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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain
a certain grade for the externally assessed unit. We set grade boundaries for
each grade, at Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner
who took the external assessment. When we can see the full picture of
performance, our experts are then able to decide where best to place the
grade boundaries - this means that they decide what the lowest possible
mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners
receive grades which reflect their ability. Awarding grade boundaries is
conducted to ensure learners achieve the grade they deserve to achieve,
irrespective of variation in the external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess
different parts of the unit content outlined in the specification. It would be
unfair to learners if we set the same grade boundaries for each assessment,
because then it would not take accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this
link:

http://qualifications.pearson.com/en/support/support-topics/results-
certification/grade-boundaries.html

Awarding BTEC qualifications in 2022

Ofqual has set out their plans for awarding qualifications in 2022 and intend to return
to a normal, pre-pandemic, approach to grading standards over by 2023. They have
confirmed that 2022 will be a transition year, to reflect that we are in a pandemic
recovery period and students’ education has been disrupted.

Our guiding principle and approach to awarding BTEC qualification results in 2022
will be to ensure parity in relation to the approach being taken for GCSE and A level
learners. BTEC courses have a different structure and design to academic qualifications
- BTECs are modular qualifications (with assessments taking place throughout the
course) compared to GCSEs and A levels which are linear (assessed and awarded at the
same time at the end of the year), and therefore our approach needs to be different.
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In 2022 we will return to the usual method of calculating BTEC qualification results,
however adaptations including, U-TAGs and reduced internal assessment, are in place
to provide a comprehensive package of support for students.

The basis of our awarding approach to BTECs this year is to ensure it is as fair as
possible for all learners. We will use a range of evidence to set grade boundaries for
the external units. Part of this evidence will be to closely monitor learner performance
in all assessments that contribute to learners’ final qualification grade, to ensure parity
with A level and GCSEs.

Further information can be found on our website and via our Social Media channels.

21331L: Psychological Approaches and Applications

Grade | Unclassified | Level 3
N P M D
Boundary
Mark 0 11 22 33 44
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Introduction

Unit 1: Psychological Approaches and Applications is a compulsory,
externally examined unit for BTEC Level 3 Certificate in Applied
Psychology and BTEC L3 Extended Certificate in Applied Psychology. The
unit introduces assumptions and concepts from four different
psychological approaches (behaviourism & social learning, cognitive,
biological, and social approaches). Additionally, learners develop an
understanding of how psychology can be applied to explain topics of
contemporary importance to society; gender, consumer behaviour and
aggression.

The assessment takes the form of a 1.5-hour examination which has a
total of 72 marks. There are various question types requiring short,
medium and extended open response answers. Questions relate to three
different scenarios which the learners are given. Many questions ask
learners to contextualise their answers to the scenarios.

In common with other level 3 vocational assessment, the last several
examination series for Applied Psychology were disrupted due to the
pandemic. This series went ahead as normal and the number of entries
for the paper were as expected.

Centres will be aware that there have been some changes made to the
unit 1 content in the specification. Key studies have been removed, some
content has been clarified and a small number of additional topics have
been added. The examination reflected these changes.

The contents of this Lead Examiner's report must be considered
alongside the January 2022 unit 1 examination paper and the
corresponding mark scheme. All external assessment materials and
sample assessment materials for the unit can be found here:

https://qualifications.pearson.com/en/qualifications/btec-
nationals/applied-psychology.html .
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Introduction to the overall performance of the unit

Examiners saw work reflecting all learner abilities. A wider range of marks
was awarded than in previous series, and there were more examples of
learner work at the higher end of the range.

Feedback from examiners suggests that learners attempted all or nearly all
of the questions on the paper. Learners were able to access the different
styles of questions, demonstrating their skills across the three assessment
objectives. Many of them gave answers grounded in psychological knowledge
& understanding, using subject specific terminology appropriately, and
demonstrating an awareness of competing arguments.

In common with previous series, short questions (typically found at the start
of each of each section) were the most accessible to learners. These
qguestions use the command words ‘state’, ‘give’ and ‘identify’. Most
candidates could distinguish between short questions that asked for general
psychological knowledge and those that required answers specific to the
scenario given.

A range of marks for three- and four-mark questions was seen. In three-mark
questions (there was a marked difference in how effectively different
candidates could develop their points. In four-mark questions there was a
marked difference in the breadth and depth different leaners could give.

Nine-mark questions test learners across the three AOs and require
knowledge & understanding, application and evaluation. These questions
tended to be challenging for all learners, who performed less well on them
than on the other styles of questions. However, as the qualification has
matured learners’ skills on nine-mark questions have improved. For
example, discussions which considered the different aspects and how to one
another were seen more often this time. The challenge for future learners
will be to ensure that this aspect of their work is of high quality and less
reliant on the superficial learnt points than has been seen this time.

The next section of this report details examiners observations of learner
performance on the difference different kinds of responses to each of the
questions asked, the marks these attracted and why. Specific examples
of learner work are given to illustrate the points being made.

Owner: VQ Assessment Page 6 of 49 Version 1.0
Issue 1
DCL1



BTEC LE Report 2201

@ Pearson

BTEC

Individual Questions - section A

Question 1

Learners were asked to give one key assumption from the biological
approach. This kind of question has been seen by learners in previous series
and requires learning of the key assumptions given in the specification. There
are several acceptable responses (see marking points on mark scheme).
There was no expectation for answers to be contextualised to the scenario
about Rebecca and Jayne.

Good answers matched the points given on the mark scheme. Answers
needed to refer to behaviour. Poor answers gave key assumptions for
approaches other than the biological approach or gave answers that were
not key assumptions. Other poor answers were not creditworthy because
they stated that in the biological approach behaviour is ‘learnt’, for instance
by writing ‘behaviour is learnt through evolution’.

Below is an example of a correct response to question 1a:

1 Give one key assumption from the biological approach.

Behoviour. 1S o prodics. o evoludion.

Below is an example of an incorrect response to question 1a. The learner
has given a key assumption from the behaviourism & social learning
approach:

1 Give one key assumption from the biological approach.

Ou....ehaoxf 16 inguentd. by oul. Experieaceh.
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Question 2 (2a & 2b)

For both parts of question 2, learners were asked to identify one piece of
appropriate information from the scenario. In this style of question, learners
can simply ‘lift’ the correct information from the examination paper; they do
not need to paraphrase, summarise or provide any additional explanation in
their own words.

For 2a, learners were asked to identify evidence that Rebecca and Jayne had
the same genotype. As per the mark scheme, examiners were looking for the
fact that Rebecca and Jayne are identical twins. ‘Twins' without the
qualification ‘identical’ was not sufficient.

For 2b, learners were asked to identify evidence that Rebecca and Jayne had
different phenotypes. Examiners needed to be given enough information
from the scenario to demonstrate differences between Rebecca and Jayne.
Suitable examples are given in the mark scheme. Candidates that assumed
other unknown information about Rebecca and Jayne (such as how muscly
each girl might be) did not receive credit.

