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Scheme of Work

This Scheme of Work is provided to help you make the most of your planning time. Customise it by adding your own activities/lesson ideas to the ‘Activities’ column.

Guided learning hours (GLH): 120

Number of lessons: 60

Duration of lessons: 2 hours

	Lesson
	Unit content*
	Activities
	Resource checklist

	1


	Unit introduction
	· Teacher presentation (approx. 10 minutes) to introduce the unit: Outline the nature of the learning aims and key terms and assessment verbs. Outline the method of assessment in this unit. 
· Group discussion: To assess any prior experience/learning/knowledge. 
	Specification

Interactive whiteboard

	Learning aim A: Understand how the principles of growth and development apply to children’s developmental progress from birth up to 8 years

	2
	Principles of growth: the rate of growth is variable; different parts of the body grow at different rates; children’s growth is monitored by measuring height, weight and the head circumference of babies.

Definition of development as the skills and knowledge that children gain.
Principles of development:

· physical development occurs in an orderly sequence

· physical development begins with the control of head movement and continues down the body

· physical development begins with uncontrolled large movements before becoming precise and refined

· areas of development are interrelated

· the development rate varies between children

· development is affected by a range of different factors.
	· Whole group activity: Learners discuss what is meant by growth and development and come up with a definition for each. Learners feedback ideas to whole group.
· Teacher presentation: Introduce learning aim A. Outline the principles of growth and development. Review the terms growth, development and maturation.

· Small group activity: Set an activity on the interrelationship of development. Learners to feedback and share thoughts with the whole group.

· Teacher presentation: Provide information about the key principles of development, using examples from different age groups. You could use video clips (from video-sharing websites or ones that you have taken yourself with permission of parents and children involved). 

· Paired activity: Give learners a number of photographs or illustrations of babies from birth up to around 3 years. Learners to organise them in sequence and annotate them to explain the sequence and how development moves from head down the body and from uncontrolled to precise. Ask learners to link the stages of development to opportunities for play.

· Whole group activity: Give learners case studies or descriptions of children at the same age but at different stages in some areas of development. Learners suggest factors that might delay or enhance development. Explain how children progress in roughly the same sequence but that this can happen at different rates.
· Teacher-led activity: Introduce examples of percentile charts for height, weight and head circumference. Explain percentiles and how growth is plotted on the charts, also that there is a difference between the genders. Learners could be given measurements of children between birth and 5 years to plot on a chart (or invite in a parent with a small child to take the measurement). Suitable charts can be found from Royal College of Paediatrics and Child Health: www.rcpch.ac.uk.

· Small group discussion: Ask learners to discuss the factors that can affect development. Ask each group to feedback their ideas and write them on a whiteboard, adding any factors they have not thought of.
	Interactive whiteboard

Exemplar percentile charts 

Video clips showing developmental stages

Photographs /illustrations 

Descriptions of children

	3
	The relationship between growth and development and how they work together in supporting children’s overall development.
	· Teacher presentation: Introduce the aim of this session and provide some input on the relationship between growth and development. 

· Teacher-led activity: Ask learners to note down an example of how growth and development are interrelated. Then ask each learner to share their idea as a ‘round’. 

· Small group activity: Give each group a picture of a newborn baby. Then give pictures of a child at the following stages to each group:

· 1 x 6 month old

· 1 x toddler

· 1 x preschool

· 1 x young child.

Ask learners to think about the links between a child’s growth and their development, looking at the children in the pictures. How does a child’s growth affect their stage of development (e.g. they need fine motor control before they can write; speech develops after teeth arrive and the tongue and mouth muscles develop)? Ask at what age they think children have bowel and bladder control. Why do they think this is the case? Each group to present their findings back to rest of the group.

· Small group activity: Provide learners with a detailed case study of a family with 3 children aged:

· birth up to 2 years

· 2 up to 4 years

· 4 up to 8 years

that describes each child’s stage of growth and all areas of development (to be used for lessons that cover areas of development). Ask learners to discuss the relationship between each child’s growth and development and suggest how they work together to support their overall development.
· Teacher-led discussion: Lead a discussion. Did the groups have the same ideas? Expand on learners’ answers.

· Individual activity: Now learners have had a couple of weeks to think about development, set a quick quiz to assess knowledge and understanding so far. At the end of the learning aim the quiz can be reset to check new knowledge acquired.

· Independent study: Learners to observe the overall stage of a child’s development in their work placement in preparation for lesson 4.
	Interactive whiteboard

Pictures of children

Case study of a family

	4
	That principles of development help practitioners to:

· recognise a child’s overall stage of development

· support a child’s development

· anticipate the next stage(s) of development

· recognise delays in development

· recognise difficulties in development

· understand different factors that may affect development.
	· Teacher presentation: Introduce aim for the session as being about how principles of growth and development help practitioners to support children’s development.

· Paired activity: Learners share information on the stage of development of a child from their placement (maintaining confidentiality). Ask learners to discuss how their knowledge about children will help them to:

 a) support the child’s development

 b) anticipate the next stage of the child’s development

 c) recognise delays or difficulties in the child’s development.

· Small group activity: Learners to apply knowledge about the principles producing a short presentation for peers describing the importance of understanding the principles of growth and development to recognise a child’s stage of development, recognise delays and planning activities to support children.

· Small group activity: Provide learners with a case study that describes a child with developmental delay. Set a series of questions, e.g. What strategies does the practitioner use to assess the child’s stage of development? What do they need to know about a child to support their development further? What factors may have hindered the child’s growth and development? How might the child’s cultural environment affect development? How can the practitioner ensure what they provide helps the child move to the next stage of development?
	Interactive whiteboard

Case study on development delay

	5
	That the development of children’s brains (neural growth, development of pathways myelination) underpins many aspects of children’s overall development.

The effects of cortisol on the developing brain.
	· Teacher presentation: Introduce aim of the session and discuss brain development and the role and effect of cortisol.

· Teacher-led activity: Provide a handout with information on neurological development and the effects of cortisol on the brain. Or bring in books, journals and magazines and get learners to read articles on this topic. Encourage learners to highlight key points and ask questions about anything they don’t understand. Be prepared to direct them to further sources of information.

· Individual activity: Ask learners to produce a brain development timeline from birth up to 8 years.

· Small group activity: Explain that the first two years of life are the most important for brain development. Learners plan play and learning activities for babies and toddlers at different stages/ages that will stimulate the brain. 

