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1.0 Introduction

BTEC is one of the world’'s most recognised applied learning brands, engaging
students in applied, practical, interpersonal and thinking skills for more than

three decades. The Pearson BTEC Higher National (HN) qualifications are widely
supported by higher education and industry as the principal vocational qualifications
at Levels 4 and 5.

When developing our BTEC Higher National qualifications, we worked with a wide
range of students, employers, higher education providers, colleges and subject
experts to make sure that the qualifications meet their needs and expectations.
We also work closely with professional organisations to make sure that the
qualifications are in line with recognised professional standards.

Pearson BTEC Higher National qualifications are designed to reflect the increasing
need for high-quality professional and technical education at Levels 4 and 5.

They provide students with a clear line of sight to employment and to a degree

at Level 6 if they choose.

1.1 The student voice

Students are at the heart of what we do. That is why, from the outset, we consulted
with students in the development of these qualifications. We involved them in writing
groups, sought their feedback and added their voices and views to those of other
stakeholders.

The result, we believe, are qualifications that will meet the needs and expectations of
students worldwide.

1.2 Why choose the Pearson BTEC Higher Nationals?

Pearson BTEC Higher Nationals are designed to help students secure the knowledge,
skills and behaviours needed to succeed in the workplace. They represent the latest in
professional standards and provide opportunities for students to develop behaviours
for work, for example, by undertaking a group project or responding to a client brief.
A student may even achieve exemption from professional or vendor qualifications, or
student membership of selected professional bodies, to help them on their journey to
professional competence.
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At the same time, the Pearson BTEC Higher Nationals are intended to keep doors
open for future study should a student wish to progress further in their education
after their Level 5 study. They do this by allowing space for the development of higher
education study skills, such as the ability to research. Clear alignment of level of
demand with the Quality Assurance Agency for Higher Education’s Framework

for Higher Education Qualifications (FHEQ) descriptors at Levels 4 and 5 means

that students wishing to progress to Level 6 study should feel better prepared.

The Pearson BTEC Higher Nationals address these various requirements by providing:

e arange of modules, each with a clear purpose, so there is something to suit each
student’s choice of programme and future progression plans

o fully revised content that is closely aligned with the needs of employers,
professional bodies, vendors and higher education for a skilled future workforce

e the opportunity to develop transferable skills, useful for work and for higher
education, including research skills, the ability to meet deadlines and
communication skills

e learning outcomes mapped against professional body standards and vendor
accreditation requirements, where appropriate

e assessments and projects chosen to help students progress to the next stage
(this means that some are set by the centre to meet local needs, while others are
set by Pearson). Students are required to apply their knowledge to a variety of
assignments and activities, with a focus on the holistic development of practical,
interpersonal and higher-level thinking skills

e anapproach to demand at Levels 4 and 5 that is aligned with the Framework for
Higher Education Qualifications (FHEQ)

e support for students and tutors, including example assessment briefs.

1.3 HN Global

Our HN Global website provides a specially designed range of digital resources to give
tutors and students the best possible experience during the BTEC Higher Nationals
course. More information is available at at: https://hnglobal.highernationals.com/.

1.4 Qualification titles
1.4.1 Pearson BTEC Higher National Certificate in Make Up and
Hair Artistry

1.4.2 Pearson BTEC Higher National Diploma in Make Up and
Hair Artistry

2 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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1.5 Qualification codes

Ofqual Regulated Qualifications Framework (RQF) qualification codes:

Pearson BTEC Level 4 Higher National Certificate in Make Up and Hair Artistry:
610/5760/5

Pearson BTEC Level 5 Higher National Diploma in Make Up and Hair Artistry:
610/5761/7

1.6 Awarding organisation

Pearson Education Ltd.

1.7 Key features

Pearson BTEC Higher National qualifications in Make Up and Hair Artistry offer
the following:

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry

an exciting and informative study programme that stimulates and challenges
students

a simple and flexible structure that enables students to take the Higher National
Certificate and then build on it in the Higher National Diploma, with optional units
linked to their specialist area of study

an opportunity for students to follow specialist routes of interest at Level 5,
gaining the knowledge and skills they need to progress to higher education or
employment in their specialist area

core competencies developed throughout the curriculum, to support lifelong
learning skills for personal and professional development

the opportunity for centres to offer assessments that consider cognitive skills
(what students know) along with effective and applied skills (how they behave
and what they can do) to support a practical and dynamic approach to learning

a curriculum designed to encourage thorough and analytical learning, challenge
students and develop skills in critical thinking, personal responsibility and
decision-making

a flexible approach to assessment that supports progression to higher education
or work and allows for different learning styles

quality assurance measures that assure professional organisations, universities,
businesses, colleges and students of the integrity and value of the qualifications,
and

a programme of learning designed to meet skills gaps in the current workforce and
build today's talent to meet tomorrow’s needs in an international environment.
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1.8 Qualification frameworks

Pearson BTEC Higher National qualifications are recognised higher education
qualifications in the UK. They are in line with the Framework for Higher Education
Qualifications (FHEQ) in England, Wales and Northern Ireland, and Quality Assurance
Agency (QAA) Subject Benchmark Statements, where applicable. These qualifications
are part of the Regulated Qualifications Framework (RQF).

1.9 Collaborative development

We are very grateful to the university and further education tutors, employers,
professional bodies and others who have generously shared their time and expertise
to help us develop these new Pearson BTEC Higher National qualifications. Our thanks
go to:

AD Education

Amanda Hockley

Andy Reynolds

Arlette Hovinga

Ashaine White

Ballyfermot College of Further Education
Bray Institute of Further Education
Cardiff and Vale College( CAVC)
Colin Waterson

Creative Hub Academy

Dan Armstrong

Djp Music School

Elliot Richardson

ETIC

Garth Twa

Germana Stella la Sorsa

Gibbi Bettini

Hannah Horton

Hertford College

Highfield Studio

Janet Devenish

Josh Farrell

Julian Kerridge

Kirstie Stanway

Leonardo Colturi

London Music Artist Academy
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e Lorenzo Bonfante

e Marco Piccioni

e Marin Van Osch

e Martin Hummel

e Martyn Hall

e Migdalia Van Der Hoven
e Raindance Film Festival
e Stephanie Farmer

e Ubuntu Music

o Ufuk Gky

e Warren Woodcraft

e Wendy Kirkland

e Women inJazz Media
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2.0 Programming purpose and objectives

2.1 Purpose

The purpose of these qualifications is to develop students as professional,
self-reflecting individuals able to meet the demands of employers and adapt to
a constantly changing world. The qualifications aim to widen access to higher
education and enhance the career prospects of those who undertake them.

2.2 Objectives

The objectives of these qualifications are:

e To give students the skills, knowledge and understanding they need to achieve
high performance in the international Make Up and Hair Artistry environment

e to develop students with enquiring minds, who have the abilities and confidence to
work across different business functions and to lead, manage, respond to change,
and tackle a range of complex Make Up and Hair Artistry situations

e to provide the core skills required for a range of careers in Make Up and
Hair Artistry

o to offer a balance between employability skills and the knowledge essential for
students with entrepreneurial, employment or academic ambitions

e to develop students’ understanding of the major impact that new digital
technologies have on the Make Up and Hair Artistry environment

e to provide insight into performing arts operations and the opportunities and
challenges presented by a global marketplace

e to equip students with knowledge and understanding of culturally diverse
organisations, cross-cultural issues, diversity and values, and to allow flexible study
to meet local and specialist needs.

2.2.1 Health and safety in the Pearson BTEC Higher Nationals in
Make Up and Hair Artistry

Health and safety in Make Up and Hair Artistry is both a regulatory responsibility and
a matter of ethical practice. It is important that everyone working in the industry,
including those in education and training, is aware of the legislation, regulation

and practice of ensuring the safety of those working in Make Up and Hair Artistry.

Pearson has taken the approach that health and safety be integrated throughout the
qualifications where appropriate. This is to ensure that students do not see health
and safety matters as being separate or ‘standalone’ activities. Rather, health and
safety should be understood as a standard feature of typical practices.

6 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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The content within these qualifications includes curriculum related to health and
safety, regulations and statutory requirements. Where such topics are included in the
Essential Content it is a requirement that they are taught in sufficient depth to ensure
that students understand the importance of the topic. Where there are assessment
criteria that call specifically for students to evidence aspects of health and safety,

risk assessment, legislation or regulation, it is required that this be designed in

the assessment.

2.3 Aims of the Level 4 Higher National Certificate in Make Up and
Hair Artistry

The Level 4 modules lay the foundation of learning by providing a broad introduction
to Make Up and Hair Artistry and different creative and development functions. This
develops and strengthens core skills while preparing students for specialist subjects at
Level 5 or to enter employment with the qualities necessary for job roles that require
some personal responsibility.

Students will gain a wide range of performing arts knowledge linked to practical skills
gained through research, independent study, directed study and workplace scenarios.
Students are involved in vocational activities that help them to develop behaviours
(the attitudes and approaches required for a competence) and transferable skills.
Transferable skills are those such as communication, team work, research and
analysis, which are highly valued in higher education and in the workplace.

By the end of Level 4, students will have sound knowledge of the basic concepts of
Make Up and Hair Artistry. They will be competent in a range of subject-specific skills
as well as in general skills and qualities relevant to key areas of performing arts.

2.4 Aims of the Level 5 Higher National Diploma in Make Up and
Hair Artistry

The Level 5 modules prepare students to move on to specific areas of Make Up
and Hair Artistry at Level 6 or to enter employment with the qualities and abilities
necessary for roles that require personal responsibility and decision-making.

Students will be able to develop and apply their own ideas to their studies, to deal
with uncertainty and complexity, to explore solutions, demonstrate critical evaluation
and use both theory and practice in a wide range of Make Up and Hair Artistry
situations.

By the end of Level 5, students will have a sound understanding of the principles in
their area of specialist study and will know how to apply those principles more widely
in the business world. They will be able to perform effectively in their specialist area.

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry 7
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2.5 Developing students’ employability skills and academic
study skills

Employability skills (sometimes referred to as transferable skills) are vital to increase

students’ career prospects and contribute to their personal and professional

development. Our BTEC Higher Nationals in Make Up and Hair Artistry support

students in developing the key skills, qualities and strengths that employers are
looking for.

We divide employability skills into five main categories.
Problem-solving skills

These include:

e critical thinking

e using expert and creative solutions to solve non-routine problems
e using systems and digital technology, and

e generating and communicating ideas creatively.
Independent skills

These include:

e self-management

e adaptability and resilience

e self-monitoring and self-development

e self-analysis, and

o reflection, planning and prioritising.
Interpersonal skills

These include:

e leadership skills

e communicating effectively

e working with others

e negotiating and influencing, and

e presentation skills.

Commercial skills

These include:

e awareness of the performing arts sector

e understanding client needs

e managing and monitoring budgets.

8 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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Business skills

These include:

e awareness of types of companies and company formations
e legal and statutory responsibilities

e business management.

Students also benefit from opportunities for deeper learning, where they can make
connections between different study modules and select areas of interest for detailed
study. In this way, BTEC Higher Nationals in Make Up and Hair Artistry provide a
vocational context in which students can develop the knowledge and academic

study skills they need to progress to university degree courses.

These academic study skills include:
e active research

o effective writing

e analytical skills

e critical thinking

e creative problem-solving

e decision-making

e preparing for exams, and

e using digital technology.

2.5.1 Use of maths and English within the curriculum

A career in performing arts requires both technical skills and broader employability
skills. For example, appropriate communication with clients and colleagues is an
essential skill, so the ability to use maths and English in a professional context is

a key area for student development.

This type of development is embedded throughout the BTEC Higher Nationals, in line
with industry requirements. Students may encounter some of the examples given
below in the course of their study:

e preparing written reports

e giving formal presentations

e taking partin informal conversations

e using professional, sector-specific language.

Some aspects of performing arts require maths skills and we strongly recommend
that all students complete diagnostic maths assessments before beginning a
Higher National course, as well as having a grade 9 to 4 or A* to C in GCSE Maths.
(See Section 5.2 for more information.)

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry 9
Specification - Issue 1 —May 2025 © Pearson Education Limited 2025



2.6 What could these qualifications lead to?

The Level 4 Higher National Certificate provides a solid grounding in Make Up and
Hair Artistry, which students can build on should they decide to continue their studies
beyond the certificate stage. The Level 5 Higher National Diploma allows students to
specialise by committing to specific career paths and progression routes to degree-
level study.

On successful completion of the Level 5 Higher National Diploma, students can
develop their careers in the sector through:

e entering employment

e continuing existing employment

e linking with the appropriate professional body

e committing to continuing professional development (CPD)
e progressing to university.

2.6.1 Progression to university

The Level 5 Higher National Diploma is recognised by higher education providers
as meeting admission requirements to many relevant performing arts-related
courses, for example:

e BMus(Hons) Make-Up for Media

e BA (Hons) Make-Up and hair Design

e BA (Hons) Hair and Make-Up for Fashion

e BA(Hons) Make-Up for Media and Performance

e BA (Hons) Hair, Make-Up and Prosthetics for Performance

2.6.2 University recognition and articulations

We work with a range of higher education institutions around the world that
recognise and accept Pearson BTEC Higher Nationals as qualifications for entry to
an undergraduate degree. Many universities allow advanced entry to the second or
third year of a degree, and agreements can include credit transfer, articulation and
case-by-case admission. A full list is available on our Degree Finder tool but some
of our current articulations include:

e City of Liverpool College, University Centre
e ETIC

e Bedford College

e Birmingham City University

e University of Portsmouth

e London Metropolitan University

e Linfield University

e Coventry University

10 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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e Solent University

e Massey University, New Zealand
e The Open University

e University of East London

e Royal Roads University.

Students should be aware that university admission criteria are always subject to
change and remain at the discretion of the institution. Students should take time

to understand the course entry requirements for the subject, year and grade before
applying. For more information on entry requirements, including 2+1 articulations,
please visit: https://hnglobal.highernationals.com/degree-finder.

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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3.0 Preparing students for employment

3.1 Designing with employers, for employers

As a large employer and qualification-awarding organisation, Pearson understands
the value of developing the skills and talent of the future workforce. We believe in,
and champion, higher technical education that is relevant to employers.

We work with employers, students, professional bodies, education providers and
other experts to design qualifications with the future workforce in mind. Higher
National qualifications blend employability skills with academic, business and
technical knowledge. They support trainees and apprentices in their higher
apprenticeship and other technical education programmes, as well as students
working towards a degree. We update our programmes regularly to maintain
their high quality and meet the changing needs of the workforce.

Employers contribute to our Higher Nationals in several ways.

e They are involved in every stage of designing our qualifications, from developing
the structure and pathways to selecting subjects, developing content and
approving qualifications.

e They help us deliver qualifications, for example, through vendor accreditation,
letters of support and co-badging. Our qualifications actively encourage training
providers to work with employers. Work placements and work through learning
are key features of BTEC Higher Nationals.

e They help us review and update our qualifications to meet occupational standards
and provide supporting material such as case studies to reflect the real world
of work.

We are committed to equipping apprentices, trainees and organisations with
the tools and resources they need to support high-quality, innovative technical
education and higher apprenticeship programmes that work.

Including a Higher National qualification as part of a higher apprenticeship or
technical education programme gives students:

e aninternationally recognised higher-level qualification in line with the
Framework for Higher Education Qualifications, and

e a stepping-stone to continue their education or training and gain
a recognised degree or professional qualification.

To find out more, and to access detailed mapping to higher apprenticeships and
occupational standards for your qualification, please visit the following pages:
https://qualifications.pearson.com/en/qualifications/apprenticeships.html and
https://qualifications.pearson.com/en/qualifications/btec-higher-nationals/higher-
nationals/higher-technical-qualifications.html on our website.
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3.1.1 Employability skills and competencies for student career success

Pearson is committed to delivering learning that is rooted in the real world and to
developing work-ready graduates with the professional skills and behaviours that
employers need. The Pearson BTEC Higher National curriculum provides a clear

pathway to employment, depending on which specialist areas students complete.
The aim is to produce students who are equipped to thrive in the changing world

of work, whether they leave with an HNC or an HND qualification.

The table below shows the type of position in which a student graduating at
each educational level might expect to start, and gives some examples of the
competencies expected.

Levels of competency

Employability level
at learning level

Level 4
Operational

Level 5
Managerial

Level 6
Professional

each level

e understand
processes and

planning to meet
performing arts

General Graduates can: Graduates can: Graduates can:
employment e perform key e increase e takethelead
outcomes for performing arts performance and direct
graduates at tasks through strategic others, and

e manage change
effectively in

operations, and aims, and middle-
e work effectively. | ® Manage management
performing arts positions.

functions to work
effectively in lower-
or middle-
management
positions.

Table 1: Levels of competency at employability level
3.1.2 Developing competencies for the workplace

Core competencies developed on the specialist pathways of the programme will
support students in preparing for a range of employment opportunities in their
chosen sector. These core competencies collectively summarise the key capabilities
that are important across the sector, covering areas of relevant expertise and
technical skills that would be required within the sector to successfully perform

a job, as defined in current advertised job vacancies.

Core competencies are developed on the programme within a balanced framework
of cognitive (knowledge), affective (behaviours) and psychomotor (practical) learning
outcomes to encourage a more vocational and practical approach to learning.

