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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain
a certain grade for the externally assessed unit. We set grade boundaries for
each grade, at Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner
who took the external assessment. When we can see the full picture of
performance, our experts are then able to decide where best to place the
grade boundaries - this means that they decide what the lowest possible
mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners
receive grades which reflect their ability. Awarding grade boundaries is
conducted to ensure learners achieve the grade they deserve to achieve,
irrespective of variation in the external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess
different parts of the unit content outlined in the specification. It would be
unfair to learners if we set the same grade boundaries for each assessment,
because then it would not take accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this
link

Awarding BTEC qualifications in 2022

Ofqual has set out their plans for awarding qualifications in 2022 and intend
to return to a normal, pre-pandemic, approach to grading standards over by
2023. They have confirmed that 2022 will be a transition year, to reflect that
we are in a pandemic recovery period and students’ education has been
disrupted.

Our guiding principle and approach to awarding BTEC qualification results in
2022 will be to ensure parity in relation to the approach being taken for GCSE
and A level learners. BTEC courses have a different structure and design to
academic qualifications - BTECs are modular qualifications (with assessments
taking place throughout the course) compared to GCSEs and A levels which
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are linear (assessed and awarded at the same time at the end of the year),
and therefore our approach needs to be different.

In 2022 we will return to the usual method of calculating BTEC qualification
results, however adaptations including, U-TAGs and reduced internal
assessment, are in place to provide a comprehensive package of support for
students.

The basis of our awarding approach to BTECs this year is to ensure it is as fair
as possible for all learners. We will use a range of evidence to set grade
boundaries for the external units. Part of this evidence will be to closely
monitor learner performance in all assessments that contribute to learners’
final qualification grade, to ensure parity with A level and GCSEs.

Further information can be found on our website and via our Social Media
channels.
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Introduction

Unit 1. Psychological Approaches and Applications is a compulsory,
externally examined unit for BTEC Level 3 Certificate in Applied
Psychology and BTEC Level 3 Extended Certificate in Applied Psychology.
The unit introduces assumptions and concepts from four different
psychological approaches (behaviourism & social learning, cognitive,
biological, and social approaches). Additionally, learners develop an
understanding of how these approaches can be applied to explain topics
of contemporary importance to society. These topics are gender,
consumer behaviour and aggression.

The assessment takes the form of a 1.5-hour examination which has a
total of 72 marks. There are various types of questions requiring short,
medium and extended open responses. Questions relate to three
different novel scenarios which are described within the paper. Many
questions require learners to contextualise their answers to the
scenarios.

Centres will be aware that this academic year some changes were made
to the unit 1 content in the specification. Key studies were removed,
some content has been clarified and a small number of additional topics
have been added. The examination and the approach to marking has
necessarily reflected these changes. For learners, the main difference in
terms of question type has been the removal of questions that directly
ask for recall or evaluation of named studies which have been replaced
with more questions targeting understanding and evaluation of theories.

The contents of this Lead Examiner's report must be considered
alongside the summer 2022 (2206) unit 1 examination paper and the
corresponding mark scheme. All external assessment materials and
sample assessment materials for the unit can be found here.
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Introduction to the Overall Performance of the Unit

In common with other qualifications, examining of this unit was disrupted
by the pandemic. This was the first summer sitting of the paper since the
disruption and numbers of entries have been in line with expectation.

Examiners saw work reflecting all learner abilities, there was a wide range of
accuracy and detail observed in answers of all types across the three sections
of the paper. Whilst some responses relied on learners’ general knowledge,
many gave answers grounded in psychological knowledge and
understanding, and used subject specific terminology accurately. The
mixture of quality seen both across and within individual scripts led to a wide
range of marks being awarded.

In common with previous examination series, learners found the short and
medium length questions the most accessible. Answers to these questions
were often clear and well-structured. However, those questions requiring
evaluation skills were more challenging for learners of all abilities. The 9-mark
questions requiring extended open responses were considerably more
challenging; the expected level of accuracy, precision and detail needed in
the responses was not often provided.

Learner responses have been included in this report to illustrate the points
made. This report is intended to help centres reflect on the unit and to
develop their approaches to teaching to maximise outcomes for future
learners. Centres are encouraged to share the content of the report with
learners.

Individual Questions - Section A

Question 1:

The first question in section A required learners to state which approach
an assumption came from for a single AO1 mark. Itis common to have
two or more single mark questions about assumptions on the paper,
often at the start of a section. Sometimes candidates need to give an
assumption from a named approach, other times they are asked to
identify an approach from an assumption they are given.
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Most learners gave the correct response to this question. Where errors
were made, this tended to involve stating an incorrect approach (such as
the biological approach).

Below is an example of a correct response to question 1:

1 State which approach claims that behaviour is a product of information processing.

(agmatiye . APpITaC™

(Total for Question 1 = 1 mark)

Question 2:

This one-mark AO1 question asked learners to name the term used
when a person feels uncomfortable and unhappy with the gender given
to them at birth. There was only one correct response, gender
dysphoria.

A variety of different answers were seen by examiners, many learners
gave incorrect terms from the list of those in section B3 of the
specification. In addition, examiners did not accept those that stated
gender dysmorphia, due to the difference in meaning of the terms
dysmorphia and dysphoria.

Over the page is an example of a correct response to question 2:

2 Name the term used when a person feels uncomfortable and unhappy with the
gender given to them at birth.

T eroe could e of acker CL))“:P"'W m"‘:-a
(Total for Question 2 = 1 mark)

Below is an example of an incorrect response to question 2. The
learner has given an incorrect term:
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2 Mame the term used when a person feels uncomfortable and unhappy with the
gender given to them at birth.

Tf‘ ngt_rﬁ_cf .
(Total for Question 2 = 1 mark)

Question 3:

This three-mark AO2 question asked learners to use social learning
theory to describe a behaviour given in the scenario. Questions that use
the command word ‘describe’ require learners to write about how a
behaviour arises. In order to score marks, learners needed to
contextualise their answer to the scenario given on the paper and use
social learning theory (as opposed to a different concept) in their
response.