· Small group activity: Learners to summarise key points about neurological development in the materials provided (or they could produce a visual representation) and discuss how children’s long-term outcomes might be affected by cortisol on the developing brain. They should discuss possible internal and external stress factors for children under 5, e.g. hunger, shyness, illness, parental drug use, abuse, bereavement, etc. 

· Individual activity: Learners present and feedback ideas to the group. 
	Interactive whiteboard

Handout on neurological development

Books, journals, magazine articles

	6
	Five areas of development: 

· Physical development is to do with movement – gross, or large, movement of limbs and fine manipulative movement of fingers; includes balance and coordination

· Cognitive development is the construction of thought processes, remembering and problem solving

· Language development is the development of speech and communication, reading and writing

· Emotional development is the development of feelings about oneself and towards others; includes the development of self-esteem and self-concept

· Social development is the growth of relationships with others.
	· Teacher presentation: Introduce aims of session. 

· Paired activity: Give each pair one area of development to research. Ask learners to define each developmental area and give examples. 

· Teacher-led activity: Show a series of video clips of children engaged in play or activities (or provide detailed activity plans for children of different ages) and ask learners to identify the different areas being developed by specific activities. 

· Paired activity: Provide detailed observations of children. Ask learners to write an example of their development under the appropriate heading/area of development on a planning sheet. Learners compare answers with other groups as they feedback, giving reasons for their choice. 

· Paired activity: Learners create a mind map showing the links between areas of development.

· Extension activity: Name a theorist associated with each area of development. Feedback to group and discuss findings.
	Interactive whiteboard
Video clips
Observations

Planning sheets

	7
	Norms: How children’s development is measured against milestones that have been determined by looking at the development of large groups of children and determining what is typical or the ‘norm’. 

The normative age/stages in physical, cognitive, communication and language, social and emotional development from:

· birth up to 2 years

· 2 up to 4 years

· 4 up to 8 years.
	· Teacher presentation: Recap previous session and introduce the aim of the session as understanding norms and developmental milestones.

· Small group activity: Ask learners to identify what they think the norms of physical development are for the following age ranges:

· 0–2 years

· 2–4 years

· 4–8 years.

       Learners to feedback findings and discuss.

· Small group activity: Discuss the developmental changes of children across all key areas (Birth–2 years, 2 years–4 years, 4 years–8 years).

· Teacher presentation: Introduce normative ages/stages of development across the age ranges and compare learner findings. Discuss new or different concepts raised.

· Individual activity: Review case studies on children and record examples of their gross/locomotive development and their likely milestones for fine motor development. Identify their next stage of development
	Interactive whiteboard

Normative physical development

	8
	Normative age/stages in gross motor development – the usual sequence of development and progress from reflexes to coordinated movement.
	· Teacher presentation: Introduce aims of session and deliver initial input about gross motor development.

· Teacher-led activity: Show video clips of babies that demonstrate newborn reflexes and discuss. .

· Paired activity: Think about the sequence of development from reflexes to coordinated movement and produce a timeline showing sequence/stages of development from birth to 8 years.
	Interactive whiteboard

Video clips

	9
	Normative age/stages in gross motor development – the usual sequence of development and progress from reflexes to coordinated movement
	· Teacher presentation: Introduce aims of the session and outline session content. Support and facilitate learners throughout activity.

· Small group activity: Provide learners with case study that includes gross motor development of the children with examples of delayed or advanced development, aged:

· birth up to 2 years

· 2 up to 4 years

· 4 up to 8 years.

Ask learners to a) identify the stage of development for each child identifying any delay or advanced development for their age b) identify the next stage of gross motor development for each child.

· Extension activity: Learners identify the next stage of gross motor development for each child and suggest an activity that will support them toward this.
	Interactive whiteboard

Case studies



	10
	Normative age/stages in fine motor development – the usual sequence of development from reflexes to coordinated movement.
	· Teacher presentation: Introduce aims of session: looking at the sequence of development, including the development of pincer grasp to hand–eye coordination.

· Individual activity: Show video clip on hand preferences. Learners to discuss preferences and supporting left-handed child’s development.
· Individual activity: Show video clips of fine motor skills  and ask learners to discuss development of fine motor skills.
· Whole group discussion: Learners feedback and discuss their answers.
	Interactive whiteboard

	11
	Practical session
	· Teacher presentation: Introduce aims of session and outline session content. Support and facilitate learners throughout activity. 

· Small group activity: Provide learners with case studies of a family with 3 children describing their fine motor development with examples of delayed or advanced development, aged:
· birth up to 2 years

· 2 up to 4 years

· 4 up to 8 years.

Ask learners to a) identify the stage of fine motor development for each child identifying any delay or advanced development for their age b) identify the next stage of fine motor development for each child.

· Extension activity: Learners identify the next stage of development for each child and suggest an activity that will support them toward this.

· Independent activity: Learners carry out an observation of two children at different stages of social development in own placement, using the narrative method, for use in the next session.
	Interactive whiteboard

Case studies



	12
	Normative age/stages in social development of children aged 0–8 years.
	· Teacher presentation: Introduce aims of session and deliver initial input on social development.

· Teacher-led activity: Show video clips of children of different ages/stages playing together and discuss how play develops from onlooker play to parallel play to cooperative play.

· Small group activity: Learners discuss own observations of children’s social development from the previous session.

· Independently activity: Review own observations of children against expected stage of development for their age.

· Small group activity: Ask groups to discuss how society impacts on social development and what is considered acceptable socially. Learners should feedback their ideas to generate a group discussion.
	Interactive whiteboard

Video clips



	13
	Social development – the development of relationships and awareness of social rules.
	· Teacher presentation: Introduce aims of session as looking at how social development shapes our relationships and how we adjust to societal rules.

· Paired activity: Learners to research theories associated with social development and extend their knowledge from previous session. Use case studies of children (e.g. 2-year-old not sharing toys, 3-year-old comforting another child). Learners to answer questions about the case studies, discuss and make notes on stages of social development.

· Whole group activity: Learners to feedback findings within a group discussion to encourage debate. Learners could also look at their own social behaviour within this discussion. 

· Paired activity: Learners to link expected milestones for social development to what they have observed children doing in own placement or observations of family members.
· Independent activity: Learners carry out an observation of a child in own placement using time sampling method and reflect on emotional behaviours for use in next lesson.
	Interactive whiteboard

IT facilities/ internet connection

Book box (selection of books available for use in class that contains relevant subject material)
Case studies

	14
	Normative age/stages in emotional development in children aged 0–8 years.
	· Teacher presentation: Introduce the aims of the session. Provide initial input about normative ages/stages of emotional development and discuss the links between emotional and social development. Learners have previously looked at the connection between social and emotional development but now they are going to take it one step further.