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry 13
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4.0 Centre support

You can access a wide range of resources and support to help you set up and deliver
our Pearson BTEC Higher Nationals in Make Up and Hair Artistry with confidence.

4.1 Specification

This specification gives you details of the administration of the qualifications and
information on the units included in them.

4.2 HN Global

HN Global is a dedicated online learning platform for all Pearson BTEC Higher
National students and delivery centres. You can find various free resources to support
staff in delivering a Pearson BTEC Higher National programme and to guide students
on their learning journey. The HN Global Forum connects students and tutors, and
provides the opportunity to discuss common themes and to share good practice.

HN Global also provides access to the following:

The Learning Zone includes student study materials such as core textbooks, study
skills modules, a ‘Progression hub’ featuring opportunities to develop employability
skills, an e-library and subject materials.

The Tutor Resources section hosts a wealth of delivery materials, reading lists,
blended learning resources, video guidance on assessment and professional
development opportunities. Staff can also access the Quality Assurance (QA) Hub
for templates and more centre support.

Short Courses provides support for curriculum planning, developing schemes
of work and developing students’ academic skills.

These are available from the HN Global website at:
https://hnglobal.highernationals.com/.

4.3 Assessment and assignment guidance

We provide an Assessment and Assignment Guidance Booklet that includes example
assessment briefs. These briefs have been developed to support centres with their
assessment strategy for the delivery of a sample of modules, as well as providing
guidance and inspiration for effective planning and design of future assignment
briefs. The briefs have been written to assess students’ knowledge, understanding
and skills specifically relevant to the module Learning Outcomes, but they have not
been contextualised to meet local need and international diversity. Therefore, they
cannot be used as authorised assignments and would need to be modified and
customised to meet localisation. The briefs offer a range of real and simulated
assessment activities, for example, group work to encourage cooperation and
social skills or a solution-focused case study to develop cognitive skills.

All assignments must be moderated in line with the internal verification process.

14 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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The Tutor Resources section on HN Global offers a wide range of resources
and guidance documents to help you plan and design assessments effectively.
Please see the Assessment and Assignment Guidance Booklet for more information.

4.5 Pearson English

Pearson provides a full range of support for English learning, including diagnostics,
qualifications and learning resources. Please see: www.pearson.com/languages.

The Pearson Languages portal also offers a variety of digital resources. The portal
encourages users to get involved, improves teaching and results, and enhances
the learning experience.

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
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5.0 Planning your programme

5.1 Delivering Higher Nationals

As a large employer and qualification-awarding organisation, Pearson understands
the value of developing the skills and talent of the future workforce. We believe in,
and champion, higher technical education that is relevant to employers.

You play a central role in helping your students choose the right Pearson BTEC
Higher National qualification.

Assess your students very carefully to make sure they take the right qualification. This
will allow them to progress to the next stage in their learning or employment journey.
You should also check the qualification structures and modules carefully when giving
students advice.

Make sure your students have access to a full range of information and advice to help
them choose the right qualification. When students are recruited, you need to give
them accurate information on the title and focus of the qualification they are studying
for. Centres must provide a programme specification for approvals but it is also
essential that centres produce:

e astaff handbook to support full- and part-time members of your team, and

e astudent handbook to guide students through the course requirements so
they know what is expected of them and understand their rights.

You can find more information in the BTEC Higher Nationals Centre Guide to Quality
Assurance and Assessment available on our website:
https://qualifications.pearson.com/ en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html.

5.1.1 Centre approval

We need to approve all centres before they can offer our qualifications. This is to
make sure that centres are ready to assess students and that we can provide the
support you need.

For more information about becoming a centre and gaining approval to run our
qualifications, please see ‘Centre/Qualification approvals’ in the support section
of our website at: https://support.pearson.com/uk/s/article/Centre-Qualification-

Approvals.

5.1.2 Tutor knowledge

We do not set any requirements for tutors, but we do recommend that centres assess
the overall skills and knowledge of the teaching team to make sure they are relevant,
up to date and at the correct level.

16 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
Specification - Issue 1 —May 2025 © Pearson Education Limited 2025


https://qualifications.pearson.com/%20en/qualifications/btec-higher-nationals/about/quality-assurance-process.html
https://qualifications.pearson.com/%20en/qualifications/btec-higher-nationals/about/quality-assurance-process.html
https://support.pearson.com/uk/s/article/Centre-Qualification-Approvals
https://support.pearson.com/uk/s/article/Centre-Qualification-Approvals

5.1.3 Resources

As part of your centre approval, you will need to show that the right resources and
workspaces are available to deliver Pearson BTEC Higher Nationals. Some modules
need specific resources. This is clearly explained in the module descriptions.

5.1.4 Delivering learning

With our approval, you can deliver our Pearson BTEC Higher Nationals using a
mixture of learning options that meet your students’ needs. We recommend you
offer full-time, part-time, blended learning and distance learning modes of delivery.

If you are delivering distance learning, please see the Pearson distance learning
and assessment policy at: https://qualifications.pearson.com/en/support/support-
topics/understanding-our-qualifications/policies-for-centres-learners-and-
employees.html.

5.1.5 Support from Pearson

For each programme with active registrations, we will provide an external examiner to
help you plan and review assessments. You will also be able to access training events
and support from a dedicated team of Pearson Higher National subject leads. Please
see: https://qualifications.pearson.com/en/support/training-from-pearson-uk.html.

5.2 Entry requirements and admissions

Pearson does not set formal entry requirements for our qualifications but, as a centre,

you are responsible for making sure that the students you recruit have a reasonable

chance of success on the programme.

Students who have recently been in education are likely to need:

e a BTEC Level 3 qualification in Make Up and Hair Artistry

e a GCE Advanced Level profile that demonstrates strong performance in a relevant
subject or adequate performance in more than one GCE subject. This profile is
likely to be supported by GCSE grades at 9 to 4 or A* to C (or equivalent) in
subjects such as maths and English

e other related Level 3 qualifications

e an Access to Higher Education Diploma from an approved further education
institution

e relevant work experience, or
e aninternational equivalent to the above qualifications.

Our recognition of priorlearning policy means that students’ previous learning and
experience can be taken into account and they may be awarded certain qualifications
or modules/units of a qualification based on that learning or experience. Please see
Section 9 for more information.
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5.2.1 English language requirements

Pearson's mission is to help people make more of their lives through learning.

In order for students to be successful on Pearson BTEC Higher National qualifications
that are both taught and assessed in English, it is critical that they have an
appropriate level of English language skills.

The following clarifies the requirements for all centres when recruiting applicants on
to new Pearson BTEC Higher National qualifications.

All centres delivering the new Pearson BTEC Higher National qualifications must
ensure that all students who are non-native English speakers and who have not
undertaken their final two years of schooling in English can demonstrate capability in
English at a standard equivalent to the levels identified below, before being recruited
to the programme where the programme is both taught and assessed in English:
e Common European Framework of Reference (CEFR) Level B2

e Pearson Test of English (PTE) Academic 51

e International English Language Testing System (IELTS) 5.5; reading and writing
must be at 5.5

e Or equivalent.

It is up to the centre to decide what proof will be necessary to evidence individual
student proficiency.

The following clarifies the requirements for all centres when recruiting applicants on
to new Pearson BTEC Higher National qualifications that are taught in a language
other than English, but are assessed in English.

All centres delivering the new Pearson BTEC Higher National qualifications wholly
or partially in a language other than English, but that are assessed in English,
must ensure that all students can demonstrate capability in English at a standard
equivalent to the levels identified below, on completion of the programme:

e Common European Framework of Reference (CEFR) Level B2
e PTE Academic 51

e |ELTS 5.5; reading and writing must be at 5.5

e Orequivalent.

It is up to the centre to decide what proof will be necessary to evidence individual
student proficiency.
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5.3 Access to study

This section focuses on the administration you will need to carry out when delivering
our Pearson BTEC Higher National qualifications. It will be most relevant to quality
controllers, Programme Leaders and examinations officers.

Our qualifications should:

e be available to everyone able to reach the required standards

e Dbe free from any barriers that restrict access and progress, and

e provide equal opportunities for all those who want to access the qualifications.

For more information, please see our Equity, diversity and inclusion in Pearson
qualifications and related services policy, available at:
https://qualifications.pearson.com/en/support/support-topics/understanding-our-
qualifications/policies-for-centres-learners-and-employees.html.

Please recruit with integrity when registering students to our Pearson BTEC Higher
National programmes. You should:

e make sure that students applying have the information and advice they need
about the qualification to be sure it meets their needs

e check each student’s qualifications and experience to make sure they have the
potential to achieve the qualification, and

o for students with disabilities and specific needs, consider the support available to
them during teaching and assessment. For more guidance, please see Section 5.6.2
on reasonable adjustments.

5.4 Student registration and entry

All students should be registered on the qualification they are studying and suitable
arrangements need to be made for internal and external verification. For information
on making registrations, please see the information manual available in the support
section of our website at: https://qualifications.pearson.com/en/support/support-for-
you/exam-officers-administrators/entries-information-manual.html?view=manual.

Students can only be formally assessed for a qualification they are registered on. If a
student changes the qualification they want to study for (for example, if they decide to
choose a different specialist pathway), you must transfer their registration to the new
pathway. We cannot sample a student’s work unless they are registered on the correct
pathway.
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5.5 Access to assessments

Assessments need to be managed carefully so that all students are treated fairly
and results and certificates are published without delay.

Our equity, diversity and inclusion policy requires that:

e all students have an equal opportunity to access our qualifications and
assessments, and

e our qualifications are awarded in a way that is fair to every student.
We are committed to making sure that:

e students with a protected characteristic as defined by law (for example, race,
sexuality or religious belief) are not disadvantaged in comparison to students
who do not share that characteristic

e all students achieve the recognition they deserve for taking a qualification, and

e this achievement can be compared fairly to the achievement of their peers.

For more information on access arrangements, please visit the Joint Council for

Qualifications (JCQ) website at: https://www.jcq.org.uk/exams-office/access-

arrangements-and-special-consideration/.

5.6 Administrative arrangements for internal assessment

5.6.1 Records

You are required to retain records of assessment for each student. Records should
include assessments taken, decisions reached and any adjustments or appeals.
Further information on quality and assessment can be found in our UK and
international guides available in the support section on our website:
https://qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html. We may ask to audit your
records, so they must be retained as specified. All student work must be retained
for a minimum of 12 weeks after certification has taken place.

5.6.2 Reasonable adjustments to assessment

A reasonable adjustment is one that is made before a student takes an assessment,
to ensure that they have fair access to demonstrate the requirements of the
assessments.

You are able to make adjustments to internal assessments to take account of the
needs of individual students. In most cases, this can be achieved through a defined
time extension or by adjusting the format of evidence. We can advise you if you are
uncertain as to whether an adjustment is fair and reasonable. You need to plan for
time to make adjustments, if necessary.
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Further details on how to make adjustments for students with protected
characteristics are available on the support section of our website:
https://qualifications.pearson.com/en/support/support-topics/understanding-our-
qualifications/policies-for-centres-learners-and-employees.html.

5.6.3 Special consideration

Special consideration is given after an assessment has taken place for students
who have been affected by adverse circumstances, such as illness, and require an
adjustment of grade to reflect normal level of attainment. You must operate special
consideration in line with Pearson policy (see previous paragraph). You can provide
special consideration related to the period of time given for evidence to be provided,
or for the format of the assessment (if it is equally valid). You may not substitute
alternative forms of evidence to that required in a module, or omit the application
of any assessment criteria to judge attainment. Pearson can consider applications
for special consideration in line with the JCQ guide to the special consideration
process, which can be downloaded from the JCQ website at:
https://www.jcg.org.uk/exams-office/access-arrangements-and-special-
consideration/regulations-and-guidance/.

Please note that your centre must have a policy for dealing with mitigating
circumstances if students are affected by adverse circumstances, such as illness,
which result in non-submission or late submission of assessment.

5.6.4 Appeals against assessment

Your centre must have a policy for dealing with appeals from students. These
appeals may relate to assessment decisions being incorrect or assessment not
being conducted fairly. The first step in such a policy could be a consideration of
the evidence by a Programme Leader or other member of the programme team.
The assessment plan should allow time for potential appeals after assessment
decisions have been given to students. If there is an appeal by a student, you must
document the appeal and its resolution. Students have a final right of appeal to
Pearson, but only if the procedures that you have put in place have been followed.

Further details of our policy on enquiries and appeals are available on the support
section of our website at: https://qualifications.pearson.com/en/support/support-
topics/understanding-our-qualifications/policies-for-centres-learners-and-
employees.html/.

If your centre is located in England or Wales and the student is still dissatisfied with
the final outcome of their appeal, they can make a further appeal to the Office of
the Independent Adjudicator (OIA) by emailing: enquiries@oiahe.org.uk. In Northern
Ireland a further appeal may be lodged with the Northern Ireland Public Service
Ombudsman (NIPSO) by emailing: nipso@nipso.org.uk.
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5.7 Dealing with malpractice in assessment

‘Malpractice’ refers to acts that undermine the integrity and validity of assessment,
the certification of qualifications and/or may damage the authority of those
responsible for delivering the assessment and certification.

Pearson does not tolerate actual or attempted actions of malpractice by learners,
centre staff or centres in connection with Pearson qualifications. Pearson may impose
penalties and/or sanctions on learners, centre staff or centres where malpractice or
attempted malpractice has been proven.

Malpractice may occur or be suspected in relation to any module/unit or type of
assessment within a qualification. For further details on malpractice and advice on
preventing malpractice by learners, please see Pearson’s Centre guide for dealing
with malpractice and maladministration, available to download on our website:
www.qualifications.pearson.com/en/support/support-topics/understanding-our-
qualifications/policies-for-centres-learners-and-employees.html.

Centres are required to take steps to prevent malpractice and to investigate instances
of suspected malpractice. Learners must be given information that explains what
malpractice is for internal assessment and how suspected incidents will be dealt with
by the centre. The Centre guide for dealing with malpractice and maladministration
document gives full information on the actions we expect you to take.

Pearson may conduct investigations if we believe a centre is failing to conduct internal
assessment according to our policies. The malpractice guidance document gives
further information and examples, and details the penalties and sanctions that

may be imposed.

In the interests of learners and centre staff, centres need to respond effectively
and openly to all requests relating to an investigation into an incident of suspected
malpractice.

5.7.1 Student malpractice

The Heads of Centres are required to report incidents of suspected student
malpractice that occur during Pearson qualifications. We ask centres to complete

a JCQ Form M1 available to download at: www.jcq.org.uk/malpractice and email it with
any accompanying documents (signed statements from the student and invigilator,
copies of evidence etc.) to the Investigations Processing team at:
candidatemalpractice@pearson.com. The responsibility for determining appropriate
sanctions or penalties to be imposed on students lies with Pearson.

Students must be informed at the earliest opportunity of the specific allegation and
the centre’s malpractice policy, including the right of appeal. Students found guilty
of malpractice may be disqualified from the qualification for which they have been
entered with Pearson.

Failure to report malpractice constitutes staff or centre malpractice.
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5.7.2 Tutor and centre malpractice

Heads of Centres are required to inform Pearson’s Investigations Processing team of
any incident of suspected malpractice (which includes maladministration) by centre
staff, before any investigation is undertaken. The Heads of Centres are requested to
inform the investigations team by submitting a JCQ Form M2 (downloadable from:
www.jcg.org.uk/malpractice) with supporting documentation to:
pgsmalpractice@pearson.com. Where Pearson receives allegations of malpractice
from other sources (for example Pearson staff, anonymous informants), the
investigations team will conduct the investigation directly or may ask the Head of
Centre to assist.

Pearson reserves the right in cases of suspected malpractice to withhold the issuing
of results/certificates while an investigation is in progress. Depending on the outcome
of the investigation, results and/or certificates may not be released or they may

be withheld.

We reserve the right to withhold certification when undertaking investigations,
audits and quality assurance processes. You will be notified within a reasonable
period of time if this occurs.

5.7.3 Sanctions and appeals

Where malpractice is proven, we may impose sanctions or penalties, such as:

e mark reduction for affected external assessments

e disqualification from the qualification, or

o debarment from registration for Pearson qualifications for a period of time.

If we are concerned about your centre’s quality procedures, we may impose sanctions
such as:

e working with centres to create an improvement action plan

e requiring staff members to receive further training

e placing temporary suspensions on certification of learners

e placing temporary suspensions on registration of learners

e debarring staff members or the centre from delivering Pearson qualifications, or
e suspending or withdrawing centre approval status.

The centre will be notified if any of these apply.

Pearson has established procedures for considering appeals against penalties and
sanctions arising from malpractice. Appeals against a decision made by Pearson will
normally be accepted only from the Head of Centre (on behalf of learners and/or
members or staff) and from individual members (in respect of a decision taken
against them personally). Further information on appeals can be found in the

JCQ Appeals booklet available to download at: www.jcqg.org.uk/exams-office/appeals
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6.0 Programme structure

6.1 Modules, assessment units, credits and total qualification
time

The Higher National Certificate (HNC) is a Level 4 qualification made up of 120 credits.

It is usually studied full time over one year, or part time over two years.

The Higher National Diploma (HND) is a Level 4 and Level 5 qualification made up of
240 credits. It is usually studied full time over two years, or part time over four years.