Avariety of different answers worth between zero and three marks were
seen by examiners. Examples of creditworthy points can be seen in the
mark scheme. Examiners rejected any answer that did not use social
learning theory to explain the behaviour and any answer with no
context. Credit was not given for points which simply repeated
information leaners had been given in the scenario.

A single mark was available for learners who described positive
reinforcement as this helps learners to explain the process of vicarious
reinforcement. Answers which just described operant conditioning
could score no more than this single mark. Some very good answers
that showed a clear understanding of vicarious learning were seen by
examiners.

Over the page is an example of a response to question 3 that scored
three marks. The learner knows that receiving a reward is positive
reinforcement. They have stated that other learners see (observe) this
happening, and lastly that they then participate in order to receive the
same reward. This answer is similar to the second example given in the
mark scheme.
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During his discussions, Charlie hands out sweets to students who share their opinions, He
thinks this encourages other students to participate.

3 Describe, using social learning theory, how giving out sweets might encourage other
students to participate.

TOL - SO SOSN0G NeKp, @ niQs Lundlils-
ol WL KONGRS HROLS B0
WSS oQuoNS - Td@ Giving Dk SueRks
o Shaonds WO Shoxed i RuNon 1S Qestkiw
{ankoye menx . 1+ WHUQOM. t\\v@ M%tc_t o\

fﬁ; dmﬁ“&ﬂ?ﬂf{ﬁf ﬂupwg.nmmwmma 3 marks)
FOTQLY Ok SOMAE ¥ N0 -

Below is an example of a response to question 3 that scored zero marks.
Here the learner has not used social learning theory in their response.

During his discussions, Charlie hands out sweets to students who share their opinions. He
thinks this encourages other students to participate,

3 Describe, using social learning theory, how giving out sweets might encourage other
students to participate.

ARLerRre——teaal 100oeteg  noravve. . SOcial iafluence-
1S {‘nﬂnrjn% benoviews Yo ook of o gep to.
h W ond 00 e seen  qs . difeeny: 1§ o dhMd
doesnt . Jowe & sweer. o¢. Shawe .. Ynelt. OQvmon..

\\naq”ﬁ Y son G5 Whe odd one oub.
__(Total for Question 3 =3 marks)

Question 4:

This four-mark AO2 question required learners to use the social
approach to explain how two experiences (given in the scenario) may
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have affected Charlie growing up. Any concepts from the social
approach could be used, including explanations and types of conformity,
stereotyping and so on. The intention was for learners to make two
developed points explaining (giving reasons for) the effects these may
have had on Charlie. Learners could use their knowledge of the social
approach to write about the effects on Charlie’s feelings, behaviours and
/ or understanding his own gender.

Answers to this question often scored two marks or fewer. Some
learners found difficulty writing answers that did not use the social
approach, and instead gave common sense answers that were not
creditworthy.

Below is an example of a response to question 4 that scored two marks.
The learner has suggested that Charlie would have had no friends due
to failing to try to conform / fit into the group of girls.

Charlie was born female but now lives as a male. Growing up, he did not enjoy the same
activities as girls. The girls he knew did not want to be friends with him.

4 Explain, using the social approach, how these experiences might have affected
Charlie while he was growing up.

These exrpeicr<es NMay ke egeered b
\G‘Odl'rg him_te having no €uerds e cause
he did not take paft (b the adavites tedk
the cjms we e doirg. He dd pot Confoim
Lath goup  ond did not ty to Sk In beker
becase |he dd NOL enjoy ot ockivitics
He Ak not beleve thak ook Te s oue
Aoirg 15 _nNght- He Moy hewe bed no
flerds Whe L gITs  Qfowirg V-

(Total for Question 4 = 4 marks)
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Below is an example of a response to question 4 that scored one mark.
The learner has given a key assumption (not creditworthy here) and has
suggested that Charlie may have spent time with boys (affecting his
behaviour), for a single mark. They may have gone on to score more
marks if they had suggested how his behaviour may have been affected
by this.

Charlie was born female but now lives as a male. Growing up, he did not enjoy the same
activities as girls. The girls he knew did not want to be friends with him.

4 Explain, using the social approach, how these experiences might have affected
Charlie while he was growing up.

Seeal Cporoach. 3 Wen kot D
in \‘W\us e Q%p\& Ofaw\é S \ l’l*t
\‘F\S & @ orlle  Yrew 483 it 4 e
‘be \\J\oné » wih b Whidh Lad le
Q\« ends  Ond EFS'U_AN\ e wih maley )\At;\
usld  hore  aMeded WX behalour be conse

sé o only  Speo 5@0\6}3 hve otk ‘Dr@b.

(Total for Question 4 = 4 marks)

Question 5a:

This three-mark AO2 question required learners to explain the
behaviour given in the scenario using the concept of genome lag from
evolutionary psychology. Like question 3, it was imperative that learners
contextualised their responses to the scenario and used the correct
concepts (in this case, evolution / genome lag).

Performance on this question was often weak. Questions requiring an
understanding of evolution and how it can be used to explain behaviour
have appeared on other versions of the paper, yet learners of all abilities
continue to find them very challenging. Many responses scored a single
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mark for a basic understanding of genome lag; however, it was rare for
answers to be worthy of any additional marks. Learners did not give
answers that made sustained use of evolution to explain behaviour,
often reverting to common sense answers or those that better fit with
social and cultural explanations for behaviour.

Below is an example of a response to question 5a that scored one mark.
The learner has shown they understand the concept of genome lag. The
rest of the answer is not ‘biological’. Instead, the next point they have
made refers to ‘history’ and then they have gone on to explain Lydia’s
beliefs / behaviours which does not address the question. In order to
score more than one mark the learner could have included the
evolutionary advantage that males may have had if they were good
‘providers’, and the suggestion that Asif has inherited a tendency to be
motivated to ‘provide’. The mark scheme suggests other creditworthy
points.