· Whole group activity: Give case studies describing the behaviour of two or three children and ask learners to suggest how the behaviour could be linked to their social or emotional development.

· Paired or small group activity: Learners discuss emotional behaviours they have observed in own placement and how these are linked to social or emotional development, feeding back to the whole group.
	Interactive whiteboard

Post-it® notes

Case studies

	15
	Emotional development – how attachments are formed and the development of self-esteem and the ability to manage feelings and impulses.
	· Teacher presentation: Introduce the aims of the session and introduce theories on emotional development. Briefly discuss attachment theories and attachment disorders.

Ask learners to provide examples of these from children they may know. Have they witnessed a child crying when going to a carer or being left? Discuss how practitioners or adults can help to support children positively in these situations. Discuss cultural differences and extended families.
	Interactive whiteboard

	16
	Normative age/stages in cognitive development in children aged 0–8 years.
	· Teacher presentation: Introduce the aims of the session. Provide initial input about normative ages/stages of cognitive development.

· Teacher-led activity: Create a mind map about the five senses and their involvement in cognitive development.

· Individual activity: Learners to think about how they like to learn, i.e. auditory, kinaesthetic, visual etc. Why do they think this is the case? Can they think of friends/family with different learning attributes? 

· Paired or small group activity: Consider and discuss all the ways that children aged 0–8 years learn. Feedback ideas to the whole group.

· Independent activity: Learners carry out observation of cognitive development of a child for next lesson.
	Interactive whiteboard

	17
	Cognitive development – how concepts, memory and understanding develop.
	· Teacher presentation: Introduce the aims of the session.

· Small group activity: Each group to research the sequence of cognitive development, focusing on a different age group (i.e. birth up to 2 years, 2 up to 4 years, 4 up to 8 years). Each group to produce a handout in the form of a flow chart showing ages and stages of cognitive development, including specific examples in the following areas: memory, understanding of concepts and problem solving. Collect handouts, check them and then reproduce for all group members as a revision aid.

· Teacher-led activity: Use video clip of children involved in play activity e.g. investigating, using memory etc. Learners to discuss these issues with reference to expected stages/ages of children.

· Paired activity: Learners discuss own observation of a child and reflect on it against the expected stage of development.
	Interactive whiteboard

ICT/internet connection

Book box 
Video clip of children’s play

	18
	Normative age/stages in communication and language development in children aged 0–8 years.

Communication, language and literacy development – the development of receptive and expressive language from the pre-linguistic phase to fluency.


	· Teacher presentation: Introduce the aims of the session. Provide initial input about normative ages/stages of communication and language and literacy development. Introduce key learning concepts relating to communication and language and literacy development, including genetic and physical factors.

· Guest speaker: A speech and language therapist. 

· Paired activity: Learners respond to case studies of children at different ages/stages of language development. 

· Teacher-led discussion: Ask learners about phonology, semantics and syntax. Lead a discussion to explore how language and literacy skills are used in various settings with different ages.
	Interactive whiteboard

Guest speaker

	19
	Cultural environment: how children’s development needs to be considered in context as physical and genetic factors interrelate with the child’s cultural environment.
	· Teacher presentation: Introduce aims of session. Give an overview of what is meant by physical, genetic and cultural factors affecting language development. Introduce the concept of how the cultural environment can interrelate with physical and genetic factors. You might also introduce the nature vs nurture debate.

Teacher-led activity: Provide an extended case study for learners to help them apply knowledge of interrelationship of cultural environment and physical and genetic factors. Include information about the background of the family, child’s stage of development, physical and genetic factors affecting the child. Learners to say whether the child is following normative patterns of development, whether/how the environment will affect communication development and how delays in communication will affect other areas of development.

· Teacher-led discussion: Lead a whole group discussion about how cultural expectations and the environment of an individual child can have an effect on their overall development. Ask learners to think about different cultures and the possible effects of these on children, both short-term and long-term.
	Extended case study

	20
	Knowledge test to check understanding.
	· Teacher-led activity: Revision quiz to help check learner knowledge.
· Individual activity: Revision for test papers. Learners to complete individual test paper under exam conditions.

· Teacher activity: To offer support as required.
	

	Learning aim B: Understand theories and models of development and how they relate to aspects of children’s development

	21
	The importance of theories and models in understanding the development of children. 
Theories that consider how children learn behaviours:
Bandura’s social learning theory – the concept of modelling and how this theory might be used to explain how children learn behaviours and actions, self-efficacy and empowerment.
	· Teacher presentation: Introduce aims of session and discuss the importance of theories and models, and how they influence our understanding of child development.

· Teacher-led activity: Write a list of theories on a flip chart and ask learners what they already know about them and the theorists linked to each theory. Have a group discussion on why it is important there are studies carried out on how children learn and develop, and the relevance of those shown to their work with children. Extend answers and ask learners if they could apply any of the theories to an early years setting. 
· Teacher presentation: Provide initial input about the behaviourist approach: how theory may be used to explain the way children learn behaviours and actions, self-efficacy and empowerment. Introduce and discuss Albert Bandura’s social learning theory. Show video clip of the Bobo Doll experiment and summarise the results of the experiment.

· Whole group activity: Ask group to discuss what they have seen. How can Bandura’s theory be used to explain children’s behaviour and actions? What other factors might influence children’s behaviour? Have they seen evidence of this theory on their placement?

· Small group activity: Learners share examples from their own observations in placement or family members.
	Interactive whiteboard

Flip chart 

Video clip of Bobo Doll experiment

	22
	Theories that consider how children learn behaviours:
Pavlov’s theory of classical conditioning – how it might be used to explain the way that children may learn through association. 
Skinner’s theory of operant conditioning – different types of reinforcements, schedules of reinforcement and how this theory might be used to explain why and how children learn behaviours and repeat actions.
	· Teacher presentation: Introduce aims of session and introduce Pavlov’s theory and experiments: how classical conditioning may be used to explain the way children learn through association. 

· Paired activity: Learners to discuss any irrational fears that they may have. Thinking about Pavlov’s theory – can they identify any reasoning for the so-called irrational fear?

· Teacher presentation: Initial input about Skinner. Introduce the different types of reinforcement and schedules of reinforcement, and explain how the theory of operant conditioning may be used to explain why children learn behaviours and repeat actions.