Pearson would expect an HND student to have achieved a Pass grade for Assessment
Unit A1: Concept and Development (340 GLH - 85 credits) before beginning the Level 5
curriculum. This allows the student to complete the assessment of Assessment Unit A2:
Creative Project (140 GLH - 35 credits). This allows for the student to complete the
remaining Level 4 assessment while continuing with Level 5 study. Centres must
ensure that such situations do not place the student in a position where the increased
workload in Level 5 puts the student’s overall achievement at risk. Therefore, where
such a plan is in place, the assessment of the remaining Level 4 assessment unit
should be undertaken early in the student’s Level 5 experience.

If an HND student does not complete the full qualification, they may be awarded an
HNC if they have gained enough credits.

The Pearson BTEC Higher Nationals in Make Up and Hair Artistry use modules to
define the overall structure of the qualification. Each module includes one, or more,
assessment units, which provide the definition of Learning Outcomes and Essential
Content for delivery.

Modules are designed around the amount of time it will take for a student to
complete them and receive a qualification. This is known as the total qualification
time (TQT). TQT includes guided learning activities, directed learning activities and
assessment.

The total qualification time for Higher National Certificate (HNC) = 1,200 hours.
The total qualification time for Higher National Diploma (HND) = 2,400 hours.
Examples of activities that can contribute to TQT include:

e guided learning

e independent and unsupervised research and learning

e unsupervised creation of a portfolio of work experience

e unsupervised e-learning

e unsupervised e-assessments

e unsupervised coursework

e watching a recorded podcast or webinar, and

e unsupervised work-based learning.
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6.1.1 Guided learning hours

These are the hours when a student is engaged with a member of staff who provides
specific guidance towards the learning aim being studied. Guided learning hours
include lectures, tutorials and supervised study in, for example, open learning centres
and learning workshops. They also include supervised assessment activities such as
invigilated exams, observed assessments and observed work-based practice.

The total guided learning hours for Higher National Certificate (HNC) = 480 hours.
The total guided learning hours for Higher National Diploma (HND) = 960 hours.
Some examples of activities that can contribute to guided learning include:

e classroom-based learning supervised by a tutor

e work-based learning supervised by a tutor

e working under supervision in a workshop or library

e alive webinar or telephone tutorial with a tutor

e live e-learning supervised by a tutor, and

e all forms of assessment guided or supervised at the time by a tutor or other
education or training provider. This includes times where the assessment is
competence-based and turned into a learning opportunity.

6.1.2 Independent learning hours

These are the hours where a student is learning without the direct guidance of a
member of centre staff. They are critical to the student’s ability to develop knowledge
and skills, as well as providing them with the opportunity to develop key transferable
skills such as self-discipline, time management and self-motivation.

The total independent learning hours for Higher National Certificate (HNC) =
720 hours.

The total independent learning hours for Higher National Diploma (HND) =
1,440 hours.

Some examples of activities that can contribute to independent learning include:
o self-directed research and investigation

e reading set texts or other sources of information

e watching subject-related videos as part of investigation and research

e reviewing recordings of scheduled sessions or notes from those sessions

e peer activities, such as group meetings and online discussions, where students
explore their learning together, and

e reviewing and recording thoughts on their own learning.
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Modules

Each module defines:

A broad area of creative practice where the student will learn, develop work and
be assessed.

The Introduction, which provides an overview of the module, highlighting what
students will learn and how this fits within their overall development of creative
practice.

The Assessment Summary, which provides a brief overview of the approach to
assessment and the Learning Outcomes, defined within the assessment units
(see below).

The Essential Content that must be taught, to support the student to achieve the
Learning Outcomes:

o Essential Content is divided into key areas that correspond to the standard
assessment criteria.

o Essential Content may be further divided to include specific Subject Domain
content, where there are differences between what may be necessary for
different domains.

Essential Information for Assessment, which provides support for teaching and
assessment teams:

o Recommended Evidence provides an overview of the strategy for assessment
and types of evidence that may be appropriate for the assessment unit. These
are provided for guidance, and teaching assessment teams are encouraged to
explore other forms of evidence that may be appropriate to the module,
assessment unit and subject.

Assessment units

Each assessment unit defines:

26

The Level of the assessment unit
The required number of guided learning hours

Learning Outcomes that articulate what the student should be able to evidence
at the end of the learning period:

o each Learning Outcome corresponds to one of the standard assessment
criteria for the level

o the number of Learning Outcomes will match the number of standard
assessment criteria.
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6.2 Programme structures

Programme structures specify:
e the total credit value of the qualification, and
e the minimum credit to be achieved at the level of the qualification.

When combining units for our Pearson BTEC Higher National qualifications, it is up to
the centre to make sure that the correct combinations are followed.

6.2.1 Pearson BTEC Level 4 Higher National Certificate in Make Up and
Hair Artistry

e Requires at least 120 credits
e Total qualification time = 1,200 hours
e Total guided learning hours =480 hours

Guided learning hours
Module A: Process and Practice 480
A1: Concept and Development 340
A2: Creative Project 140

Table 2: Guided learning hours in Module A: Process and Practice

6.2.2 Pearson BTEC Level 5 Higher National Diploma in Make Up and
Hair Artistry

e Requires 240 credits, of which 120 credits are at Level 5 and 120 credits are at
Level 4

e Total qualification time = 2,400 hours
e Total guided learning hours = 960 hours

Guided learning hours
Module B: Professional Creative Practice 480
B1: Personal Professional Development 170
B2: Professional Project 310

Table 3: Guided learning hours in Module B: Professional Creative Practice
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7.0 Assessment

This Pearson BTEC Higher National is assessed using centre-developed internal
assignments that are set and assessed by the centre.

7.1 Principles of internal assessment

This section summarises the main features of internal assessment and explains how
you can offer it effectively. Full details are given in the BTEC Higher Nationals Centre
Guide to Quality Assurance and Assessment handbook, downloadable in the enhanced
quality assurance section of our website:
https://qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html. All of your assessment team will
need to refer to this document.

For Pearson BTEC Higher Nationals, you must meet the expectations of stakeholders
and the needs of students by providing a programme that is practical and applied.
You can tailor programmes to meet local needs and should use links with local
employers and the wider business sector.

Effective internal assessment is challenging, engaging, practical and up to date.
It must also be fair to all students and meet national standards.

7.1.1 Assessment through assignments

For internally assessed modules/units, assessment takes the form of an assignment
carried out after the module/unit (or part of the module/unit if several assignments
are used) has been delivered. An assignment may take a variety of forms, including
practical and written. It is a distinct activity completed independently by students
(alone or in a team). It is separate from teaching, practice, exploration and other
activities that students complete with direction from tutors.

Students should receive each assignment as an assignment brief with a hand-out
date, a completion date and clear requirements for the evidence they must provide.
There may also be specific practical activities that the student must complete under
tutor observation as part of the assignment. Assignments can be divided into separate
parts and may require several forms of evidence. A valid assignment will enable a
clear and formal assessment grade based on the assessment criteria.

28 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
Specification - Issue 1 —May 2025 © Pearson Education Limited 2025


https://qualifications.pearson.com/en/qualifications/btec-higher-nationals/about/quality-assurance-process.html
https://qualifications.pearson.com/en/qualifications/btec-higher-nationals/about/quality-assurance-process.html

7.1.2 The assessment team

You will need an effective team for internal assessment. There are three key roles
involved, each with different responsibilities. These roles are listed below.

The Programme Leader is responsible for the programme, its assessment and
internal monitoring to meet Pearson'’s requirements. They must register with us
each year. They are also responsible for:

o record-keeping

o liaising with the standards verifier

o acting as an Assessor

o supporting the rest of the assessment team

o making sure that the team has the information it needs about our assessment
requirements

o organising training, and

o using our guidance and support materials.

Internal Verifiers oversee all assessment activity with the Programme Leader.

They check that assignments and assessment decisions are valid and meet our

requirements. All Internal Verifiers will follow the same standards and procedures

as instructed by your Programme Leader. Internal Verifiers are usually also

Assessors, but they do not verify their own assessments.

Assessors set assignments or use assignments to assess students to national
standards. Before taking any assessment decisions, Assessors are trained by
the Programme Leader to all work to the same standards and procedures.
They also work with the Programme Leader and Internal Verifiers to make
sure the assessment is planned and carried out in line with our requirements.

Our external examiner will sample student work across your Assessors. They will also
want to see evidence of how you have verified assighnments and assess your decisions.

Full information is provided in the BTEC Higher Nationals Centre Guide to Quality
Assurance and Assessment available in the enhanced quality assurance section
of our website: www.qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html
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7.1.3 Effective organisation

Internal assessment needs to be well organised so that you can track student
progress and so that we can make sure your assessments are in line with national
standards. It is particularly important that you manage the overall assignment
programme and deadlines to make sure that all your students can complete

their assignments on time.

When developing an overall plan for delivering and assessing your programme,
you will need to consider:

the order in which you deliver modules/units
whether delivery will take place over short or long periods of time, and
when assessment can take place.

We support you in this through:

assessment and feedback guidance documents available on HN Global, and
training materials and sample templates for curriculum planning.

Please also see the BTEC Higher Nationals Centre Guide to Quality Assurance and
Assessment, available in the Enhanced quality assurance section of our website:
www.qualifications.pearson.com/en/qualifications/btec-higher-

nationals/about/quality-assurance-process.html

7.1.4 Preparing students

You need to make sure that your students understand their responsibilities for
assessment and the centre’s arrangements. From induction onwards, you will want
to make sure that students are motivated to work consistently and independently
to achieve their qualifications. They need to understand:

how assignments are used
the importance of meeting assighnment submission deadlines, and
that all the work submitted for assessment must be their own.

To support them, you should provide a guide that explains:

30

how you use assignments for assessment
how assignments relate to the teaching programme
how to use and reference source materials, including how to avoid plagiarism, and

your centre's approach to assessments - for example, how students must submit
assignments, what happens if they submit late work and how they can request an
extended deadline in special circumstances.
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7.2 Assessment using standard criteria

7.2.1 Standard assessment criteria

Assessment criteria are not a series of tasks to be done separately. Rather, they are
a means to allow the assessment team to determine the level of achievement of
Learning Outcomes.

A creative practitioner will use the knowledge, skills and behaviours that are included
within assessment criteria as they develop their body of work. As such, each criterion
is equally weighted, meaning they should be given equal importance in students’
development.

The standard criteria for the BTEC Higher Nationals in Make Up and Hair Artistry are
as follows.

Criterion Description
Contextual The knowledge and understanding of the underlying concepts
knowledge and practices associated with the subject, based on historic and

contemporary precedent.

Ideas generation and | The development of propositions based on research and analysis.
development The ability to evaluate solutions based on research and analysis.

Technical knowledge | The use of existing skills, and development of new skills, that
and skill enable the production of creative outcomes. The ability to
determine the appropriate skills to complete creative work.

Professional practice | Awareness of contemporary professional practice in the subject
and the behaviours appropriate for employment in the sector.

Communication The ability to share ideas and processes accurately and reliably to
diverse audiences and recognise the appropriate forms of output
to address different audiences.

Table 4: The standard assessment criteria for the BTEC Higher Nationals in Make Up and Hair Artistry
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7.2.2 Standard criteria for Level 4

within the area of practice.

Superficial interpretation of the impact of
relevant contextual factors within the area
of practice.

practice.

Appropriate interpretation of the impact of
relevant historical, social and cultural
contexts within the area of practice.

Considered interpretation of the impact of
relevant historical, social and cultural
contexts within the area of practice.

Criterion Ungraded Pass Merit Distinction
Limited/insufficient/superficial/generic Competent/appropriate/adequate Effective/considered/clear/consistent/ Confident/perceptive/proficient/
secure highly skilled/comprehensive
Contextual Insufficient evidence of an understanding | Competent understanding of relevant Clear understanding of relevant concepts Comprehensive understanding of relevant
knowledge of the underlying concepts and principles concepts and principles within the area of | and principles within the area of practice. concepts and principles within the area of

practice.

Perceptive interpretation of the impact of
relevant historical, social and cultural
contexts within the area of practice.

Ideas generation
and
development

Insufficient use of research and analysis to
develop ideas and solve creative problems.
Limited application of iterative
development processes.

Competent use of research and analysis to
develop ideas and solve creative problems.
Appropriate application of iterative
development processes incorporating
adequate exploration, testing and review.

Considered use of research and analysis to
develop ideas and solve creative problems.
Effective application of iterative
development processes incorporating

considered exploration, testing and review.

Perceptive use of research and analysis to
develop ideas and solve creative problems.
Confident application of iterative
development processes incorporating
comprehensive exploration, testing and
review.

Technical
knowledge and
skill

Insufficient development and application
of technical practices to undertake creative
work.

Work demonstrates limited understanding
of how tools, materials, techniques and
processes are used within the area of
practice.

Appropriate development and application
of technical practices to undertake creative
work and produce appropriate outcomes.
Work demonstrates competent
understanding of how tools, materials,
techniques and processes are used within
the area of practice.

Effective development and application of
technical practices to undertake creative
work and produce consistent outcomes.
Work demonstrates secure understanding
of how tools, materials, techniques and
processes are used within the area of
practice.

Highly skilled development and application
of technical practices to undertake creative
work and produce high-quality outcomes.
Work demonstrates perceptive
understanding of how tools, materials,
techniques and processes are used within
the area of practice.

Professional
practice

Limited understanding of contemporary
professional practices used within the
sector.

Insufficient application of professional
behaviours, processes and transferable
skills.

Competent understanding of
contemporary professional practices used
within the sector.

Appropriate application of professional
behaviours, processes and transferable
skills necessary for employment within the
sector.

Clear understanding of contemporary
professional practices used within the
sector.

Consistent application of professional
behaviours, processes and transferable
skills necessary for employment within the
sector.

Comprehensive understanding of
contemporary professional practices used
within the sector.

Confident application of professional
behaviours, processes and transferable
skills necessary for employment within the
sector.

Communication

Superficial communication of development
and outcomes of work and ability to
convey ideas and concepts.

Generic use of media and formats to
convey intentions, with superficial
understanding of the needs of the
audience.

Competent communication of
development and outcomes of work and
ability to convey ideas and concepts.
Appropriate use of media and formats to
convey intentions, supported by adequate
understanding of the needs of the
audience.

Effective communication of development
and outcomes of work and ability to
convey ideas and concepts.

Considered use of media and formats to
convey intentions, supported by clear
understanding of the needs of the
audience.

Proficient communication of development
and outcomes of work and ability to
convey ideas and concepts.

Confident use of media and formats to
convey intentions, supported by perceptive
understanding of the needs of the
audience.

Table 5: The standard criteria for Pearson Higher Nationals Level 4
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7.2.3 Standard criteria for Level 5

different contexts, making insufficient links
to concepts beyond the area of practice.
Superficial understanding of own work
within the historical, social and cultural
context of the area of practice.

different contexts, making considered links
to concepts beyond the area of practice.
Clear understanding of own work within the
historical, social and cultural context of the
area of practice.

different contexts, making perceptive links
to concepts beyond the area of practice.
Perceptive understanding of own work
within the historical, social and cultural
context of the area of practice.

Criterion Ungraded Pass Merit Distinction
Limited/insufficient/superficial/generic Effective/considered/clear/through/secure Confident/perceptive/highly skilled/ Fluent/sophisticated/critical/strategic/
proficient insightful
Contextual Limited application of the concepts and Effective application of the concepts and Confident application of the concepts and Fluent application of the concepts and
knowledge principles within the area of practice in principles within the area of practice in principles within the area of practice in principles within the area of practice,

making sophisticated links to concepts
beyond the area of practice.

Critical understanding of own work within
the historical, social and cultural context of
the area of practice.

Ideas generation
and
development

Limited use of methods of enquiry and
analysis of information to support ideas
generation and development.

Superficial selection of solutions based on
evaluation of approaches.

Effective use of methods of enquiry and
considered critical analysis of information
to support ideas generation and
development.

Considered selection of solutions based on
thorough evaluation of diverse approaches.

Confident use of methods of enquiry and
perceptive critical analysis of information to

support ideas generation and development.

Confident selection of solutions based on
perceptive evaluation of diverse
approaches.

Strategic use of methods of enquiry and
insightful critical analysis of information to
support ideas generation and development.
Sophisticated selection of solutions based
on critical evaluation of diverse approaches.

Technical
knowledge and
skill

Insufficient refinement of skills and limited
use of industry-standard tools and
techniques to undertake work and
produce high-quality outcomes.

Work demonstrates superficial
understanding of technical practice and
quality assurance in professional contexts.

Clear refinement of skills and secure use of
industry standard tools and techniques to
undertake work and produce effective
outcomes.

Work demonstrates thorough
understanding of technical practice and
quality assurance in professional contexts.

Confident refinement of skills and highly
skilled use of industry-standard tools and
techniques to undertake work and produce
high-quality outcomes.

Work demonstrates perceptive
understanding of technical practice and
quality assurance in professional contexts.

Strategic refinement of skills and fluent use
of industry-standard tools and techniques
to undertake work and produce
sophisticated outcomes.

Work demonstrates critical understanding
of technical practice and quality assurance
in professional contexts.

Professional
practice

Superficial use of self-reflection to develop
limited professional skills, knowledge and
practices and support personal
progression.

Limited application of planning and
management processes to deliver projects
in professional contexts.

Thorough use of self-reflection to develop
effective professional skills, knowledge and
practices and support personal
progression.

Clear application of planning and
management processes to deliver projects
in professional contexts.

Perceptive use of self-reflection to develop
confident professional skills, knowledge
and practices and support personal
progression.