Lydia and her male partner, Asif, would like to have children. Asif is working hard to buy a house for
them to live in. Lydia says in the ‘modern world’ a female can contribute to buying a house too.

One concept in evolutionary psychology is genome lag.

5 (a) Explain, using the concept of genome lag, why Asif thinks it is up to him to buy a

house for them to live in.
(3)

Ctﬁmmt kﬂ% Afer L OES el DNOCesS Of Sre T TR o i L on® 0 an . 3
EVOAN LMy HOSNE [ T T (W e ¥ W N ﬂf—,»hf bELEYES T %2;,., g
N s B == R pibu.r:'kﬁ AOf ANCIMEN. OSs ey LAt s
T e S == T ath- 1= «TAEEEN o U Lo S e rESsL T oy LRy
PeA Sy WVANS oo O JOOOL Ly lertoas Ll.jcxxcx e ents
bumee  FOS  eucbretl  Laner€ LWomen Con.. o Lrndeperdciond

arch olse concriplsee U e Sorel itSeenSi bl 05 G

o o ™

Over the page is an example of a response to question 5a that scored
zero marks. There is no clear reference to biology / evolution / genome
lag in the answer. Responses like this were common.
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Lydia and her male partner, Asif, would like to have children. Asif is working hard to buy a house for
them to live in. Lydia says in the ‘modern world’ a female can contribute to buying a house too,

One concept in evolutionary psychology is genome lag.

5 ({a) Explain, using the concept of genome lag, why Asif thinks it is up to him to buy a
house for them to live in.
(3)

F\‘Slf brink’ thil loetowse mMple) #% ore Seen o bbe  H2
Pesson (. f'd'lrhp-_‘:h.'j thel iafiis o 'otjs o
wverybhing o Chovgh OV bt s ks chengih. Cleevly for ASiF
-t M::} be  O\& Frshiomad b Wenk e fa.;j Foy @L.,_.?i-x.,:j

e 11| 2

Question 5b:

This three-mark AO3 question required learners to explain behaviour in
the scenario in a different way. The intention was for learners to use a
concept from a different approach; however, some learners used the
biological approach in a different way and were credited for doing so.
Learners were credited for any named alternative approach / concept
with one mark and could receive up to two further marks for their linked
explanation of this.

The full range of scores from zero to three marks were seen by
examiners. Interestingly some learners used evolution for 5b; this was
not creditworthy.

Over the page is an example of a response to question 5b that scored
three marks. The learner has identified group norms as an alternative
explanation, they have explained what traditional gender norms for
males are, and suggested that Asif is conforming to these.
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(b) Explain one alternative way to understand why Asif thinks it is up to him to buy a

house for them to live in.
(3]

O olennodive wany to wndostond. Asts
beefs s ewuse oy steredyplol afoup.
WIS Kof  exoonple, o MBS alusouys eeen Haog
Mo ase e Movidess (e Tl 'EM‘\M\-}/ ond -
(n - @toin caadbuses  ancl Soaleh, Mg vior
sl exsk . Mfoft FBL-F & cgﬂf@m,m@
ke se %Mdu Aarus by Phiviingy cf oS e
do Wm fo by e \XOUS® - (1ot for Question 5 = 6 marks)

Below is an example of a response to question 5b that scored one mark. The
learner has idntified social learning theory as an alternative way, which is
creditwrothy. However, the justification is about operant conditoning and so
the answer scores no further marks.

(b) Explain one alternative way to understand why Asif thinks it is up to him to buy a
house for them to live in.
(3)

ocah - \eaming theory  Loootd augge:grl
that  f e Oo%.t‘% ﬂroaw this
for_them 45/ woud be ﬂ%;% ]
{or this Qna_th/'S pratse” wovld
einfofce thiS and make himm Wouww

to 0o thus more.

(Total for Question 5 = 6 marks)

Question 6:
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This was the first of the 9-mark extended open response question on the
paper. Each section of the paper (A, B and C) always finished with a 9-mark
qguestion of this kind; they are equally weighted in terms of knowledge and
undertanding (AO1), application / relevance to context (AO2) and evaluation
(AO3). This question is marked according to levels (see the mark scheme for
these); examiners use the level descriptors to decide which level best
describes the work they are marking.

This extended open response question required learners to discuss how the
cogntive approach could be used to help us understand gender. In terms of
their knowledge and understanding, learners were expected to use their
knowledge of cogntive key assumptions, gender schema theory (including
the roles of schema, attention, confirmation bias, and reconstructive
memory), cognitive priming, and cognitive apsects of stereotyping in their
answers.

Learners were given information in the scenario that could be used to
contextualise their responses and apply their knowledge; they could also
make suggestions of their own to gain further credit. As has been the
case in previous series, learners often made effective use of the stimulus
material in extended open response questions.

Given the modifications to the unit content, examiners were not expecting
to see studies used in evaluation for this extended open response
question. However, studies can still be used, and many learners continue
to do so well. Centres are reminded that they can continue to teach
studies where there is a belief that they will improve understanding. In
doing so, centres need not feel restricted to use particular studies; there
are many that could be used to support the approaches and applications
in unit 1. Alternatively, since studies are no longer required, centres do
not have to teach them. Centres are encouraged to train candidates to
evaluate in different ways. Other methods of effective evaluation can
include:

e A deeper exploration of concepts given as AO1 content, including
coverage of their effectiveness, and usefulness in relation to the
scenario.

e An exploration of alternative approaches to explain the behaviour in the
scenario. In order to be effective, there should be coverage of why the
alternative approach might be a better explanation for the behavior in
the scenario.
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Over the page is an example of a mid-level 2 response to question 6. In
terms of AO1 content, the learner has shown some accurate knowledge
of appropriate concepts (schemas, confirmation bias) with only minor
omissions. They have sometimes made reference to points of context
within their answer, and this is partially developed as they consider the
consequences (AO2). Finally, they have made reference to research
findings (although this is somewhat generic), and they have made a good
attempt to suggest an alternative approach to understanding gender
with their work on genetics.

