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Scheme of work

This Scheme of work is provided to help you make the most of your planning time. Customise this by adding your own activities/lesson ideas to the ‘Activities’ column.
Guided learning hours (GLH): 60

Number of lessons: 30

Duration of lessons: 2 hours 

	Lesson
	Unit content*
	Activities
	Resource checklist

	Learning aim A: Understand children’s literacy development

	1
	Introduction to unit 
	· Teacher input (approx. 10 minutes): Introduce the unit. Outline the nature of the learning aims and inform learners of the number of assignments that they will be expected to complete. 

· Teacher input: Give learners an explanation of the type of assessment in this unit:

· type of assessment – internal

· assessment terms
· refer to links with Unit 11.
	Interactive whiteboard

Skills for practice log
Unit specification

	1 (cont)
	The importance of speech and language to the development of literacy, to include how children make the link between spoken sounds and written symbols, understand the meaning of words and recognise sentence structure.
	· Teacher presentation: Introduce LA A and session referring learners to relevant, books, professional journals and websites for use in LA A and LA B.
· Teacher input: Explanation of the importance of speech and language to development of literacy – a continuous developmental process beginning in the first years of life; dependent on positive interactions with people, the use of literacy materials and a language-rich environment. 
	Website:

National Literacy Trust: www.literacytrust.org.uk
Development Matters in the Early Years Foundation Stage (EYFS) 

www.foundationyears.org.uk 

	2
	The importance of speech and language to the development of literacy, to include how children make the link between spoken sounds and written symbols, understand the meaning of words and recognise sentence structure.
How literacy is broken down into specific areas to include reading and writing.
	· Teacher presentation: Introduce session. Recap previous session.

· Teacher input: Explanation of the importance of speech and language to development of literacy – a continuous developmental process beginning in the first years of life. 

· Small group activity: Using growth and development charts, learners to identify expected literacy behaviours for the following age ranges: 0–3 months, 3–9 months, 9–18 months, 18 months–3 years, 3–5 years

· Teacher input: Facilitate feedback and discussion of findings with the whole group.

· Small group activity: In their groups, learners to identify how literacy behaviours for the different age groups contribute to literacy development.

· Teacher-led discussion: Each group to discuss ideas with the rest of the group, with learners adding additional ideas for all age groups.
· Teacher presentation: Provide learners with a copy of  EYFS: Specific area – Literacy explaining how literacy development is broken down into two areas, reading and writing   

· Independent research: Learners to research the EYFS and National Curriculum relating to reading and writing. 
	Interactive whiteboard

Websites:
· EYFS Framework Specific area – Literacy  , EYFS available from www.education.gov.uk 

· National Literacy Trust: www.literacytrust.org.uk
Child development books and charts, including:

Meggitt, C., Child Development, An Illustrated Guide with DVD: Birth to 19 Years (2012), Pearson Education.

	3
	How children develop skills in reading and writing, including linking sounds and letters, making marks, recognising simple words and understanding simple sentences.

The importance of phonemic awareness in learning to read as children will be able to recognise that words are made of individual speech sounds and be able to segment words into component sounds (phonemes), which is required before they can associate written symbols (graphemes) with sounds.

	· Teacher input: Recap previous session and introduce aims of this session.
· Teacher input: Explain that even very young children recognise the whole shape of a word before they can ‘read’ such as their own name or the name of a shop or ‘brand’ then moving on to linking sounds and letters then simple sentences. 
· Small group activity: Learners discuss and note the skills that children need to develop to read and write on a planning sheet and share with whole group. 
· Small group activity: Learners look at samples of writing at different stages and order them into development stages and discuss how children’s skills have developed at each stage. 
· Teacher input: Explanation of ‘What is phonemic awareness?’ Describe how words ‘work’ and how they are divided into speech sounds (phonemes). Learners to take notes.
· Whole group activity: Learners to think about different activities for the development of phonemic awareness. When thinking about these activities, learners should develop an understanding of how simple phonics help children understand individual sounds. Activities that learners could try include: 
· rhyming word games

· clapping syllables

· singing repeated initial sound to tune of Old MacDonald, for example,  ‘Mr Matthew had a ‘m’ ee aie, ee aie, oh, With a ‘m’ ‘m’ here and a ‘m’ ‘m’ there...’
· substituting sounds e.g. book/cook, sing/ring; isolating sounds (e.g. beginning sound/middle sound/end sound of words such as c-a-t) 
· putting sounds together to build words (e.g. cccc-aaaa-tttt cat).