Confident application of planning and
management processes to deliver projects
in professional contexts.

Critical use of self-reflection to develop
fluent professional skills, knowledge and
practices and support personal
progression.

Strategic application of planning and
management processes to deliver projects
in professional contexts.

Communication

Limited use of communication to
generically convey ideas, purpose and
intentions through work.

Insufficient use of communication
techniques, demonstrating superficial
understanding of context and audience
needs.

Considered use of communication to
effectively convey ideas, purpose and
intentions through work.

Effective use of communication techniques,
demonstrating clear understanding of
context and audience needs in order to
maximise engagement.

Highly skilled use of communication to
confidently convey ideas, purpose and
intentions through work.

Proficient use of communication
techniques, demonstrating perceptive
understanding of context and audience
needs in order to maximise engagement.

Sophisticated use of communication to
fluently convey ideas, purpose and
intentions through work.

Fluent use of communication techniques,
demonstrating critical understanding of
context and audience needs in order to
maximise engagement.

Table 6: The standard criteria for Pearson Higher Nationals Level 5
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7.3 Formative assessment

Not all assessment results in a final grade. Formative assessment is intended to
provide students with a sense of their progress and support them to improve and
develop their knowledge and skill as they work towards summative (final) assessment.

Formative assessment may be undertaken through many of the same types of activity
that are used in summative assessment. An approach to formative assessment that
supports students to build their knowledge and skill, through ungraded activities that
'model’ aspects of what will be required in summative assessment, provides students
with learning that is focused on their development.

The feedback associated with formative assessment is often the most challenging and
critical element. Tutors must seek to provide students with a clear understanding of
their progress and how to continue to improve, but must avoid coaching the student.

Formative assessment should:
e be aligned to the five common assessment criteria

e include formative feedback that is used to support the development of knowledge
and skills, but not to provide an indicative grade or to direct students on what to
do to achieve higher grades

e Dberecorded as evidence and be sampled by the external examiner, and

e allow students to submit the same work for formative assessment and summative
assessment.

7.3.1 Frequency and timing of formative assessment

Students should receive formative assessment feedback while working towards the
following assessment units:

e A1 and B2 - at least twice
e A2 andB1 - atleast once.

Where assessment units are broken down into smaller assignments, students
should have some formative assessment for each assignment provide them with an
understanding of their progress and to identify areas for continued development.

Formative assessment that is too frequent can be detrimental to students’
development. On the one hand, it will create an environment where students are
working to produce for the formative assessment, rather than using the outcomes
of formative assessment to support their learning and development towards the
summative assessment. In addition, too much formative assessment risks becoming
‘coaching’, as students will only have time to respond to what has been indicated in
formative feedback.

Therefore, the frequency of formative feedback should be considered carefully,
as part of an overall curriculum plan, to occur at points where there is a clear benefit
for the student in gaining further insight into their development and progress.
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The timing of formative assessment should also be considered. Formative assessment
that is too close to a summative assessment does not provide effective learning for
the student. With limited time between formative and summative assessment, there is
less opportunity for the student to make effective use of the feedback from formative
assessment to address any issues in the work towards summative assessment. Again,
there is also a risk that the feedback from formative assessment becomes simply
instructions (coaching) for the student.

Care should be taken to ensure that formative assessment takes place with sufficient
time for the student to reflect upon the feedback from the formative assessment and
make whatever adjustments they deem necessary to improve their future work or
performance towards summative assessment.

It is important to recognise that formative assessment can, in some cases, be
continuous; depending on the learning and teaching strategy that has been adopted
for a module/unit or programme. For example, where students may be undertaking
a large project, which they are working on throughout the semester/term, you may
have regular tutorials (either group or individual) to review work-in-progress and
provide students with feedback that helps them to understand their progress and
development. In this context, the tutorials are a form of continuous formative
assessment. The feedback from these tutorials still needs to avoid coaching and
tutors should plan for tutorials (formative assessment) to stop at a point where there
is sufficient time, before the summative assessment, to make effective use of the
feedback in the later tutorials.

Please also see the BTEC Higher Nationals Centre Guide to Quality Assurance
and Assessment, which can be found on our website:
https://qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html.

7.3.2 Formative feedback

While assessment and feedback always constitute a part of the student’s learning,
the purpose of assessment will vary depending on when it is undertaken and the
aim of the assessment activity.

Formative assessment feedback is given to students during the learning journey.
This is to say that it relates to formative assessment that may be undertaken,

at any point, prior to the summative assessment. Just as formative assessment

is undertaken to support students to understand their progress, the associated
feedback must be aimed at helping the student to recognise their current position
and how to move forward.

Formative assessment should always result in qualitative feedback: not a grade. When
giving formative assessment feedback it is important to avoid giving students advice
that directly informs the work that they may do for summative assessment. This is
referred to as ‘coaching’ and is inappropriate. Feedback should provide students
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with general advice on how to progress in their studies, but should not tell them
what to do.

For example, a tutor might say:

“... your analysis of the research is not clear, you will need to look at the research more
critically... ”

rather than
“... what you should be writing is... ”

In the former, the tutor is supporting the student to understand their current
progress and how to improve, while the latter is ‘coaching’ the student.

Formative assessment can be either formal or informal. We might schedule specific
points where students present work for formative assessment. Such instances can be
valuable opportunities for group discussion and peer assessment. In such cases, it is
expected that students will receive written formative assessment feedback. In other
instances, the formative assessment feedback may be during tutorials or classroom
activities.

Please also see the BTEC Higher Nationals Centre Guide to Quality Assurance
and Assessment, which can be found on our website:
https://qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html.

7.4 Making valid assessment decisions

7.4.1 Authentic student work

An Assessor must assess only student work that is authentic - in other words,
the student's own independent work. Students must sign a declaration for each
assessment to confirm that it is their own work. This declaration must confirm that:

e any evidence submitted for the assignment is the student’s own, and

e the student understands that, if this is not the case, they may face penalties for
malpractice.

Assessors must make sure that evidence is authentic by setting valid assignments and
supervising students during the assessment period. Assessors must also take care not
to provide direct input, instructions or specific feedback that may influence the
student’s work and final grade.

You can use Pearson templates or your own templates to document authentication.

If your Assessor suspects that a student’s evidence is not authentic, they must take
action in line with our policies for malpractice. Please see Section 5.7 for more
information.
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7.4.2 Use of artificial intelligence (Al)

The Joint Council for Qualifications (JCQ) guidance in relation to the use of Al can
be found here. While the principles above remain, centres may wish to consider
additional assessment methods to address the potential use of Al.

The Quality Assurance Agency for Higher Education (QAA) has also provided updated
guidance for providers in relation to the increase in use of artificial intelligence within
higher education, and potential risks to academic integrity. The guidance can be found
here.

7.4.3 Use of artificial intelligence (Al) in creative subjects

The capabilities of Al are developing rapidly and are already having a deep impact
on working practices and society. There is potential for positive and exciting impacts
on the creative industries and on creative education when used in conjunction with
genuine student ideas, technical skill and creativity that cannot be replicated by Al.
As an awarding body we will continually review Al developments and their impact on
learning and qualifications to ensure the benefits and potential are harnessed while
mitigating risks to assessment.

We would like to provide some guidance and information on the use of Al by students
in work that is produced for assessment.

Pearson understands that these powerful tools are being used as a valid part of
creative work, but that there are also inherent risks to their use, particularly in an
educational or assessment context. It is important that students understand the
appropriate use of Al in creative contexts to be prepared for a future in the creative
sectors, but also that they develop and demonstrate their own skills in generating
ideas, research, use of technical and practical processes, and so on, independent of
Al input.

The guidance published by JCQ on the use of Al states that “all work submitted for
qualification assessments must be the student’s own”. This means ensuring that the final
product/outcome is their own work, and is not copied, paraphrased or heavily derived
from another source, including content generated by Al. Within a creative assessment,
this means that students must independently develop work beyond any Al input to
evidence their own skills and knowledge. If Al is being used by students to produce
creative content without sufficient demonstration of their own independent input,
they cannot be rewarded for it. JCQ guidance also notes that all Assessors must be
trained on identifying and reporting suspected malpractice.

However, it is also noted that the use of Al may be appropriately incorporated into the
research, ideas generation, development and production phases of creative work, in
the same way that taking inspiration from the work of others can be. Bearing this in
mind, when Al is used by students as part of the development of creative work, it is
important for tutors and Assessors to consider the following:

e Ensure that you are familiar with the students’ styles and work so you can
confidently authenticate their independent work.
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e Supervise/check on the iteration and development phases of student work,
ensuring that their independent demonstration of having met assessment criteria
is clearly evidenced.

e Ensure any use of Al tools in the research, ideas generation, development and/or
production of creative work is properly referenced and annotated. It should also
contain details of how the tool was used and reflection on how the results
impacted their own work.

Further support and guidance can be found in the Assessment and Assignment
Guidance Booklet.

7.4.4 Making assessment decisions using criteria

Assessors must use our criteria to make assessment decisions. They can judge the
evidence from a student using all the relevant criteria at the same time, but they
must be satisfied that there is enough detailed evidence for each criterion required.
For example, including a concluding section may not be enough evidence to meet the
criterion requiring ‘evaluation’.

Assessors should use the information and support available to help them reach their
decisions. This includes:

e examples of moderated assessed work, and
e their Programme Leader and assessment team'’s experience.

7.4.5 Dealing with late assignments

For assessment to be fair, it is important that students are all assessed in the same
way and that some students are not given an advantage by having extra time or
the opportunity to learn from others. You should develop and publish your own
regulations on late assignments and circumstances where you may agree to

an extension.

Students must understand your policy on completing assignments by the deadlines
you give them. You may agree to extend a deadline for a genuine reason such as
illness in line with your centre policies. Please see Section 5.6 for more information.

You can apply a penalty to assignments that are submitted late. To do this,
you should:

e assess the assignment normally
e apply the penalty or cap to the grade awarded

o tell the student their uncapped grade to recognise the learning they have achieved
and provide genuine assessment feedback

e record both the uncapped and capped grades, and

e have both grades verified by a suitable Assessment Board, taking into account any
genuine reasons for the assignment being late.
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Please also see the BTEC Higher Nationals Centre Guide to Quality Assurance and
Assessment, which can be found on our website:
https://qualifications.pearson.com/en/qualifications/btec-higher-

nationals/about/quality-assurance-process.html.

7.4.6 Providing assessment decisions and feedback

Once your assessment team has completed the assessment process for an
assignment, they will provide a formal assessment decision. This should be
recorded formally and reported to the student. The information given to the student:

must show the formal decision and how it has been reached, including how
assessment criteria have been met

may show why they have not demonstrated achievement against
assessment criteria

must not provide feedback on how to improve evidence, and
may provide feedback on how to improve in the future.

7.4.7 The opportunity to resubmit an assignment

If a student’s assignment does not pass after the first assessment, they must have the
opportunity to resubmit the assignment for reassessment. In this case:

students can have the assignment reassessed once only

if coursework and project-based or portfolio-based assignments need to be
reassessed, this will usually involve carrying out the original activity again

for examinations, reassessment will involve completing a new activity
the grade for a reassessed assignment will be capped at a Pass, and
assignments already graded at a Pass or higher cannot be reassessed.

7.4.8 Repeat modules

If a student fails to achieve a Pass for a module following reassessment, your
Assessment Board may agree that they can repeat the module. In this case:

the student must pay the module fee and study the module again,
with full attendance, and

the grade for the module (if successfully completed) will be capped at a Pass.

Students can repeat a module once only.
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7.4.9 Assessment Boards

It is a formal Pearson requirement that centres hold an Assessment Board for all your
Pearson BTEC Higher National programmes. The main purpose of an Assessment
Board is to make recommendations on:

e the grades achieved by students on the modules and assessment units
e extenuating circumstances

e cases of cheating and plagiarism

e students progressing to the next stage of the programme

e the awards to be made to students, and

e students resubmitting assignments and repeating modules.

Assessment Boards may also monitor academic standards. The main board meetings
normally take place at the end of the session, but if your centre operates on a
semester system there may be meetings at the end of the first semester.

There may also be separate meetings to deal with referrals.

If you do not have an Assessment Board, our external examiner will discuss this
with your quality nominee and Programme Leader. Assessment Board reports
and minutes provide valuable evidence of your quality assurance processes.

7.5 Planning and record-keeping

For internal processes to be effective, your assessment team needs to be well
organised and keep effective records. We will work closely with you to make sure you
are meeting national standards. This process gives stakeholders confidence in your
assessment approach.

Your Programme Leader must have an assessment plan, produced as a spreadsheet.
This plan should include:

e the time required to train the assessment team and make sure they are working to
the same standards and procedures

e thetime available for teaching and carrying out assessments, including when
students may complete assessments and when quality assurance will take place

e the completion dates for different assignments

e whois acting as Internal Verifier for each assignment and the date by which the
assignment needs to be verified

e a procedure for Internal Verifiers to sample Assessors’ decisions that covers all
assignments, Assessors and a range of students

e a process to assess and verify students’ work so that they receive formal decisions
quickly, and

e asystem for scheduling resubmissions.

The Programme Leader must also keep records of all assessments carried out.

The key records are:

e checking of assignment briefs
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e student declarations
e Assessor decisions on assignments, with feedback given to students, and
e confirmation of assessment decisions.

Examples of records and more information are available in the BTEC Higher Nationals
Centre Guide to Quality Assurance and Assessment, available on the enhanced quality
assurance process section of our website:
https://qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html.
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7.6 Calculating the final qualification grade

7.6.1 Conditions for the award
7.6.1.1 Conditions for awarding our HNC

To achieve our Pearson BTEC Level 4 Higher National Certificate qualification,
a student must have:

e completed modules equivalent to 120 credits at Level 4.
7.6.1.2 Conditions for awarding our HND

To achieve our Pearson BTEC Level 5 Higher National Diploma qualification, a student
must have:
e completed modules equivalent to 120 credits at Level 5, and

e completed modules equivalent to 120 credits at Level 4.

7.6.2 Compensation

7.6.2.1 Compensation for the HNC

Students who have attempted but not achieved a Pass in one of their Level 4 17-credit
units can still be awarded an HNC as long as they have completed and passed the
remaining units.
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7.6.3 Calculating the overall qualification grade

A student’s overall qualification grade is based on their performance in all modules.

They are awarded a Pass, Merit or Distinction using the points gained through all
120 credits, at Level 4 for the HNC or Level 5 for the HND. The overall qualification
grade is calculated in the same way for the HNC and the HND. For HND, the overall
qualification grade is based on student performance in Level 5 modules only.

Students must have attempted all modules and assessment units in a valid
combination for each qualification. The conditions of award will apply as
explained above.

7.6.3.1 Points per assessment unit criteria

Grade Points
Pass 1
Merit 2
Distinction 3

Table 7: Points per credit

7.6.3.2 Point boundaries

Grade Point boundaries
Pass 10
Merit 16
Distinction 23

Table 8: Grade point boundaries
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7.6.4 Modelled student outcomes

7.6.4.1 Pearson BTEC Level 4 Higher National Certificate

Module A

Student 1 Student 2 Student 3 Student 4 Student 5

Grade Grade Grade Grade Grade | Grade points | Grade Grade Grade Grade

points points points points

Assessment Unit A1
A1.AC1 P 1 P 1 M 2 P 1 M 2
A1.AC2 P 1 M 2 M 2 M 2 M 2
A1.AC3 P 1 D 3 D 3 D 3 P 1
A1.AC4 P 1 M 2 D 3 D 3 P 1
A1.AC5 P 1 P 1 D 3 M 2 D 3
Aesesment Unic A s ; : ) ;
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Module A

Student 1 Student 2 Student 3 Student 4 Student 5

Grade Grade Grade Grade Grade | Grade points | Grade Grade Grade Grade

points points points points

Assessment Unit A2

A2.AC1 P 1 P 1 M 2 P 1 M 2
A2.AC2 M 2 P 1 M 2 M 2 M 2
A2.AC3 P 1 D 3 D 3 D 3 P 1
A2.AC4 D 3 D 3 D 3 D 3 M 2
A2.AC5 P 1 D 3 M 2 M 2 M 2
fosessment Uni A2 : ] : " :
Total qualificationpoints 13 20 25 22 18

SZEE?iICIaI:Lg;re; dl:ational Pass Merit Distinction Merit Pass

Table 9: Example HNC model outcomes
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7.6.4.2 Pearson BTEC Level 5 Higher National Diploma

Module A

Student 1 Student 2 Student 3 Student 4 Student 5

Grade Grade Grade Grade Grade | Grade points | Grade Grade Grade Grade

points points points points

Assessment Unit A1
A1.AC1 P 1 P 1 M 2 P 1 M 2
A1.AC2 P 1 M 2 M 2 M 2 M 2
A1.AC3 P 1 D 3 D 3 D 3 P 1
A1.AC4 P 1 M 2 D 3 D 3 P 1
A1.AC5 P 1 P 1 D 3 M 2 D 3
fosessmentUnic v 5 9 : " :
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Module A

Student 1 Student 2 Student 3 Student 4 Student 5
Grade Grade Grade Grade Grade | Grade points | Grade Grade Grade Grade
points points points points

Assessment Unit A2
A2.AC1 P 1 P 1 M 2 P 1 M 2
A2.AC2 M 2 P 1 M 2 M 2 M 2
A2.AC3 P 1 D 3 D 3 D 3 P 1
A2.AC4 D 3 D 3 D 3 D 3 M 2
A2.AC5 P 1 D 3 M 2 M 2 M 2
fosessment Uni A2 : ] : " :
Total qualification points 13 20 25 22 18
Overall Higher National Pass Merit Distinction Merit Pass
Diploma grade

Table 10: Example HND model outcomes
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Module B

Student 1 Student 2 Student 3 Student 4 Student 5

Grade Grade Grade Grade Grade | Grade points | Grade Grade Grade Grade

points points points points

Assessment Unit B1
B1.AC1 P 1 P 1 M 2 P 1 P 1
B1.AC2 M 2 M 2 M 2 M 2 M 2
B1.AC3 M 2 D 3 P 1 D 3 P 1
B1.AC4 P 1 D 3 M 2 D 3 P 1
B1.AC5 P 1 P 1 D 3 M 2 P 1
fosessmentunic / o o " :
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Module B
Student 1 Student 2 Student 3 Student 4 Student 5
Grade Grade Grade Grade Grade | Grade points | Grade Grade Grade Grade
points points points points
Assessment Unit B2
B2.AC1 P 1 P 1 M 2 P 1 P 1
B2.AC2 M 2 P 1 M 2 M 2 M 2
B2.AC3 D 3 M 2 D 3 D 3 P 1
B2.AC4 M 2 D 3 D 3 D 3 M 2
B2.AC5 P 1 D 3 D 3 M 2 M 2
pesemert i 2 ; : : : ;
Total qualification points 16 20 23 22 14
Overall Higher National Pass Merit Distinction Merit Pass
Diploma grade

Table 11: Example HND model outcomes
Notes:

1. The calculation of overall qualification grade for the Higher National Diploma is based only on achievement within the Level 5 elements
of the qualification.

