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Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education
Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early Years
Education
These qualifications replace the Pearson BTEC Level 5 Higher National Certificate
and BTEC Level 5 Higher National Diploma in Advanced Practice in Work with
Children and Families, in response to national changes, including the introduction of
the Early Years Educator (EYE) criteria. The assessed practice element in this
qualification is recognised as full and relevant by the National College for Teaching
and Leadership (NCTL), which means learners holding this qualification can count in
the staff : child Level 3 ratios in an early years care/education setting as outlined in
the Early Years Foundation Stage (EYFS) statutory framework.
Pearson developed the Pearson BTEC Level 4 HNC Diploma in Advanced Practice in
Early Years Education for first teaching from 1st January 2016. The Pearson BTEC
HND in Advanced Practice in Early Years Education was developed for first teaching
from 1st September 2016. These qualifications replace the Pearson BTEC Higher
National Diploma in Advanced Practice in Work with Children and Families.
In 2010, Pearson took the opportunity to revise the academic level and size of the
BTEC HNCs (Higher National Certificates). These are now at Level 4 and are a
minimum of 120 credits in size. They have been nested within the structures of the
Pearson BTEC HNDs (Higher National Diplomas).
Pearson BTEC HNDs are Level 5 qualifications and are a minimum of 240 credits in
size.
The qualifications are benchmarked to the Framework for Higher Education
Qualifications (FHEQ). The Pearson BTEC Level 4 HNC Diploma is aligned with Level
4 of the FHEQ; with the Pearson BTEC Level 5 HND Diploma aligned with Level 5.
This means that the HNC has the same level of demand as the first year of a
degree programme, with the HND having the same level of demand as the second
year of a degree programme. Progression from a Pearson BTEC Level 4 HNC or
Pearson BTEC Level 5 HND Diploma will normally be to qualifications at Level 6.
As a nested qualification, the Pearson BTEC Level 4 HNC Diploma is an embedded
component of the Pearson BTEC Level 5 HND Diploma. However, it can be taken as
a stand-alone qualification.
Learners may register first for a Pearson BTEC Level 4 HNC Diploma and be
awarded a grade for that qualification. They may then transfer to a Pearson BTEC
Level 5 HND Diploma and the qualification grade for this qualification will then be
calculated based on their overall performance. The grade for the Pearson BTEC
Level 5 HND Diploma will include units from the previously achieved Pearson BTEC
Level 4 HNC Diploma.
Equally learners may choose to register for the Pearson BTEC Level 5 HND
Diploma from the outset in which case only one qualification outcome will be
achieved. Learners who need to may transfer from this qualification to the Pearson
BTEC Level 4 HNC Diploma should they wish to achieve this qualification only.

BTEC Higher Nationals within the RQF, NQF
and FHEQ
RQF/NQF/
FHEQ level

8

Progression opportunities and examples of qualifications
within each level
PhD/DPhil
Professional doctorates (credit based), e.g. EdD
Master’s degrees

7

Postgraduate diplomas
Postgraduate Certificate in Education (PGCE)
Bachelor’s degrees, e.g. BA, BSc

6

Professional Graduate Certificate in Education
Graduate certificates and diplomas
BTEC HNDs

5

Foundation Degrees, e.g. FdA, FdSc
Diplomas of Higher Education (Dip HE)
BTEC HNCs

4

Certificates of Higher Education (Cert HE)
Level 4 National Vocational Qualifications (NVQs)
Pearson BTEC Level 3 Nationals

3

GCE Advanced Level
Level 3 NVQs
Advanced Diplomas
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Purpose of this specification
The purpose of a specification as defined by Ofqual is to set out:
●

the qualification’s objective

●

any other qualification that learners must have completed before taking the
qualification

●

any prior knowledge, skills or understanding that learners are required to have
before taking the qualification

●

units that learners must have completed before the qualification will be awarded
and any optional routes

●

any other requirements that learners must have satisfied before they will be
assessed or before the qualification will be awarded

●

the knowledge, skills and understanding that will be assessed as part of the
qualification (giving a clear indication of their coverage and depth)

●

the method of any assessment and any associated requirements relating to it

●

the criteria against which learners’ level of attainment will be measured (such as
assessment criteria)

●

any specimen materials

●

any specified levels of attainment.
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Qualification titles covered by this
specification
Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education
Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early Years
Education
These qualifications have been regulated under the Regulated Qualifications
Framework (RQF). The Qualification Numbers (QNs) for these qualifications are
listed below.
These qualification titles are as they will appear on learners’ certificates. Learners
need to be made aware of this when they are recruited by the centre and registered
with Pearson. Providing this happens, centres are able to describe the programme
of study leading to the award of the qualification in different ways to suit the
medium and the target audience.
The Quality Assurance Agency for Higher Education (QAA) has produced guidelines
for centres in preparing programme specifications (reference Guidelines for
preparing programme specifications: UK Quality Code for Higher Education, Part A
Chapter A3).

