L3 Lead Examiner Report 1706 @

‘BTEC
June 2017

Level 3 National in
Children's Play Learning and
Development

(2014 specification)

Unit 1 - Child Development (20780)



Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the world's leading learning
company. We provide a wide range of qualifications including academic, vocational,
occupational and specific programmes for employers. For further information visit our
qualifications websites at www.edexcel.com or www.btec.co.uk for our BTEC
qualifications.

Alternatively, you can get in touch with us using the details on our contact us page at
www.edexcel.com/contactus.

If you have any subject specific questions about this specification that require the help of
a subject specialist, you can speak directly to the subject team at Pearson.
Their contact details can be found on this link: www.edexcel.com/teachingservices.

You can also use our online Ask the Expert service at www.edexcel.com/ask. You will need
an Edexcel username and password to access this service.

Pearson: helping people progress, everywhere

Our aim is to help everyone progress in their lives through education. We believe in every
kind of learning, for all kinds of people, wherever they are in the world. We've been
involved in education for over 150 years, and by working across 70 countries, in 100
languages, we have built an international reputation for our commitment to high
standards and raising achievement through innovation in education. Find out more about
how we can help you and your learners at: www.pearson.com/uk

June 2017

Publications Code 20780_1706_ER

All the material in this publication is copyright
© Pearson Education Ltd 2017


http://www.edexcel.com/
http://www.btec.co.uk/
http://www.edexcel.com/contactus
http://www.edexcel.com/teachingservices
http://www.edexcel.com/ask
http://www.pearson.com/uk

Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners
achieve the grade they deserve to achieve, irrespective of variation in the external
assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different parts
of the unit content outlined in the specification. It would be unfair to learners if we set
the same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Unit 1 - Child Development (20780)

. g Level 3
Grade Unclassified p M D
Boundary Mark 0 34 46 59
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Introduction to the Overall Performance of the
Unit

In the June 2017 series, learners demonstrated good understanding of areas of
development and were able to apply their knowledge and understanding to the case
study. Examiners saw evidence of improved knowledge of theorists and further
evidence that many students were now demonstrating ability to apply those theories to
the case studies.

In some instances, students would benefit from centres making efforts to use case
studies thereby enabling their learners to practice the application of theories to given
scenarios. This would assist learners to additionally practice application of knowledge
to age related questions since examiners note responses which tend to be generic and
do not address the age of the subject in relation to age of development. Examples
include the ability of a four year old to enter into discussions.

The format of the paper is now well established and will remain in the current format in
future series.

This should enable learners to improve attainment. Centres should continue to use
current sample assessment materials and previous papers to enable their students to
practise exam technique. As stated in previous series, some students still write far too
much in response to questions and penalise themselves through extensive writing. The
amount of space given for each question is carefully discussed within the senior
examination team and centres should take this as a guidance as to how long the
responses should be and instruct their learners as such. Centres should also continue
to ensure that their students fully understand what is required from the command verb
within each question. Further advice and guidance of how learners can address the
spectrum of command verbs by contacting Pearson.

Whilst evidence indicates that candidates in general are performing better on certain
guestions, centres should continue to be encouraged so that all aspects of the unit
content is covered through delivery of the unit to ensure that their learners have the
knowledge to access the entire paper.



Individual Questions

The following section considers each question of the paper, providing examples of
learner responses and a brief commentary on the rationale behind the marks given.

SECTION A
All questions relate to the case study and therefore all responses should apply to it.

Question 1

Learners were asked to identify two examples which could be found within the case
study that indicated that Jessie was meeting the language development norms for her
age . The overwhelming majority of learners correctly cited two appropriate examples
of language development from the case study and were awarded two marks.

(Total for Question 1 = 2 marks)

Question 2

As with Question 1, the command verb was ‘identify ’, with two examples indicating that
Jessie was not meeting the emotional development norms for her age. The majority of
learners scored the full two marks providing good indication that students are aware of
development in relation to age.
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(Total for Question 2 = 2 marks)




The following reponse was however only awarded one mark as the examiner felt that
‘she does not like being left alone’ was far too brief to warrant a mark
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(Total for Question 2 = 2 marks)

Question 3

The command verb for Question 3 is ‘explain’, with students being requested to explain
two ways that not going to pre-school may have affected development. There was a
wide range of possible responses stated on the mark scheme for which credit could be
awarded. The following example is an excellent response which clearly uses relevant
information from the case study and explains how it woud affect development. The
examiner awarded one mark for the type of development and one more for the
development of it. This gave the learner four possible marks in total for the two
responses.
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(Total for Question 3 = 4 marks)

In contrast, the following response gained two marks as the areas of development were
not referred to by the learner.