2. The tables above are provided as general examples of using assessment unit and module grades to calculate qualification grades.
They may not reflect the specifics of this qualification.
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8.0 Quality assurance

The quality assurance system for all Pearson BTEC Higher National programmes is
linked to Level 4 and Level 5 of the Quality Assurance Agency (QAA) Framework for
Higher Education Qualifications (FHEQ). This means that centres must have effective
quality assurance processes to review their programme delivery. It also means that
assessment grades are in line with national standards.

The quality assurance process for centres offering our Pearson BTEC Higher National
programmes has five main features:

1. The approval process.

Monitoring internal systems.
Independent review of assessments.
Annual programme monitoring report.

LA

Annual student survey.

8.1 The approval process

If you want to deliver our programmes at your centre, you must apply first through
the existing centre approval process and then through the programme approval
process. We can consider your application by:

e carrying out a desk-based review, or
e Visiting your centre.
You will need to provide evidence that your centre:

e has the human and physical resources needed to deliver and assess the
programme effectively

e understands the rules of independent assessment and agrees to follow them

e has a strong internal assessment system supported by ‘fit for purpose’ assessment
documentation, and

e has a system to internally verify assessment decisions so that they are consistent
across all Assessors and sites.

Your application must be supported by the Head of the Centre (your principal or chief
executive). It must include a declaration that you will operate the programmes strictly
and in line with our requirements.

If your centre is already approved and you want to renew approval, you may be able
to use our automatic approval process.

We may withdraw qualification or centre approval if we believe you can no longer
quality assure your programme delivery or assessment standards.
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8.2 Centre and qualification approval
As part of the approval process, your centre must meet the conditions listed below
before offering the qualification.

e You must have suitable physical resources (for example, equipment, IT,
learning materials, teaching rooms) to support delivery and assessment
of the qualifications.

e You must provide the specific resources required for individual modules.
e Staff involved in the assessment process must have relevant skills or experience.

e You must have systems to provide continuing professional development for
staff delivering the qualification.

e You must have suitable health and safety policies for students and staff
using equipment.
e You must deliver the qualification in line with current equality legislation.

In this way, we can provide qualifications that meet the needs and expectations of
students worldwide.

8.3 Monitoring internal systems

You will need to demonstrate that you continue to meet our centre approval criteria
over time and across all Higher National programmes. This involves providing
evidence to our external examiners for review.

Our examiners will check that:

e your systems and the way you use them remain suitable for supporting
the programmes

e you apply student registration and appeals policies consistently, and
e you have effective internal examination and standardisation processes.

In some cases, you may present evidence of your operation within a recognised
code of practice such as that of the Quality Assurance Agency for Higher Education.
However, we may still want to confirm independently that these arrangements are
operating to our standards.

If our examiners identify problems with your internal systems, we will take steps to
help you correct them.
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8.4 Independent review of assessments

The external examiner will review your internal assessments for all Pearson BTEC
Higher National programmes benchmarked to Levels 4 and 5 of the Quality Assurance
Agency (QAA) Framework for Higher Education Qualifications. They will either:

e confirm that your internal formative and summative assessments meet national
standards and allow certification, or

e provide actions to improve the quality of your assessments before allowing
certification.

8.5 Annual programme monitoring report (APMR)

This annual review form gives you the opportunity to analyse and reflect on the most
recent teaching year. It also provides us with information to help us improve the
quality assurance of the Pearson BTEC Higher National programmes. An overview
report is produced to outline the findings of the APMR each year.

8.6 Annual student survey

Pearson will conduct an annual survey of Pearson BTEC Higher National students.
This provides us with a snapshot of every Higher National student’s experience as
part of the quality assurance process. Each centre with enough students taking part
in the survey will get its own report about their results. You can access the report
on HN Global at www.hnglobal.highernationals.com/login.

8.7 Continuing quality assurance and standards verification

Each year we update our BTEC Higher Nationals Centre Guide to Quality Assurance and
Assessment, available in the enhanced quality assurance section of our website:
www.qualifications.pearson.com/en/qualifications/btec-higher-
nationals/about/quality-assurance-process.html. The handbook contains detailed
guidance on the quality processes you should follow.

8.7.1 Our key principles of quality assurance

e Acentre delivering Pearson BTEC Higher National programmes must be approved
by us and must have our approval for the programmes or groups of programmes
it is delivering.

e As part of gaining our approval, the centre agrees to always follow our terms and
conditions for delivering programmes effectively and to follow the assessment
quality assurance policy.
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We provide approved centres with a range of materials and opportunities for
reviewing internal materials through our assessment-checking service. This service
demonstrates the processes required for effective assessment and provides
examples of effective standards. You must use these materials and services to
make sure all staff delivering Pearson BTEC Higher National qualifications keep

up to date with the guidance on assessment.

You must follow agreed processes for:
o making sure Assessors and verifiers all work to the same standards
and procedures

o planning, monitoring and recording assessment processes, and
o dealing with special circumstances, appeals and malpractice.

We will work in partnership with you to help you achieve quality-assured
assessment.

We will help you follow best practice and use suitable technology to support
quality assurance processes.

We will try to make sure our quality assurance processes do not create
unnecessary administrative work for you.

We will monitor and support you in achieving effective assessment and
quality assurance.

We will do this by:

making sure that you complete a suitable declaration at the time of approval
carrying out approval visits to your centre
making sure you have a well-trained, effective team of Assessors and verifiers

sampling and verifying your assessments, assessed student work and other
relevant documents, and

reviewing your strategy for assessing and quality-assuring your BTEC programmes.

As an approved centre, you must advertise your certification only with our permission
and in line with our reporting requirements.

If you do not have and maintain a strong approach to quality assurance, you will not
be able to apply for certification for any Pearson BTEC Higher National qualifications.

If you do not follow our recommendations for improving your quality assurance,
we may withdraw approval for you to deliver our qualifications.
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9.0 Recognition of prior learning and
attainment

Recognition of prior learning (RPL) is a way of awarding credit if a student can
demonstrate they meet the assessment requirements for a module/unit through
knowledge, understanding or skills they already have. As long as the assessment
requirements are met, RPL can be used to accredit an assessment unit, modules
or a whole qualification.

RPL provides a route for recognising the achievements of continuous learning from
a range of activities using any valid assessment procedure. We encourage you to
recognise students’ previous achievements and experiences at work, at home,

in leisure and in the classroom. Evidence of learning must be valid and reliable.

For full guidance on RPL, please see Recognition of prior learning policy and process
in the support section of our website:
www.qualifications.pearson.com/en/support/support-topics/understanding-our-
qualifications/policies-for-centres-learners-and-employees.html
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10.0 Equality, diversity and inclusion

Equality, and inclusion and fairness are central to our work. The design of these
qualifications embeds equality, diversity and inclusion as set out in the qualification
regulators’ general conditions of recognition.

Promoting equality and diversity involves:
e treating everyone with equal dignity and worth, and

e raising ambitions and supporting achievement for people with different needs
and backgrounds.

Creating an inclusive learning environment means anticipating students’ varying
needs and trying to make sure all students have equal access to educational
opportunities. This involves providing access for people who have differing individual
needs and removing unnecessary barriers to learning. Qualification design must be
inclusive so that students with and without disabilities have equal access to learning
opportunities.

Our equality, diversity and inclusion policy requires that:

e all students have an equal opportunity to access our qualifications
and assessments

e assessments should reflect the wide diversity of students, and

e our qualifications are designed and awarded in a way that is fair
to every student.

We are committed to making sure that:

e students with a protected characteristic as defined by law (for example, race,
sexuality or religious belief) are not disadvantaged in comparison with students
who do not share that characteristic

e all students achieve the recognition they deserve for taking a qualification, and
e this achievement can be compared fairly to the achievement of their peers.
Our qualifications should:

e Dbe available to everyone capable of reaching the required standards

e be free from any barriers that restrict access and progress, and

o offer equal opportunities for all those who want to access them.

Please see our Equity, diversity and inclusion in Pearson qualifications and related
services policy, downloadable from the support section of our website:
https://qualifications.pearson.com/en/support/support-topics/understanding-our-
qualifications/policies-for-centres-learners-and-employees.html.
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Please use your integrity when recruiting students to our Pearson BTEC Higher
National programmes. You should:

e make sure they have the information and advice they need about the qualification
to be sure it meets their needs

e check each student's qualifications and experience to make sure they have the
potential to achieve the qualification, and

o for students with disabilities and specific needs, consider the support available
to them and any other support they may need during teaching and assessment.

Please see our policy documents on students with particular needs.

10.1 Access to qualifications for students with disabilities or
specific needs

Students can be assessed in a recognised regional sign language.

Further information on access arrangements can be found in the Joint Council for
Qualifications (JCQ) document Access Arrangements, Reasonable Adjustments and
Special Consideration at: www.jcg.org.uk/exams-office/access-arrangements-and-
special-consideration. Details on how to make reasonable adjustments for students
with protected characteristics are provided in our Supplementary guidance for
reasonable adjustments and special consideration in internal assessments, available at:
https://qualifications.pearson.com/en/support/support-topics/understanding-our-
qualifications/policies-for-centres-learners-and-employees.html.
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11.0 Modules in the BTEC Higher National
Certificate in Make Up and Hair Artistry

Module A: Process and Practice

Level: 4
Guided learning hours: 480

Introduction

Hair and make-up play a crucial role in transforming characters and enhancing visual
storytelling across various industries, from film and television to theatre and fashion.
As trends evolve and new techniques emerge, hair and make-up artists must
continually adapt, balancing creativity with technical expertise.

Working in this industry requires an understanding of both historical and
contemporary practices to develop bespoke designs and solve creative challenges.
The ability to execute looks with precision, collaborate with other departments and
adhere to industry standards is essential.

Make-up artists (MUASs) are increasingly integrating technology, artificial intelligence
(Al) and special effects (SFX) into their craft to create hyperrealistic looks and forward
fashion trends. Al-powered apps assist with virtual try-ons and colour matching, while
3D printing enables the creation of intricate prosthetics for film and theatre. Advanced
SFX techniques, combined with digital sculpting tools, allow artists to design and apply
lifelike wounds, ageing effects or fantasy creatures with remarkable precision and are
now being seen both on screen and on the catwalk. Augmented reality (AR) is also
revolutionising the industry, helping artists visualise and refine their work before
applying it to clients or actors. This fusion of artistry and technology pushes the
boundaries of creativity and innovation.

Throughout this module, students will develop foundational knowledge and practical
skills that will prepare them for a career in hair and make-up artistry. Combining
research, design development and hands-on application, students will explore the
creative, technical and professional skills needed to progress in this dynamic and
ever-evolving industry.

The learning and teaching for this module integrate Essential Content across two
assessment units.
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Learning Outcomes for assessment units

A1: Concept and Development (340 GLH - 85 credits)
Unit code: M/651/5494
A1.1 Explore the history, theories and developments related to the area of practice.

A1.2 Explore and develop ideas, based on an iterative approach to problem-solving
in creative practice.

A1.3 Explore technical knowledge and skills necessary to support creative practice.
A1.4 Explore professional knowledge, behaviours and practices within the sector.

A1.5 Explore techniques, media and formats to communicate ideas and concepts
for diverse audiences.

A2: Creative Project (140 GLH - 35 credits)
Unit code: R/651/5495
A2.1  Apply relevant contextual knowledge to inform a creative project.

A2.2 Analyse a given brief to develop creative solutions, applying an iterative
development process.

A2.3 Apply technical knowledge and skill in the production of a project outcome.

A2.4 Demonstrate professional knowledge, behaviours and practices in response
to a given brief.

A2.5 Present the development process and outcomes of a creative project for
a specified audience.

Essential Content

Students must engage with the following content before they are assessed.
The content is designed to allow students to develop the knowledge and skills
associated with practical vocational contexts related to the subject area.

Content may be delivered through a variety of different teaching and learning
approaches that combine to provide a holistic learning journey.

Some aspects of the content are provided as generalised topics that allow teaching
teams to develop detailed delivery to meet localised needs. In other cases, there are
indications of the types of information that may be delivered in detail; these are
indicated by (e.g. ...).

The content defined here is not intended to be exhaustive or exclusive and should be
taught within the context of the focus that the centre has identified for its students
within the subject area.
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Contextual knowledge

The knowledge and understanding of the underlying concepts and practices
associated with the subject, based on historic and contemporary precedents

Contextual influences:

e Social:

o

O

Demographic influences, historical and current (e.g. cultural beauty standards,
wartime and rationing)

Media and culture (e.g. social media trends in bold contouring and ‘no make-
up’ looks, Kardashian effect)

Social movements (e.g. feminist movement-influenced make-up)

Fashion as an influencer for social and cultural change (e.g. consumer
demands)

Hair and make-up as an influencer for social and cultural change

Social pressure and class consciousness (e.g. seasonal make-up trends
dictated by designers and the runway, Instaglam)

Evolution (e.g. gender fluidity)

e Technological:

o

Digital innovation and advances (e.g. adapting to lighting, AR filters,

Al beauty tools)

Digital expression (e.g. Al and 3D modelling for make-up looks, social media
to expand an MUA's audience).

Algorithms (e.g. influencers’ contents and trends affected by algorithms)
New and emerging technologies used in hair and make-up (e.g. innovative
prosthetic techniques)

Social media and content creation (e.g. building brands)

The history and development of Al in hair and make-up

Al key practitioners (e.g. Marika D'Auteuil, Vogue, HairAl;, cosmetic companies:
Il Makiage, Lancémbe, MAC, Maybelline, TikTok)

Productions that use Al in design development (e.g. Avengers: Endgame,

The Matrix Resurrections, Avatar, The Lion King)

e Economic;

O

Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry

Global/national/regional economies (e.g. global crisis, inflation and pricing of
products and services)

Impact of broader economies and globalisation (e.g. global cosmetic brands)
Sustainability (e.g. eco-friendly packaging of cosmetics, organic products,
reusables, ethical brands)

Luxury vs budget products

Sustainable companies and practitioners (e.g. Lush, Honest Beauty, Klean Hair,
The Green Queen)
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Political:

o Conflict (e.g. war)

o Artist and activism in the fashion industry (e.g. sustainability, diversity or
social issues to follow designer trends)

o How politics has influenced hair and make-up (e.g. wartime rationing
and simple styling, 1920s flappers’ short haircuts to symbolise female
independence)

o Using hair and make-up as a political statement (e.g. feminism rejecting
make-up, suffragettes’ shorter hair to signify defiance)

o Government and laws (e.g. social distancing, censorship, health and safety
regulations, tax, consumer protection law)

Geographic:

o Variation of styles and subject matter within different geographical locations
(e.g. cultural variation of hair and make-up styles, climate)

o Geographical and cultural influences affecting development of the hair and
make-up industry over time (e.g. ancient Egypt, the Renaissance, 18th and
19th centuries, 20th century, modern day)

o Cultural awareness and sensitivity (e.g. diverse skin tones, cultural practices
and restrictions, respectful styling).