Below is an example of a correct response for question 2a:

2 |dentify from the scenario:

(a) Evidence that Rebecca and Jayne have the same genotype.
(1)

'\/hc»} are  identicoh  bwins

Below is an example of an incorrect response to question 2a. The learner
has not included ‘identical’. This was required for credit.

2 Identify from the scenario:

(a) Evidence that Rebecca and Jayne have the same genotype.
(1)

o Rooeccd aad dane o 17-Yeas - O BN ).
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Below is an example of a correct response to question 2b:

(b) Evidence that Rebecca and Jayne have different phenotypes.
(1)

QeDRLCA L) LWLV R TSagne Lk

Below is an example of an incorrect response to 2b. The learner has not
given information from the scenario as they were asked to.

(b) Evidence that Rebecca and Jayne have different phenotypes.
(1)

TL\;.Lj howe. €,'\Pf't’_.’:'35e;,-\ The.is geneS d, f‘-((’/&"!"/y Aok
o |
C/qu “+o ﬂ.c’. ENvironment ﬂnuj\at._ eer. N

(Total for Question 2 = 2 marks)

Question 3

This question asked for two effects of sex hormones on Rebecca and Jayne.
There was no requirement to name sex hormones (answers that only named
sex hormones were not creditworthy). If a hormone was named but did not
link to the effect given, the name of the hormone was ignored so the answer
could still receive credit. Answers could relate to physical or behavioural
characteristics. Behaviours that might be thought of as more masculine
(such as increased competitiveness) were acceptable. There was no
requirement for learners to distinguish between Rebecca and Jayne in their
answers.

Below is an example of a response to question 3 that was awarded 2 marks:
3 Give two effects of sex hormones on Rebecca and Jayne, ——» €03« Q%Lf\

1 ﬂ\uj Gk Stack A Nav L pe v iodhs

2.. ey UAAA IOk, \arau_\o(,eo\b* 3(0&»\\'\
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Below is an example of a response to question 3 that was awarded 1 mark:

3 Give two effects of sex hormones on Rebecca and Jayne.
1 1.\cm5ed e a%ﬁ.rcne, MG k@} Rebecm. o=
Com @d@r} e

2

Below is an example of a response to question 3 that was uncreditworthy.
The learner has named two sex hormones; this did not answer the question.

3 Give two effects of sex hormones on Rebecca and Jayne.

1 Aeasoaecne

2...Oeae QO@{\

Question 4

Although ‘compare’ has not been used as a command word on previous
papers, centres are reminded that ‘compare’ is listed and defined in the
specification. When learners are asked to compare, they are always expected
to give one similarity and one difference.

For question 4, learners were asked to compare the biological approach with
one other approach in psychology. Learners typically named another
approach and often gave a clear difference between it and the biological
approach - the use of connectives like ‘whereas’ were helpful to learners
here. Similarities that were expressed well were rarely seen; acceptable
answers that include similarities are given in the mark scheme. Most learners
who made mistakes with question 4 named an alternative approach, but
their comparison point(s) belonged with a different alternative approach. For
instance, some learners confused features of the social approach with
features of social learning theory and so scored a single mark for naming an
alternative approach.

Owner: VQ Assessment Page 10 of 49 Version 1.0
Issue 1
DCL1



BTEC LE Report 2201

Below is an example of a response to question 4 that was awarded 2 marks:

4 Compare the biological approach with mraite;r;;ﬁccé?p?mach in psychology.

_The Dol cor  oppooacia  fxplans.
thok . o PeiNaulor.. depends.. 00 Mows
je,neg ond.0ex._homaes.,. The 'fe_o.md\ ...........
~“Approalh... X0\ 3owr _Pebhautoue \S7
ZLeamed. .. bﬂ‘b B o Y > o S |

Below is an example of a response to question 4 that was awarded 1 mark.
The learner has correctly named ‘cognitive’ as an alternative approach, but
there is no creditworthy information about it. No further marks could be
given.

| 4 Compare the biological approach with one alternative approach in psychology.

AR DAV GALAN AP AVA A0 Wt W YA
i ..W\x‘........Aqm{\,iﬂ.i.&‘..\"4,..‘...,_,&?(.‘..le.“‘..._..‘NN._..,..,4\!.&NL.V,\'.&T.&\....:._.m.b..ﬂ\v.\.im_\lx_.u.....k\n.h\i.,
ey e @AV NIRRT WA AN
VAN A% a1V P LA 2 S U YA § oA V. . AR
| COMMLTAN L PR ATy jn G SWY N
COe AW ACCAAAN W W s a i el
QO N AR R WAL SO AR e A
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Question 5

This question required learners to give a developed response that linked
social categorisation to the formation of stereotypes. Learners needed to
make reference to the context to be awarded marks. Simply repeating the
information, they were given was not creditworthy. Good answers showed
an understanding of social categorisation and stereotyping, explained how
Jayne was categorised and / or the effect this was having. Some good
answers incorporated knowledge of in-groups and out-groups. A small
number of answers attempted to make use of studies; it should be noted that
using studies did not attract any marks.

Below is an example of an answer to question 5 that was awarded 3 marks.
The response is fully developed, showing a contextualised understanding of
how social categorisation leads to the formation of stereotypes:

Jayne wants to be a vet and needs a good grade in mathematics. The other girls in
her class find mathematics hard whereas Jayne is good at the subject. A boy in Jayne's
mathematics class tells Jayne; ‘You're a girl, girls do not do well in mathematics.

5 Explain, using the scenario, how social categorisation leads to the formation of
stereotypes.

Social. cafegarisotian (S wnere we_place inclividual S (e sacial
graups. based on their perscnal. Cha@cterIStiCs. . We assume Hat
Sutryene. 10, A pacticulQl. cial. glaue (S the same. €9 QUL €enagess..
Qe CheliICUS. . Steediypes Qe Axed aiews Hhat we Incid cn. pecpleboned on
the socidl glraupwe nave jut thend I Sust becadie Sagne sogidand
hasheen put 0 thaf Gciol. Cafeqc«é\ +Pe@le. inhel CASS WUl astume . tMqul

4 oot Wviod
aretne same, and ik becoid theovhor SIS aent G0
1S_asSdumeset *‘r\m.t__ﬁ_ag\e (S noteither ~ (Total for Question 5 = 3 marks)

Over the page is an example of an answer to question 5 that was awarded
1 mark (for the part about girls being grouped into a social category). This is
the only information that has been added to what was in the scenario.
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Jayne wants to be a vet and needs a good grade in mathematics. The other girls in
her class find mathematics hard whereas Jayne is good at the subject. A boy in Jayne’s
mathematics class tells Jayne; ‘You're a girl, girls do not do well in mathematics:

5 Explain, using the scenario, how social categorisation leads to the formation of
stereotypes.

The POMs.. S0CLOA coxeaomswom o .Aboﬁs
O %\X(Shm JOQN AN 40 hcw‘2
O LA VLN T
O S0U.0A. ... cahtopacie. has. . .has. tecd
i to. fortn. FNe._ Sterorye cof . Qurls.

do not  olo.  wedd A mothenete oot

(Total for Question 5 = 3 marks)

Question 6

Question 6 required leaners to give two answers about conformity.
Answers about types of conformity (normative and informational social
influence) and explanations of conformity (compliance, identification
and internalisation) were all creditworthy. Learners needed to name the
types / explanations and use the scenario to explain why this could be a
reason for conformity. A range of marks were awarded for question 4.
Some incorrect answers used behaviourism and social learning theory
rather than social psychology for one or both ways.