Owner: VQ Assessment Page 16 of 45 Version 1.0
Issue 1
DCL1



BTEC LE Report 2206

6 Discuss how the cognitive approach can help us to understand gender.
9

According to the proadw. ende s &
(L3k rt9]r\ow mi\‘a\ example,

) me53€d
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Over the page is an example of a level 1 response to question 6 that scored
one mark. The learner has received one mark of credit for their isolated
knowledge and understanding (AO1) of cogntive assumptions. No AO2 or

AO3 has been attempted.
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6 Discuss how the cognitive approach can help us to understand gender

e LOANLENC. APpiodcin \S Abo\E indumabion. PLtoccising

£ Ox A MOANG . A POAAITIL NAG e 135 0MPLEior QML

Individual Questions - Section B

Question 7:

For this single-mark AO1 question learners were required to give one
assumption from the social approach. Credit was not given to specific
concepts from the social approach; overarching key assumptions were
required here. Zero marks were awarded when learners gave incorrect
key assumptions (most commonly assumptions from other approaches
such as social learning). Some learners extracted information from the
scenario rather than provide an assumption of the social approach, and
so scored zero marks.

Below is an example of a response to question 7 that scored one mark
for a correct assumption from the social approach.
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7 Give one assumption of the social approach.

Reroacsur OcoulS Iny. e Social
CISHE AL

(Total for Question 7 = 1 mark)

Below is an example of a response to question 7 that scored zero marks.
This answer is describing a concept from the social approach
(conformity) and not an assumption.

7 Give one assumption of the social approach.
S5 Jocia). gk S Jhake = gore  gup }u xz;*ﬁa(m‘um
%W ‘W‘J-s\\g WM ‘v’f;/ '[\)‘(‘ PN
(Total for Question 7 = 1 mark)

Question 8a:

For this single mark AO1 question, learners had to state the meaning of
the term ‘the bandwagon effect. Examiners were looking for the
meaning of the term rather than an example of the term in use.
However, some learners made effective use of examples to support the
points they made. Learner performance on this question was good.

Below is an example of a response to question 8a that scored 1 mark for
stating the correct meaning of the term.

8 (a) State the meaning of the bandwagon effect.
(1)

L oD we JOn  gfJeet 1S WmerR Q@ perfen wit( buy
U p’OdUCf {X)'Q(()( heCoise Cftruwr pegrle ave ,

Below is an example of a response to question 8b that scored zero
marks. The answer is incorrect.
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B (a) State the meaning of the bandwagon effect.
(1)

Lnen - We. (ROAVCE Y00 WD OF - S0TRTING
WL Ftowk e lplaent waa e

Question 8b:

For this single mark AO2 question, learners had to give two examples of
sources of social proof from the scenario. Learner performance on this
guestion was very good.

Over the page is an example of a response to question 8b that scored two
marks.

(b) Give two sources of social proof from the scenario.
(2)

1 4he  dotumenyory thak  Argun wakched
2 Hae online veuiews. taok  ACjun looked olk.

(Total for Question 8 = 3 marks)

Below is an example of a response to question 8b that scored zero marks.
The learner has not given two sources of social support from the scenario.

(b) Give two sources of social proof from the scenario.,
(2)

1?’115.% Qre 1S

(Total for Question B = 3 marks)
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Question 9a:

For this two-mark AO2 question, learners were expected to use classical
conditioning to explain Mary feeling sick. Examiners were looking for the
idea that going on cruises had become associated with sickness / the fish
pie and then either that cruises have become a conditioned stimulus or
that cruises have become a conditioned response.

Performance on this question was mixed. Many learners scored a single
mark for showing their understanding, in context, that classical
conditioning was learning by association. Some responses seen were
very muddled.

Over the page is an example of a response to question 9a that scored
two marks. The first mark is for the point about association. The second
mark is for acknowledging that feeling sick has become the conditioned
response.

9 (a) Explain why, using classical conditioning, Mary now feels sick when she thinks
about cruises.
(2)

MO NOW. OSSOCLOXLS Crulta s Wi £o0AUNO)St ck
Re casssa mab LNK.S. em +wWo mmgs f-oge (€L
Mo feettn £USN. Pl ma‘cu& rerJLX G5 nastondliho
ESPpONCR.  asnd  TIAL ?C‘Q;.,LUV\% SLCK umngnfan ley
of CVreses s Hae  conarhionedh refloU e .
Below is an example of a response to question 9a that scored one mark. The
mark was awarded for the part about pairing of the cruise (NS) with the fish

pie (UCS). The last sentence is repeating the information given in the
scenario and so no second mark was given.
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9 (a) Explain why, using classical conditioning, Mary now feels sick when she thinks
about cruises.
(2)

thv) OXKK *\\'\ Q\S\\ QKC aon \\.z C\‘;V,{’(
(\(\Q H=Sh Q\Q {(npd \'\J QW «W\‘\ (fuige (l“? Wl

Aumuws) \Y  new  fared % Ahe O
<U“C°‘1L‘“C"'\-J s ). \f ij \\Y\lﬂ'\\; C\}a v Yhe
Ciuise S\W\ Ywn s Wb vk \)*;\ﬂ;’ e K.

Question 9b:

For this 3-mark AO3 question, learners were asked to explain how
operant conditioning could offer an alternative explanation for Mary's
behaviour. Examiners were looking to see that learners understood how
consequence could have an effect on Mary's future behaviour of
avoiding cruises. Examiners were looking for identification of a way of
operant conditioning could explain the behaviour (e.g. negative
reinforcement) (1), the correct meaning of this identified way (1) and the
impact this would have on Mary's behaviour (1). A single mark for
‘learning via consequence (in context) was available for responses that
failed to score any other marks.