Historical developments:
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Historical development of the hair and make-up industry
Historical developments in hair and make-up

Historical hair and make-up techniques appropriate to the era (e.g. Roman Empire,
medieval period, 17th century, 18th century, 19th century, 20th century)

Geographical and cultural influences affecting development of the hair and
make-up industry

Iconic character recreation (e.g. Marie Antoinette, Cleopatra, Henry VIlI,
Boy George)
Innovative practitioners in the hair and make-up industry

Special effects (e.g. Rick Baker, Stan Winston, Dick Smith, Glenn Hetrick,
Lon Chaney Sr, Neill Gorton, Mark Coulier)

Fashion (e.g. Vidal Sassoon, Frédéric Fekkai, Oribe Canales, Pat McGrath,
Tokyo Stylez, Dominic Skinner, Val Garland)

Historical (e.g. Perc Westmore, Jack Dawn, John O'Gorman, Joan Hills,
Marc Pilcher, Patricia Regan, Peter King, wigmaker Peter Owen)
Milestones, movements, styles and trends in:

o Special effects make-up and prosthetics

o Fashion hair and make-up

o Historical hair and make-up.
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Disciplines:
e Production types e.g. theatre, arenas, outdoor, events, corporate

e Production types:

o TV and film

o Theatre

o Catwalks/runways

o Photo shoots

o Retail

o Freelance projects (e.g. weddings).

Cultural theories and principles for interpreting the subject:

e Self-expression

e Social norms

e Consumer perception
e Culture and beauty

e Audience theory:

o Uses and gratification

o Diversion, personal relationship, personal identity, surveillance,
stimulus-response, hypodermic needle theory

o Reception theory

o Viewer context (e.g. in motion, background, intimacy, imagination of viewer,
private/public viewing, competing genres, mode of address)

e Representation
e Codes and conventions
e Purpose (e.g. commercial, educational, subversive, entertainment, political)

e Making connections (e.g. references, patterns, relationships, similarities,
differences).

Ideas generation and development

The development of a creative project based on research and analysis. The ability to
explore, evaluate and assimilate musical sounds, concepts, repertoires and practices
and relate them to relevant music practices and projects.

Analysing, developing and creating a brief/plan:
e Aims and objectives (e.g. fashion shoot, theatre production, portfolio)

e Competitors and the market (unique selling point or USP):

o Analysing similar work and approaches
o ldentifying trends

e Market (e.g. audiences)
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Context (e.g. live show, magazine, film, social media, masterclass)

Demographics, psychographics and audience needs

Client types and expectations (e.g. designer, photographer, creative director, self)

Constraints (e.g. house and brand styles, financial constraints, availability,
technical skills, equipment)

Timeline.

Budget (e.g. equipment, tools, studio, photographer).

Research:
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Research ethics:

o

Responsible storytelling and representation (e.g. cultural sensitivity,
significance of make-up and hair trends, representing diversity through
make-up)

Fair use of references and sources (e.g. referencing the work of other MUAs,
gaining permission to use others’ work, discussion of new make-up trends
and citating the original source)

Research and analysis methodologies:

o

Primary research (e.g. interviews with industry professionals, client surveys,
analysing competitors’ work, client consultations)

Secondary research (e.g. analysing films, plays, TV episodes, game cinematics,
social media trends, competitor and product research)

Market research: understanding audience preferences and reception

(e.g. consumer research, research of products and services, research of
emerging trends, integrating sustainable practices)

Thematic research: identifying visual and narrative influences for a project
(e.g. make-up and hair theme: historical, fantasy, avant-garde, horror, fashion,
bridal, commercial, sustainability)

Audience segmentation: determining age groups, cultural backgrounds and
media consumption habits (e.g. tailor services to clients and identify upcoming
trends or employment needs)

Data collection methods (e.g. focus groups, observational research, before and
after photos if consented, feedback forms)

Validity and reliability:

o

Ensuring credibility and authenticity in choices (e.g. product knowledge,
industry-standard techniques, staying updated on new trends, use of
professional tools, hygienic practices)

Research bias:

o

Avoiding preconceived notions and embracing diverse perspectives (e.g. using
diverse make-up brands, testing products on diverse skin tones from different
ethnic backgrounds), research and trials considering diversity of the consumer
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e Quantitative and qualitative data:

o Product sales, social media statistics, bookings and appointments, upselling,
commission, profit and loss calculations

e Reputable sources: academic film/theatre/fashion studies, interviews with
consumers, designers, industry reports.

Ideas generation:

e Informing ideas with research: drawing inspiration from real-world case studies
and successful designs and techniques

e Design planning tools/paperwork (e.g. mood boards, face/body charts, schedules,
call sheets, Al, apps, technology)

e Techniques for idea development:

o Reverse thinking: what if the story were told from a different perspective?
(e.g. a twist on a traditional beauty make-up into a dark horror theme)

o Brainstorming and mind mapping: collaborating with designers and production
teams to refine vision (e.g. fashion shoot for jewellery designer, TV commercial
for cupcakes, crime reconstruction clip)

o Forced relationships: combining unexpected visual and narrative elements
(e.g. storytelling through make-up)

o ‘Thinking Hats' (de Bono): Evaluating ideas from multiple perspectives
(emotional, logical, creative)

o Promoting/supporting/raising awareness of a message or topic (e.g. domestic
violence, autism or addiction.)

o Lateral thinking: breaking conventional patterns in storytelling (e.g. creating
a make-up look that depicts emotions).

Solving problems through testing and reflection:

o Concept: refining themes, narratives and style
e Materials: evaluating tools, visual references and technological requirements
e Techniques: testing different approaches

e Processes: establishing workflows (e.g. working with and testing new techniques,
gaining client feedback, efficient processes, face charts, checklists, evaluation of
your make-up looks)

e Form and function: ensuring coherence between the designer’s vision
and execution

e Quality: balancing artistic and technical excellence, knowing your client,
paying attention to detail

e Reliability: ensuring consistency, building trust with clients, using quality products,
communicating clearly, being punctual

e lIterative design development: research, analyse, plan, ideate, explore, test,
present, review, repeat
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e Stakeholder input:

O

O

o

User/audience
Client
Peers

e Social media: public engagement and reaction analysis

e Focus groups: evaluating audience reception before finalising production/product
e Review:

o

o

O

Evaluation: reflecting on artistic and commercial viability

Critique: constructive feedback from peers and mentors

Making changes in response to feedback

The role of reflection for creative practitioners: continuous learning
and adaptation

Reflective practice and lifelong learning: studying other artists,
evolving one’s style.

Technical knowledge and skill

The use of existing skills and the development of new skills that enable the production
of creative outcomes. The ability to determine the appropriate skills to complete
creative work.

Hair equipment and techniques:

e General fashion hair products:

O

Hair mousse, hairspray, gel, oils, heat protection

e Hair colouring products:

o

Temporary hair colour (e.g. mascara, sprays, powders)

e Wig work:

64

Wig blocks and wig types
Blocking lace front wigs
Setting and dressing wigs
Applying wigs
Specialised pins, grips and galloon tapes
Wig cages
Heated appliances (e.g. wig oven use)

Specialist rollers (e.g. dowling rods, metal rollers, flock rollers)
Wig care products: wig shampoo and conditioners
Wig-setting products
Specialist hairbrushes.
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Make-up techniques and equipment:

e General make-up products:

o Foundation, concealer, setting powders, eyeshadow, blush and contour,
lip products, primer, setting spray, removers

e Runway and editorial products (e.g. primers, setting, complexion/finish)
e Airbrush make-up
e Body make-up
e Stencils
e TV/film and theatre products:
o High-definition (HD) filming and make-up
o Specialist make-up brushes

o Disposables
o Personal protective equipment (PPE)

e Colour theory and product mixing:

o Mixing and blending colours
o Mixing and blending complementary tones
o Use of pigments

e Skin colours, tones and types:

o Recognising various skin tones and types (e.g. oily, dry, combination)
o Application of make-up based on skin tone and type

e Commercial make-up application:
o Techniques for advertisements, fashion shoots or other commercial media

e Fine line work: mastering precision for detailing such as eyeliner, eyebrows and
intricate make-up designs

e Areas of the body make-up application:
o Application of make-up to a range of areas such as the face, neck,
hands and body
o Awareness of textures and sensitivities
e Setting techniques suitable for brief:
o Setting products (e.g. powders, sprays) and techniques that align with the
make-up’s intended durability and finish (e.g. matte, dewy)
e Repetition and continuity: ensuring that make-up looks are replicated consistently,
particularly for long shoots or multiple scenes in TV/film
o Creating dimension: mastering techniques (e.g. contouring, highlighting, using
different products to create three-dimensional effects on the face and body).
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SFX techniques and equipment:

e Special effects make-up and prosthetics products:

o Silicone base products, alcohol-activated paints, water-activated paints,
grease/cream paints, bloods, eye and teeth colourants, pro bondo, adhesives,
removers, liquid latex, silicone, two parts on skin silicone, adhesives, removers,
collodion, alcohol-based palettes, grease paints

o Bald caps, hair/lace pieces, tooth FX, silicone prosthetics/moulds

o Moulds and pre-made prosthetic pieces

o Sculpting equipment (e.g. clay, detailing, rake, loop, scraper tools and
texture sponges

e Moulding and/or sculpting: techniques for creating prosthetics or altering shapes
of the face and body:

o Injuries

o Ageing

o Character transformation

o Nose shaping and cheekbones

e PPE.

Additional items:
e Adornments/accessories to enhance photographic evidence of hair and
make-up looks

o Costumes (e.g. for period character portrayal, fantasy make-up and fashion shoots,
to enhance photographic evidence)

e Digital tools (e.g. Al software).

Anatomy and physiology:
e Anatomical analysis

e Bone structure:

o Facial structure and proportions (e.g. eyes, nose, lips, cheekbones, jawline)
o Skin texture, tone and complexion
o Gender facial structures - transformation

e Gender and the ageing process
e Hair types and textures
e How skin and hair change with age.

Health, safety and wellbeing:

e Promoting wellbeing: ensuring the comfort and health of clients and mindful
application methods, practising self-care

e Patch testing and coping with product allergies
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e Safe product disposal, environmentally aware, date checking and condition
of products; recycling options, disposal of hazardous waste in correct manner;
correct storage and transportation of products, equipment or kit

e Client care (e.g. consultation, hygiene, safe working practices, safe product use,
following manufacturer’s instructions, social cues)

e Aftercare advice (e.g. providing verbal, take-home information on removal,
adverse reactions, skincare, haircare, suitable products).

Quality assurance:

e Design plans and versions

e Maintaining continuity reports for film and theatre
e Technical and aesthetic evaluation

e Testing and inspection.

Professional practice

Awareness of contemporary professional practice in the make-up and hair industry
and the behaviors appropriate for employment in the creative sector.

The make-up and hair industry workforce and structure

Roles:

o Creative roles (e.g. designer, digital artist, creative director, photographer,
creative assistant, stylist, freelance practitioner, videographer)

e Production roles (e.g. producer)

e Management roles (e.g. health and safety)

e Technical roles (e.g. lighting technician, video technician)

e Support roles (e.g. runner, assistant, creative assistant, make-up assistant,
post-production assistant).

e Working in education (e.g. facilitator, classroom tutor, researcher, masterclasses)
e Health and wellbeing roles (e.g. therapist, psychologist).

Relationships:

e Management/hierarchies

e Creative relationships

e Support relationships (e.g. social media assistant, marketing teams)
e Collaboration (e.g. online, in person)

e Accountant.
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Employment:

e Working as a freelancer:
o Contracts
o Tax, accountants
o Marketing
o Invoicing
o Legal and financial regulations
o Terms and conditions

e Networking (e.g. online, physical, building relationships)
e (Vs and portfolios

e Agencies

e International employment: visas and travelling

e Competition

e Access to employment: portfolios, agencies, networking
e Funding

e Branding.

Ethics:

e Regulators (e.g. professional bodies, media regulators, censorship)
e Protecting vulnerable audiences/stakeholders (e.g. safeguarding)

e Professional ethics (e.g. codes of conduct)

e Artificial intelligence (Al):
o Rights and responsibilities
o Ownership of content including video and images
o Morals

e Ownership (e.g. copyright, intellectual property, licensing)
e Accessibility and protected characteristics
e Equality, diversity and representation

e Sustainability:
o Energy consumption and carbon footprint
o Sustainable sources
o Disposal and recyclability.

Creative project management:

o Workflow and planning processes (e.g. roles and responsibilities)

e Post-production

e Time management (e.g. schedule, milestones, deadlines)

e Asset management (e.g. products, tools, equipment, client records)
e Resource management (e.g. financial, equipment, human)

e Contingency (e.g. back-up supplies, touch-up products).
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Health, safety and wellbeing:

e Promoting wellbeing: ensuring the comfort and health of clients and mindful
application methods, practising self-care

e Patch testing and product allergies
e Product safety
e Risk assessments

e Safe product disposal, environmentally aware, date checking and condition of
products, decycling options, disposal of hazardous waste in correct manner

e Client care
e Aftercare advice
e Work environment and regulations specific to location. This could include:

o Health and Safety at Work Act 1974
o Control of Substances Hazardous to Health (COSHH) Regulations 2002 (UK)
o Personal Protective Equipment (PPE) at Work Regulations 1992
o The Cosmetic Products Enforcement Regulations 2013
o The Personal Protective Equipment at Work Regulations 1992 (PPE)
o The Workplace (Health, Safety and Welfare) Regulations 1992
o The Provision and Use of Work Equipment Regulations 1998 (PUWER)
o The Management of Health and Safety at Work Regulations 1999
o The General Data Protection Regulation (GDPR)
e Hygiene standards
e Workspace:
o Hygiene
o Product safety
o Ventilation/mask use
o Space (e.g. small make-up cabins, backstage areas or outdoor shoots)
o Working outdoors

e Risk assessment:

Identifying hazards and contingency planning
o Managing risk

o Safety measures

o Product safety

o

e Physical health for creative artists (e.g. preventing repetitive strain injury,
maintaining good posture, healthy eating and hydration, work-life balance,
relaxation, personal hygiene, taking/allocating breaks)

e Mental health:

o Anxiety
o Stress and burnout
o Imposter syndrome
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e Safe working environments (e.g. discrimination, time management,
bullying and harassment)

e Resilience in the creative industries:

o Self-reflection
o Social media and online harassment
o Critics

o Disability and diversity in the workplace and clientele.

Sustainability:

e Economic sustainability (e.g. diverse income methods, finance management,
competitive pricing)

e Social sustainability (e.g. ethical products, inclusion and diversity)

e Environmental sustainability (e.g. reducing waste, correct disposal of waste
and products, monitoring energy and water consumption, sustainable kit)

e Developing sustainable working practices:

o Climate charters (e.g. The Courage to Change report, Sustainable Beauty
Coalition, Planet Positive Beauty Guide, cruelty-free brands, vegan products)

o Product life cycle and disposal/recyclability and transportation (e.g. ordering
from abroad

o Sustainable sources

o Carbon footprint and understanding and analysing the process of the products
we buy as artists

e Innovation and creativity (e.g. the British Beauty Council, collaboration,
stakeholder engagement)

e Brands that champion sustainability.

Reflective practice and lifelong learning:

e Competition (e.g. USP, staying up to date with new technologies and equipment,
facing rejection, competitor prices and marketing strategies)

e Evolving technologies (e.g. Al)

e Trends and platforms (e.g. social movements, social media, competitions,
networking events)

e Mentors and/or work placement opportunities

e Industry legislation and regulations (e.g. COSHH, Equality Act 2010)
e Sustainability

e Equality, diversity and inclusion.
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Communication

The ability to share ideas and processes accurately and reliably to diverse audiences,

and to recognise the appropriate forms of output to address different audiences.

Social media:

e Platforms:

o Range of current platforms (e.g. TikTok, Instagram, YouTube, Facebook)
o Messaging

o Alrisks and innovations

o Image and brand

o Scheduling and timelines

Communication purpose:

o Audience engagement
o Promotion

o Pitching

o ldeas and progress

o Collaborative working
o Research.

Audiences:

Audience demographic:

o Online and in-person audiences

o Age

o Geographical (e.g. local audience, global audience)
o Gender

o Ethnicity

o Economic

e Target market:
o Online and in-person market
o Client-led target market (e.g. session work)

Industry (e.g. showcase, label)
o Sponsorship (e.g. endorsements, branding or product partnership)

(@)

¢ Communication context;

o FilmorTV set

o Fashion shoot (e.g. backstage)

o Theatre (e.g. backstage)

o Pitching (e.g. gig application)

o Funding (e.g. applying for funding).
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Presentation:

e Presentation formats (e.g. visual, presentation, photography, video, interactive)
e Material:

o Clarity of concept and purpose
o Time management

e Industry conventions and professional etiquette
e Presentation skills:

o Audience engagement

o Image

o Physicality

o Articulation and eloquence
o Confidence

o Conveying ideas

e Digital creation (e.g. website design, TikTok, CV design): understanding how to
present work digitally, whether through personal websites, social media platforms
or professional portfolios.

Characteristics of outcomes:

e Mood, style and atmosphere

e Message and impact

e Timing

e Applying industry conventions

e References and relationship to wider culture
e Inrelation to brief

e Audiences:

o Audience interpretation
o Audience experience
o Audience relevance.
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12.0 Modules in the BTEC Higher National
Diploma in Make Up and Hair Artistry

Module B: Professional Creative Practice

Level: 5
Guided learning hours: 480

Introduction

The hair and make-up industry offers a diverse range of career opportunities,
spanning creative, technical and commercial roles. Success in this field requires
not only expertise in one’s chosen specialty but also an understanding of the wider
industry and its collaborative nature. Understanding of how to manage a freelance
career is also required.

Mastering hair and make-up artistry requires a deep understanding of technical skills,
historical influences and industry-specific applications. This module explores essential
techniques for developing and refining expertise in hair and make-up, covering
everything from wig construction and period hairstyling to avant-garde editorial
make-up looks. It also delves into the intricacies of working with textured hair,
maintaining continuity on film and television sets, and achieving high-fashion

runway looks. Whether perfecting lace front applications, continuity haircuts for
on-set efficiency or sculpting faces for character transformation, this comprehensive
knowledge is necessary for professional excellence in the field.