Over the page is an example of an answer to question 6 that was
awarded 4 marks. The learner has correctly identified normative and
informational social influence and then made a correct, contextualised
point about each. This showed that they knew how conformity to gender
role could be explained.
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6 Explain two ways that Rebecca’s peers might have influenced her to conform to
gender roles.

1. Nomolve . social . in{lence . ..may. . Do O Wy
Rebcca oty beve o been influenced Dy D peede ...
CBebeeca oy onobwont o feel  letl ow . S0 she .
Abedore  Confoums 0. e gender role. So...ihe . other  gits will
acept hers

2. Infoumafionel. . Social . iotluence . Coud . be . onother  way. ..
- Bebecea IS S— LT T S
peest:. Bebecca . tmay . QsSume....DRE... peers... hase .. Mo .

inomation.. thon . ber ond oe . gh Se. fheselore

%ﬂ“‘ e becouse  She  wonS 10 (Total for Question 6 = 4 marks)
et

Below is an example of an answer to question 6 that was awarded 2
marks. The answer is somewhat repetitive. The creditworthy points
were ‘in order to fit in" and ‘they have more information / to receive the
information’. No named types or explanations for conformity were given.

6 Explain two ways that Rebecca’s peers might have influenced her to conform to
gender roles.

2110 N o
LA AP 0. k.. 2D e geoy? ard el é‘g@m g
2 Roreceas..peecs..mignt howe (0fuened.. ned...on.. DRI by
WOV INe RNt en. Maoun. el Rebecra . (A

\ O‘kt‘n W}Mf .....................................................................

(Total for Question 6 = 4 marks)
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Question 7

This was the first of the three extended open response questions on the
paper. These questions are marked in levels, using a levels-based
marking grid. Level 1 (1-3 marks), level 2 (4-6 marks) and level 3 (7-9
marks). Examiners use the descriptors on the grid for each level to
decide which best describes the work they are marking.

This question required learners to use conditioning and social learning
to discuss Rebecca's gendered behaviour. Most learners knew about at
least one appropriate concept; many described reinforcement,
punishment, and social learning theory. Some attempted to use classical
conditioning in their answers, although this was often unconvincing.
Furthermore, some learners confused the social approach with
conditioning and social learning, focussing their responses on social
concepts such as conformity, often limiting the credit they could receive.

Learners were given information in the scenario that could be used to
contextualise their responses and apply their knowledge; they could also
make suggestions of their own to gain further credit (for instance, by
suggesting behaviour may have been differentially reinforced by
Rebecca’s parents). As has been the case in previous series, learners
often make effective use of the stimulus material in extended open
response questions.

With the advent of modified unit content, examiners were not expecting
to see studies used in evaluation for extended open response questions.
However, many learners continued to use studies effectively. Centres
are reminded that they do not have to teach studies although some are
still using them to support understanding the concepts and applied
elements in unit 1. Centres are encouraged to train candidates to
evaluate in a range of different ways. Methods of effective evaluation
include:

e An exploration of concepts, leading to well justified conclusions.

e An exploration of alternative approaches to explain the behaviour in the
scenario. In order to be effective, there should be coverage of why the
alternative approach might be a better explanation for the behavior in
the scenario.

The answer over the page was awarded 5 marks and was placed in the
middle of level 2 on the levels-based marking grid. The learner has given
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a reasonably detailed and accurate response using their knowledge and
understanding of social learning. They have included imitation,
modelling and vicarious learning however there is scope to explore the
concepts in greater depth. They have related their knowledge of social
learning to Rebecca learning from Faith (although this is a little
superficial; there was more in the scenario that they could have made
use of). The learner then went on to give evidence to support the
effectiveness of social learning using Bandura's Bobo doll study.

In the second part of their answer, the learner has described operant
conditioning and specified positive and negative reinforcement although
again there was scope for greater depth here. They have acknowledged
that Rebecca was rewarded for playing netball (although this was
actually for helping at the netball club). The learner has completed their
answer by using another study - they have used Skinner’s work with rats
to suggest operant conditioning is an effective explanation of learning.
The learner missed an opportunity to reference issues of generalisability
for Skinner’s study; this would be more typical in a level 3 answer.

Examiners placed this answer in middle of level 2 on the levels-based
marking grid. There was some breadth and depth shown across the
learner’'s knowledge and understanding, application to context and
discussion, and the work was mostly accurate. However, there was
clearly room for additional detail.

7 Discuss how conditioning and social learning can be used to understand Rebecca’s
gender.
(9)

Reheens BN Wevoors Con b u@uu K e x
%‘rb \wrt\j mWrOJ.L MO re (Pcp,?;ch(_ﬁ 'SC:C,.QJ {Q,,,\

\JI‘J CahQJc ON f\\'j
20e..d \Q,‘

» O cuger Rebeers bekoos o Mzem

3 m&‘» ol <o SLc ke He Lco—:oufs Moﬂdfﬂi
M::;) Oicer ety - Fedl Uij vk Stoeot P,aﬂj ?er’u& So
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The response below was awarded 2 marks. Although there is a lot of
writing not much is creditworthy. The learner has written that learning
can be via association, observation and imitation and then at the end
social learning theory and rewards are mentioned - taken all together,
this was considered to be AO1 content that was a little better than ‘basic’
and ‘isolated'.

The only context used relates to learning of ‘the others’ not Rebecca as
per the question, and so no credit for correct application to the context
was given. It is not clear if the biological part was meant as an ‘alternative’
and along with the confusing part about netball being a masculine sport,
no credit for appropriate discussion was given either. Examiners
considered this a mid-level 1 answer on the basis of the AO1 material
given.

7 Discuss how conditioning and social learning can be used to understand Rebecca’s

ge nder.

(9)

ThIOUAN. e POCess 6f conditioniNQ. £nts. . domensuae
RENRCCA'S..gender L Mang. SOt 0F Wwaws.. ONALtoNNgG.....

1000w 4§ clossical condaoning and. thy. plocess.

1) Be- 1eahng. thiougn . asocaton. i cen de
SOOWN. TALGUEN. ODSRTING. GOt 6t LMMitAting. thotr....
Qaons... Lnng witn 1ho. Sonato. ond. o dact 1that ..
DR(CO._ NELPS can a0 holp with thd as, She . Inewn.
10..0P Q. COmperitive individual so thowsoe e othor

pLaYeLs L the eam. Wil gotow and moutae hor al.
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The answer below was awarded zero marks. There learner has made a
brief point about conditioning. It was felt that they had simply used the
word ‘conditioning’ because they had been told to do so. Examiners were
unable to establish any knowledge or understanding for this learner.