· Individual activity: Learners to build a ‘sound stretcher’ using elastic. Learners to choose each other’s names to ‘stretch’ (i.e. Shh-aaa-rrr-ooo-nnn for Sharon).
· Teacher-led discussion: What about mobile phone text speak (e.g. lol, plz, l8r)? Does this have a place with respect to phonics and the development of literacy?
	Samples of writing from mark making to writing sentences (learners own examples or alternatively provide samples)  
Interactive whiteboard

Resources for sound stretcher (white elastic, sewing thread and sewing needles, dressmakers’ pins, scissors, permanent marker pens)
Computers with internet access

Websites:
· PhonicsPlay.co.uk: www.phonicsplay.co.uk
· National literacy trust: www.literacytrust.org.uk
· www.foundationyears.org.uk

	4
	The importance of engaging young children’s interest and curiosity in books and written materials including understanding that in the English language print runs from left to right and from top to bottom, experiencing handling books and written materials, interactive computer programmes that encourage and reinforce phonic awareness. 
	· Teacher input: Recap previous session and introduce aims of this session.

· Teacher-led discussion: Is it ever too soon to introduce children to books? Is early literacy the same as early reading? Learners to contribute ideas to discussion based on their personal experiences of babies and young children using books. Teacher to collate ideas on the whiteboard.

· Small group activity: Learners to share and read to each other stories from a range of children’s books or written materials for different ages. Learners to discuss how well they think the books/materials will engage and motivate children in the age group it is targeted at. They should consider, for example, the size and attractiveness of the book, illustrations, how well the text links to the pictures and how complex the story is.

· Whole group activity: Show interactive computer programme that supports literacy development and ask learners to discuss the age/stage of development the programme is suitable for, how this may interest/engage children and the skills that it may develop, e.g. Deep sea phonics from the BBC KS 1 Bitesize site, cbeebies interactive activities etc.

· Extension activity: Learners to research interactive games and apps available for emerging literacy and phonics.
	Interactive whiteboard / internet access 

www.bbc.co.uk
Computers with internet access 
Range of children’s books and written materials (including books for very young babies, board books, cloth books, bath-time books, picture books, story books, traditional fairy stories, nursery rhymes and fact and fiction)


	5
	The importance of a language-rich environment for literacy development and how this may be achieved, including clearly headed and labelled displays and word banks at children’s level, labelling activities, different areas of the setting for reading and writing activities.


	· Teacher input: Recap previous session and introduce aims of this session.
· Teacher-led discussion: What is a language-rich environment? Why is it important to the development of children’s literacy? 

· Paired activity: Learners share information on the areas in their own placement that are used for reading and writing activities then list under dedicated areas e.g. library corner, and other areas that support skills for reading and writing, e.g. role play area, indoor and outdoor area.
· Whole group activity: Ask learners to identify a range of reading material that might be in the home (e.g. phone directory, catalogues, newspapers, magazines, books, maps, leaflets, letters, bills, etc.). Learners to contribute ideas to whole class discussion suggesting how materials can help children to be ready to read.

· Paired activity: Learners to explore and note how their ideas (from the previous activity) can be translated into activities and experiences within a nursery/school (i.e. role play, for example in a travel agent or shop; telephones and message pads; circle time; story time). Pairs to feed back ideas to whole class for discussion.

· Whole group activity: Show film clip of children involved in role play such as the EYFS YouTube – The Travel Agents and discuss the opportunities promoting reading and writing  

· Whole group activity: Learners produce word banks appropriate for children of a given topic suitable for children 3 – 5 years. 