Special effects (SFX) make-up is a highly technical and creative discipline that requires
mastery of various skills, products and techniques to achieve professional and
realistic results. Developing and refining SFX skills involves extensive trial runs,
test shoots and continuous practice to ensure consistency, adaptability and
industry-standard execution. Artists must be proficient in moulding, sculpting and
prosthetic creation, with seamless blending and colouring. SFX make-up extends
beyond traditional realism to include fantasy character transformations. Advanced
hair work, including bald caps and postiche creation, is essential for character
authenticity. Digital design tools enhance sculpting and prosthetic development.
SFX make-up is an ever-evolving art form that bridges technical precision with
boundless creativity.

Throughout this module, students will build on their creative, technical and contextual
knowledge, applying their skills to more advanced and professionally focused
outcomes. Students will refine their craft, explore industry standards and develop

a deeper understanding of their future career pathways.
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The curriculum and assessment units in this module will encourage students to
merge creative artistry with technical precision while enhancing their professional
skills. By undertaking industry-relevant projects and building essential professional
materials, students will be equipped to progress into employment or further study
in this dynamic field.

The learning and teaching for this module integrate Essential Content across two
assessment units.

Learning Outcomes for assessment units

B1: Personal Professional Development (170 GLH - 45 credits)
Unit code: T/651/5496
B1.1 Develop and apply contextual knowledge to inform personal progression.

B1.2 Develop and apply professional approaches to creative problem-solving
to support personal progression.

B1.3 Develop and apply technical knowledge and skill to support personal
progression.

B1.4 Develop and apply professional knowledge, behaviours and practices to
support personal progression.

B1.5 Develop and apply professional communication skills to support personal
progression.

B2: Professional Project (310 GLH - 75 credits)
Unit code:Y/651/5497
B2.1 Apply contextual knowledge to inform a response to a professional brief.

B2.2 Apply creative problem-solving skills to the development of ideas,
proposals and final project outcomes.

B2.3 Use technical knowledge and skills to produce professional outcomes.

B2.4 Demonstrate professional knowledge, behaviours and project management
skills.

B2.5 Present project development and outcomes, demonstrating professional
communication skills.
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Essential Content

Students must engage with the following content before they are assessed.

The content is designed to allow students to develop the knowledge and skills
associated with practical vocational contexts related to the subject area.

Content may be delivered through a variety of different teaching and learning
approaches that combine to provide a holistic learning journey.

Some aspects of the content are provided as generalised topics that allow teaching
teams to develop detailed delivery to meet localised needs. In other cases, there are
indications of the types of information that may be delivered in detail; these are
indicated by (e.g. ...).

The content defined here is not intended to be exhaustive or exclusive and should be
taught within the context of the focus that the centre has identified for its students
within the subject area.
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Contextual knowledge

The knowledge and understanding of the underlying concepts and practices
associated with make-up based on historic and contemporary precedents.

The creative approaches of others in context:

e Methods and processes of special FX make-up and hair techniques
e The evolution of technology available for moulding and sculpting in SFX make-up

e The role of the make-up artist in different production contexts (e.g. independent,
studio, commercial, experimental)

e External influences on make-up and hair designs (e.g. political climate,
social movements, technological advancements)

e The impact of make-up and hair influencers on society (e.g. shaping public
discourse, shaping trends, reflecting cultural shifts)

e Audience reception and interpretation across different periods
e What directorial work communicates about society at a given point in history.

Cultural and critical concepts

e Philosophy (e.g. perceptions of beauty, aesthetic standards, symbolic meanings
of hair and make-up in different cultures)

e Political theories (e.g. beauty as power, consumerism in the beauty industry,
representation and inclusivity in advertising, working conditions)

e Psychology (e.g. impact of beauty standards on self-esteem, colour psychology
in make-up, influence of celebrity culture on trends)

e Gender and identity (e.g. feminism and make-up, gender-fluid beauty, impact of
LGBTQ+ representation in beauty, male and female make-up trends, gender
transformation)

e Technology/communication theories (e.g. artificial intelligence (Al) and virtual
make-up try-ons, filters shaping beauty ideals, digital presence, impact of an
influencer, audience reception)

e Globalisation (e.g. beauty trends across cultures, supply chains of beauty products,
ethical sourcing of ingredients, working conditions in the beauty industry,
sustainability in practice, sourcing local products).

Make-up, hair and wider creative economies:
e The rise of streaming platforms, social media and Al-generated content on
make-up trends

e Globalisation and cultural representation in beauty: global trends influence beauty
standards and make-up techniques

e The importance of cultural awareness in make-up artistry for film, theatre,
fashion and social media
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e Balancing creativity and artistic integrity as a make-up artist (MUA) with
commercial trends and demands (e.g. navigating brand partnerships and
sponsorships, coping with industry shifts.)

e Audience expectations and rising beauty formats: the role of interactive and
immersive beauty experiences (e.g. virtual make-up try-ons, augmented reality (AR)
beauty filters)

e Sustainability in the beauty industry (e.g. eco-friendly brands, product
development, ethical products, biodegradable packaging, cruelty-free and
vegan formulations)

e Inclusivity in products (e.g. make-up shades, gender-neutral beauty, how the media
represents inclusivity)

e Ethical concerns around digital manipulation and Al-generated beauty ideals

e Industry labour conditions and career growth: fair pay, diversity in hiring,
evolving role of an MUA in content creation

e Technology development shaping make-up artistry: on-screen make-up and
lighting effects, Al-assisted make-up trials and digital tools

e Advanced performance and SFX make-up: motion capture digital make-up,
digital skin effects, fusing traditional prosthetics with computer-generated
imagery (CGl) enhanced techniques

e Al, AR and the future of make-up: Al beauty assistants that create
recommendations, AR make-up applications and virtual try-ons

e Remote collaborations and cloud-based industry tools: remote hair and
make-up consultations, global clients, cloud-based platforms for booking systems,
digital portfolios and brand collaborations.

Critically contextualising personal work as an MUA:

e How one’s work is received by different audiences

e Positioning one’s work within historical and contemporary practices
e Identifying a unique style or approach (unique selling point or USP)
e Examining potential social, cultural and artistic impacts of choices.

Ideas generation and development

The development of propositions based on research and analysis. The ability to
evaluate solutions based on research and analysis.
Developing and interpreting a brief/broposal:

e Client and stakeholder requirements/needs:

o Understanding audience demographics and engagement strategies
o Understanding client (e.g. director) vision for hair and make-up styles
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Consultation:

o Working with directors, producers and wider teams to refine concepts
o Engaging with industry professionals, cultural consultants and test audiences
o Script and character breakdown where appropriate (e.g. theatre production)

Obligations and deliverables:

o Deliverables for different formats (e.g. film, television, social media, print)
o Adhering to production schedules and timelines

Service level agreements:

o Understanding contracts between directors, studios and distributors
Key performance indicators (KPIs):

o Audience reception, critical reviews and financial performance

Defining roles and responsibilities: establishing make-up and hair artist role in
pre-production, production and post-production

Collaboration with creative team

Ethical storytelling (e.g. accurate representation, avoiding harmful stereotypes)
Feasibility: budgeting for a range projects

Technical and logistical constraints (e.g. location availability, SFX)

Branding style where appropriate

Longevity (e.g. maintaining relevance, potential for sequels/spin-offs).

Trends:

Identifying current trends (e.g. emerging genres and audience preferences in
different markets)

Advances in technical methods (e.g. new tools and equipment, Al)
Industry networking:

o Attending fashion shows and theatre shows

Engaging with online forums and professional organisations
Trend forecasting:

o ldentifying cycles in storytelling (e.g. nostalgia-driven trends, media trends)
o The impact of technology on make-up and hair (e.g. Al tools).

Ideas development:
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Research:

o Objectives: developing research goals to inform creative direction

o Primary research (e.g. audience product testing, ethnographic studies,
observational research, client feedback and surveys, make-up wearability
(noting how make-up wears on different skin types over a period of time),
market trends, competitor research)
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o Secondary research (e.g. case studies, market reports, physiological effects of
make-up on self-esteem and confidence, evolution of make-up across different
cultures and traditions, cosmetic ingredients and effects on skin, the influence
of social media on the consumer of cosmetics)

o Data collection: surveys, focus groups, interviews with industry professionals

e Problem-solving:

o GROW (goal, reality, obstacles, options, way forward) model: goal setting for
career and overcoming obstacles

o Problem-based vs solution-based thinking: adjusting to production challenges,
improvising on set, make-up or hair/wig malfunctions, environmental
challenges, issues with time constraints, creative differences with other
departments

o Means-ends analysis: evaluating how technical choices support artistic vision

o Analogical reasoning: learning from history to develop new ideas
(e.g. analysing a historical make-up and hairstyle (e.g. a 1920s flapper)
could allow an MUA to design a contemporary take on this look)

e Approaches to the technical process:

o Design thinking: reference images, visual research, face charts, trial runs

o Exploration of concepts, generation of mood boards, evaluation of techniques,
communication of vision

o Phased approach: planning, trial runs, application, aftercare, evaluation.

Critical reflection:

e Ongoing reflection: evaluating creative choices throughout the process
e Reflective models (e.g. Gibbs, Kolb, Schén, Brookfield):

o Gibbs' reflective cycle

o Kolb’s learning cycle: experimenting with new approaches, analysing outcomes

o Schén'’s reflective practice: adapting in real time to unforeseen challenges

o Brookfield’s critical reflection: considering multiple perspectives to enhance
storytelling

e Personal intentions: refining artistic voice and vision:

o Setting career development goals (e.g. expanding into new media,
working internationally)
o Evaluating how new insights influence creative direction

e Reflection on the brief:
o Reviewing project progress and making necessary adjustments
e Ensuring alignment with audience expectations and industry standards
e Technical execution analysis
e Comparative analysis
e Integrating diversity, equity and inclusion principles
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Sustainability considerations
Goal setting: establishing milestones for professional and creative growth
Identifying opportunities for networking and collaboration.

Technical knowledge and skill

The use of existing skills and the development of new skills that enable the production
of creative outcomes. The ability to determine the appropriate skills to complete
creative work.

Hair equipment and technical skills/mastery (developing and refining hair skills):
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Trial runs/test shoots/wig fittings; use of various products and techniques to
achieve the most successful outcome

Technical proficiency in hair knotting and construction of facial piece applying
for various styles (e.g. moustaches, beards and lace wig repair, through knotting
techniques or full wig construction)

Wig setting and dressing, use of specialist rollers and dowling rods

Lace front wig application: proficiency in the application of lace front wigs,

ensuring seamless blending with natural hairline for an invisible finish

Wig maintenance

Hair additions: adding extensions or hairpieces to achieve expectations

(e.g. tape-ins, clip-ins, micro rings or braided)

Hair punching

Ageing hair colouring

Wig making/postiche creation:

o Period hair wig design

o Caged wigs

o Ancient civilizations: Egyptian, Greek, Roman hairstyles

o Medieval and Renaissance

o Baroque and rococo eras

o Regency (e.g. Apollo Knot)

o Victorian and Edwardian eras

o 20th century styles: flapper (e.g. finger waves), 1940s Hollywood waves,
1960s beehives

Creating a timeline of styles

Development of Afro and textured hair styling Afro-textured hair and wigs,

including defining curls, managing frizz and working with natural hair textures

TV/film hair: shooting out of sequence, adapting hairstyles for different scenes

that may require different looks, maintaining continuity

Basic hair cutting skills, for on-set efficiency and continuity
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e Maintaining hairstyles throughout shooting or production, longevity of styles
e Fashion and fashion editorial hairstyling
e Avant-garde hairstyling.

Make-up equipment and technical skills/mastery (developing and refining make-up

application):

e Trial runs/test shoots; use of various products, materials and techniques to achieve
the most successful outcome.

e Technical proficiency in applying make-up for various styles

e Period make-up:

o Ancient civilizations (e.g. Egyptian, Greek, Roman styles)
o Medieval and Renaissance eras

o Baroque and rococo eras

o Victorian and Edwardian eras

o 20th century styles (e.g. flapper, 1940s, 1960s)

e Creating a timeline of make-up looks
e Avant-garde

e High fashion

e Runway/editorial make-up

e Fantasy

e 'Dirty down'’ transformation

e Understanding of facial anatomy: knowledge of how different face shapes,
skin tones and features require unique make-up applications

e Highlighting and contouring: mastery of sculpting the face through shading and
highlighting to alter facial structure for performance or character requirements

e TV/film make-up: working with different lighting, defining the face for
high-definition (HD) camera, shooting out of sequence, adapting make-up
for different scenes that may require different looks

e Theatre make-up: harsh stage lighting and suitable products
e Proficient use of colour-correction products
e Maintaining make-up throughout shooting or production, longevity of looks.

SFX equipment and technical skills/mastery (developing and refining SFX skills):

e Trial runs: use of various products, materials and techniques to achieve the most
successful outcome

e Test shoots: recognising need for changes and adapting, through lenses

e Repetition of characters for continuity purposes (e.g. three-day same scene shoots)

e SFX make-up: choosing appropriate materials, products and techniques suitable
for the brief; creating own casts/moulds/prosthetics; application, blending and
colouring to an industry standard.
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Skin safety, testing, risk assessing, health and safety considerations

Healing process and ageing of SFX throughout shooting (e.g. creation of a healed
wound, stages of healing)

Moulding and sculpting for prosthetics (e.g. life casting, face casting, pro bondo,
pulling edge pieces, body sculpts, props (amputation effect) and mask making)

Real-life simulation (e.g. casualty effects, decay, weathered, addiction,
hair loss, ageing)
Fantasy creations (e.g. non-human characters, zombies, animals, mermaids

Multiple-location shooting: creating a carry kit or on-set touch-up bag and working
efficiently with cast on locations outside a studio

Suitable adhesives and removal products

Creation of bald caps

Advanced painting techniques (e.g. airbrush make-up, fine-line painting,
underpainting, body art, camouflage)

Gender transformation (e.g. English Renaissance theatre, drag, androgynous
application, working with clients who wish to present themselves as a different
gender or appear more masculine/feminine)

Utilising technology available for design process or moulding and sculpting in
SFX make-up (e.g. apps, 3D printers), various moulding and casting products
(e.g. resin, foam, silicone, alginate, plaster), mechanical SFX (e.g. working with
rigging, blood pumps)

Suitable brand/product awareness in relation to sustainable practices

and costings.

Cleaning and sanitising tools, kit and workspace

Innovation (e.g. creating new ways to design, create or apply effects to provide an
alternative result or more efficient way of working)

Collaboration (e.g. working with a specialist, team, actor or client within the design
development process).

Quality assurance

82

Frameworks for quality assurance:

o Monitoring consistency and continuity (e.g. ensuring an actor looks the
same for each screening, tracking details notes and photo evidence,
make-up touch-ups

o Ensuring adherence to production timelines and budget constraints
(preparation of kit, schedule breakdowns, call sheets, contingency plans)
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e Testing and evaluation:

o

Testing and feedback sessions: product experimentation, client feedback,
peer feedback, test images with different lighting techniques, self-evaluation
and reflection following a project

Adjusting directorial choices based on audience response (gauging an audience
response to make-up created and adjusting if required)

Vision coherence and emotional impact (clear understanding of the style,
theme or mood to portray with make-up and hair, which can align with the
client's expectations or event).

Technical execution and industry standards: quality of work, precision
applications, product knowledge, consistent results, hygiene and safety,
client expectations, professionalism, trend awareness, reputation

Audience engagement (e.g. tutorials and demos before and after
transformations, Q&A sessions, hashtags and trends, interactive

social media posts)

Sustainability in film, theatre and fashion (e.g. eco-friendly products,
cruelty-free make-up, vegan and organic products, refillable products,
recycled packaging, minimising product waste, correct disposal,

digital make-up application, remote consultations (to avoid unnecessary travel),
raising awareness of and education on sustainable practices, ethical sourcing
of products; recycling and reusing

Time management: working to deadlines, managing self and ensuring
high-quality work achieved in an industry-standard time, knowing timing
expectations, sticking to schedules of other departments, confidently
requesting additional time when required/appropriate (e.g. commercial
make-up 45 minutes)

Team working: collaborating and coordinating with team, resolving conflict,
adapting to changes and feedback, communicating, listening to others and
responding appropriately, problem-solving, sharing ideas, professional
etiquette, supporting and motivating others, remaining calm, reacting

and displaying positive body language.
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Professional practice

Awareness of contemporary professional practice in the subject and the behaviours
appropriate for employment in the sector.

Working with stakeholders and collaborators:

o Stakeholder types (e.g. self, client, funding, audiences, collaborators)

o Stakeholder relationships (e.g. contractual obligations, funding obligations,
directors)

o Stakeholder analysis (e.g. establishing and negotiating stakeholder objectives,
conflict resolution, effective communication with stakeholders):

o Industry expectations
o Publications
o Audiences

e Teams:

o Collaborative practice (e.g. roles and responsibilities)
o Collaborative workflows (e.g. studio, remote, outsourcing)
o Reflective practice (e.g. goals, individual, team).