7 Discuss how conditioning and social learning can be used to understand Rebecca'’s
gender.

(9)

'R'—bccca-f“a\g‘-m-vc b LRI T R T LT MR SR S Lot Whns L AU
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Individual Questions - section B

Question 8

Learners were asked to give one key assumption from the social approach.
This kind of question has been seen by learners in previous series and
requires learning of the key assumptions given in the specification. There are
several acceptable responses (see marking points on mark scheme).

Many leaners were able to give accurate answers about the influence of
others, culture and society on behaviour. Some learners attempted to
contextualise their answer to Jerome/ Nikki; this was not required, and most
answers of this type failed to attract marks. Some learners gave specific,
narrow theories from social psychology; this attracted zero marks. Some
learners gave key assumptions from another approach (most commonly
from the behaviourism and social learning approach), again scoring zero
marks.

Below is an example of a correct response to question 8. It is clear and
accurate. Indeed, the mark would have awarded for simply saying behaviour
occurs in a social context.

8 Give one key assumption from the social approach.
- Bebaviour...00curLs..n.0..500(R L. Canteat..and. 5. 0fluenced.. . 0y..aur

peesrs...and... uder SQCIeLY.

Below is an example of an incorrect response to question 8. The learner
has given information realting to the scenario and fails to address the
question.

8 Give one key assumption from the social approach.

WS o \oees . xecommended \03 DA SReCraNTSS. | Pk,
00 Knel.ceate. e aane. X8 el 1k,
{’3 QP 8 %dg

Owner: VQ Assessment Page 20 of 49 Version 1.0
Issue 1
DCL1



BTEC LE Report 2201

@ Pearson

BTEC

Question 9 (9a & 9b)

For both parts of question 9, learners were asked to identify one piece of
appropriate information from the scenario. In this style of question, learners
can simply ‘lift’ the correct information from the examination paper; they do
not need to paraphrase, summarise or provide any additional explanation in
their own words. Learners who gave paraphrased answers but where the
essence of the correct answer remained were given credit. Learners who
simply gave definitions of the terms or used pre-learned examples were
awarded zero marks. Some learners confused social proof and the
bandwagon effect and so failed to score marks for either 9a or 9b.

For 9a, learners were asked to identify an example of social proof from the
scenario. As per the mark scheme, examiners were looking for some
evidence of the opinions of others about the face cream.

For 9b learners were asked to identify an example of the bandwagon effect
from the scenario. In order to establish understanding, examiners needed
some reference to ‘more and more people buying the face cream’.

Below is an example of a correct response to question 9. This learner has
paraphrased their response, but the essence of the correct answer remains.

9 Identify from the scenario:

(a) One example of social proof.
(1)

NiKK}) has recommenaed e  Face
cyeam

Below is an example of an answer to question 9a that was awarded zero
marks. In common with many incorrect marks for 9a, the learners has
given information from the scenario that shows the bandwagon effect.

(a) One example of social proof.
(1)

CULiMOng......ocouad... A DSl cfean....8Q .. nt.d.want...d0 vim. ¥ 3
‘\,‘ L . -
3l‘:-& QQ0ML...0f.... KAk .Qroup
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Below is an example of an answer to question 9b that was awarded 1 mark.
The answer given by the learner is as per the mark scheme.

(b) One example of the bandwagon effect,
m
JeroMe krowl more and. Mae. fecble (vhe hawe
bougie. the. face GreaM. He has begun ke think e musi buy
Sene koo, (Total for Question 9 = 2 marks)

Below is an example of an incorrect response to question 9b. Instead of
taking information form the scenario the learner has defined what is meant
by the bandwagon effect. This did not answer the question.

(b) One example of the bandwagon effect.
(1)

Evargone oS ondo o teRd 7 (dea Q5 [t (S Seen
O the popular thune, 10 do. Dueryoma (onbams.

(Total for Question 9 = 2 marks)

Question 10

Question 10 required learners to use fundamental attribution error (FAE) to
explain Jerome’s managers behaviour. Examiners were looking for an answer
that used correct, relevent information about FAE. Many learners who
understood FAE and were able to give clear and accurate answers to the
question. Other learners used different concepts from cognitive psychology
and so were awarded zero marks. Some learners had no discernable
knowledge of FAE and so were awarded zero marks.

It is important to note that examiners could not award marks were learners
simply repeated information they were given in the scenario. A relatively
large number of learners did this.
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Below is an example of an answer to question 10 that was awarded 2 marks.
The learner has correctly made use of FAE to explain the manager’'s
behaviour. They have written about overestminating the role of Jerome's
characteristics and downplaying the role of the situation.

Jerome went out during his lunchbreak to buy the face cream. He was late getting back
to work because he stopped to help a man who had fallen over. Because he was late
getting back to work, his manager accused him of not caring about his job.

10 Explain, using fundamental attribution error, why Jerome’s manager accused him of
not caring about his job.

fundamental..atenbution. e00er. (5. When 4ou. £OCm. an.0pinian. . 5. SOMeon €.
based.. oo their. Chantterniskcs.. cathec. . than. the role. 04, the S ION.. 29 ...
Jecome’s. . _ma.na.g.e_r._....und‘e.rm.('n,ed ..the. Sctuo kan.. ef. whdt bDad happe ned.
Qad..\nstéad. accused..hum.of. 00t .Caring..abeut. hi...Job . bemuse he
Went. an bis.  lunchbreat. o ,b,u9 fhe facecregm..50. he wuas. lake..even...
Lhough...he. s003...gust beLpINY. . A0 ADJULed. LOAB i

(Total for Question 10 = 2 marks)

Below is an example of an answer to question 10 that was awarded 1
mark. The learner has made a correct point about a failure to account
for the situation, and the answer addresses this in the context of the
scenario. The learner has not made a clear point about the manager
relying of Jerome's personality / disposition in his judgement. Notice that

the answer begins with ‘not caring about his job’ - this is not creditworthy
as itis in the scenario.

Jerome went out during his lunchbreak to buy the face cream. He was late getting back
to work because he stopped to help a man who had fallen over. Because he was late
getting back to work, his manager accused him of not caring about his job.

10 Explain, using fundamental attribution error, why Jerome’s manager accused him of
not caring about his job.

D—cromesquSe.ro.chsea ST = N =y =X =S
W~ YaiVals Mo RS Me his. e asS funal M ten. .t
adcRkation. oo o O . CAWReS propie. to not ALl ...
LO. . ReConnd. Q. . Situati,.oN. Q. the perseansS. ASrians. .

.Ma.0ager. 20U CACRS. A0RUL. (hoENARPRENCa. D

| tne presen+ (he was (A+e.d (Total for Question 10 = 2 marks)
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Question 11

Question 11 required learners to wuse their knowledge and
understanding of priming to explain why Jerome heard the conversation
about the face cream above the noise on the train. Marks were awarded
for correct a definition of priming OR an identification of repetition
priming, for explaining that Jerome had been primed (by making
reference to talking about / buying the face cream/ seeing adverts for it)
and lastly for an understanding that this meant he selectively paid
attention to the conversation.

Below is an example of answer to question 11 that was awarded 2
marks. The learner has written about Jerome thinking about the face
cream previously (1) and therefore ‘tuning in’ to the conversation about
it (1).