· Teacher input: Summarise what a language-rich, accessible environment is (e.g. labelled trays; displays; word banks; defined classroom areas such as a writing area, a book corner, a role-play area; notices and instructions - all at children’s level).
	Computers with internet access
Youtube EYFS clips of children at play 

Outline plan of a nursery including outdoor space 
Creative resources for display work (e.g. large backing paper, marker pens, scissors, staple guns, early learning catalogues, professional journals)

	6
	Activities that support reading skills, such as learning rhymes, matching and sequencing activities, sharing stories and recognising letter shapes in the environment.
	· Teacher input: Recap previous session and introduce aims of this session and the carousel activity.
· Activity workshop (in pairs): Working in pairs, learners to plan and make resources for one reading game/activity. Resources should be made carefully so that they can be used in learners’ placements with children. Across the whole group learners should create a range of games such as:

· rhyming snap

· odd one out – child needs to find the odd word (e.g. cat, bat, mop)

· sound match – child needs to match words to sounds (e.g. word and picture boards with dish, dog, car – teacher says the word fish and if the child matches it correctly, they put a counter on the picture of the dish)

· Willaby, Wallaby song – practitioner finds a rhyming ending to someone’s name (e.g. Willaby Wallaby Wigel, an elephant sat on Nigel. Willaby Wallaby Warlotte, an elephant sat on Charlotte)

· sequencing cards – practitioner gives child a suggested sequence and child continues the sequence (e.g. 2 blue spots, 2 red spots, 2 blue, 2 red...)

· picture sequencing cards – child is given a set of picture cards which, when placed in the correct order, make a story.

When the games/activities are prepared, the pairs should circulate and play each others’.

· Whole group activity: Discussion and evaluation of reading games/activities in relation to children’s expected stage of development (development norms). Learners to write up notes for reference.
	Creative resources for making games (e.g. white/coloured card, felt pens, crayons, laminating machine and wallets)

Computer(s) with internet access

Phones (if needed for learners to research interactive games and apps)

Websites:
· PhonicsPlay.co.uk: www.phonicsplay.co.uk
· Journals (such as Nursery World and Early Years Educator) 

· Development Matters in the Early Years Foundation Stage (EYFS)  www.foundationyears.org,uk

	7
	Activities to support writing skills to include mark-making using a range of materials, gross motor movements, painting and drawing, fine manipulative play/hand–eye coordination.
	· Teacher input: Recap previous session and introduce aims of this session.

· Teacher input: Explanation of ‘What are early writing activities?’ Outline both indoor writing activities (e.g. trays of wet sand for finger drawing) and outdoor pre-writing activities (e.g. water and decorators’ brushes for mark-making on the playground).

· Activity workshop (in pairs): Teacher to introduce workshop – working in pairs, learners to participate in one of several pre-prepared writing activities (e.g. finger tracing in wet sand, making marks with tools in clay, wipe-clean slates and chalks, printing with paint and letter shapes, computer program for drawing and writing). Learners move around all the activities to experience all of them. Learners to use development charts to make notes about how each of the activities supports writing skills.

· Small group activity: Learners to draw a bird’s-eye view of a learning environment including an outdoor area. The plan should show locations for writing activities and opportunities.
· Teacher input: Learners feedback to whole group and discuss bird’s-eye view activity. Learners to complete notes to be kept for reference.
	Resources for activity workshop (e.g. wet sand, tools for mark-making, clay, wipe-clean slates, chalks, paint, printing materials, computer programmes for drawing/writing, etc.)

Development charts

 

	8
	Issue Assignment 1, Task 1 to cover 3A.P1, 3A.M1, 3A.D1

Use centre-devised assignment.

Alternatively, use the authorised assignment from Pearson
	· Teacher-led discussion: Summary discussion of learning aim A.
· Teacher presentation: Overview of assignment requirements, nature of assessment and timeline for completion/submission.

· Individual activity: Learners to work on completing assignment independently and submit on agreed date.
	Computers with internet access

EYFS Framework 
Centre-devised assignment or use the authorised assignment from Pearson 

	Learning aim B: Understand how to support children’s literacy development

	9
	Reading
The need to encourage early reading development by providing frequent opportunities to engage babies and children in stories and rhymes, pointing out pictures and words linked to actions that carry meaning.