Project planning processes:
e Process: conception, initiation, planning, execution, monitoring, reviewing, launch,
post-production

e Situation analysis and risk analysis (e.g. facilities, pandemic, injury,
political movement, reputational risk)

e Analysing resource requirements: physical resources, human resources
(duties and responsibilities)

e Monitoring and process reflection (e.g. project performance,
individual performance, group performance, goals)

e Contingency and impact (e.g. moveable dates, rescheduling, reputational risk).

Project management tools:
e Project management systems for MUAs (e.g. Google Workspace, ClientBAY,
HoneyBook, Fresha)

e Traditional tools: paper-based (e.g. notebooks, diagrams, face charts, sketches,
mood boards, schedules)

o Digital tools (e.g. digital face charts, spreadsheets, Microsoft Project).
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Career development:

e Continuing professional development:

Maintaining skills and knowledge currency

Developing new skills and knowledge

Critical appraisal (e.g. peer, self-appraisal, collecting feedback)
Training and professional certification

Career aspirations

Mapping own skills to specific job roles

e Professional networking:

o

o

O

Business/social networks (e.g. social media platforms, Linkedin, Yelp,
Facebook specific groups, recruitment websites)

Unions (e.g. Bectu (Broadcasting, Entertainment, Cinematograph and Theatre
Union), Make-Up Artists and Hair Stylists Guild (MAHSG), PMAA, ScreenSkills)

Networking organisations (e.g. British Academy of Film and Television
Arts (BAFTA), HMAA)

Showcases: digital portfolio, social media presence, industry events,
workshops, online communities, reviews, branding

Industry events (e.g. make-up events, International Make-up Artist Trade

Show IMATS), Salon International, London Fashion Week, The Prosthetics Event,

SFX Show)
Masterclasses
Meet-ups (e.g. skill-sharing workshops, collaborations, networking)

e Securing creative work in the hair and make-up industry:

Building a personal brand

Social media presence

Content creation (e.g. Insta reels, TikTok)

Letters of application and personal statements

CV types (e.g. creative CV)

Portfolio (e.g. work examples, website, social media)

Work shadowing or placement (e.g. theatre, TV production companies)
Online and offline press (e.g. social media, blogs, online beauty magazines,
magazines, awards)

Industry showcase events and competitions (e.g. Skills Competition Wales,
WorldSkills UK, Make-up Artist of the Year (The Creative Beauty Awards),
BBC's Glow Up, IMATS)

Exploitation risks (e.g. underpayment, unclear contracts, overworking,
manipulation or misrepresentation, misuse of work)

o Setting fees:

o

o

Make-up and hair artists’ rates
Exploitation awareness
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e Creative professional bodies and organisations:

o Membership: MUA freelance unions (e.g. Bectu, National Association of
Screen Make-up Artists and Hairdressers (NASMAH))

o Professional memberships with make-up brands (e.g. MAC Pro, NARS Pro,
lllamasqua Pro)

o Funding and grants

o Residencies/internship and work experience.

Legislation, regulation and taxation:

e Regulations (e.g. health and safety regulations)

e Taxation and insurance in the freelance industry (e.g. National Insurance,
health insurance, company/corporate tax, employment tax, income tax,
local/national tax)

e Data protection
e Equality rights
o Artificial intelligence (Al) rights and legislation.

Working as a freelance practitioner:

e Financial management and literacy for creative freelancers:

o Revenue streams

o Invoicing and payment terms

o Working with an accountant

o Effective budgeting (e.g. equipment costs, travel costs)
o Funding and grant sources

e Contracts
e Freelance make-up contracts and invoices:

o Company/studio contracts
o Agency contracts

e Project-based contracts

e Hourly/day rate contracts

e Exclusive contracts - restricted
o Key challenges:

o Wellbeing: physical and mental health

o Discrimination

o Accessibility

o Sustainability (e.g. carbon footprint)

o Lack of diversity in workforce

o Competition

o Exploitation (e.g. free work for exposure)

86 Pearson BTEC Level 4 Higher National Certificate and Level 5 Higher National Diploma in Make Up and Hair Artistry
Specification — Issue 1 —May 2025 © Pearson Education Limited 2025



o Outsourcing work to lower-wage employees
o Working practices (low pay, long hours)

o High price of technology

o Censorship.

Communication

The ability to share ideas and processes accurately and reliably with diverse audiences
and to recognise the appropriate forms of output to address different audiences.

Communication ethics:

e Codes of conduct: adhering to professional and ethical guidelines
e Cultural awareness: ensuring responsible and authentic representation

e Accessibility: with inclusivity in mind, considering diverse audience needs and
accessibility in storytelling

e Representation: balancing authentic storytelling with commercial and artistic
considerations

e Listening and responding to feedback: engaging constructively with input.

Applying communication techniques:

e Professional standards and formats

e Consideration of context: tailoring communication based on whether the audience
is a designer, artist, model, producer, funding body or crew member

e Communication channels and presentation opportunities
e Audience reactions: anticipating and responding to potential feedback
e Consistency and coherence

e Personal and client intentions: balancing artistic vision with production constraints
and audience expectations

e Intentions
e Purpose of work (e.g. function, concept, message, results)
e Constraints and limitations.

Engaging target markets and audiences:

o Differentiation from existing markets
e Reach (e.g. primary and secondary audiences)
e Supportive media (e.g. packaging, trailers)

o Consistency: maintaining a coherent visual and thematic style across projects,
pitches and professional communication.
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e Marketing:

o Publicity (e.g. online portfolios, social media presence, networking,
online classes, credits and an MUA)

o Press (e.g. make-up features in a magazine, blog or social media campaign,
marketing channels (e.g. email marketing, online reviews, make-up tutorials,
word of mouth, social media)

o Clients (e.g. behind the scenes photos (with client permission),
collaboration with beauty influencers or bloggers, special offers)

o Follow-up communications (e.g. building and maintaining relationships
with industry professionals, gaining feedback from clients, sharing photos
and content (with permission), adjusting looks based on feedback)

o Strategies (e.g. social media, flyers, paid advertising, exclusive offers,
subscriber content, client reviews or referrals, collaboration with local
businesses, blogging, newsletters, emails, trade shows, seeking future
employment).
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Communication with clients, collaborators and stakeholders:

e Pitches and presentations
e Consultation: seeking and integrating feedback

e Briefing: understanding and responding to client or producer requirements in

commissioned work
e Progress update and tracking (e.g. managing timelines)
e Feedback and guidance

e Negotiation and conflict resolution: handling creative disagreements,
contractual disputes and challenges professionally

e Platforms for collaboration

e Documents (e.g. proposals, plans, specifications, agendas, budgets, applications)

e Logistical communication (e.g. booking, schedules, quotes, equipment)
e Networks:

o Social networking

o Making contacts (e.g. attending workshops, sharing expertise, guidance)

o Opportunities for communication (e.g. guest speaking, podcasts,
demonstrations).

Communication for progression:

e Employers/academic progression: identifying further study, mentorship or
apprenticeship opportunities to refine skills

e Interview:

o Preparing for interview

o Interview skills

o Seeking feedback post-interview to refine approach

e Personal communication for progression:

o Personal identity

o Portfolio

o Print/business media: using business cards, press kits and promotional
brochures effectively

o Online presence: establishing and maintaining a professional website,
social media profiles and online portfolios

o Modes of distribution

o Maintenance (e.g. updates, blogging).
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13.0 Recommended Resources

Textbooks

Academy of Freelance Makeup (2013) Makeup is Art: Professional Techniques for
Creating Original Looks. London: Carlton Books Ltd.

Baker, P. (1993) Wigs and Make-up for Theatre, TV and Film. Abingdon: Routledge.

Baygan, L. (1994) Make-up for Theatre, Film and Television: A Step-by-step Photographic
Guide (Stage & Costume). London: A & C Black Publishers Ltd.

Broe, B. (1984) Theatrical Makeup. London: Pelham Books.

Bell, F. and Kristensen, S. (2016) Making It As A Makeup Artist: A Guide to Becoming
a Working Freelance Makeup Artist. London: Independently published.

Biddle-Perry, G. and Cheang, S. (2008) Hair: Styling Culture and Fashion. Oxford: Berg.

Coleman, P. (2005) Basics - A Beginner’s Guide to Special Effects.
Cambridge: Entertainment Technology Press.

Conway, J. (2004) Make-up Artistry for Professional Qualifications. London: Heinemann.

Corson, R. (2001) Fashions in Hair: The First Five Thousand Years. 8th Ed.
London: Peter Owen Publishers.

Corson, R. (2010) Fashions in Makeup: From Ancient to Modern Times. 3rd Ed.
London: Peter Owen Publishers.

Corson, R., Glavan, J. and Norcross, G. (2019) Stage Makeup. 11th Ed.
New York: Routledge.

Croll, J. (2014) Fashion That Changed the World. Munich: Prestel.

Davis, G. and Hall, M. (2017) The Makeup Artist Handbook: Techniques for Film, Television,
Photography, and Theatre. 3rd Ed. London: Routledge.

Debreceni, T. (2023) Special Makeup Effects for Stage and Screen: Making and Applying
Prosthetics. 4th Ed. New York: Routledge.

Delamar, P. (2015) The Complete Make Up Artist: Working in Film, Fashion, Television and
Theatre. 3rd Ed. Boston, MA: Cengage Learning EMEA.

Eldridge, L. (2015) Face Paint: The Story of Makeup. New York: Abrams Image.

Failes, I. (2015) Masters of FX: Behind the Scenes with Geniuses of Visual and Special
Effects. London: Ilex Press.

Fiell, C. (2013) Hairstyles: Ancient to Present. London: Goodman Books.

Hartzel, M. (2018) Employability Skills for Make-up Artists: Find Out How to Gain Work
as a Freelance Make-up Artist. Independently published.

Kehoe, V. (1995) The Technique of the Professional Make-up Artist. 3rd Ed.
Boston, MA: Focal Press.

Lowe, S. (2016) Hair (Object Lessons). London: Bloomsbury Academic.
Lowery, A. (2019) Historical Wig Styling: Ancient Egypt to the 1830s (The Focal Press
Costume Topics Series). 2nd Ed. New York: Routledge.
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Mulvey, K. and Richards, M. (2000) Decades of Beauty: The Changing Image of Women,
1890s to 1990s. London: Hamlyn.

Nguyen-Grealis, L. (2015) Art & Make-up. London: Laurence King.

Philippon, L. (2013) Hair: Fashion and Fantasy. London: Thames and Hudson Ltd.
Read, A.E. (2024) Training to Trainee. Self-published.

Rickitt, R. (2007) Special Effects: The History and Technique. London: Virgin Books.
Ruskai, M. and Lowery, A. (2015) Wig Making and Styling: A Complete Guide for Theatre
and Film. 2nd Ed. New York: Routledge.

Sutherland-Cohen, R. (2017) Introduction to Production: Creating Theatre Onstage,
Backstage, & Offstage. New York: Routledge.

Trasko, M. (1994) A History of Extraordinary Hair: Daring Do’s. Paris: Flammarion.
Wright, C. (2018) Crystal Wright's The Hair Makeup & Fashion Styling Career Guide:
The Insider’s Guide to a Successful Career in Print, Video, Film & TV. 7th Ed.
Washington: Motivational Media Productions LLC.

Young, L. and Sheppard, L. (2017) Timeless: A Century of Iconic Looks.

London: Mitchell Beazely.
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Webstes/online resources

Website link

Title

Information

www.beautybase.com

Beauty Base

‘Beauty trends by
decade: a journey
through the last 50
years'

(Blog)

comestepbackintime.wordpress.com

Come Step Back in
Time

‘Historical hair and
make-up’
(Article)

WWW.ipsy.com

IPSY

(Podcasts, blogs and
tutorials)

www.myvintage.uk

My Vintage

‘Makeup through the
decades’

(Blog)

www.statece.com/blog

StateCE Blog

‘How cosmetology
has changed over
the years’

(Article)

Www.vam.ac.uk

Victoria and Albert
Museum

‘Hairstyles and
cosmetics’

(Articles and blogs)

Interviews/video content

Interview/video link

Title

Information

www.youtube.com/watch?v=ph6BGBcYunk

American

Theatre Wing

‘Hair, wig &
makeup design’
(Masterclass)

www.youtube.com/watch?v=hGpAmorMOwk | BAFTA Guru ‘In focus: Hair
and make-up’
(Interviews)

www.youtube.com/watch?v=09L6l_W14Zs Billy Elliot The ‘Backstage with...

Musical Tony Roban, wigs
master’
(Interview)
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https://www.beautybase.com/
https://comestepbackintime.wordpress.com/
https://www.ipsy.com/
https://www.myvintage.uk/
http://www.statece.com/blog
https://www.vam.ac.uk/
http://www.youtube.com/watch?v=ph6BGBcYunk
http://www.youtube.com/watch?v=hGpAmorM0wk
http://www.youtube.com/watch?v=09L6I_W14Zs

www.youtube.com/watch?v=zPbr-1fVfll

British Vogue

‘Lisa Eldridge on
becoming
a make-up artist’

(Interview)

www.youtube.com/watch?v=2mAAmMBWSISA

Fast Company

‘How Pat
McGrath
revolutionized
the makeup
industry’

(Interview)

www.youtube.com/watch?v=QZjquhKnidg

IMATS New York

‘Journey with
Doctor Who
make-up artist
and effects
master

Neill Gorton'

(Interview)

www.youtube.com/watch?v=aW0O1g ZWBNS8

Royal Ballet and
Opera

‘Design challenge
- creating hair,
wigs and make-
up’

(Interview)

www.youtube.com/watch?v=5H7b_AWS8eas

Royal
Shakespeare
Company

‘Inside the wig
room’

(Video)

www.youtube.com/watch?v=ewoMuXWES8 |

Royal Television
Society

‘Prosthetics &
CGl: What's next
for TV effects?

(Discussion)

www.youtube.com/watch?v=yLrkMiGBUvO

Shondaland

‘A day in the life
of Bridgerton's

crowd makeup

artist’

(Interview)

www.youtube.com/watch?v=KmadW7gxThQ

WICKED The
Musical

‘WICKED hair and
makeup: wigs'
(Video)
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http://www.youtube.com/watch?v=zPbr-1fVflI
http://www.youtube.com/watch?v=ZmAAmBwSISA
http://www.youtube.com/watch?v=QZjquhKnidg
http://www.youtube.com/watch?v=aWO1g_ZWBN8
http://www.youtube.com/watch?v=5H7b_AW8eas
https://www.youtube.com/watch?v=ewoMuXWE8_I
https://www.youtube.com/watch?v=ewoMuXWE8_I
http://www.youtube.com/watch?v=yLrkMjGBUv0
http://www.youtube.com/watch?v=KmadW7qxThQ

Podcasts

Podcast link Title

podcasts.apple.com/gb/podcast/backstage- Backstage beauty with Mary
beauty-with-mary- Greenwell
greenwell/id1230372957?7i=1000489824751

podcasts.apple.com/gb/podcast/backstage- Backstage with Disney Theatrical
with-disney-theatrical/id1778509882

podcasts.apple.com/gb/podcast/backstage- Backstage with Meagan Concessio,
with-meagan-concessio-fashion- Fashion Stylist
stylist/id16946814697i=1000627448159

podcasts.apple.com/gb/podcast/beauty-full- | Beauty Full Lives
lives/id1435063600
podcasts.apple.com/gb/podcast/beautyme- Beauty Me with Charisse Kenion

with-charisse-kenion/id1466941875

podcasts.apple.com/gb/podcast/outspoken- | Outspoken Beauty
beauty/id1372850008

podcasts.apple.com/gb/podcast/respectfully/i | Respectfully
d1439914692

podcasts.apple.com/gb/podcast/the-beauty- | The Beauty Edit Podcast
edit-podcast/id1510477707
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https://podcasts.apple.com/gb/podcast/backstage-beauty-with-mary-greenwell/id1230372957?i=1000489824751
https://podcasts.apple.com/gb/podcast/backstage-beauty-with-mary-greenwell/id1230372957?i=1000489824751
https://podcasts.apple.com/gb/podcast/backstage-with-disney-theatrical/id1778509882
https://podcasts.apple.com/gb/podcast/backstage-with-disney-theatrical/id1778509882
https://podcasts.apple.com/gb/podcast/backstage-with-meagan-concessio-fashion-stylist/id1694681469?i=1000627448159
https://podcasts.apple.com/gb/podcast/backstage-with-meagan-concessio-fashion-stylist/id1694681469?i=1000627448159
https://podcasts.apple.com/gb/podcast/backstage-with-meagan-concessio-fashion-stylist/id1694681469?i=1000627448159
https://podcasts.apple.com/gb/podcast/beauty-full-lives/id1435063600
https://podcasts.apple.com/gb/podcast/beauty-full-lives/id1435063600
https://podcasts.apple.com/gb/podcast/beautyme-with-charisse-kenion/id1466941875
https://podcasts.apple.com/gb/podcast/beautyme-with-charisse-kenion/id1466941875
https://podcasts.apple.com/gb/podcast/outspoken-beauty/id1372850008
https://podcasts.apple.com/gb/podcast/outspoken-beauty/id1372850008
https://podcasts.apple.com/gb/podcast/respectfully/id1439914692
https://podcasts.apple.com/gb/podcast/respectfully/id1439914692
https://podcasts.apple.com/gb/podcast/the-beauty-edit-podcast/id1510477707
https://podcasts.apple.com/gb/podcast/the-beauty-edit-podcast/id1510477707
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