Jerome is taking a busy train home after work. Amongst the noise, Jerome becomes
aware of two people discussing the face cream.

11 Explain, using your knowledge of priming, why Jerome becomes aware of the two
people discussing the face cream.

e The Com. S on. NS rwd o lob. a3 ke

hos Veen o khinding  OQbouk. . (f. Speawing. . Stooub. 1k
~oadh . Jadk.. QUiEhoded L. 2o 0e.. . Do basoa  Haned (N

e convesation. i QeepR. . O kaluiog. Ooout. S

Below is an example of an answer to question 11 that was awarded 1
mark. The learner has been given credit for writing about Jerome had
been thinking about / buying the face cream earlier on.

Jerome IS TaKing a DUSY Train NOME arter Work. AIMOongst e Noise, JETome Decomes
aware of two people discussing the face cream.

11 Explain, using your knowledge of priming, why Jerome becomes aware of the two
people discussing the face cream.

T Y ecoasse e 8 tanRung

obedk WX eoslter .. Me oS  albe T
heoss o seen 14 rv\cmj gy,
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Question 12

Question 12 required leaners to use their knowledge of operant
conditioning. Learners had to give two responses using reinforcement
since they were asked to explain why people continue to use the face
cream. As per the mark scheme, answers had to be about positive and
negative reinforcement, and learners needed to incorporate ‘reward’ /
‘pleasant consequence’ and ‘the removal of an unpleasant consequence’
respectively.

Some candidates gave and explained each kind of conditioning correctly
with fully contextualised answers and were awarded 4 marks. Other
learners gave partially correct answers, perhaps naming and describing
one type of reinforcement and then giving an incorrect second response.

As has been observed previously, some learners struggle with the
concept of negative reinforcement, often confusing it with punishment.

Below is an example of an answer to question 12 that was awarded 4
marks. The learner has correctly identified negative and positive
reinforcement. They have demonstrated their understanding of these,
incorporating the information they were given.

A magazine article says the face cream prevents wrinkles and makes the skin softer,

12 Explain two ways that operant conditioning could be used to understand why people
continue to use the face cream.

1-Péf‘?£&;£%w%e.x(\[ﬂ CEMONY.. MAKLS... FERM.. LSR... X IR Sk
CLe.om... DLCALR Kooy (X._Qiven. . ¥ adea .. Haal..on
LORIRASANE.  CONSRAUENCL { e inkies). il e
EAVLQ. . AuA0M.. A0 CLSPONSL. KO NG LN . S SR
2PC>ir'\s./L H({i\(\fO(Lﬂ_M\Y AS oY rne @&u. (20
witll QL. JOU...On . X ONQDIC . CRAmOC.A,

SOLEeC SO Thos LaVRAT- X Tl ¥ a W= A R

CONEINAL... . LSIND) L e
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Below is an example of answer to question 12 that was awarded 2 marks.
The 2 marks were awarded for the first response about positive
reinforcement. The second response is about negative punishment; this
does not address the question since punishment would lead to a person
stopping using the face cream.

A magazine article says the face cream prevents wrinkles and makes the skin softer.

12 Explain two ways that operant conditioning could be used to understand why people
continue to use the face cream.

1.9 USed3. mfeﬁw«JMw%w M. SN AD Al A2 Al AN R

=1 0543_,7@,.@%'.”,"““““‘,, W8 pesiiviy, Teungoteed ,

SWlof

v “ - - v

1, POATSLat W Tha (0TS g leewey wROfaDdua,

Below is an example of an answer to question 12 that was awarded zero
marks. Types of reinforcement are not identified or explained; the
leaner has just repeated information they were given in the scenario.
They have not demonstrated any knowledge or understanding of
operant conditioning.

A magazine article says the face cream prevents wrinkles and makes the skin softer.

12 Explain two ways that operant conditioning could be used to understand why people
continue to use the face cream.

1 Poge Goarinee &0 se  €his \"‘“C»uSe, D
geeneass lacianies 38 "Qv\.é..!i.f."g_c_tgr.l_&”_”_‘ AR grnAT e

e \DQ\S -\\-L PTQA.\.:L‘\ o

2. poethre ceason i€ becouse i Shus 4 teqes
&5_!39':,__.3“;“ LSester A amesd  Mean.. thet wese e

w*\\w‘a& Sain. A0l coatinuew ) Lny Fe x Tt
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Question 13

For this question, learners had to use their understanding to explain why
compliance was the most appropriate explanation for the conforming
behaviour described in the question.

Some learners scored all 3 marks for using their knowledge about the
temporary, public nature of compliance whilst privately retaining one’s
own opinions. Learners could also receive credit for question 12 by
explaining why another type of conformity was not appropriate.

Once again examiners found many learners simply repeated what they
had been told in the scenario. Centres and learners are reminded that
by itself, such information is not creditworthy.

Below is an example of an answer to question 13 that was awarded 3
marks. The answer has been well explained and is complete.

After using the face cream for a few weeks, Jerome has decided it is not very good.
However, when he is with Nikki, Jerome says he agrees with her that it is a great product.

13 Explain why compliance is the most appropriate type of conformity to understand
Jerome's behaviour,

Cor T Lonap e 0URL. o2 4L o L Pis bl K. (8.1EL. G CLORLODALEY ...

NAJCA.!JWAJJ\- Lonrg ol .wx.l(/‘.c&du!{f&. AL M LB AL dW’f Rindat st
i B grongans shass Kok o aned ke pe titced F oo jfeor

B Iy LN A0 R ICLL,, skl fELLONL. R G i oA QA LLLCEP L LRULE...
LR AD...CORRDMNMY ADLLNGL.COMYLLANCLr 02 KL f0 1M L2 C U AN
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Below is an example of an answer to question 13 that was awarded 1
mark. A large number of answers like this one were seen by examiners.
The answer receives 1 mark because it gives a reason for Jerome publicly
agreeing with Nikki.

After using the face cream for a few weeks, Jerome-hasdecided itis-notvery good:
However, when he is with Nikki;Jerome says he-agrees with-herthat it is'agreat product.

13 Explain why complianceris the most-appropriate type of cenformitysto understand
Jerome’s behaviour.

DEXQOAS...... AORS. nok... wont . £ e honest uabx
MPBGE N s N ey ... el eve. Enat. . S
ok SN ... Lo 'nim CHOAMACE AN CRATH T
DRrNAL. Srreeh. Sweews. . OSvemeds NG b':) w

Sneeas  thaoak e S

COMPliant £ Commyeorma . 68 NS Ri€4S S0

e remouns Fuewds Lvwex (Total for Question 13 = 3 marks)

Question 14

This was the second of the three extended open response questions on
the paper. This question was marked using levels. Please see the
commentary for question 7 for an explanation of this.

Many learners were able to demonstrate good or very good knowledge
of the techniques used in neuromarketing; detailed responses that
included fMRI, eye tracking and facial coding were common. The
accompanying AO2 was also often good; learners were able explain the
different ways in which each specific technique could be used to help the
company improve sales. Finally, good answers discussed the practical
strengths and limitations of the techniques given, explained why
alternative approaches to marketing might be more effective, and
occasionally used studies or made ethical arguments. These answers
typically achieved a high level 2 with some achieving level 3 using the
levels-based marking grid.