Understand the need to provide a variety of activities to support the development of literacy skills through music, storytelling, role play, story sacks, puppets, story CDs circle time and small world.
	· Teacher presentation: Introduce LA B relating to supporting reading.
· Teacher presentation: Show film clips showing an adult engaging babies and/or young children in reading activities e.g. from Literacy Trust or Youtube.
· Whole group activity: Discuss the strategies used in the film clip to engage the babies/children.
· Teacher presentation: Demonstrate using materials e.g. large book, poster pointing out pictures and linking to words.
· Small group activity: Learners (in turn) demonstrate skills in encouraging reading development to group followed by discussion on strategies to encourage reading development.
· Individual activity: Learners plan three activities to support the development of literacy activities, with reference to the curriculum.
· Teacher presentation: Lead discussion on the variety activities that support literacy.
· Individual activity: Learners implement one of their plans in placement setting.
· Independent research: Learners obtain curriculum plans for literacy from their own placement.
	Interactive whiteboard
Computers with internet access and presentation software

Selection of books and reading materials for babies and young children   

	10 
	Reading
How settings might plan and organise their provision to deliver the curriculum frameworks through meaningful and purposeful practical activities that encourage the development of reading and writing skills in a language rich environment.

The different theoretical approaches to helping children learn to read, to include when to begin, synthetic and analytical phonics, ‘look and say’ and whole language/apprenticeship.

	· Teacher presentation: Recap previous session and introduce aims of this session.

· Teacher input: Outline the different theoretical approaches to reading. Lead discussion on what learners remember of the approaches that were used to help them learn to read.

· Small group activity: Each group to take one approach to reading and prepare a short presentation and handout for the class that:

· defines the approach, and shows how it works using examples
· outlines the advantages and disadvantages of the approach. 

· Whole group activity: Learners to present their findings to the whole class.

· Teacher presentation: Outline the current curriculum model of learning to read. Learners to take notes and compare experiences of supporting reading activities in work placement.
· Whole group activity: Debate on different approaches to reading. Question to be debated: ‘Is learning to read using phonics easier and more successful as an approach for children than using a look and say or whole language approach?’ 

Spilt the group in half (one group arguing ‘yes’ and the other group arguing ‘no’). Each group should carry out research (using government guidance, curriculum guidance, advice from parenting sites on the internet and magazines/journals) in preparation for the debate.

· Teacher input: Facilitate the debate.

· Small group activity: Learners share and discuss curriculum plans for reading and writing skills (or alternately give learners an exemplar plan)
	Curriculum plans from learners settings (or alternatively use an exemplar) 

Interactive whiteboard
Computers with internet access and presentation software

Websites: 

· Development Matters in the Early Years Foundation Stage (EYFS) www.foundationyears.org,uk 

· National Literacy Trust: www.literacytrust.org.uk
· PhonicsPlay.co.uk: www.phonicsplay.co.uk
· Department for Education: www.dfe.gov.uk
· Mumsnet: www.mumsnet.com
· Journals/parenting magazines/educational supplements

	11
	Reading
The usual sequence by which children learn to read to include recognising the link between the verbal and visual word, recognising own name, using pictures as cues, book conventions, phonetic awareness, retelling stories and building a visual vocabulary.
	· Teacher presentation: Introduce session. Recap previous session. 

· Teacher input: Explain the sequence of behaviours in children that indicate literacy and the beginnings of wanting to learn to read. 

· Teacher-led discussion: Whole class discussion and mind map about what some of these behaviours might be. Learners to use examples and own experiences from their placement. 

· Paired activity: Learners to work a case study on the sequence of reading skills. Pairs to feedback responses to the rest of the group for discussion.
· Teacher-led discussion: On the early years professionals’ role in literacy development and why their support is important. What would happen if adults did not support children’s literacy development? Learners to take notes for future reference.
	Interactive whiteboard


	12
	Reading
Why early years professionals need to role-model reading books and writing so that children will see reading and writing skills being used and the pleasure gained.
How to choose appropriate books for children at different ages and reading levels by getting to know children’s interests and preferences, which may include picture books and stories, fiction and non-fiction books.
	· Teacher input: Recap previous session and introduce aims of this session.

· Teacher-led discussion: On the importance of early years professionals as role models for reading and writing. 

· Individual activity: Learners to create a spider diagram on what adults can do to give children confidence and a positive attitude toward reading and writing. Facilitate feedback.

· Guest speaker(s): An local early years professional with responsibility for literacy and/or a children’s librarian to discuss the importance of children having an adult role model to help build their confidence in developing reading skills. The speaker should also cover the strategies that adults can use when sharing books to motivate children. Followed by question and answer session and whole-class discussion.