Qualification Numbers
The Regulated Qualifications Framework (RQF) code is known as a Qualification
Number (QN). Each unit within a qualification will also have an RQF unit code.
The RQF qualification and unit codes will appear on learners’ final certification
documentation.
The QN for the qualification in this publication is:
601/8222/2

Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early
Years Education

601/8811/X

Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early
Years Education

2
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Introduction
This specification contains the units and associated guidance for the Pearson BTEC
Level 4 HNC Diploma in Advanced Practice in Early Years Education and Pearson
BTEC Level 5 HND Diploma in Advanced Practice in Early Years Education.
Each unit sets out the required learning outcomes, assessment criteria and content,
and may also include advice regarding essential delivery and assessment
strategies.
This document also contains details of the teaching, learning, assessment and
quality assurance of these qualifications. It includes advice on our policies regarding
access to our qualifications, the design of programmes of study and delivery
modes.

Structure of the qualifications
Pearson BTEC Level 4 HNC Diploma
The Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education is a qualification with a minimum of 120 credits, of which 105 are
mandatory core.
All Pearson BTEC Level 4 HNC Diploma programmes must contain a minimum of 65
credits at Level 4. For this qualification, there are 70 mandatory core credits at
Level 4. This qualification includes 2 mandatory units totalling 35 credits in order to
meet industry requirements.

Pearson BTEC Level 5 HND Diploma
The Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early Years
Education is a qualification with a minimum of 240 credits of which 135 are
mandatory core.
The Pearson BTEC Level 5 HND Diploma programme must contain a minimum of
125 credits at Level 5 or above. This programme is designed to be taken normally
over two years and therefore it includes both Level 4 and Level 5 units. However,
the grading will reflect the terminal standard.
Total Qualification Time
For all regulated qualifications, Pearson specifies a total number of hours of study
that it is expected learners will be required to undertake in order to complete the
qualification, this is the Total Qualification Time (TQT). Within this, Pearson will also
identify the hours of Guided Learning (GL) that we expect a centre delivering the
qualification will need to provide.
Guided Learning means activities that directly involve tutors in teaching,
supervising and invigilating learners, such as lectures, tutorials and supervised
study. Other required learning will include private study, preparation for
assessment and undertaking assessment when not directly under supervision.
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The Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education is a qualification having:
●

Total Qualification Time: 1200 hours

●

Guided Learning: 480 hours.

The Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early Years
Education is a qualification having:
●

Total Qualification Time: 2400 hours

●

Guided Learning: 960 hours.

Each unit in the qualification has a credit value that is based on the proportion of
the qualification hours required to complete that unit. A 15-credit unit is expected
to take a total of 150 hours of study and a 20-credit unit 200 hours. Centres should
take note of these estimated hours in planning their programme but may use their
professional judgement to determine the provision of Guided Learning and study
time across the units.

4
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Work placement/Experience requirements
The Total Qualification Time for the Pearson BTEC Level 4 HNC Diploma in
Advanced Practice in Early Years Education includes a requirement of 600 hours’
work placement or experience in early years settings. The mandatory elements of
work placement/experience are as follows.
A minimum of three different settings is required.
A minimum of 100 hours in each of the following age ranges.
●

From birth to one year, 11 months.

●

From two years to four years, 11 months.

●

Five years to seven years, 11 months.

The Total Qualification Time for the Pearson BTEC Level 5 HND Diploma in
Advanced Practice in Early Years Education includes a requirement of 800 hours’
work placement or experience in early years settings. The mandatory elements of
work placement/experience are as follows.
A minimum of three different settings is required.
A minimum of 100 hours in each of the following age ranges.
●

From birth to one year, 11 months.

●

From two years to four years, 11 months.

●

Five years to seven years, 11 months.

Supervision and assessment requirements on placement
Learners are expected to be allocated a placement supervisor during their
placement in each setting who will monitor and contribute to the continuous
assessment of their progress; learners are also required to be assessed during their
practice on placement by a tutor/assessor from the centre delivering the
qualification. Further details of the placement supervision and assessment
requirements are provided in the Practical and Reflective Evidence Portfolio (PREP)
that accompanies this specification.
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Rules of combination for BTEC Level 4
and 5 Higher National qualifications
The rules of combination specify the:
●

total credit value of the qualification

●

minimum credit to be achieved at the level of the qualification

●

mandatory core unit credit

●

specialist unit credit.

When combining units for a BTEC Higher National qualification it is the centre’s
responsibility to ensure that the following rules of combination are adhered to.
Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education
1

Qualification credit value: a minimum of 120 credits. (A maximum of 55 credits
may be at Level 5.)

2

Minimum credit to be achieved at the level of the qualification (Level 4):
65 credits. This qualification carries 70 mandatory credits at Level 4.

3

Mandatory core unit credit: 105 credits.

4

Specialist unit credit: 15 credits.

Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early Years
Education
1

Qualification credit value: a minimum of 240 credits

2

Minimum credit to be achieved at the level of the qualification (Level 5): 125
credits.

3

Mandatory core unit credit: 135 credits.

4

Group A specialist unit credit: 15 credits

5

Group B Specialist unit credit: 90 credits.

6

The requirements of the HNC have to be met.