· Individual activity: Give each learner a Post-it® note and ask them to write down a method of reinforcement associated with Skinner’s theory, i.e. stickers. Make a display on the board/wall/flip chart with the following headings: Negative reinforcer; Positive reinforcer. Beneath each heading, add two sub-headings: Primary; Secondary. Ask learners to place their note beneath the appropriate heading.

· Paired activity: Learners identify the strengths and weaknesses of each behaviourist approach and feedback to the group.
	Interactive whiteboard/flip chart

Post-it® notes

	23
	Theories that consider the development of cognition and language:
Piaget’s model of how children’s logic and reasoning develops – stages of cognitive development; the development of schemas; his tests of conservation, egocentrism and how his model may explain children’s thoughts and actions. 
Vygotsky’s approach to the development of children’s reasoning – the concept of a zone of proximal development and the importance of interactions in supporting children.
	· Teacher presentation: Introduce aims of session and provide Initial input about cognitive development. Introduce Piaget: models on logic, cognitive development, and development of schemas. 

· Teacher-led activity: Demonstrate Piaget’s tests of conservation and test for egocentrism or use video clips of the tests that are available on video-sharing websites. Learners (with permission) could carry out a Piaget test in own placement. 

· Teacher presentation: Initial input about Vygotsky and the theory of zone proximal development.

· Small group activity: Complete research on Piaget. Learners discuss Piaget’s influence on practice in own placement.

· Teacher-led activity: Show learners a film clip of children involved in a cognitive activity being supported by an adult that reflects the influence of Vygotsky (alternatively provide a case study).

· Small group activity: Complete research on Vygotsky. Learners discuss examples of Vygotsky’s influence in own placement.

· Independent activity: Learners carry out a conservation test with children in own placements (if possible with children between 3 years up to 6 years and a child aged 7 up to 8 years).
	Interactive whiteboard

ICT/internet

Book box 
Objects to use in Piaget test demonstration/video clips of Piaget’s tests  



	24
	Theories that consider the development of cognition and language:
Athey’s identification of schemas, which she proposed children explore at different levels to support their cognitive development. 
Bruner’s theoretical framework – that learning is an active process in which learners construct new ideas or concepts based on their current/past knowledge. The learner selects and transforms information, constructs hypotheses and makes decisions, relying on a cognitive structure to do so.

	· Teacher presentation: Introduce aims of session and provide initial input about the development of schemas and the exploration of different levels to support cognitive development. Reinforce learning that has taken place in previous sessions and introduce Athey.

· Small group activity: Complete research and make notes on Athey. Learners discuss Athey’s influence on practice in own placement.
· Paired activity: Give case studies of children describing schemas they have developed. Learners plan activities to support children to develop their schemas.
· Teacher presentation: Show film clip that introduces Bruner’s theoretical framework and discuss scaffolding. Learners note down the key points of theory.

· Small group activity: Give learners activity plans and ask them to discuss ways that the adult could ‘scaffold’ the children during each activity. Learner share examples for own placement how Bruner has influenced practice. Learners note examples.
· Small group activity: Discuss similarities and differences between cognitive development theorists. Learners to present their findings back to rest of group.
	Interactive whiteboard

ICT/internet
Book box 


	25
	Theories that consider the development of cognition and language:
The information processing theory of cognitive development – the role of memory and attention, and how this may be used to explain why young children may not focus on, and remember, the same things as older children or adults. 
Chomsky’s model in relation to how children acquire language – Language Acquisition Device (LAD); the concept of a critical period in which children may learn language, which may explain how children seem to instinctively gain language.
	· Teacher presentation: About the information processing theory. Learners to make notes.

· Paired activity: Learners to research information processing theories and write their findings in a table, under three headings: Description; How it could influence practice; How to support children in this area.
· Paired activity: Produce advice for students on how to apply theories in their practice to support children in their information processing, e.g. how to use props, play and sensory activities.

· Teacher presentation: Introduce theories linked to the acquisition of language skills, referring back to lesson 18. Provide initial input about Chomsky (LAD, critical period).

· Paired activity: Use case studies that describe the language development of children at different stages (prelinguistic and linguistic). Learners to discuss and note the key features of language development of each child. Learners use Chomsky’s model to explain how each child has acquired language. 
	Interactive whiteboard/flip chart

Case studies

	26
	Theories that consider personality and the development of self-esteem:
Erikson’s psychosocial stages of personality – the role of adults in the first three stages and how this can be used to explain how children’s personality might be influenced by their parents and adults who are significant in their lives. 

Harter’s theory of self-esteem – the ideal self; self-concept and Cooley’s theory of the ‘looking-glass self’, which can be used to explain levels of confidence in children.
	· Teacher presentation: Introduce aims of session. Introduce and discuss theories and models of personality and self-esteem. Provide initial input about Erik Erikson, Susan Harter and Charles Horton Cooley.

· Teacher-led activity: Create a mind map on the importance of self-esteem. Learners to carry out own research about Erikson, Harter and Cooley.
· Small group activity: Learners discuss the influence of personality on how children develop and learn.

· Small group activity: Learners to look at Maslow’s Hierarchy of Needs. Ask each group to discuss each stage and provide examples. Can the learners see a link?

· Paired activity: Learners to discuss the similarities and differences between theories and compare their answers with a partner’s. They should then agree on their answers and feedback ideas to whole group.
	Interactive whiteboard

Interactive whiteboard

ICT/internet

Book box

	27
	Theories that consider children’s moral development:
Kohlberg’s stage model of moral development and Piaget’s stages of moral development, which can be used to explain children’s behaviour.
	· Teacher-led activity: Introduce aims of session. Create a mind map about what pro-social behaviour is. Introduce and discuss pro-social behaviour and the concept of universal egoism. How many learners were near with their ideas?

· Paired activity: Learners to try to think of at least one example of an act of pure altruism (e.g. a genuine act of goodwill or self-sacrifice) which might prove psychologists wrong about the concept of universal egoism. Feedback to the whole group.

· Teacher-led activity: Create a mind map: What is morality? Introduce and discuss moral development to include Kohlberg and Piaget.

· Small group activity: Learners discuss the stage/age when children begin show moral development and how this is shown using examples from observations.

· Small group activity: Give examples of children displaying moral development, e.g. sharing toys, understanding rules in a game and following them, understanding what is ‘fair’. Learners discuss and agree on the age when children develop these morals.