· Individual activity: Learners to take notes. Then identify suitable books for babies 6 months – 18 months, 18 months to 3 years, 3 years to 5 years.

· Whole group activity: Facilitate feedback on book choices for each age group giving reasons for their choice.
	Any resources that guest speaker may need

Websites:

· Department for Education: www.education.gov.uk
· National Literacy Trust: www.literacytrust.org.uk
· Development Matters in the Early Years Foundation Stage (EYFS) www.foundationyears.org,uk 
Selection of books, fiction and non-fiction for children from 3 months– 5 years

	13
	Reading
How to create stimulating experiences and activities that encourage reading, to include matching activities, sound snap and group story time.


	· Teacher input: Recap previous session and introduce aims of this session.

· Small group activity: Discussion on own experiences of learning to read, encouraging children to read and activities that have helped – what reading games can learners remember from their own childhood? Learners to discuss and list a range of experiences that can encourage reading. 

· Activity workshop (in small groups): Learners to decide on one activity or game they can make together in small groups to encourage reading development,
such as:

· matching lotto

· letter sound snap

· picture/word dominoes

· what is the mystery object in the bag? ‘The mystery object in the bag rhymes with...’

· bean bag toss – a bean bag is tossed onto pictures on some large cards and children need to identify as many words that they can that rhyme with the object on the picture.

· Small group activity: Learners to make and play the game they have created. They should then circulate the room and play all of the other games their peers have created.

· Whole group activity: Learners feedback to the whole class on their experiences and the activities.  
	Creative resources for making games (e.g. card. markers, paints, scissors, laminator, back issues of journals, parenting magazines, toy catalogues)

Play resources (e.g. bean bags)

	14
	Reading
How to demonstrate using phonics to decode words using large book or white board.

How to share books with children encouraging them to use pictures as cues, decode words using phonic knowledge and recognise common irregular words.


	· Teacher input: Recap previous session and introduce aims of this session.

· Teacher led discussion: Demonstrate the use of a large book (or use a white board)  including:

· sharing books

· using pictures as cues

· decoding words using phonics

· drawing attention to the shape of common irregular words.

Paired activity: Learners to select a book from a selection of familiar children’s picture books – but written in different languages. For example, Where is Spot? in French, Kipper’s Toy Box in German, Alfie’s Feet in Urdu. One learner to share the book using the strategies demonstrated by the teacher.
· Whole group activity: Discussion and feedback. Example questions: What strategies helped in the understanding of the story? Were learners able to follow the story from the pictures?  Was sharing the story enjoyable? Did learners recognise words?

· Independent research: Learners collect examples of mark making/writing from an early years setting for use in next session.
	Large story book or non-fiction book  or interactive whiteboard 

Children’s story books in foreign languages

	15
	Writing

The importance of encouraging early mark-making and writing development by understanding that words covey meaning, making marks as symbolic representations of thoughts and experiences, using paint, sand, large markers and crayons in either hand and in any direction.

The usual sequence by which children learn to write, to include mark-making, emergence of letters, ascribing meaning to marks, applying grapheme/phoneme knowledge.
The link between learning to write and learning to read – they are interrelated and children will need a wide range of literacy experiences to support the development of each – to include, sand play, role play, painting, story sacks, print making, patterns, storytelling, poetry, music, drama, cutting and sticking.

.

	· Teacher input: Recap previous session and introduce aims of this session.
· Teacher-led discussion: On the difference in skill requirement between writing and reading (i.e. writing requires manual dexterity and fine motor control whereas reading involves visual tracking, memory and attention, and both writing and reading require an understanding of word/ letter formation and sound patterns). Explain that children begin to recognise the link between reading and writing when descriptions of their drawings are written underneath their pictures.

· Group activity: Learners to pool examples of children’s writing from their placements and use them to create a classroom display depicting the usual sequence of writing development. 

· Whole group activity: Facilitate discussion on activities that support the development of both reading and writing in early years settings.

· Extension work: Learners to download the National Strategies booklet entitled ‘Mark Making Matters – Young children making meaning in all areas of learning and development’ and make notes.
· Homework activity: Ask learners to bring a sample of writing and number formation used in own setting to the next session.
	Examples of mark making / handwriting from learners’ placements

Creative resources for display (e.g. large paper, felt pens, card, glue, scissors etc.)