6
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Structure of the Pearson BTEC Level 4 HNC Diploma in
Advanced Practice in Early Years Education
Unit
number

Mandatory core units – all SIX units must be
taken

Unit
level

Unit
credit

1

Professional Development Through Reflective
Practice

4

20

2

Communication, Values and Leadership for
Advanced Early Years Practitioners

5

20

3

Theories of Development and Progress – Birth to
Seven Years, 11 Months

4

20

4

Early Years Curriculum, Play and Learning

4

15

8

Safeguarding, Children’s Welfare and Child
Protection

5

15

9

Creating Safe Environments in Early Years Settings

4

15

Specialist units – choose one unit – 15 credits
5

The Whole Child Approach in Early Years Practice

4

15

6

Developing Research Skills for Early Years Practice

5

15

7

Issues Affecting Children’s Behaviour

4

15

11

Fundamentals of Early Years Longitudinal Study

5

15

12

Health Promotion for Advanced Early Years
Practitioners

4

15

15

Promoting an Understanding of the World in the
Early Years

4

15

This qualification requires at least 600 hours of work experience and a Practical and
Reflective Evidence Portfolio (PREP), including reflective accounts, to be completed.
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Structure of the Pearson BTEC Level 5 HND Diploma in
Advanced Practice in Early Years Education
Unit
number

Mandatory core units – all EIGHT units must be
taken

Unit
level

Unit
credit

1

Professional Development Through Reflective Practice

4

20

2

Communication, Values and Leadership for Advanced
Early Years Practitioners

5

20

3

Theories of Development and Progress – Birth to Seven
Years, 11 Months

4

20

4

Early Years Curriculum, Play and Learning

4

15

7

Issues Affecting Children’s Behaviour

4

15

8

Safeguarding, Children’s Welfare and Child Protection

5

15

9

Creating Safe Environments in Early Years Settings

4

15

10

Supporting Quality Improvement in Early Years Settings

5

15

Group A Specialist units – ONE of these units
MUST be taken – 15 credits
6

Developing Research Skills for Early Years Practice

5

15

11

Fundamentals of Early Years Longitudinal Study

5

15

Group B Specialist units - 90 credits. Learners take
six units of which 4 must be at Level 5
5

The Whole Child Approach in Early Years Practice

4

15

12

Health Promotion for Advanced Early Years Practitioners

4

15

13

Promoting Progress in Language, Literacy and
Mathematics in the Early Years

5

15

14

Promoting Creative Expression in the Early Years

5

15

15

Promoting an Understanding of the World in the Early
Years

4

15

16

Contemporary Issues in Child Health

5

15

17

Pedagogic Issues for the Early Years

5

15

18

Effective Leadership in Advanced Early Years Practice

5

15

19

Diversity, Difference and Inclusion in Early Years
Settings

5

15

20

Managing the Early Years Curriculum

5

15

21

Working with Families

5

15

This qualification requires at least 800 hours of work experience and a Practical and
Reflective Evidence Portfolio (PREP), including reflective accounts, to be completed.
(Teaching, Learning and Assessment Section in this specification)
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UNIT 1: PROFESSIONAL DEVELOPMENT THROUGH REFLECTIVE PRACTICE

Unit 1:

Professional
Development Through
Reflective Practice

Unit Reference Number: F/507/9639
Level:

4

Credit value:

20

Guided Learning:

80

Aim
The aim of this unit is to develop learners’ understanding and skills regarding
effective and reflective early years practice, it also supports the progress of learners
own personal and professional development.

Unit abstract
In the 1980s, Donald Schön defined reflective practice as, ‘the capacity to reflect on
action so as to engage in a process of continuous learning’. Over 30 years later,
reflective practice remains a valuable tool to improve the professional practice of
early years practitioners and enhance the quality of provision for the children they
are working with.
In this unit, learners will analyse the effectiveness of different models of reflective
practice in maintaining professional standards. They will consider how they can use
reflective practice principles to help them make informed and balanced decisions for
the children they work with. Learners will keep a reflective practice log throughout
their work experience. This will allow them to assess how what they provide for
children promotes children’s learning and development and to reflect on how
effective that provision is. They will develop the ability to look objectively at their
own actions or take into account the experience or consequences of actions to
improve their practice.
Being an effective reflective practitioner can give learners an insight into the
personal knowledge, skills and competences that they are confident in using. It can
identify new areas of learning or areas that require further development. Early
years practitioners need to analyse their professional knowledge and experience in
order to promote their personal and professional development. In this unit, learners
will develop an achievable, yet challenging, professional development plan,
implement aspects of the plan and assess its effectiveness.
To achieve this unit, learners are required to provide supporting evidence from their
work experience. Learners will develop and demonstrate the practical competences
required of the professional early years worker by gathering evidence for their
Practical and Reflective Evidence Portfolio (PREP).
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UNIT 1: PROFESSIONAL DEVELOPMENT THROUGH REFLECTIVE PRACTICE

Learning outcomes
On successful completion of this unit a learner will:
1

Understand how early years practitioners can use different models of
reflective practice to enhance professional practice standards

2

Understand the importance of professional development for early years
practitioners

3

Be able to use the Practical and Reflective Evidence Portfolio to demonstrate
professional competence and to reflect and improve on own practice.