Responses deserving marks across the full range were seen often by
examiners. Some answers were incorrect because they were about
classical conditioning and not operant conditioning.

Below is an example of a response to question 9b that scored three
marks. The first mark is for the point about learning by consequence.
The second mark is for identification of negative reinforcement. The
final mark is for the point about avoiding sickness by avoiding going on
cruises.
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Operant conditioning is an alternative way of explaining behaviour such as Mary's.

(b) Explain how operant conditioning could account for Mary refusing to go on

cruises in the future,
(3)

Operal. condibioning is ltarning W twoigl Comsequance , sch &5 rusards dnd punishuenl, Many
refused 1o 4s on ovmises in It St wasy breause of she rectived neaative reinforttmenl
Sum T, owIsRS btk , itk 18 sicks Therthwe, sht, nanled to awid the sickntsg and refuse To

ag_n wn CYists,

(Total for Question 9 = 5 marks)

Below is an example of a response to question 9b that scored one mark.
The mark was awarded for the idea of removing the unpleasant feeling (in
the absence of identifying negative reinforcement, this was accepted for a
single mark as it describes what negative reinforcement does).

Operant conditioning is an alternative way of explaining behaviour such as Mary's.

(b) Explain how operant conditioning could account for Mary refusing to go on

cruises in the future.
{3)

not orﬁer*dmg Cruuej in the Fu‘f‘ufﬁ H s fem()\/(/'r
The Unpleanant. peeling of being an acruse

(Total for Question 9 = 5 marks)
Question 10:
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This two-mark AO2 question asked learners to explain why Arjun’s comment
was an example of stereotyping. Examiners were looking for a feature of a
stereotype and a link to what Arjun says. Examiners did not accept
responses that referred to prejudice and discrimination as these are
different to stereotyping.

Responses to this question were often good and both marks were
frequently awarded by examiners.

Below is an example of a response to question 10 that was awarded two
marks. The learner has explained what a stereotype is and has then
correctly linked this to Arjun’s comment.

10 Explain why Arjun's comment is an example of stereotyping.

Stereatypes ore foxed vuws we hold oy O person
Or Qrowe of  People. Arjun (S 8 condarmung.Q thae
sterectype Yhat Old people are miserable . A0t ol
0ld peaple ore miserable, ACjun mamy thunk thewy

Ore peause 0f the SHerTOMYOe. @ ion10=2marks)

Below is an example of a response to question 10 that was awarded one
mark. The part about the ‘preconceived notion based on past experiences'’
was accepted, but the rest of the answer is about discrimination and so
attracted no second mark.

10 Explain why Arjun's comment is an example of stereotyping.

Aun has  a preconccened  notion ... o
falioulos  guip.  boded on ki fodt
epinencs _ ond. . NOW oS . Ghat G
CL;WC{ bhecouaule C{. /L

(Total for Question 10 = 2 marks)

Owner: VQ Assessment Page 25 of 45 Version 1.0
Issue 1
DCL1



@ Pearson

BTEC

BTEC LE Report 2206

Question 11:

This four-mark AO1/AO2 question asked learners to explain Jyothi's
behaviour using two types of conformity. Types of conformity accepted
were normative and informational social influence, compliance,
identification and internalisation.

This is a familiar style of question for leaners and the full four marks were
often awarded.

Below is an example of a response to question 11 that was awarded four
marks. The learner has identified normative and informational social
influence and has correctly used these to explain the behaviour, in the
context of the scenario provided.

All the guests on the ship dress smartly for dinner. Jyothi puts on a special dress before
they go to eat. When she is at home, Jyothi would not dress like this for dinner.

11 Explain, using two types of conformity, why Jyothi decides to change into a special
dress for dinner.

Nomarie. sodod influence = G WS O 5P
MBS R H RN Ly O Q00

\N(O(mmﬂ\ Sccol whuwencl - Sne, Petrerds—
0L SPROO) QURED S
OYNRAS . QSR Aseceech smou\\j Aande anQ. DR RS

N OUe. (o \@\Moﬂlfwmﬂ = 4 marks)
L. SN WontS to be.f\a\r\l“.

Over the page is an example of a response to question 11 that was awarded
two marks. The learner has correctly identified and explained compliance in
context, however a second explanation has not been provided.
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All the guests on the ship dress smartly for dinner. lygthi puts on a special dress before
they go to eat. When she s at home, Jyothi would not dress like this for dinner.

11 Explain, using two types of conformity, why Jyothi decides to change into a special
dress for dinner.

1 _CompliancQ - Jyusthi changed hér appecvance.,

Couhlic neli ef) ana dressed smaiuy foc Mo duarer,
AN hOUgh gnvalelly S WllAd. aak o daln , becaine
Mg wanted fo Fk N uath ety one el tha ¢ dstsLed simant

2

(Total for Question 11 = 4 marks)
Question 12:

This was the second of the three extended open response questions on
the paper. Learners were provided with some information about Jyothi
and Arjun making purchases on board the cruise ship and were asked to
discuss how operant conditioning and social learning theory could help
us to understand their behaviour.

As is common in extended open response questions, learners of all
abilities found this question challenging, however examiners found
performance on this question to be slightly better than on question 6,
the comparable question in section A. Whilst some learners were able
to demonstrate good or very good knowledge and understanding (AO1)
of operant conditioning and social learning theory, others gave simple
isolated points. In some answers, the accompanying AO2 showed
sustained links to the information given whilst in other responses links
were more limited. AO3 was the poorest performing AO, even the
stronger candidates showed poor evaluation skills, making one or
maybe two underdeveloped points. A few better answers referred to
studies they had learnt about effectively or suggested alternative
explanations for consumer behaviour with reasons. Most answers were
scored in level 1 with very few scoring in the top level (7-9 marks).
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Over the page is an example of a response to question 12 that was
awarded five marks. The AO1 and the AO2 given here were considered
to be at level two (mostly accurate, relevant to the context with some
links). In addition, the AO3 content given here (which in this case
includes a study) meant that the middle of level two was considered the

best for this piece of work.