Interactive whiteboard
Computers with internet access

Website:

· CBeebies: www.bbc.co.uk/cbeebies
· Learners to search for ‘mark-making’

· Mark Making Matters booklet: www.webarchive.nationalarchives.gov.uk

	16
	Writing

The development of handwriting including pencil grip and the importance of gross motor movements.
How to support left-handed children, including encouraging them to find a comfortable grip and providing resources to support left-handers.
How to model the correct formation of letters and numbers in the setting so that they conform with the setting’s policies.

The importance of recognising that some children may be learning another language and scrip at home, and valuing mark-making derived from different scripts. 
	· Teacher input: Recap previous session and introduce aims of this session. 

· Individual activity: Learners research fine motor development and manipulative skills development in children aged from 0–5 years and for each specific age group identify mark-making/writing activities that support the development of fine motor skills at each age (e.g. 2–3 years – pegging the painting aprons onto the washing line; 4–5 years – copywriting birthday greetings and writing own name on grandma’s birthday card).

· Teacher-led discussion: Facilitate discussion on difficulties that left-handed children may experience and ways to overcome these.

· Group activity: Learners produce five good practice points for early years professionals on supporting children who are left-handed with writing.

· Guest speaker: Early years professional to discuss writing development and writing where a different script is used at home followed by Q and A session.

· Individual activity: Learners copy out a poem/rhyme practicing the policy of letter formation of own setting. They can compare with letter formation from other settings.
	EYFS Framework  
Computers/internet access

Development Matters in the Early Years Foundation Stage (EYFS) 

www.foundationyears.org,uk 
Development norms (e.g. charts showing expected  physical development in children)



	17
	Writing

How to create stimulating experiences and activities that encourage writing development, including mark-making activities in sand, practicing using different pens and brushes, play activities such as writing shopping lists in the children’s role-play area.

The importance of giving children reasons to write for a purpose, as this is motivating.
When early years professionals may need to scribe for children to write down their ideas, including when children are starting to learn to write and in shared writing activities.
	· Teacher input: Recap previous session and introduce aims of this session.

· Paired activity: Learners to discuss the experiences to encourage writing development.
· Teacher-led discussion: On what ‘writing for a purpose’ means. Is it important to children? Why? How does it help develop children’s writing? Learners to make notes.
· Individual activity: Learners to create a mind map (that could be included in a document/leaflet for practitioners) that identifies the different purposes for writing (e.g. lists, stories, captions, labels, notices, posters, etc.).
· Small group activity: Learners discuss reasons why early years professional may need to scribe for children with examples from own observations.

· Whole group activity: Facilitate discussion on the role of the early years professional as scribe and how this supports writing development.
	EYFS Framework 

Development norms (e.g. charts showing expected physical development in children)



	18
	Issue Assignment 1, Task 2 to cover 3B.P2, 3B.P3, 3B.P4, 3B.P5, 3B.M2, 3B.M3, 3B.D2

Use centre-devised assignment.

Alternatively, use the authorised assignment from Pearson
	· Teacher-led discussion: Summary discussion of learning aim B.
· Teacher presentation: Overview of assignment requirements, nature of assessment and timeline for completion/submission.
· Individual activity: Learners to work on completing assignment independently and submit on agreed date.
	EYFS Framework and Curriculum Guidance (e.g. National Curriculum KS1) or curriculum of home country
Centre-devised assignment or use the authorised assignment from Pearson

	Learning aim C: Understand children’s mathematical development

	19
	How mathematics in the early years is broken down into numbers and shape, space and measures. The importance of knowing the sequence for counting and understanding numbers and calculating.  

The importance of understanding the link between early everyday experiences and their contribution to future mathematical understanding of number, measurement, space and shape and pattern recognition.

The links between continual interaction and communication, particularly in the use of traditional and improvised rhymes and songs crucial to the development of numeracy and based on counting, positional language and pattern recognition. 
	· Teacher presentation: Introduce learning aims C and D relating to mathematics using useful websites. Explain the different aspects of mathematics in the Early Years Foundation Stage.
· Small group activity: Learners suggest three activities relating to (1) numbers (2) shape and space and (3) measures, for a given age range identifying aims in EYFS, and share ideas with the whole group.