Poor answers showed no knowledge of neuromarketing and learners
either left the space blank or wrote about other approaches to
encourage consumers to make purchases. These were rarely
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creditworthy. Where alternative approaches are given, it is imperative
that the learner makes it clear this is an alternative. Too often,
alternatives were presented as if they were neuromarketing techniques.

Below is an example of an answer to question 14 that was awarded 7
marks. An attempt has been made to define neuromarketing and the
two named methods have been described in detail. The learner has
been able to apply their understanding of the methods to the scenario.
The AO3 is probably the weakest element of this response, because the
points are not very well explained. Examiners felt that on balance this
answer belonged in level 3 of the levels-based marking grid; the slightly
weaker discussion meant it was placed at the bottom of the level.

The company that makes the face cream is the largest manufacturer of personal care

products in Europe.

14 Assess the use of neuromarketing in helping the company to sell the face cream.
(9)

Newfomarketing is the use op technical Scanming techniques during. Advectising........
One typeis Facial Encoding. This is When electiodes dre attached to the face of

they a¢ feelng throughaok theentire Advertisement . This 19 detected thiough ...

Myscle Movement, A5 the Movement op (ertain MUscles are linked to Cert@in ...

‘ 4

the pace of whoever was Wqtching the advertisement . lﬁ.__;..h.,f_..m_us_(_[c, movement...
detected @n emotion of joy, this Means that that certain part of the advert
Shovld be kept, a5 it 15 appealing to the Consumer however if the musdle...............
movements detect boredemn, this means that the Consymers did NOE find that

advect to ..:m?[Qum___.tmz.._._q..d..v.c,u,..ﬂ.n.d_...m.q_h_e_"(__o,n‘s.u_mer,s.,.‘buy_ O

part of the Adverbsement appeaing and it. Wil theref ore be taken 0ut of the
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- consymer }reels regardmg an Advectisement. The technrgue involves anafgsmg
which_parto op the Adverlisements the Consumers’ spent the most time [ Qoking.

ertain. part orlong, this Means it was not. appealing to them,

Linking this back to the Scengrio given, it can be Said thatthe company uses
Eye Tracking in grder to See which parts of the Gdvertis ement Consumers
[0 moétqrreonng and which parts they don't gs thﬂ} won't have spent

much time looking at this pactor the advert - By doing o, th:s wil Make

Consumerg bug more.

One Weakness oy & Neuromarketing s that it mqg..,b.e..@.ff‘ﬂ Qs unethical This
15 becavse it Subcopsao Usly Meqsures the Cognitive tho ughts of others w;thou
ihem Rngwing- There}rore_‘ more research needs to be done in this @reg to

undergtond it fully,

Linking this back to the scenario, it canbe saig that the compony may not

...... 7}

Use Neuromarketing, as thf9 may. pind it unethical to Subconsciovsly
measuce the thoughts op ther (ystomers.

needs to bedone. e

Linking this back ko the seenario given, it May be thot the Company_Cannot
a;row the scanmng quipments and th ererore do nat use them.
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Below is an example of an answer to question 14 that was awarded 3 marks.
The learner has written a paragraph about their knowledge and
understanding of eye tracking although there is no other technique given so
this element was considered isolated and belonged in level 1 on the levels-
based marking grid. They have atempted to link this to context, writing about
the company using the data to establish what potential customers look at the
most, again this was considered level 1. The examiners considered the
parargraph that follows was an attempt to explain alterantive approaches to
advertising, however this was a limited discussion, and the conclusion was
not justified. The answer was considered to be a ‘good’ example of a level 1
response and so it was awarded 3 marks.
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Individual Questions - section C

Question 15a

Question 15a required learners to give the meaning of the term ‘localisation
of fucntion’. Many learners knew this meant that different parts of the brain
were responsible for different behaviours / cognitions (as per the mark
scheme). Some learners gave specific examples of localisation of function
which alone were not creditworthy, but sometimes served to support the
correct meaning in a longer answer. A large number of incorrect answers
used the scenario to suggest that the term describes brain damage, which
was not correct. Some learners gave the meanings of other terms such as
lateralisation and plasticity. Some learners gave non-psychological ‘guesses’
as to the meaning and so scoed zero marks.

Below is an example of a correct response to 15a. Examiners accepted the
use of the word ‘functions’ within the answer (as was the case here) although
it is better practice to use words not found in the term itself.

15 (a) State what is meant by localisation of function.
(1)

Bcain \\%_dLQfgenff Peyons whieh ore. nezbeoos‘.b(o_ For
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Below is an example of an incorrect response to question 15a. The
candidate has written about brain damage. A lot of incorrect answers
seen for 15a were similar to this.

15 (a) State what is meant by localisation of function.
(1)

THD OO0 W Q Q088 0F s DX QWY N0 Q) wowﬂ\v\u\atmv
RO NANL L0 AN WIOX KNG, NANAQY.

Question 15b

Question 15b asked learners to give one piece of information that
supported localisation of function. Again, the information could be
‘lifted” from the scenario; there was no requirement for learners to
paraphrase, summarise or provide any additional explanation in their own
words. A complete answer to this question required learners to give
some information about what Loretta could and also couldn’t do since
the stroke - as this would determine that different functions are carried
out by different parts of the brain.

Below is an example of correct response to question 15b. The learner
has correctly given one thing that Loretta has difficulty doing (speaking)
and one thing she can still do (understand what is being said to her)
following her stroke.

(b) Identify one piece of evidence from the scenario that supports localisation of
function.
(1)

Lovemn._hacs had  difficetty Sptating, buk  She Con
Undec stond  Whet pcopie 2%, ¢ hey.

Owner: VQ Assessment Page 33 of 49 Version 1.0
Issue 1
DCL1



BTEC LE Report 2201

@ Pearson

BTEC

Below is an example of an incorrect response to question 15b. The
learner has given two things that Loretta can no longer do. This does
not support localisation of function.

\

(b) Identify one piece of evidence from the scenario that supports localisation of
function.
(1)

Sne. Cond. oAk O recOANEE. PRONNS  +auCes
ALY . ey SOkl

Question 16

Question 16 was a 3-mark question that asked learners to describe the
acquisition of a conditioned response. The most effective responses to
this question gave the appropriate stimuli and responses before, during
and after conditioning.

Examiners were not specifically looking for classical conditioning
terminology here, however well written answers tended to use it.
Answers that lacked terminology or confused terms could still be
awarded 3 marks. Some learners included classical conditioning
diagrams and examiners could award marks for these if they were
correct.

Some weak responses were awarded just 1 mark for using the idea of
‘learning by association’ in context. Learners are reminded that answers
that refer to ‘thinking’ are not correct since behaviourists did not explore
thinking. For example, ‘thinking that the fire alarm would go off again’
was not creditworthy.

Over the page is an example of answer to question 16 that was awarded
3 marks. The learner has correctly described the stimuli and responses
before, during and after the conditioning. This learner has also correctly
used classical conditioning terminology.