· Small group activity: Learners compare and contrast both theories and discuss their ideas with the whole group (if time allows).
	Interactive whiteboard

Scenarios



	28
	Theories that consider children’s development in relation to their environment:
Bronfenbrenner's ecological systems theory of human development, which is often represented as a series of concentric circles that show how children's development does not happen in isolation, but is closely interrelated to their family, nursery or school, local community as well as the wider society. 
Theories that consider attachment:
Bowlby’s theory of maternal attachment; secure, resistant and avoidant attachment.
	· Teacher presentation: Introduce aims of session and provide initial input about Bronfenbrenner’s ecological systems theory of human development. 

· Teacher presentation: Briefly outline Bronfenbrenner’s systems. Draw concentric circles on a chart, with ‘child’ at the centre. Give learners a list of systems, e.g. culture, family, nursery, society, and then ask them to place the systems in the correct circle. Provide more detail about Bronfenbrenner’s systems (including the correct terminology, e.g. microsystem, mesosystem).

· Small group activity: Learners discuss the importance of involving the wider community in a child’s development and learning. Learners identify all the ways this is achieved in their own setting.

· Teacher presentation: Provide input about attachment theories, looking specifically at Bowlby and maternal deprivation. 

· Small group activity: Give learners case studies that describe a situation of a child that is separated from main carer, e.g. starting nursery, going into hospital etc. Learners identify the impact on the child, with reference to attachment theories, and discuss how the practice of settings is influenced by an understanding of the theories,

· Teacher-led activity: Split the group in half for a mini debate about the advantages and disadvantages of leaving an infant in day care. Can the setting ever replace the mother as primary carer? 
What about foster care and adoption? Link these scenarios with the attachment theory.
	Interactive whiteboard

Flip chart

Case studies



	29
	Theories that consider attachment:
The stages of separation anxiety and Mary Ainsworth’s research into the security of attachment (secure, resistant and avoidant). How these theories might explain children’s reactions to being separated from their primary carers.
	· Teacher presentation: Introduce aims of session. Provide input about Ainsworth’s study of the ‘Strange situation’. Show a video clip of this experiment (found on video-sharing websites). 

· Individual activity: Learners watch video clip and make notes. 

· Small group activity: Ask learners to discuss the following questions: Can they see links from previous sessions to this theory? Why do some children appear to be more secure in their attachments than others? How does the key person system relate to this theory?

· Small group activity: Use case studies of children being separated from main carer and having different reactions. Learners discuss the child’s behaviour and decide on the attachment style it demonstrates (secure, resistant or avoidant).
· Small group activity: Learners discuss how research into attachment has influenced the introduction of the key person role in early years.

· Individual activity: Learners carry out own research to find one real-life example to support this theory. Feedback findings to whole group.
	Interactive whiteboard

Internet connection for research

Video clip showing Ainsworth’s ‘’Strange Situation’

Case studies

	30
	Summary of learning aim B and knowledge test to check understanding.
	· Teacher presentation: Summary of learning aim so far. 
· Individual activity: Set revision test paper. Learners complete individual test paper under exam conditions.

· Teacher input: Offer support as required.
	

	Learning aim C: Be able to apply theories and models of child development to support children’s development

	31
	Theories that consider how children learn behaviours:
How to use the social learning theory – encouraging children to try activities or learn skills; adult role modelling positive behaviours that they wish the children to develop.

How to use the theory behind Skinner’s operant conditioning – promoting positive behaviour by giving praise, positive acknowledgement and rewards; promoting children’s learning by planning activities that are pleasurable for children.
	The following sessions covering application of theories have been designed as a series of workshops. You can adapt the sequence of delivery or the individual activities to meet local requirements, but the important thing is that learners are given plenty of opportunities to practise applying different theories.
· Teacher presentation: Introduce aims of the session and outline the format of the practical workshop sessions.

· 
Small group activity: Learner to design a learning activity for a 6-year-old. How does this link to Piaget’s theory and what schemas would be developed by being an active learner?
· Small group activity: Group discussion about reward systems (positive and negative aspects). Learners design a reward system then produce a set of ‘good practice’ guidelines for early years practitioners, describing how they could act as positive role models to children. Feedback to the whole group.

· Teacher led activity: Use a description of a child with behavioural difficulties and ask learners to produce a behaviour plan (including some of the activities and reward systems they came up with). The plan should be based on Skinner’s theory. 

· Individual activity: Learners should devise a presentation they could make to the rest of the group to explain the theory. Make sure examples are given of ways in which children’s learning can be promoted.
	Interactive whiteboard

Internet connection

Book box

Previous activity sheets relating to theorists

Description of a child



	32
	Theories that consider the development of cognition and language:
How to use the theory behind Piaget’s stages of cognitive development to provide a wide range of practical activities so that children can develop schemas by being active learners.

How to use Vygotsky’s Zone of Proximal Development model to observe what a child can do and then work alongside the child to further the child’s development through the use of interaction and sensitive questions.

How to use Athey’s schema theory to observe children’s use of schemas while playing and then provide further resources and activities that will allow the child to explore further.
	· Teacher input: Bring in an observation of an adult supporting a child, create a case study or use a video clip to demonstrate Vygotsky’s concept of Zone of Proximal Development. Lead a discussion on how what is shown links to the theory.

· Small group activity: Learners to select one theory and produce a poster or handout covering the main points of the theory and how they would use it in work with children. Show and explain the information on the poster to the rest of the group. Make sure that examples are given of ways in which children’s learning can be promoted.

· Small group activity: Use examples of children using different patterns of behaviour (schemas), e.g. carrying, wrapping/enclosing etc. Learners suggest activities and resources to extend children’s development of the schema.

· Independent activity: Learners obtain curriculum plans from their own setting.


	Observation/ Video clip/ Case study

Examples of schemas

	33
	Theories that consider the development of cognition and language:
How to use Bruner’s theory by ensuring that the curriculum is based on learning through play and activities; that adults spend time engaging and interacting with children in order that children can make connections between what they are doing and their past experiences.

How to use the principles behind the information processing theory by using visual aids, props and timetables to assist processing; giving children enough time to respond when asking questions; the need to remind children to do things as they may not be able to remember instructions; using practical activities and play as a way of teaching; recognising that children of different ages will respond at different rates and so ensuring that younger children have more time to process instructions or new experiences.

How to use the theory behind the Chomsky’s language acquisition device to ensure that there are sufficient opportunities for interaction with children in order that they can assimilate language.
	· Small group activity: Learners use own curriculum plans to discuss and highlight where there is influence from Bruner’s theory, looking for: a) opportunities for children to make connections with previous learning experiences and; b) opportunities for adults to engage with children.
· Teacher input: Recap information processing theory.
· Small group activity: Learners identify where there are opportunities to use principles behind information processing theory in planning. 
· Teacher/ tutor input: Recap Chomsky’s language acquisition device.
· Paired activity: Learners plan an activity that enables them to interact with children so they can assimilate language and feedback ideas to the whole group.