12
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UNIT 1: PROFESSIONAL DEVELOPMENT THROUGH REFLECTIVE PRACTICE

Unit content
1

Understand how early years practitioners can use different models of
reflective practice to enhance professional practice standards
Reflective practice models: theoretical models of reflective practice Kolb 1975;
Argyris and Schön 1978; Gibbs 1988; Johns 1995; Brookfield 1998; Rolfe 2001;
Gänshirt 2007
Enhancing professional practice: enhanced breadth and depth of professional
knowledge and skills; identification of personal and professional strengths and
areas to improve; identification of educational needs; acquisition of new
knowledge and skills; further understanding of own beliefs, attitudes and
values; encouragement of self-motivation and self-directed learning; source of
feedback; improvements in personal and practitioner confidence and
self-esteem
Benefits and limitations of reflective practice: development and improvement of
practice skills; creative problem-solving skills; resolve gaps in knowledge or
understanding; impact of prior knowledge and experience on effectiveness of
reflective practice; being unsure of what to reflect on; time-consuming;
discomfort with challenging and evaluating own practice; may not be sufficient
to solve all practitioner challenges

2

Understand the importance of professional development for early years
practitioners
Professional development: skills and attributes of the early years practitioner;
professionalism and professional status for early years practitioners; ways to
manage own learning; preparation for progression within career; increasing
knowledge, skills and competence of the early years sector; gaining
multi-agency knowledge
Professional development principles: concept of continuous process and lifelong
learning; individual responsibility for managing own professional development;
individuals deciding own learning needs and how to fulfil them; learning targets
should be clear and reflect the needs of the employer and customer as well as
own individual goals; learning is most effective when integrated into day-to-day
work; working effectively as part of a multidisciplinary team
Benefits of professional development: e.g. maintain high level of expertise;
keep professional knowledge and skills up to date; opportunity to challenge own
practice in the light of research and new approaches; build confidence and
credibility; manage change more effectively; increase opportunities for
progression; more productive and effective; being able to contribute to the
ethos and values of early years settings as part of a multidisciplinary team
Potential barriers: time; cost; resources; own and employer attitudes;
accessibility; stressful environment encourages focus to be on short-term rather
than long-term goals
Ways to overcome barriers: exchange of information with colleagues in the
multidisciplinary team; coaching; mentoring; online materials and courses;
membership of early education organisations
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UNIT 1: PROFESSIONAL DEVELOPMENT THROUGH REFLECTIVE PRACTICE

3

Be able to use the Practical and Reflective Evidence Portfolio to
demonstrate professional competence and the ability to reflect and
improve on own practice
Early years settings: children aged birth to seven years, 11 months; diverse
needs; settings can include, e.g. day nurseries, private or maintained nursery
schools, primary schools, childminders and children’s centres, specialist schools
or nursery settings for children with special needs
The Practical and Reflective Evidence Portfolio (PREP): content and structure of
the PREP; how to complete the PREP; different sources of evidence, e.g. units,
written, oral, visual and electronic records of practice, reports, plans,
statements, diaries, witness statements, tutor/supervisor observations; how to
provide and cross-reference evidence; using the reflective practice logs in the
PREP; professionals involved in the completion of the PREP – own role, role of
supervisor, role of tutor; help from colleagues and other professionals; using
practice evidence to inform reflective evaluations
Professional competence practice themes 1:
•

using strategies to monitor, support and promote children’s learning and
using strategies to monitor, support and promote children’s learning and
development

•

demonstrating the ability to participate in positive interactions with children
to improve their outcomes

•

demonstrating the ability to evaluate own strategies used to promote
children’s health, safety and welfare

•

evaluating the effectiveness of own partnership work with parents and
primary caregivers, colleagues, managers and the wider professional team

Reflecting on and improving own practice: personal development planning –
vision; setting achievable and challenging objectives based on reflective
practice; actions and timescales; using written and spoken English appropriately
when communicating with others; demonstrating the importance of continuing
professional development (CPD) as an early years practitioner; using different
sources to inform skills and values audit, including reflective practice logs and
feedback from colleagues; using personal development strategies to enhance
personal and professional skills; learning and development opportunities,
including benefits of working as part of a multidisciplinary team; taking an
holistic approach to evaluating professional practice
Evaluation of the personal development plan: evidence of implementation of all
or part of personal development plan, e.g. witness statements, certificates of
attendance, online learning, evaluation forms following learning and
development sessions, appraisal outcomes, summary of key messages from
research reports; updating and changing personal development plan in light of
evaluation and changing situations; centre assessor records

1

Refer to ‘Delivery’ in the Guidance section
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UNIT 1: PROFESSIONAL DEVELOPMENT THROUGH REFLECTIVE PRACTICE

Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand how early
years practitioners can
use different models of
reflective practice to
enhance professional
practice standards