12 Discuss how operant conditioning and soclal learning theory could help
psychologists to understand Jyothi and Arjun's behaviour on board the ship.

pgpesrd  rovy o o Py hed Hwit
wkomed e adult de. Tho dupay  an
DAL pegvesstibun OF SOt Leavnsy
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Below is an example of a response to question 12 that was awarded
three marks. Attempts were made at all AOs, although only the work on
SLT was considered creditworthy. This is a good example of a level one
answer.

o —
; ]
¢ | Jyothi has bought several Rems on board the ship. She has been using a discount card

- | that gives her 15% off the cost of each purchase.

Arjun sees posters of his favourite sports star wearing hooury designer sunglasses. He
. | decides to buy a pair of the sunglasses for himself.

+ | 12 Discuss how operant conditioning and social learming theory could help
¢ psychologists to understand Jyothi and Arjun's behaviour on board the ship.

"
The  Sddal. ktarning theory [Cher+o ho
pen  Jyotn( ahd and Areun's behawaw- Ohthshe
A becawse o hS  fovowrite  Jparer mar b
vonfluenad +0 byy the Jdunglaticr an < xampeie
0F _thir (r&n  Boanduwe'r Theory a7 kv
Wwontd 49 J Ao  Chad HUlLby Q9Fess(r
Oed  imCtode  behalvioas  0F the adule €owartr
s end  Hw thldden  adutts  €hat coe
behaving  — a9rus wity  bthawed Qdfdivey  drtpy
et Obliricd 4ond M anfored the behawiause
WhCUh  Links  +0  Brvah  becawe < (0diu
W40 hW pavawrs  Sparty JEap he or Qoing
9 want 40 bo ltke hom -

ogurant thinking. Llinksr 40 JYUths  Sunar (oo
Shee lo0wr Ok Ak (o5 towardr emr,
thinng  Outicde the box.
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Individual Questions - Section C

Question 13a:

This one-mark AO1 question asked learners to give the meaning of
instrumental aggression. Examples of correct answers included aggression
that is planned and aggression that helps to fulfil a goal. This question was
answered well by the majority of learners; however, some gave incorrect
answers such as ‘physical aggression'.

Below is an example of a response to question 13a that was awarded one
mark.

13 (a) State what is meant by the term instrumental aggression.
(1)

cj_"[
SIHIRE SOCACESSHDN. SeA Lo Stmievf S GO

Below is an example of a response to question 13a that was awarded zero
marks.

13 (a) State what is meant by the term instrumental aggression.

LSEL TNTOL . OQATRISUN. 5. A PVWMSEAN  fovwe 06
= = s R

Question 13b:

This two-mark AO2 questions asked learners to identify two examples of
instrumental aggression from the scenario. For questions like this, learners
can simply lift the information from what they are given on the paper; there
is no requirement for them to paraphrase, however they are not penalised
if they do. Here, answers needed to give enough information to show that
the act was an example of instrumental aggression. Learners who gave their
own examples of instrumental aggression that were not in the scenario
scored zero marks.
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Over the page is an example of a response to question 13b that was
awarded two marks. The learner has identified two examples of
instrumental aggression from the scenario.

“bY Identify two examples of instrumental aggréssion being shown in the film, 3
(2)

1 Twe fobhesr el sove Comrried b O~ Violeakr Geoik
v—osL.—\j o Sk<c LABA LY.

2 Tt {:C»\’L-eﬁ’ P\.‘V\.(J««_S tle. Scuall t,wttp(c\jtc ko
Stewl FHuit \—ct\ﬁs

(Total for Question 13 = 3 marks)

Below is an example of a response to question 13b that scored zero marks.
The learner has not given examples from the scenario, and their answers do
not necessarily show instrumental aggression.

(b) Identify two examples of instrumental aggression being shown in the film.
(2)

1 | w138 l'\% SCrRDMED P

2 ::u::_:hf?:..‘._-ku"ﬁi._ k:.r.Dc’_.‘\.':.] ua..f\c.ja.\_xf
(Total for Question 13 = 3 marks)

Question 14a:

This three-mark AO2 question asked learners to explain the mistakes
made by Taylor, using reconstructive memory. This should have been a
familiar style of question for learners since variations on it have been
seen in previous papers. Learners were expected to apply their
knowledge of shortening, confabulation or rationalisation to the
scenario. There was one mark available for identifying an aspect of
reconstructive memory, one mark for demonstrating understanding of
this, and one mark for using this knowledge in the context of the
scenario.
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The full range of from 0-3 marks were awarded by examiners for this
question. Common mistakes include generic comments about
reconstructive memory (such as ‘the piecing together a memory’) and the
incorrect use other theories of memory in the response.

Over the page is an example of a response to question 14a that scored
three marks. The learner has identified confabulation, shown they
understand it, and used this to explain a reason why Taylor may have
made mistakes when saying their lines.

14 (a) Explain, using one concept from reconstructive memaory, why Taylor makes
mistakes when saying their lines,
(3)

OOV . CONAORAULORAON Ly WNRTIR Q. RRNRON tros
0 Ma_}quo_pﬁmw“«ﬁmmmm

O ymROVLIN T RIS R RS SUADMOL . Tharego
YNNG X0 WD add) U\ D) 0 i Wb st

Below is an example of a response to question 14a that scored one mark.
The learner has correctly identified shortening but has given no additional
information.