	EYFS Statutory Framework 

Selection of books on play and activities for children

	34
	Theories that consider children’s personality and the development of self-esteem:

How to use Erikson’s psychosocial theory of personality development by:

· encouraging children to try out new things for themselves

· reacting appropriately when children make mistakes

· giving positive and unconditional support to the child

· helping parents to understand the importance of their doing similarly at home.

How to use the theory behind Harter’s model of self-esteem and the ‘looking glass effect’ by:

· providing positive and unconditional responses

· smiling and using positive body language

· showing an interest in what they are doing

· making positive comments.
	· Paired activity: Learners to discuss: What makes us feel good about ourselves? What makes us feel bad about ourselves? Feedback to whole group.

· Teacher led activity: Write up key points from learner feedback and lead a discussion on ways to promote personality and self-esteem, e.g. when we have achieved something new, when we are praised, etc., until there is a list of about ten points.

· Small group activity: Suggest what early years practitioners can do to ensure that children experience each of the ten ways identified.  

· Small group activity: Use case study of a child who is lacking confidence and self-esteem. Learners produce a plan for adults to follow for supporting the child. Discuss ways to encourage parents to use the same strategies at home. 


	Case study

	35
	Theories that consider children’s moral development:

How to use the theory behind Kohlberg’s and Piaget’s stages of moral development – adults should react proportionately when children show unwanted behaviour and provide explanations of why it is good to behave in certain ways.
	· Teacher led activity: Recap on appropriate behaviour at different ages/stages. Give learners a range of different examples and ask them to identify if these are appropriate or inappropriate for age of child. Give learners scenarios where children are behaving inappropriately for age. Ask learners to explain what the adult should do/ say in each situation.
· Individual activity: Learners to create a set of ‘rules’ for a nursery or school setting, focusing on ways in which adults can encourage positive behaviour and attitudes, e.g. ‘Be kind to each other’ or ‘Listen to each other’.
	

	36
	Theories that consider children’s development in relation to their environment:
How to use the principles behind Bronfenbrenner's ecological systems theory of human development: the importance of working in partnership with parents; supporting the children’s learning in the home; talking to children and planning activities based on what they do with their family and in the community; going on visits in the local community and inviting people to come in to the setting.
	· Teacher led activity: Recap Bronfenbrenner's ecological systems theory of human development. Look again at illustration of the concentric circles. Learners to develop each point working from the centre (immediate environment) then nursery or school, then community, then wider community. Learners should discuss and record the influence of each one on the child.

· Teacher input: Explain the Importance of working with parents.

· Small group activity: Use case studies of a family. Learners discuss: a) ways the setting can work with/include the parents in the child’s learning and development; b) how to involve the community, e.g. through visits or visitors to the setting; c) the benefits for children including how it improves the outcomes in all areas of their development. Feedback to the whole group.

· Small group activity: Learners share examples from own setting of working in partnership with parents and feedback to the group. Get them to go on to suggest of ways to improve and strengthen partnerships with parents.
	Case studies

	37
	Theories that consider attachment:

How to use the principles behind Bowlby’s attachment theory and Ainsworth’s research in order to ensure that a child has an attachment to a key person before separation takes place; to develop flexible settling in procedures; to observe that a child’s attachment to their key person is secure; to recognise and act to reunite the child with their parent if there are signs of separation anxiety; to make sure that when a child is moving from the care of one adult to another that sufficient time is allowed for the child to become settled.
	· Teacher input: Recap attachment theories. 

· Small group activity: Group to discuss the effects of separation on children. Feedback to whole group.  

· Small group activity: Group to discuss ways to reduce the effects of separation on children. Could discuss strategies used in own placement (if appropriate).

· Small group activity: Use case studies of children, e.g. starting at a new setting, moving into foster care etc., learners discuss the impact on children with reference to attachment theories. Learners discuss strategies to reduce the impact of these changes and produce a plan.

· Small group activity: Learners discuss the role of the key worker in supporting transitions.

· Individual activity: Produce a job description for a key person and be prepared to share ideas with the whole group.
	Case studies

	38
	Summary of learning aim C and revision.
	· Teacher input: Prepare a list of questions for learners to answer to help them in their revision of knowledge and understanding for learning aim C.
· Teacher input: Provide extended case studies for learners to answer, ensuring links are made between children’s ages and stages of development and any related theories.
	Quiz

Extended case studies



	Learning aim D: Understand how a range of factors influence children’s development

	39
	How a combined range of factors contributes to each child’s uniqueness as no child, even if genetically identical, experiences life in the same way.
	· Teacher presentation: Introduce aims of session and provide initial input about this learning aim.

· Whole group discussion and feedback: Lead a discussion about the knowledge learners have of children’s development so far. Talk about different factors that affect development. Facilitate discussion to really push expectations and thinking.

· Small group activity: Provide learners with a photo or case study about twins. Learners discuss why there could be differences in their development. Learners research (using journals, magazines or internet) cases of twins separated at birth but who end up leading similar lives. Ask learners to summarise their findings in notes and feedback to whole group. 
	Interactive whiteboard

ICT/internet

Book box/journals

Photo/case study

	40
	How delayed development in one or more areas can impact on a child’s overall development.
	· Teacher presentation: Introduce aims of the session and provide initial input about delayed development in one area and the impact this can have on a child’s overall development. 

· Small group activity: Use three case studies of children with delayed development in one area of development, e.g. delay in speech and language, poor coordination or learning difficulty etc. Learners discuss each case study in turn and consider how it can impact on all other areas. Groups feedback main points of discussion for each case study.
	Interactive whiteboard

ICT/internet

Book box

Case studies

	41
	Pre-natal factors: maternal health, diet and lifestyle choices, and how they may affect the growth and later development of children.

That babies born before 37 weeks, who are often described as pre-term or premature, may take time to reach developmental norms.
	· Teacher presentation: Introduce aims of session and provide initial input about premature babies. Create a mind map about what learners think pre-natal factors may be and why. Expand on their ideas as necessary.