1.1

Compare theoretical models used to reflect on
professional practice

1.2

Analyse how reflective practice enhances
professional practice standards

LO2 Understand the
importance of
professional
development for early
years practitioners

2.1

Explain the principles of professional
development in relation to the skills and
attributes of the advanced early years
practitioner

2.2

Analyse benefits of professional development
in maintaining and improving practice

2.3

Assess ways to overcome potential barriers to
professional development in early years
settings

3.1

Produce a personal development plan with
achievable and challenging objectives linked to
expected outcomes of reflective practice

3.2

Use the Practical and Reflective Evidence
Portfolio to demonstrate professional
effectiveness through reflective practice

3.3

Use outcomes from the Practical and Reflective
Evidence Portfolio to manage own continuing
personal and professional development

3.4

Evaluate the effectiveness of the personal
development plan in enhancing professional
practice

LO3 Be able to use the
Practical and Reflective
Evidence Portfolio to
demonstrate
professional
competence and the
ability to reflect and
improve on own
practice
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UNIT 1: PROFESSIONAL DEVELOPMENT THROUGH REFLECTIVE PRACTICE

Guidance
Links
This unit links with, and underpins, all of the units in this qualification in particular:
●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 9: Creating Safe Environments in Early Years Settings

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 18: Effective Leadership in Advanced Early Years Practice

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Delivery
The teaching of the practice requirements for Learning Outcome 3 are not expected
to occur in the delivery of this unit. Learners will gain the knowledge and
understanding for the practice requirements when studying other units in the
qualification. Case study material is essential and can be provided by the tutor or
based on learners’ work situations.

Assessment
The Practical and Reflective Evidence Portfolio (PREP) is an essential feature of the
assessment of this unit. To achieve Learning Outcome 3, learners must submit their
PREP with appropriate evidence that is sufficient, valid and authentic in order to
demonstrate their competence in each of the areas listed.
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will present evidence based
substantially on their work in early years.
Assessment of professional development (Learning Outcome 4) is expected to be
continuous, with a summative assessment of the effectiveness of learners’ planning
and management of their practice and reflections at the end of the course.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in
the PREP that accompanies this specification.
16
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UNIT 2: COMMUNICATION, VALUES AND LEADERSHIP FOR ADVANCED EARLY YEARS PRACTITIONERS

Unit 2:

Communication, Values
and Leadership for
Advanced Early Years
Practitioners

Unit Reference Number: T/507/9640
Level:

5

Credit value:

20

Guided Learning:

80

Aim
The aim of this unit is to support learners in developing and demonstrating
advanced early years practitioner communication, values and leadership skills in a
range of situations in early years settings.

Unit abstract
Learners will understand the importance of communication and early years
principles and values, and will demonstrate the ability to communicate in a wide
range of contexts and situations involving children and adults in early years
settings. They will actively promote early years principles and values, as well as
demonstrate advanced leadership skills. Learners will participate in class
discussions on practice experiences and will explore communication techniques,
current issues around communication in early years settings, professionalism and
concepts of leadership.
Learners will be assessed against both early years educator criteria, as mapped to
this unit in Annexe B, and the advanced practitioner criteria and content in this
unit.
A minimum of three observations of practice skills by a qualified assessor are
required, spaced throughout the programme. Learners will take a lead role in at
least two team activities in early years settings. Other practice experience
undertaken previously, or in addition, could assist learners’ development of the
advanced practice competences expected for this unit. This unit enables learners to
contribute evidence for Unit 1 and their Practical and Reflective Evidence Portfolio.
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UNIT 2: COMMUNICATION, VALUES AND LEADERSHIP FOR ADVANCED EARLY YEARS PRACTITIONERS

Learning outcomes
On successful completion of this unit a learner will:
1

Be able to use advanced written, oral, interpersonal and visual communication
skills to resolve challenges encountered in advanced practitioner work in early
years settings

2

Understand how advanced professional practice in an early years setting is
underpinned by early years principles and values

3

Be able to promote the embedding of early years principles and values in an
early years setting

4

Be able to apply advanced leadership skills appropriately to teamwork in early
years settings.
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Unit content
1

Be able to use advanced written, oral, interpersonal and visual
communication skills to resolve challenges encountered in advanced
practitioner work in early years settings
Role of communication: formal, informal; record keeping and tracking;
conveying and receiving information to and from children, parents and/or
caregivers, colleagues and external agencies; supporting children’s group
learning and development; modelling and promoting positive behaviours in
children and other adults in an early years setting; supporting children’s speech,
language and communication development; preparing children for transitions;
conveying policy; enhancing practice
Written: compliance with legislative requirements; accurate reading and written
literacy in English; paper-based; digital, e.g. email, texting, web content;
appropriate use of medium selected; formal documents – records tracking
children’s development, reports to parents, others, e.g. drafting policies and
procedures, correspondence
Oral: speech and language appropriate for audience, purpose and context; good
standards of spoken English; clear diction; group and one-to-one interactions
Interpersonal: group and one-to-one interactions; active listening; use of and
interpretation of body language; non-verbal cues; demonstrating empathy,
establishing trust; appropriate assertiveness; respecting privacy and
confidentiality; modelling desired behaviours
Visual: formatting of text in written communication; use of images and objects
in communication and for promoting children’s learning and development,
e.g. symbols, objects of reference, wall and table displays, layout of space;
promotional material, e.g. notices, posters, leaflets
Challenges encountered: behaviour interventions; team leadership; discussing
children’s progress with key professionals and parents and/or caregivers; other
challenges, e.g. introducing curriculum change or innovation, planning learning
and development interventions, introducing policy change, planning a specific
early years event, working with advocates and/or interpreters