% L (BN BGe  MeANL g o W .
BUAL. By el Shaps anol sonagges

(Total for Question 3 = 4 marks)

Question 4(a)

Learners were required to identify two examples of age related emotional development
from the case study. Examiners positively reported that an overwhelming number of
students gained two marks demonstrating that knowledge of emotional development is
being accurately applied in an age related context. In this example, the learner has
been awarded two marks.
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In the second example only one mark was awarded as crying when hurt is not
specifically age related and does not indicate that the norms for the child’s age are
being met, which is what the question was asking.




Question 4(b)

Students were asked to describe two ways in which Chomsky’s theory can be used by
practitioners to understand Ben's language development. Developing the
understanding of the question was rewarded with four marks. Many students
demonstrated some indication of knowledge of Chomsky's theory of language and were
able to apply it to the case study. A minority of students had enough understanding of
the theory to be able to develop an additional point with application to the case study to
access the full four marks. The following example was awarded three marks, with two
being given for the developed point in a and one for b for either language acquisition
device or critical period. Examiners were pleased to note that they are now seeing very
few examples of the abbreviation LAD for which no marks are awarded. However, they
also noted a substantial number of responses where it was apparent that the learner
could not demonstrate any knowledge of the theory and could only provide generic
points for which no marks were awarded.

(4)
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(Total for Question 4 = 6 marks)

Question 5

This question required a description of two ways in which Bruner’s theory can be used
by practitioners to support Ben's language development. Examiners complained that it
was quite apparent that some learners had been taught it very well and could apply it
whilst others had very little, if any knowledge at all of Bruner's theory and could not be
awarded any marks.

Centres are reminded that Bruner's theory is an important theory relating to
development and should be taught to learners so that they are able to apply it.

This first response gained no marks as the examiner could not find any relevant
material and was disapointed to see a good number of similar responses.
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Alternatively, the following is a good example of a response which applied two accurate
points and for which the examiner awarded the full four marks.
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Question 6

This question requires a description of two ways in which Skinner’s theory can be
applied to Jessie’s behaviour in the case study. The question was in general answered
well with the majority of learners being awarded two plus marks, although examiners
noted some learners referred to punishment/nagative reinforcemnet which gained no
marks .

The following example was awarded four marks; it is an excellent example of what
examiners expect. The learner has cited two aspects of the theory and then applied
them accurately to the case study.
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Question 7

This is the first eight mark question on the paper and requires analysis of Piaget's
theory. Examiners were extremely disappointed that, in general, many students still
cannot demonstrate enough understanding and knowledge of the theory to be able to
apply it. Very often there was little beyond a brief description of the basics of the theory
with some reference to schema.

The response below is exceptional with examiners complaining that they very often saw
responses which could only be awarded marks at Level 1 as learners lacked knowledge.
The student has demonstrated a good level of understanding and application and as a
consequence, the work has been awarded 6 marks and placed in Level 2. As in all
questions, examiners reward positively for relevant content.
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A more typical response is seen below with the examiner rewarding the learner with

one mark for stating the correct stage for Ben.
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Question 8

In contrast to the previous question, this question on Brofennbrenner’s theory and its
applications was in some instances very well done, with a good number of learners
applying the theory appropriatey to the scenario to be awarded marks within the Level
2 band. The following response shows an example of work which was placed in level 3
and awarded 9 marks as the learner, not only demonstrated some knowledge of the
theory but also responded to the question positively by applying their knowledge to the
case study.