Owner: VQ Assessment Page 34 of 49 Version 1.0
Issue 1
DCL1



BTEC LE Report 2201

@ Pearson

BTEC

16 Describe, using classical conditioning, how Loretta became frightened when the
nurse came to check on her again.

The WP mwm%wmmwwbm
\:rw%a MWMM&M%G\QUCS m‘r\u}\usxmw
CL. The is e few. keamed MapaL.

Below is an example of an answer to question 16 that as awarded 1
mark. This mark was given for the simple statement that classical
conditioning is learning through association.

Yesterday, the hospital fire alarm sounded as a nurse arrived to check on Loretta. Loretta
became frightened. Later, when the same nurse came to check on her again, she felt
frightened.

16 Describe, using classical conditioning, how Loretta became frightened when the
nurse came to check on her again.

S cndiyanng  \eortun S thrns s gtk ovgotorim geand,
o Mdeen, Lok gead Dty She chpsoresd. Xhe Biee sdainn s

Question 17

Learners were asked to explain fear using an alternative theory (SLT).
This question was similar in expectation to the ‘make use of competing
arguments’ requirement in the extended open response questions.
Learners who correctly wrote about observation, imitation, role models
and vicarious learning (as per the mark scheme) accessed marks on this
question. Where ‘role model’ was not used as a term, examiners
accepted reference to a credible role model if it was given in the
response.

This question was accessible to many learners; many of whom were
awarded 3 marks for their responses. Learners failed to score marks
when they used studies instead of social learning theory in their
responses, and so did not address the question. Learners failed to score
marks used different theories (i.e. not social learning theory, which is
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what they were asked to do). A surprising number of learners left this
question blank.

Below is an example of an answer to question 17 that was awarded 3
marks. The learner has written a complete response that shows their
understanding of social learning theory in terms of observation and
imitation. They have given a credible role model (a child's parent).
Contextualisation was not required; however, many learners gave
context as this one did.

Sometimes psychologists use soela1@arming-tiveory as an alternative way to understand
fear.

17 Explain how social learning theory could be used as an alternative way to understand
fear.
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Below is an example of answer to question 17 that scored 1 mark. The
single mark was awarded for friends and family being credible role
models. There is no other reference to social learning theory.

Sometimes psychologists use social learning theory as an alternative way to understand
fear.

17 Explain how social learning theory could be used as an alternative way to understand
fear.
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Question 18

Question 18 was a 3-mark question designed to test learner’'s knowledge
of reconstructive memory in context. Learners were asked to explain
one way that reconstructive memory could be used to understand
Piero’'s memory of the fight (described in the scenario). As per the mark
scheme, examiners were expecting to see reference to either shortening,
rationalisation or confabulation, along with the learner’s understanding
of whichever of these they had chosen to write about. Learners then
needed to explain how Piero’s memory for the fight might have been
influenced by his schema for fights, in the context of the kind of
reconstructive memory they had given.

Some learners were able to score 3 marks for this question by giving a
full, contextualised response. Other learners gave confused answers,
where they used more than one kind of reconstructive memory, the
suggestion that Piero had been drunk or brain damaged or that
memories were ‘pieced together’. Examiners worked hard to pick out
correct information from some very muddled answers.

Some learners managed to score a single mark by writing about ‘filling in
the gaps'. Examiners credited this as an explanation of what
confabulation is.

Below is an example of an answer to question 18 that was awarded 3
marks. The answer is accurate and well-developed; elements described
in the mark scheme are used.

Piero and Beppe had a fight last month. Piero cannot recall much ght. He
thinks it happened outside a pub. The fight actually happensd outside a cinema.
S—

18 Explain one way that reconstructive memory can be used to understand what Piero
remembers about the fight.
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(Total for Question 18 = 3 marks)
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Below is an example of an answer to question 18 that was awarded 2
marks. The learner has correctly identified rationalisation and
understands what this means. The final point about how this accounts for

misremembering (using knowledge from his schema for fights) has not
been made.

Piero and Beppe had a fight last month. Piero cannot recall much about the fight. He
thinks it happened outside a pub. The fight actually happened outside a cinema.

18 Explain one way that reconstructive memory can be used to understand what Piero

remembers about the ﬁ a/ o AO{.’
o /e,
‘‘‘‘‘‘‘ bt COn.. 0. a5l ... A wgolocstncd...

Below is an example of an answer to question 18 that was awarded 1
mark. The only creditworthy point in this response was ‘rationalisation’.
The rest of the information given by the learner is not consistent with
rationalisation, so no further credit was given.

Piero and Beppe had a fight last month. Piero cannot recall much about the fight. He
thinks it happened outside a pub. The fight actually happened outside a cinema.

18 Explain one way that reconstructive memory can be used to understand what Piero
remembers about the fight.
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Question 19

This penultimate question on the paper asked learners to show depth
and breadth by explaining two ways that the biological approach could
be used to understand Piero's aggressive behaviour. Learners could
achieve up to 2 marks for identifying ways and one further mark per way
for showing knowledge about how it explains aggression. Each answer
needed contextualisation.

A wide range of different ways that biological psychology could explain
aggression were seen by examiners. Many learners were able to score 3
or 4 marks for this question and often wrote about genes, testosterone,
evolution and brain damage. Examiners could accept two answers that
were both about genes if they were different genes and their roles were
clearly explained.

Less good answers simply named ways that biology could explain for
aggression; any additional knowledge learners gave was inaccurate.
Some learners lost marks when they wrote about social / learning
explanations for aggression, as this did not address the question.

There were very few blank responses for question 19, suggesting that
learners were managing their time well.

Below is an example of an answer to question 19 that was awarded 3
marks. The learner was awarded 1 mark for ‘inheriting the warrior gene’
in answer one. In answer two, they were awarded 2 marks; for
identifying evolution and giving for saying that fighting may have evolved
due to it being beneficial for survival. Each answer is contextualised as
was required.

19 Explain two ways the biological approach could be used to understand Piero’s
aggressive behaviour.
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Below is an example of an answer to question 19 that was awarded 1
mark. The mark was awarded for response 2, ‘Piero may have the
warrior gene’. Response 1 lacks context. In addition, two answers
about genes were only creditworthy if they both named specific genes.

19 Explain two ways the biological approach could be used to understand Piero’s
aggressive behaviour.
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Question 20

This was the final extended open response question, and as such was
worth a maximum 9 marks. This question was marked using levels;
please see the commentary for question 7 for an explanation of this.

This question required learners to evaluate the social approach as an
explanation of Piero and Beppe’s aggression. Learners were given some
context about other family members’ behaviours, and other people’s
expectation of Piero and Beppe. Learners were expected to incorporate
this into an answer about the impact of conformity and stereotypes on
aggressive behaviour.

The best answers examiners saw showed detailed knowledge &
understanding of the social approach to aggression. These answers
included accurate material about conforming to social roles, stereotypes
(including self-fulfilling prophecy) and sometimes the role of ‘in-groups
and ‘out-groups’.  Sustained and appropriate links to the scenario
accompanied this knowledge, including the observation that Piero and
Beppe were male and how this links with societal expectations about
aggression. Discussion centred around the effectiveness of social
explanations, often using studies such as the Stanford Prison
Experiment and the ‘culture of honour’ observed in southern US states
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to support the social explanation of aggression. Alternative explanations
that challenge the social approach were often given.