2

Understand how advanced professional practice in an early years
setting is underpinned by early years principles and values
Principles: paramountcy of the welfare of the child; holistic nature of a child’s
learning and development; working in partnership with parents and/or
caregivers, families, other professionals and external agencies; play as a
primary vehicle of children’s learning and development; early years practice
underpinned by relevant national legislation, including that of home country in
which practising; concept of continuous improvement of provision and practice
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Values: listening to children; continuously seeking ways to improve outcomes
for each child; respecting parents and families as first educators; respect for
differences in culture and families; promoting equality, inclusion and
anti-discriminatory practice, including bullying across all protected
characteristics within the Equality Act 2010; promotion of Fundamental British
Values; recognising individual choices and preferences; professional standards
of National College for Teaching and Leadership (NCTL)
Legislation and policy: awareness of current legislative frameworks as they
apply to children and early years settings – legislation, regulations and codes of
practice relating to children, schools, childcare; Equality Act 2010; current
requirements of relevant regulator, e.g. Ofsted, Estyn or ETI; safety; security;
confidentiality of information; prevention and control of infection
3

Be able to promote the embedding of early years principles and values
in an early years setting
Model desired behaviours: in communicating with children and adults; attention
to children’s safeguarding and safety; active promotion of anti-discriminatory
practice; promotion of Fundamental British Values; using evidence of each
child’s learning and development to plan their next steps and shape their
development
Work with children: taking the ‘unique child’ approach; monitoring learning and
development and the progress of each child based on accurate assessments;
initiate plans for next steps and shaping learning opportunities; leading
initiatives that promote the welfare of children; taking initiative in supporting
children with special educational needs or disability; advocacy
Working with parents/caregivers: promoting understanding and value of their
contribution to the child’s health, wellbeing, learning and development;
encouraging parents/caregivers to take an active role in their child’s play,
learning and development; facilitating sources of support for parents and/or
caregivers to enhance their child’s health, wellbeing, learning and development
Development of staff: in own early years workplace; contributing to initiatives to
enhance the practice of others in embedding early years principles and practice;
role of whistleblowing where early years values and principles are compromised

4

Be able to apply advanced leadership skills appropriately to teamwork
in early years settings
Concepts of leadership: leadership style; models of leadership; differences
between leadership and management; multiple intelligences in leadership;
responsibility and accountability; role of teamwork
Team building: in early years contexts; team formation, e.g. Tuckman; team
roles, e.g. Belbin; team functioning, e.g. Adair
Decision making: identification of the issue to be decided; evidence based;
sufficiency and relevance of evidence to inform decision; analysis and evaluation
of the evidence and making judgements; agreeing conclusions
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Addressing conflict situations: facilitating openness; maintaining appropriate
privacy and confidentiality; appropriate use of assertiveness; conflict resolution
strategies, e.g. calming techniques, negotiation and compromise, ‘time-out’
Strategies for developing others: challenging inappropriate practice; role of
training, mentorship, coaching, counselling and supervision
Advanced leadership skills: lead roles in a team for different complex but
routine activities in an early years setting, e.g. introducing curriculum change or
innovation, planning learning and development interventions to address special
educational needs and disabilities (SEND), developing policy and procedures,
planning a specific early years event, working with advocates or interpreters,
contributing to planning and delivery of staff development activity in an early
years setting
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Be able to use
advanced written, oral,
interpersonal and
visual communication
skills in resolving
challenges encountered
in advanced
practitioner work in
early years settings

1.1

Discuss the role of communication in an early
years setting

1.2

Reflect on practice evidence of how own use of
written, oral, interpersonal and visual
communication skills has contributed to
improved outcomes for children

1.3

Evaluate the effectiveness of own
communication skills in resolving challenges
encountered in an early years setting

2.1

Examine the principles and values that
underpin professional practice in early years
settings

2.2

Analyse how early years principles and values
contribute to the learning and development of
young children

2.3

Analyse ways in which application of early
years principles and values enables the
circumstances of individual children and their
families to be taken into account when
planning provision in a specific early years
setting

2.4

Evaluate the effectiveness of strategies for
promoting early years principles and values in
early years settings

3.1

Provide practice evidence of own role in
promoting the embedding of early years
principles and values with children,
parents/caregivers, colleagues and other
professionals

3.2

Reflect on the effectiveness of own skills in
modelling early years principles and values in
an early years setting, supported by evidence
and examples from own practice

3.3

Analyse the effectiveness of own skills in
working with others to ensure early years
principles and values are applied to all aspects
of provision in a specific early years setting