12



e wacosghin. bo o plbiod . aspects ool
&MM &L%r:ﬁmkhﬂlaj .t ﬁ'm | Some
u.-.pﬂ.t* on . Jesse's  Secal developmant . Prackitones's
con. . Wge 6 evlnm S MQ;L Socal Mw
pmbe 'Jenmi sl (Juw:)
%hmﬁu il MH mﬁﬁldtm-{“ﬁ* ﬁll iw Sarudhip

%:wf(: sg‘ﬁmmd = YIS M‘I’l’?%

sl Spradt k.. Ul poeeah... - mﬂméz e e

ottt ond  Wha lamee  cenbye 'bhba«ﬁ Lmrs.ec,m}
ek J%Hk Jclw.-mmﬂ wod > Ahec oouks )

MMWH@@MW&J &w%%%}p

13



Question 8/Cont.

In contrast, the following response was awarded a generous 2 marks as there was
clearly a lack of knowledge of the theory which the learner could have built upon to
apply to the case study.
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Section B

Question 9(a)

Learners were required to describe two aspects of Bandura’s social learning theory.
Many learners provided appropriate responses as they were aware of different aspects
of the theory. A good response is seen below where the learner has good knowledge of
social learning theory and has demonstrated this.
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In contrast the following example was awarded 2 marks as the work was not as
developed as the first example. Centres are advised to ensure that their learners do
not describe the ‘bobo doll' experiment in full as one mark maximum can only ever be
awarded for doing since this very rarely applies to the question.
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Question 9(b)

This question was fairly well answered overall, with many learners accessing Level 2 to
gain 4-5 marks on average. Learners were able to apply Bandura's theory, with many

applying Bandura to the scenario. Centres are reminded of the need to continue

enabling learners to apply theoretical knowledge by creating case studies and using the

sample assessment material which is available online.

The following example was placed in Level 2 Band and is considered a typical response
of what examiners saw from learners who knew Bandura’s theory and could therefore,

make some attempt to apply it.
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Question 10(a)

Many students demonstrated good knowledge of what ‘atypical development’ meant
and were awarded two marks. However, examiners were concerned that some learners
failed to have any accurate knowledge of the term, although these were in the minority.

The following response is typical and was awarded two marks.
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Whereas, as the following was too vague to be awarded any marks:
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Question 10(b)

Similar questions have been on previous papers, however, the question was not always
responded to very well as learners failed to respond to the question apporpriately. This
response is an example of a well thought out answer that was awarded the full four
marks.

17



Question 10(c)

Some good responses were noted by examiners, with students assessing how atypical

langauge development could affect the overall development of a four year old child.
Students who produced work which was age related and took into consideration that

the subject had delayed typical language development were able to access top Level 2

and Level 3 bands. The response below was awarded seven marks.
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Question 10(c)/cont

In contrast the following example was only awarded four marks because whilst the

work addressed atypical language development, it was vague and lacked development.
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Question 11

The final question enabled learners to access twelve marks and required students to
evaluate how moving to a different country would affect the overall development of a
six year old in the short term.

Some centres appear to be encouraging learners to provide examples from their
placements as a response to this question and similar twelve mark questions; whilst this
is acceptable where the subject matter is relevant, it very often leads to students not
gaining marks because they describe a particular child in the placement which has little
or no relevance to the actual question, and tends not to be age related.

Examiners cannot award credit for responses which are irrelevant to the question.
Students were credited for applying theory within this question providing it was seen to
be relevant. Theories such as Vygotsky and Bronfenbrenner were in this instance seen
to be appropriate and credited accordingly. Students who produced responses which
were clearly age related and who focused on appropriate areas of development were
rewarded positively by examiners and frequently had their work placed in either the
higher end of Level Band 2 or Level Band 3, whereas generic responses which clearly
did not apply to the case study, were rarely given marks which took them out of Level
Band 1.

Some learners are still referring to all areas of development and attempting to state
how development could be affected. In this case, unless connected to social
development it is unlikley that physical development would be affected and learners are
credited for noting this, whereas emotional and language development could be
affected on a number of levels. Centres are strongly encouraged to provide their
learners with age related case studies in preparation for external assessment. The
following response gained nine marks as it demonstrated accurate knowledge of the
effect on overall development and was age specific.
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In contrast the following response gained three marks. The learner has attempted to
apply theories, however they lack development and are not always relevant to the



question. Such work will always be assessed at Level 1.
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