14 (a) Explain, using one concept from reconstructive memory, why Taylor makes
mistakes when saying their lines.
(3)

1“].1.!.' L‘H‘_[ fl‘*hlll.a-:l M-.H'Iu'w VA& Il"l.! 11-!".4] A.q l'l- * SIJHM..],

Question 14b:

This three-mark AO3 question asked learners to justify one conclusion
they could make regarding reconstructive memory. The command word
‘justify’ is given in the specification, and when asked to justify, learners
are expected to provide evidence to support a statement they make.
Example answers in the mark scheme show ways this question could
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have been answered, including justifying the real-world usefulness of
reconstructive memory (to help us judge the reliability of eyewitness
accounts). The question was intentionally broad, allowing learners to
give any appropriate conclusion about reconstructive memory, with
justification.

This question was answered poorly by the majority of learners across
the ability spectrum. Most learners simply gave descriptions of
reconstructive memory which did not score marks. Even those learners
who gave creditworthy points lacked appropriate structure in their
answers. Again, the mark scheme for question 14b illustrates how
learners could structure their responses.

Over the page is an example of a response to question 14b that scored
two marks. The first mark given is for the idea that reconstructive
memory is a credible explanation of how memory works (reconstructive
memory is ‘real’) and the second mark is given for the use of a suitable
study to support this claim.

(b) Justify one conclusion about reconstructive memory.
(3)

|«

Ul etk LR P prapoy *ﬁﬂ S o) Ta '} Mocs. ootk TN i )"
ks, U Pieed  Peldredey N o0 SBuap Y LN WYY A T
= '
o e A e N {rg i A Wt R o ¢ B Los roslad
k
e :_F.F Y -\“}' udﬂ. | i LT "] 1 UL T i K
B I ¥ "'_i_.ﬂ.‘ b BN L] . | e 1--'_,!\.!.1' § | ] F I} W
Usory b Lt NG AL i, wed) i

(Total for Question 14 = 6 marks)

Below is an example of a response to question 14b that scored one
mark. The learner has shown that they know reconstructive memory
can be used to help us understand eyewitness testimony.
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(b) Justify one conclusion about reconstructive memory.
(3)

TReconstructive cnecnany can oe Lsed
(Or eye wwiness +esHmoany (Suppart).
TReCONS i crive NEMNONY QNSA Nelpen
PRy OSyCnolegisss. uodecstand  Now
INPOrMNaHon S SHoreal (0 our LT
ana  STM stores (Jong ana Short derm

mémeo. Neipecl undersa ciy AUt
Or\d )f;’Y]O *p‘enw e (TMM :58 m/ariu)

Question 15:

This four-mark AO1/A02 question asked learners to explain the director’s
behaviour using two kinds of cognitive bias. Appropriate biases included
hostile attribution bias, fundamental attribution error, priming for
aggression and confirmation bias. Examples of how each could be used can
be found in the mark scheme.

Like question 11, this is a familiar style of question for leaners and the full
four marks were often awarded.

Below is an example of a response to question 15 that was awarded four
marks. The learner has identified confirmation bias and hostile attribution
error and used them appropriately to explain the behaviour in the scenario.
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15 Explain two ways that cognitive bias could be used to understand the
director's response,

y CONGemation Bres . e cicechar O‘“@U‘J‘S
Mink = Togler (s aegessie  So only
cememoes  Anlomeion  YveX coalicms
Yheoe

> Vosvile  aYirobuXion &-frar__\\\‘?_- NCeckec
nYuc pceXs Tcp_-gcr\s e hewisu™ oS
hosye  se- YhereCore  Ceels  catrec\c aad
Cec\s ¢x necd Yo detead Praaseyes.

(Total for Question 15 = 4 marks)

Over the page is an example of a response to question 15 that was awarded
two marks. The marks have been awarded for each for identification of an
appropriate cognitive bias. The linked explanations are incorrect and lack
context and so no further marks could be awarded.

15 Explain two ways that cognitive bias could be used to understand the
director’s response.

F-lpe-ln
1 Fundomentol Gftnbutige R0 (geds Someone 40 assume
why) somecnes donl. Sometning, load, \anen CeHoaALY
they have o pofectly goed reasoning lbehind whad thoy
dad .

2. Hoshle cseressestn odfriouniOn DIo 1S o0 1mpulsive,
ne

et llacded +upe of Qgqgeession. THeEEEmr Loas  Qcheq .

CHGreSSIVe Yoy SYOURING Qs iks dha VIR Gl hosm. Bnadh...

T impulfwﬂ B NoMIO .

____(Total for Question 15 = 4 marks)
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Question 16:

This two-mark AO2 question asked learners to explain the possible effects
of stereotyping on Taylor. This broad question allowed learners to give any
conceivable effect on Taylor with an additional mark for appropriate
development. As a consequence, there are many examples of creditworthy
points; these include reference to prejudice, stereotype threat, the self-
fulfilling prophecy and so on.

This question was accessible to learners of all abilities and there were many
good, well-developed answers seen by examiners.

Over the page is an example of an answer to question 16 that scored two
marks. The learner has identified the emotional impact on Taylor and
developed this to include the effect this might have on their self esteem.

16 Explain the possible effects of stereotyping on Taylor.

TCL:leI" Loud be  hure 5y thee ClscbionS Gad would
ne  Le Ha-F’P_j;' Ehs ool dtmase by Sely-evam o
e Mbn  be ehiess Peusnal rtedons au 3 Why  he

L"--ﬁ.r'-l.l\: wgmbar,
(Total for Question 16 = 2 marks)

Below is an example of an answer to question 16 that scored one mark. The
learner has included a definition of what stereotyping is which was not part
of the question. The mark was awarded for ‘conforming to the director’s
views'.
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16 Explain the possuble effeéts of stereotyping on Taylor.

(8]

))KCI/(.JL FID"- S ez g ,rﬂ/(e,c/ V/U/ IS _foarrted i
a_Group Of feqple . fhe. drector has o Shereo) lype Fal
ol okl ar @7:;& A May Q{(@ /fajl/cf Nio

. | N
Coufcrrﬁ’m&__ Yo e difectars  vius.,

(Total for Question 16 = 2 marks)

Question 17:

This was the final extended open response question on the paper for
which a maximum of nine marks could be awarded. In common with the
other two extended open response questions, this question was marked
using levels.