· Individual activity: Learners to research pre-natal factors and premature births. They should use the information they find on pre-natal factors to make an information leaflet for new mums. Information must include; maternal health, diet and lifestyle and how the factors affect growth and later development.
	Interactive whiteboard

ICT/internet

Book box

	42
	That biological factors such as disability, long-term medical conditions and short-term illnesses may negatively impact on a child’s development because they restrict a child’s opportunities to play and learn. 
	· Teacher presentation: Introduce aims of session and provide initial input about biological factors.

· Paired activity: Ask learners to think about how these biological factors influence development and how individual needs can be met.

· Guest speakers: Invite different specialists to talk to learners. These could include health visitors or Special Needs Coordinators from family centres who could talk about cases where biological factors have impacted on a child’s development.

· Small group activity: Give each group a different case study of a child with a disability or long-term medical condition. Learners research the disorder or medical condition and discuss a) why and how it can restrict learning opportunities and b) how it impacts on holistic development.
· Whole group activity: Each group presents the case study and findings to the whole group.
	Interactive whiteboard

Guest speakers

	43
	The potential effects of poverty on children’s lives:

· increased likelihood of poor health outcomes (infant mortality, morbidity and life expectancy as a result of housing and diet)

· lower educational attainment as a result of fewer opportunities for stimulation

· the influence of others beyond the immediate family – the wider family, friends, carers, teachers and the wider society as potential reinforcements or counterbalances to effects of poverty.
	· Teacher presentation: Introduce aims of session. Provide initial input about poverty to learners. This should cover poor health, lower educational attainment, influence beyond the immediate family, relative poverty and the current political and economic climate. 

· Whole class activity: Teacher to select a current DVD/documentary or newspaper article on poverty and discuss. 

and/or:

· Guest speaker: For example, from the NSPCC to discuss the impact of poverty.

· Small group activity: Learners to research ways that wider community can provide support. What benefits are available? What support is there in schools, e.g. breakfast clubs?
	Interactive whiteboard

ICT/internet/ book box

DVD/ documentary/ newspaper article

Guest speaker

	44
	Social/political factors: social class; local policies; national services; local services; national strategies; local strategies.

	· Teacher presentation: Introduce aims of this session. Provide initial input about social class, local policy and strategies. 

· Small group or individual activity: Learners to research aspects of social class and the current local and national policies that are in place to provide opportunities for disadvantaged groups, e.g. funding for children to attend nursery at 3 years, plans to extend this to 2-year-olds for some families, benefits, Sure Start, The Children’s Plan etc.

· Small group activity: Use a case study of a family in poverty. Learners reflect on which policies, strategies and services could support the family’s needs. Learners suggest the possible improvements and potential impact on the development of children,
· Small group or individual activity: Learners to create a short presentation of their findings to give to the whole group.
	ICT/internet

Book box

Case study



	45
	Cultural factors that may support or restrict opportunities for development: how education is valued by parents and the local community; attitudes towards gender within the family. 

How the family experience of education can affect a child’s development.
	· Teacher presentation: Introduce aims of this session. Provide initial input about parental attitudes to education, cultural differences and gender attitudes.

· Small group activity: Use news reports of family attitudes towards education having an effect on children’s learning and development. Learners discuss what forms attitudes towards education and the possible impact of these attitudes on short and long term development.
· Teacher-led activity: Create a mind map about what learners think the cultural factors are that impact children’s development. Talk through their ideas. Can you add any to them?

· Small group activity: About cultural factors – ask learners to research different cultures, such as Hindu, Sikh, Muslim, Rastafarian, Gypsy and Travellers and HM Forces and then present their findings back to the rest of the group. Lead a group discussion about how they think this culture could have a possible effect on attitudes towards education. 
· Small group activity: Use a case study, e.g. family where a child moves school, a family that prioritises education etc., and ask learners to discuss the possible impact on the education of the child in the family. 
· Independent research: Learners obtain curriculum planning for their own setting.
	Interactive whiteboard

ICT/internet

Book box

News reports

Case studies

	46
	How education affects children’s physical, emotional, intellectual and social development: the ability of children to learn to mix and socialise with other children; the presence of opportunities to promote cognitive development through introducing concepts like number and shape.
	· Teacher presentation: Introduce aims of session. Introduce and discuss how education affects children’s development, e.g. looking at the ability of children to learn to mix and socialise with others. Also consider opportunities to promote cognitive development through different concepts.

· Individual activity: Learners use their own curriculum plans (or provide exemplar planning) and annotate these plans to highlight: a) the opportunities that children will have to mix and socialise; b) opportunities for intellectual development; c) opportunities for physical activity and d) opportunities for emotional development. 
· Small group activity: Discuss findings in a group and make suggestions for improvements to plans.
	Interactive whiteboard

Creative resources

	47
	Emotional factors that might support or hinder a child’s feeling of security: attachments between the child and parent; divorce or separation of parents; parental depression.
	· Teacher presentation: Introduce aims of session. Provide initial input about emotional factors.

· Small group activity: Learners could work on a case study or scenario that you create for them that reflects these emotional factors. In groups, learners could think about the different factors in the case study and the impact and possible effects they may have on children’s health and each area of development. What would be the indicators that they could use to confirm this impact/effect? How could early years practitioners support children? 
	Interactive whiteboard



	48
	The different stresses on children: bullying; transitions; separations and abuse; which can affect their overall development and behaviours in the long- and short-term.
	· Teacher presentation: Introduce aims of session.

· Teacher-led discussion: Learners to share their own experiences from childhood. Can they identify any stress they may have had and why? (Only look at minor stress issues. You do not want sensitive information shared as this is not appropriate.) 

· Small group activity: Learners discuss and note the stresses that children may experience that could affect their development.

· Small group activity: Use case studies describing children experiencing trauma, separation or abuse or bullying, e.g. an accident or family break-up. Learners discuss the possible effects on a child’s overall development and behaviours. Remind learners to include all areas of development and long and short term effects in their discussion.

· Teacher-led discussion: Use this session like an open forum to deliver the unit content and expand on the situations learners may have given.
	Interactive whiteboard

Case studies



	49
	Knowledge test to check understanding.
	· Individual activity: Set revision test paper. Learners to complete individual test paper under exam conditions.

· Teacher input: Offer support as required.
	

	Learning aim E: Understand the importance of recognising atypical development

	50
	The definition of atypical development as a way of describing a significant difference in one or more areas of a child’s development compared to the expected normative development.

The definition of the term ‘delayed global development’ to describe delay in all areas of development and the term ‘gifted’, which is often used in the context of a child having advanced acquisition of skills relating to cognition and language.
	· Teacher presentation: Introduce aims of session.