Weaker answers often addressed either conformity or stereotypes, or
they confused the two. Other times, social learning theory was confused
with the social approach. Although a lot of context was often given in
weaker answers, this often just repeated information from the scenario
and wasn't integrated well within knowledge of social psychology. In
terms of discussion, these learners simply gave alternative approaches
without explanations of why these might be more effective or failed to
provide any evaluation.

Over the page is an example of an answer to question 20 that was
awarded 7 marks; examiners decided it was a borderline level 3 answer.
The candidate has produced a well-structured answer with three
separate sections; one about social categorisation, one about
stereotypes and one about gender norms. They have shown knowledge
and understandings that is mostly detailed with few omissions. They
have also made appropriate, sustained links to context. Finally, the
learner has attempted to discuss by providing evaluation for each point
although this is superficial in terms of the alternative approach
suggested, and the last study reference is not clear. The weaker
discussion component meant this response was placed at the bottom of
the level 3 on the levels-based marking grid.
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20 Evaluate the extent to which the social approach could be used to_understand Piero's
and Beppe's aggressive behaviour.

In your answer you should consider:
conformity to social norms

stereotypes.
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Below is an example of an answer to question 20 that was awarded 3
marks. Examiners felt all three AOs had been achieved at level 1. There
was some relatively basic knowledge about the social approach to
aggression given, links were made to the scenario that did a little more than
just repeating what had been given, and finally a suggestion for an
alternative explanation. There was nothing in this answer that tempted
examiners to move the answer into level 2.

Beppe says, “Qur family and friends always solve their arguments by fighting. People
expect us to fight.

20 Evaluate the extent to which the social approach could be used to understand Piero’s
and Beppe's aggressive behaviour.

In your answer you should consider:
conformity to social norms

+ stereotypes.
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Summary - advice for learners

The points below are for future learners taking the unit 1 examination.
Adherence to these will help them to maximise their marks. Please share
these points with the learners (in addition to any other information from this
report that you think will be useful to them).

General exam technique

¢ Make sure you answer the question you are actually being asked. When
papers are written care is taken to tell you exactly what you need to include
in your response. For example, if the question asks you to identify
information from the scenario, then this is what you must do; if you were to
define a term or give a differnet, pre-learned response to such a question,
you would be unlikely unlikely to score any marks.

¢ Make sure you use the spaces given on the paper given to answer each
question. Answers are marked on screen by examiners, who can only see a
‘clip’ of the page containing the space where the answer was meant to be
written. You must use this space to answer the question. Do not write outside
of the lines, below the space given or in the space for a different question.
Doing these things may prevent your answer being marked. If you make a
mistake that means you cannot fit your answer into the space given, or if you
simply need extra space to write your complete answer then you must use
extra paper.

e Make sure your writing is legible. Examiners try very hard to make sense
of all styles of handwriting, but sometimes it cannot be fully deciphered. The
only way you can be sure that you will receive the correct credit for your
answers is by ensuring your handwriting is clear.
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Using and applying your psychological knowledge and understanding

e Make sure you have learnt which material (key assumptions and
concepts) belong with which approach in psychology and use them
appropriately. You can simply learn the key assumptions straight from the
specification - there are two for each approach. If you are asked to use a
particular concept or approach in your answer, you must use it. For example,
in question 12, learners had to use operant conditioning in their response;
there was no credit available for those who used the social approach or social
learning theory. This lost some candidates up to 4 marks.

e You must use context in your answers when you are asked to.
Sometimes questions on the paper are testing your ability to apply your
knowledge. By not using context in your response, you will lose marks

e Use subject specific terminology / phraseology in your answers. Often
there are marks available for naming a correct term. For example, on this
exam if you identified positive and negative reinforcement on question 12
this meant you scored two of the four possible marks. On the other hand,
simply re-writing information given in the scenario is never enough when you
asked to explain or describe.

¢ In describe questions there is a logical ‘order’ to the points you should
make in your answer. On this paper question 16 was about describing
classical conditioning. One logical way to answer this question was by writing
about before, during and after conditioning. Candidates who did this
correctly were awarded 3 marks.

e In compare questions you must give a similarity and a difference. On
this paper there were 3 marks available for question 4, a compare question.
Learners had to name an alternative approach, explain how it was similar to
the biological approach and how it was different to the biological approach.
You may find connectives such as ‘similarly’ and ‘whereas’ useful in answering
‘compare’ questions.

You are not expected to use psychological studies in your answers.
Studies are not named on the specification anymore. You will never be
directly asked for studies and in most cases, you should not attempt to use
them because they will not answer the question. However, you can choose
to use appropriate studies when you evaluate concepts, and when
considering how well concepts can be applied to explaining gender,
consumer behaviour and aggression. There are several examples of studies
being used well in this report for answers to 9-mark questions.

¢ 9-mark open response questions. These questions are worth more than
1/3 of the overall marks available on the unit 1 exam. It is important to get
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the best marks you can on them. These are also the questions where most
marks are lost. 9-mark questions are designed to test the depth and breadth
of your understanding, as well as your application and evaluation skills. Put
simply, you really need to understand the material properly for these
guestions and so plenty of revision and practice is imperative.

Some additional tips for these questions include:

¢ Read the information you are given in the scenario and what you are asked
to do very carefully. 9-mark questions always specify which approaches and /
or concepts you must use. They also always give you all the contextual
information you need to get full marks.

e Plan what you will include in 9-mark answers, and how you will structure
your work. Some learners like to write all the knowledge and understanding at
the start of their work, then apply this to the context, and finish up with a
discussion. Others ‘interleaf their knowledge points with their application and
then finish up with their discussion. Some learners fully integrate knowledge,
application and discussion point by point. You will see examples of different
styles in this report. Whichever structure you choose, be aware that a well-
structured essay will convey your intentions with much greater clarity.

¢ Realise that there are various ways you can evaluate. The best responses
contain a range of different kinds of points that are well developed. Examples
can include how effective a concept is to explain a given behaviour, an
exploration of practical and ethical implications, and also alternative concepts to
explain the behaviour you are writing about. Many learners continue to find the
use of psychological evidence helpful here.

e Using alternative approaches / concepts in your discussion. Finally, if you
are going to use an alternative approach in your discussion, you must clearly
present it as such. This is because alternative approaches are often muddled up
with knowledge and understanding of those specified in the question. Simply
write something like ‘one alternative way to explain...."in your work. Your chosen
alternative shouldn't be too superficial; simply naming an alternative is not
enough. For example, the examiner wants to know why it may be more effective
than the approach you were told to write about.

There are several other Lead Examiner reports for unit 1 that future learners
may use in preparation for their exams. Each of these remains relevant; they
contain useful advice to help learners maximise their performance. However,
please be aware that all information about the use of studies in unit 1 is now
superseded by the points made in this report.
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