LO2 Understand how
advanced professional
practice in an early
years setting is
underpinned by early
years principles and
values

LO3 Be able to promote the
embedding of early
years principles and
values in an early
years setting

22

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

UNIT 2: COMMUNICATION, VALUES AND LEADERSHIP FOR ADVANCED EARLY YEARS PRACTITIONERS

Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO4 Be able to apply
advanced leadership
skills appropriately to
teamwork in early
years settings

4.1

Analyse leadership practices observed in early
years settings, using concepts of leadership
and theories of team development

4.2

Critically analyse own skills in providing
advanced leadership in early years settings,
using examples and evidence from own
practice

4.3

Justify how recommendations made to
enhance own leadership skills and wider
leadership in an early years setting might
enhance outcomes for the children in that
setting

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

23

UNIT 2: COMMUNICATION, VALUES AND LEADERSHIP FOR ADVANCED EARLY YEARS PRACTITIONERS

Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 6: Developing Research Skills for Early Years Practice

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 18: Effective Leadership in Advanced Early Years Practice

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Learners must provide a log showing a minimum of 200 concurrent hours’ practice
experience of working in early years settings. Learners should include examples
drawn from their own experiences or observed experiences of leadership and
teamwork in their written work as relevant for this unit, but should ensure that the
identity of individuals and early years organisations used are anonymous.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to deliver and assess the content up to Level 5, as well as the Level 3 and
Level 4 skills embedded in this unit.

Assessment
Learners should be observed in practice on a minimum of three occasions, spaced
throughout the length of the HNC programme, and receive formative feedback
regarding the development of their skills as required for this unit. Learners must
competently demonstrate advanced practice by the end of this unit. Learners must
be given time to develop their workplace experience, knowledge and understanding
of early years practice and settings before summative assessment of this unit. They
will be expected to present direct evidence of their practice skills, including
assessor observations and/or specific expert witness testimony, in addition to
written assignment evidence. Practice evidence stored in the Practical and
Reflective Evidence Portfolio (PREP) should be explicitly referenced to the
Unit 2 assessment requirements.
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Employer engagement and vocational contexts
Centres should ensure that early years placement providers are fully aware of the
assessment requirements of this unit and provide guidance regarding how learners
may gain appropriate experience within the workplace to achieve them. A timeline
or outline schedule for developing the practice skills towards meeting the
assessment requirements and deadlines could also be helpful to support learners’
workplace learning needs.
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Unit 3:

Theories of
Development and
Progress – Birth to
Seven Years, 11 Months

Unit Reference Number: A/507/9641
Level:

4

Credit value:

20

Guided Learning:

80

Aim
The aim of this unit is for learners to develop an understanding of the theories
underpinning children’s development and progress from birth to seven years,
11 months, and their impact on the practical skills required in advanced practice.

Unit abstract
This unit will allow learners to develop a richer understanding of the theoretical
assumptions that underpin the practice of all those working with children aged from
birth to seven years, 11 months. Learners will explore how theories have been used
to inform children’s growth and learning across the different domains of
development. Learners will consider the effectiveness of theory in informing a
child’s ongoing development, through the analysis of theory and an understanding
of patterns of typical and atypical development.
The role of observation is essential in supporting the advanced practitioner to
identify a child’s next steps and learners will develop skills to evaluate the
effectiveness of different methods, and use appropriate strategies to support
children’s progress and development.
To achieve this unit, learners are required to provide supporting evidence from their
work experience. This unit may enable learners to contribute evidence for their
Practical and Reflective Evidence Portfolio.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand key theories of physical, social and emotional development and
their impact on practice

2

Understand key theories of cognitive, sensory and language development and
their impact on practice

3

Be able to effectively use and review different methods of observing and
assessing children’s development and progress

4

Be able to use the observation, assessment and planning cycle to promote
children’s development and progress.
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Unit content
1

Understand key theories of physical, social and emotional development
and their impact on practice
Principles and patterns of physical, social and emotional development: principles
of development – key ideas proposed by Baltes’ seven principles; Siegler;
Freud; Erikson; Rutter on arguments for continuity and discontinuity, stability
and change, maturation and learning (nature/nurture); expected patterns of
physical, social and emotional normative development from birth to seven
years, 11 months
Sequences of physical development (gross and fine motor skills): acquisition of
physical skills; gaining control; risk-taking; first few months of life, measuring
growth, e.g. head circumference, weight, height, use of centile charts, child
health screening; developmental assessment, including nomothetic and
idiographic approaches
Social development: key theories – Bronfenbrenner, Bandura and Harris,
Hartup; key concepts – developing positive relationships/friendships, role of
attachment in building positive relationships, group socialisation theory, social
learning theory, peer interaction, factors influencing peer acceptance,
e.g. popularity, status, gender, maintaining functioning of friendships, theory of
mind, sense of self and others
Emotional development: key theories – Bowlby, Ainsworth and Main, Kohlberg,
Eisenberg, Baron Cohen; key concepts – significance of bonding and
attachment, separation and loss, self-awareness, recognition and acceptance,
emotional comfort, attachment styles, identity, self-identity,
self-esteem/confidence, emotional intelligence/scripts/regulation, goodness of
fit, theory of mind, moral development and reasoning, guilt, shame and
embarrassment, building resilience and risk-taking
Analysis of the factors influencing physical, social and emotional development:
environmental factors – family and societal systems (regulations, legislation,
lifestyle choices, class, family demographics, parenting styles), medication,
substance abuse, transitions and significant life events, beliefs and attitudes,
diversity, equality and inclusion; biological factors – genetic influences, preexisting medical conditions, prenatal/premature birth, illness, diet/nutrition;
gestational factors, including effects of medication, substance abuse, growth
delay; psychopathological development, e.g. autistic spectrum, specific learning
difficulties, gifted and talented
Impact of theory on practice: the ways that theories have been applied to
inform early years curriculum and practice; the impact of atypical development,
including gifted and talented identification on children’s progress; the impact of
one domain of development on other domains of development; considering
physical, social and emotional development and factors that affect this when
taking a holistic approach in early years practice
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2