· Teacher-led activity: Create a mind map about what learners think atypical development is. Discuss and expand on answers given including the variants of atypical development. Ask each learner to name an example of atypical development.

· Small group activity: Ask learners to research definitions of the terminology used, i.e. ‘delayed global development’, ‘specific delay’ and ‘gifted’. They should then agree in their group on a definition using their own words which best describes their understanding of the terms. Feedback to the rest of the group.

· Individual activity: Provide learners with descriptions of three different children with atypical development: one with global developmental delay, one with specific delay and one who is gifted. Learners should use research and their knowledge of child development to identify the type of atypical development that each child has. They should give reasons to justify their identification.
	Interactive whiteboard

Descriptions of three children with atypical development

	51
	How delayed social development impacts on other areas of development: the impact on physical development through not joining in with physical play with others; reduced interaction with peers and adults, which may limit language development; the impact on behaviour as a result of reduced play and interaction or impact of being bullied.
The extent to which delayed cognitive development impacts on other areas of development: the impact on development of speech and learning to read and write; on social development if a child is unable to play cooperatively with peers; on feelings of self-esteem if compared with peers; and on behaviour if excluded from play or being bullied. 

How delayed language development impacts on other areas of development: on behaviour if a child is unable to express feelings; on cognitive development if a child is unable to express thoughts; and on social development if communication limits interaction with peers.

The extent to which delayed physical development impacts on other areas of development: on cognitive development if there is reduced opportunity to explore the environment; on social development if there is reduced opportunity to join in play with peers; on self-concept and behaviour if excluded from play or being bullied.
Ways in which delayed emotional development impacts on other areas of development: on social development if behaviour limits opportunities to play with peers and build relationships with others.
	· Teacher presentation: Introduce aims of session. Provide initial impact and discuss the impact of delayed social development, cognitive development, language development, physical development and emotional development.

· Small group activity: Create a range of case studies and give each group a different one. Ask learners to identify the area of atypical development detailed and state how this might affect other areas of development. Present ideas back to whole class for discussion.
	Interactive whiteboard

Teacher-generated case studies

	52
	How other areas of development of children who have advanced acquisition of skills relating to cognition and language may be affected: on social development if play is at a different level from peers; on behaviour if a child is frustrated due to under stimulation.
	· Teacher presentation: Introduce aims of session and provide initial input about children who have advanced acquisition of skills. Look at the overall holistic development of a child and how a child not being challenged will ultimately affect development.

· Paired activity: Use a case study of a child with advanced cognition and language skills who is learning alongside others of expected development for age. Learners discuss the possible impact on the child’s behaviour and social development.

· Paired activity: Learners to create a leaflet or journal article for other early years practitioners about the importance of meeting individual needs including those of gifted and talented children.
	Interactive whiteboard

Case study

	53
	The importance of listening to and involving parents: the rights of parents to be involved in referral; parents’ own observations about their child and family history.
	· Teacher presentation: Introduce aims of session and topic.

· Whole group activity: Role-play different scenarios involving parents within the early years setting. Look at different age ranges, different areas of development and parents who are over cautious, caring, knowledgeable, angry, and neglectful. Ask learners to observe the role play and discuss areas for concern or difficulties faced within the role play. How can these be overcome?
	Interactive whiteboard

Role-play scenarios

	54
	Reasons for early recognition of atypical development: benefits of early referral; early recognition of a medical condition; additional support and resources for the child; reduction of unwanted behaviours caused by frustration; increased likelihood of a positive outcome.
The impact on children’s outcomes: on relationships, self-confidence, literacy and ability to access learning opportunities if atypical development is not recognised promptly
	· Teacher presentation: Introduce aims of session.

· Individual activity: Each learner to write down a reason for and benefit of early recognition of atypical development.
· Small group activity: Learners to read a case study of a child with complex needs. Learners to discuss the child’s needs, how those needs may be addressed and professionals who may be able to give support. Prompt learners to think about the importance of early recognition of needs, the impact of a need in one area of development on other areas. 

· Teacher presentation: Provide initial input about the reasons for early recognition of atypical development and the impact on children’s outcomes if atypical development is not recognised promptly.

· Teacher-led activity: Ask learners to look at what the answers they wrote down at the start of the session. Do they still think this is the case? Do they want to change their ideas, if so why? Learners explain why they chose what they did.
	Interactive whiteboard

Case study of child with complex needs



	55
	The importance of building a picture of a child’s development through collaboration with health professionals and other specialists to ensure that atypical development is correctly assessed and the right support and services are provided.
	· Teacher presentation: Introduce aims of session. Create a mind map about how a picture of a child’s development with other professionals can be built up. Introduce the unit content and discuss the importance of ensuring atypical development is correctly assessed and support is provided, collaboration of professionals using the Common Assessment Framework (CAF) or assessment in the home country. 

· Paired activity: Learners to research the CAF or framework in the home country and explain its purpose.

· Paired activity: Learners to evaluate the importance of observational technique and how it is important to this area. Feedback to whole group.

· Individual activity: Set revision test paper.
	Interactive whiteboard

	56
	Knowledge test to check understanding.
	· Teacher presentation: Recap the unit and the knowledge learners have gained.

· Teacher-led activity: Create a mind map about the range of different professionals who might be involved in a multidisciplinary team and their roles within it.
· Guest speakers: If possible, invite a variety of guest speakers in different professional roles to discuss their individual role and working within a multidisciplinary team. This session could run like question time with the learners asking the professionals questions.

· Individual/group activity: Learners to complete revision quiz to help with revision for the external assessment. Learners can see how much they have learned from the first session when the quiz was completed to assess prior knowledge.
· Teacher input: Offer support as required.
	Interactive whiteboard

Guest speakers

	57
	Preparation for test

Sample assessment
	· Teacher input: Discuss examination, e.g. examination conditions, the length of test, types of questions.

· Teacher input: Provide sample examination paper and get learners to complete under exam conditions as preparation for the live exam.
	Quiet notice 

Examination room 

	58
	Revision of learning aims A, B and C
	· Teacher input: Use feedback from results of sample examination to lead revision of learning aims A, B and C.  
	ICT room

Individual computers

Internet/VLE connection

	59
	Revision of learning aims D and E
	· Teacher input: Use feedback from results of sample examination to lead revision of learning aims D and E. 
	

	60
	Assessment

External exam as set by awarding body
	· Individual activity: Learners to complete assessment under exam conditions as set out by awarding body.
	Exam room

Invigilators

Quiet notice

Assessment papers

	TOTAL: 120 hours
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