This question required learners to analyse the extent to which biology
could explain the real-life aggression of the father and son. Leaners
were asked to ensure they considered the roles of genetics and evolution
in their responses; however, they could also receive credit for the correct
use of other concepts from the biological approach, including the roles
of hormones, neurochemistry and brain structure.

The best answers examiners saw tended to develop ideas on evolution
well. These answers included accurate material about the evolutionary
benefits of aggression and (AO1). Work on genetics was less good
although some learners were able to use their knowledge of candidate
genes including MAOA and CDH13. Sustained and appropriate links to
the scenario accompanied this knowledge (AO2). Discussion (AO3)
centred around the use of alternative explanations, explaining why these
might be more appropriate to explain the acts of aggression described.
Most commonly, learners relied on their knowledge of social learning
theory, operant conditioning and social psychology here. Some learners
supported evaluation points with the findings from studies.

Weaker answers often addressed either the roles of evolution or
genetics. Other times, leaners relied solely on non-biological
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explanations (such as social learning theory) yet seemed to think they
were in fact biological. Although a lot of context was often given in
weaker answers, this often just repeated information from the scenario
and wasn't integrated with knowledge of the biological approach to
aggression. In terms of AO3, weaker answers simply gave alternative
approaches without an explanation of why these might be more
effective. Other weak response gave no AO3 commentary at all.

Over the page is an example of an answer to question 17 that was
awarded six marks; examiners considered this response a good example
of level 2 work which was awarded six marks. The candidate has shown
accurate knowledge and understanding, although the point about
congenital androgen hyperplasia relates better to females, links to the
context were relevant and the conclusion was partially developed with
points mainly relating to alternative explanations, including conformity
to social roles, supported by the Stanford Prison experiment.

™My » DV =T
17 Analyse the extent to which biological psychology can explain the real-life aggression
of the father and son.

In your answer you should consider the roles of:
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Below is an example of a response to question 17 that was awarded one
mark. The work is extremely limited; there is one point made about the
inheritance of aggression with reference to the father and son. This piece
of work was considered to be very weak in terms of AO1 and AO2 with no
AO3 content given.

17 Analyse the extent to which biological psychology can explain the real-life aggression
of the father and son.

In your answer you should consider the roles of:
genetics

evolution.
(9)

B0 lOg\Co\ ps:jc\mg\gj would sAow Ok
some  father Quiey L rY ogre o ths
woukl Onb ke Inher (ted b\-) e Sen

ﬁ the  father has a hw\’% O vielence,
hire S o  esw ononcg  thote kO

%Cnc'nc.o(b inhanted .
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Summary

The points below are for future learners taking the unit 1 examination.
Adherence to these will help them to maximise their marks. Please share
these points with your learners (in addition to any other information from
this report that you think will be useful to them).

e Manage your time appropriately. Each section of the paper is weighted
equally in terms of numbers of marks and level of challenge. This means that
learners should spend half and hour on each section of the paper. Learners
must also remember to think carefully about their responses; the exam is
designed to give leanres enough time for them to think about and plan their
answers.

e Learn which material belongs with which approach in psychology and
use it appropriately. Learners can learn the assumptions straight from the
specification - there are two for each approach. Similarly, if they are asked
to use a particular concept or approach in their answer, they must use it. For
example, in question 5a on this paper, learners had to use genome lag /
evolution in their answer; there was no credit available for those who used
other approaches to explain Asif's behaviour here.

e Learners must use the scenarios in their answers when they are asked
to. Many questions on the paper are testing AO2 - this means examiners are
looking for application of psychology to the scenarios. For example, for
question 144, learners had to explain one way that reconstructive memory
could explain Taylor making mistakes when saying their lines for question.
Failing to refer to Taylor's behaviour in the answer cost valuable marks.

e Learners should use subject specific terminology in their answers.
Often there are marks available for naming a correct term. For example, on
this exam if they had named hostile attribution bias and fundamental
attribution error in their answers for question 15, learners would have scored
two four the possible marks.

e Learners are not expected to use psychological studies in their answers.
Studies are not named on the specification so learners will never be directly
asked to use studies. However, they can choose to use appropriate studies
when they evaluate concepts, and when considering how well concepts can
be applied to explaining gender, consumer behaviour and aggression. There
are several examples of studies being used well in this report for answers to

extended response questions.
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e 9-mark open response (‘essay’) questions. These questions are worth
more than 1/3 of the overall marks available on the unit 1 exam. It is
important that learners score the best marks they can on them. These are
also the questions where most marks are lost. 9-mark questions are
designed to test the depth and breadth of understanding, as well as
application and evaluation. Plenty of revision and practice is imperative to do
well in these questions.

Some additional tips for learners answering extended open response
questions include:

o Learners should plan what they will include in 9-mark answers,
and how they will structure the work. Some learners like to write
all the AO1 at the start, then all the AO2, then finish up with the AO3.
Others ‘interleaf’ their knowledge points (AO1) with their application
(AO2) and then give evaluation (AO3) at the end. Some learners fully
integrate  AOT, AO2 and AO3 point by point.

o Realise that there are various ways to score AO3 marks. The best
responses contain a range of different kinds of AO3 points that are
well developed. Examples can include how effective a concept is to
explain a given behaviour, an exploration of practical and ethical
implications, and also alternative concepts to explain the behaviour
being written about. Learners can choose to use findings from
psychological studies to support or challenge explanations for
behaviour if they choose.

o Using alternative approaches / concepts as AO3. Learners must
make sure that any alternative approaches they use are more than
superficial. Simply naming an alternative approach is never enough;
the examiner wants to know why it may be a more effective
explanation of the behaviour.

There are several other Lead Examiner reports for unit 1 that learners may use in
preparation for their exams. Each of these remains relevant; they contain useful
advice to help learners maximise their performance.
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