· Paired activity: Learners research the sequence for number development - counting, understanding of numbers, calculating and present to the whole group. 
· Paired activity: Research songs and rhymes and build a portfolio to use with children identifying the skills that each may develop, e.g.  counting, positional language and pattern recognition.

· Independent research: Carry out an observation of children involved in learning through rhymes in own placement .
	EYFS  Specific area - Mathematical Development Computers with internet access/ printers

Development Matters in the Early Years Foundation Stage (EYFS) 

Web sites for learning aim C and D : 

www.foundationyears.org,uk
www.nrich..maths.org
www.bbc.co.uk 

www.gov.uk – EYFS 

	20
	The need to employ a range of strategies for developing mathematical skills including to improve counting from one to 20, placing in order, adding and subtracting single digit numbers and describe the shape and size of 3D (solids) and 2D (flat) shapes.

The links to cognitive development, including the need for children to have concrete experiences before moving to the abstract.

The need for children to acquire mathematical language, including ‘more’, ‘less’, ‘greater’, ‘smaller’, ‘heavier’, ‘circle’, ‘in front of’, ‘inside’.
	· Teacher presentation: Recap last session and Introduce aims of this session.
· Whole class activity: Learners explore a range of resources to record the activity/resource/ skills to be developed and mathematical language that can be developed. 
· Whole group activity: Learners feedback there ideas on resources/strategies for developing mathematical skills.
· Teacher-led discussion:  Lead discussion on the need for concrete experiences asking learners for examples of concrete experiences and how this leads to abstract concepts.

	A range of practical mathematical resources e.g. for counting, small world toys (animals, cars) , water and different sized containers for pouring, printing materials, building blocks, colours paper shapes/glue, plastic numbers  

	21-22
	The importance of early mathematical skills, including one to one correspondence, matching, pattern making, counting, the concept of the empty set ‘zero’, sorting, ordering, recording. 

The importance of children’s confidence and how early years professionals can influence this by giving positive and fun activities and experiences and providing reinforcement and positive interactions to consolidate children’s mathematical development 

Issue Assignment 2, Task 1 to cover 3C.P6, 3C.M4

Use centre-devised assignment or alternatively, use the authorised assignment from Pearson
	· Teacher presentation: Introduce the importance of confidence in mathematics and giving positive fun activities.
· Paired activity: Discuss the learning activity taking place when a child plays with a button tin.
· Whole group activity: Share examples of positive and fun activities and the possible effect on children’s confidence.

· Teacher presentation: Recap LA C and introduce requirements of Assignment 2 Task 1.

· Individual activity: Learners to work on completing assignment independently and submit on agreed date.
	Resources for developing skills in one-to-one correspondence, matching, 

Computers with internet access/
Use centre-devised assignment. Alternatively, use the authorised assignment from Pearson

	Learning aim D: Understand how to support children’s mathematical development

	23
	The importance of supporting early experiences of mathematics through play and learning activities, providing the basis for understanding concepts such as number, measurement, shape and space pattern recognition.

How to support these early experiences by providing commentary, questioning, repetition, praise.
	· Teacher presentation: Introduce LA D.
· Small group discussion: Learners discuss the ways that children can be supported in early learning experiences.
· Independent activity: Plan an activity to promote an understanding of pattern recognition, with notes on ways to support children including the open-ended questions that could be used.
· Independent research: Look at mathematical planning documents in own placement and discuss with supervisor in preparation for the next session.
	Interactive whiteboard 

Development Matters in the Early Years Foundation Stage (EYFS) 
Web sites:

www.nrich.maths.org
www.foundationyears.org,uk 

	24
	How settings might plan and organise their provision to deliver the curriculum framework through meaningful, purposeful, practical activities, encouraging the use of mathematical language, problem solving and prediction.

