. An example of this is where learners suggested that the Early Years
Professional should refer Teddy for medical treatment as opposed to understanding
that this was the responsibility of the parents. Likewise theory tended not to be
developed with learners including one or two sentences relating to a particular theory.
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Activity 3
For activity three learners are required to plan two activities which are appropriate for a
three year old. The choice of activities should be related to literacy and be age related
as in the following example.

18

19

20

21

Some activities were not age-related and the learner could not be given marks as it is
expected that learners at Level 3 are aware of the milestones for three year olds.
Further links for developmental milestones and working with three year olds can be
found in the following units:
Unit 1 Childrens development
B1 Physical development
C1 Theortical Approaches
D1 The self, others and place in the world
Also links with
Unit 9 Observation, assessment and planning A1, B3
For three year olds also consider:
Unit 18 Working with Children Under 3 Years
A1 Nutritional Requirements
B3 Support for the Developmental needs if children two years up to three years
C1 Skills for working with shildren under three years
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C2 Qualities for working with children under 3 years
Links with
Unit 14 Montessori Approached in early Years A2, B1
Unit 19 Digital Technologies In early years Practice A1, B1, C1
Some learners gave appropriate age related activities including resources, health and
safety, differentiation and extension activities within their planning in addition to best
practice and links to appropriate theories.
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Further Support for planning activities can be
found in:
Unit 11 The Early Years Foundation Stage
B1 Learning and Development Requirements
B2 Assessment Requirements
D1 Support Children’s Learning and Development Towards the Early Learning Goals
Also links with
Unit 3 Play and Learning B3
Unit 6 Children’s Physical Development Care and Health Needs B1
Unit 9 Observation, Assessment and Planning A2, C1, C2, C3
Unit 12 Children’s Development Outdoors A2, B1, B2, C1, C2

Summary
The range of theories referred to can be varied however they must be relevant and ageappropriate.
Please ensure all case studies are read carefully to ensure the learner fully understands
what is being asked.
Understand terminology which is used in the specification.
A range of theorists can be used but they must be relevant.
Ensure learners use age appropriate activities.
Please click here for the specification and SAMS
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