The importance of linking activities to the child’s experiences, to include learning through play, as this will make learning meaningful for them e.g. number names, one-to-one correspondence, matching and ordering, recognising patterns, shapes and simple measures.
	· Teacher presentation: Recap last session and introduce aims of session
· Paired activity: plan mathematical experiences for children aged 3–4 years to include numbers and space, shape and measures.
· Individual activity: Link experiences with future mathematical skills.
· Individual activity: Learners plan three mathematical activities to carry out in own placement, for number, patterns or shapes and measuring, making links to EYFS.
	Template for planning – one week 

EYFS 

Range of books on mathematical activities for young children and/or access to internet 

	25
	How to give direct experience of mathematics through everyday activities to include, counting rhymes, playing simple board games, cooking, matching socks, setting the table, making patterns, recognising numbers and patterns in the environment.

Ways to check that children understand the purpose of the activity to include, asking questions, modelling, observing children’s reactions.
	· Whole group activity: Visit to a nursery to observe how activities develop mathematical skills and how early years professionals check understanding. Learners note observations to bring to next session.
· Independent activity: Learners carry out own planned mathematical activity in their placement and reflect on the activity noting the strategies they used to check understanding.
	

	26
	The role of the early years professional in supporting children’s mathematical understanding through questioning children, to check their understanding and support them in selecting resources available to help them, rather than focusing on completion of the task or the answer.

The importance of allowing children sufficient time to process new concepts or information, as young children need time to be able to think through what they need to do.

The importance of early years professionals demonstrating a good command of the English language in spoken and written form, and using the correct mathematical terms when explaining activities, avoiding confusion.
	· Teacher-led discussion: Lead discussion on observations form visit and introduce aims of session. 
· Whole group activity: Ask learners why the process of mathematical thinking, e.g. developing understanding through questioning, is important rather than focusing the completion of the activity or answer.
· Whole group activity: Learners watch film clip(s) of early years professionals supporting children with mathematical experiences and then discuss in pairs:
· How they supported the children.
· Whether they gave time for children to think what to do/develop concepts.
· The language/terms used by the professional.
· Teacher-led discussion: Discuss the importance of supporting mathematical development, giving time and clear explanations. 
· Small group activity: Use role play, one learner taking turns being the early years professional and the others the children. The ‘professional’ explains the activity and gives support using correct mathematical terms. Learners feedback on if they understand what they needed to do. Were correct mathematical terms used?
	A range of practical mathematical resources e.g. for counting, small world toys (animals, cars), water and different sized containers for pouring, printing materials, building blocks, colours paper shapes / glue, plastic numbers  
Interactive whiteboard / access to internet 

Film clips – YouTube EYFS Mathematics 

	27
	The role of the early years professionals in modelling in modelling mathematics, to include counting aloud and pointing out numbers on till receipts, tickets, number plates, signs, selecting coins, making purchases. 

How to explain and reinforce the use of mathematical language by providing a commentary or talking through what children are doing to familiarise them with vocabulary. 

Using interactive computer programmes that encourage and reinforce mathematical concepts, as these will help to engage children.
	· Teacher presentation: The role of the early years professional in modelling mathematics and the opportunities for this.

· Paired activity:  Learners plan a visit, e.g. to the shops or the park, and note down all the opportunities for modelling maths.
· Teacher presentation: Show an interactive mathematics activity and lead discussion on its aims and how it might engage children.
· Paired activity: Learners explore interactive mathematical games to support number, shape, space and measures and present and discuss one to the whole group.

	Interactive mathematical games/activities e.g. from

www.crickweb.co.uk – interactive mathematical activities   

CBeebies: www.bbc.co.uk/cbeebies

	28
	The importance of working with parents and carers to encourage enjoyment of mathematics, including providing information about ways in which parents and/or carers can support their children.
	· Teacher-led discussion: The importance of working with parents to encourage mathematical development.
· Group activity: Produce a leaflet for parents/carers that could be used in a nursery giving advice and information on ways they can support their children.
	Computers/ printers

	29-30
	Issue Assignment 2, Task 2 to cover 3D.P7, 3D.P8, 3D.M5, 3D, D2

Use centre-devised assignment.

Alternatively, use the authorised assignment from Pearson
	· Teacher-led discussion: Recap content of LA D and introduce requirements of assignment task 1.
Individual activity: Learners to work on completing assignment independently and submit on agreed date.
	Computers with internet access

Centre devised assignment 2 Task 2 or use the authorised assignment from Pearson.

	TOTAL: 60 hours
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