Understand key theories of cognitive, sensory and language
development and their impact on practice
Cognitive development: key theories – Piaget, Vygotsky, Bruner, Gardner;
key concepts – four stages of cognitive development, sociocultural approaches,
schematic development, multiple intelligences, problem solving, sustained
shared thinking, creativity, imagination, exploration, experimentation and
discovery, competence, play and risk taking
Neurological and sensory development: neurological – role of memory, memory
processes, metacognition, information processing, development of neural
networks and pathways; sensory – development of the senses, preferences
(see, hear and taste), multisensory approaches for learning and development,
impairment of vision and hearing
Language development: key theories – Chomsky, Skinner, Bruner, Pinker,
Schaffer; key concepts – language acquisition (innate versus learned), sequence
of language development, modes of representation, listening, understanding
and responding, non-verbal forms of communication, representing thoughts and
ideas
Analysis of the factors influencing cognitive, neurological and sensory
development: environmental factors – family and societal systems,
e.g. regulation, legislation, lifestyle choices, class, family demographics,
parenting styles, medication, substance abuse, transitions and significant life
events, beliefs and attitudes, diversity, equality and inclusion; biological factors
– genetic influences, pre-existing medical conditions, prenatal/premature birth,
illness, diet/nutrition, gestational factors including effects of medication,
substance abuse, growth delay; psychopathological development, e.g. autistic
spectrum, specific learning difficulties, gifted and talented
Impact of theory on practice: the ways that theories have been applied to
inform early years curriculum and practice; the impact of atypical development
including gifted and talented identification on children’s progress; the impact of
one domain of development on other domains of development; considering
cognitive, sensory and language development and the factors that affect this in
taking a holistic approach to child development
Impact on supporting children’s learning: key concepts of literacy development
– understanding simple sentences, drawing/writing skills, reading skills, use of
systematic synthetic phonics; key concepts of numeracy development – basic
mathematical concepts and language, e.g. number, order, conservation, size,
logic, weight, capacity, position, distance, time, development of problem-solving
skills through selecting information, constructing hypotheses, questioning and
making decisions
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3

Be able to effectively use and review different methods of observing
and assessing children’s development and progress
Methods of observation: selecting appropriate methods of observation –
participant observations, sociograms, event samples, checklists, time samples,
written narratives/running records, snapshot, target child, digital recordings
Factors influencing observations: environment; reliability and validity; effects of
observation on children; confidentiality; data protection; barriers to effective
observation
Plan observations to promote and support: children’s holistic development;
areas of early years curriculum, diversity, equality and inclusion reflecting
cultural differences and family circumstances; equality of opportunity and
anti-discriminatory practice; children’s problem-solving skills; children’s
sustained shared thinking
Assessment: formative and summative assessment; format; structure; purpose;
accuracy, key assessment milestones, including progress check at age two and
assessment at the end of the Early Years Foundation Stage (EYFS); link to
planning

4

Be able to use the observation, assessment and planning cycle to
promote children’s development and progress
The observation, assessment and planning cycle: purpose and use in practice;
link to EYFS outcomes; EYFS prime area – communication and language,
physical development, personal, social and emotional development; EYFS
specific areas – literacy, mathematics, understanding the world, expressive arts
and design
Carry out accurate observations and assessments to promote and support:
areas of early years curriculum; children’s holistic development; diversity,
equality and inclusion reflecting cultural differences and family circumstances;
equality of opportunity and anti-discriminatory practice; children’s
problem-solving skills; children’s sustained shared thinking
Evaluate effectiveness: of theory informing observations and practice; children’s
holistic development; next steps; meeting individual and diverse needs to
include atypical development; conducting meaningful assessments; appropriate
and developmental forward planning
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand key
theories of physical,
social and emotional
development and their
impact on practice

1.1

Discuss the relevance of theories of physical,
social and emotional development in terms of
how they inform practice

1.2

Analyse the extent to which children’s
physical, social and emotional development
impacts their holistic learning and progress

1.3

Reflect on the importance of taking into
account the factors that affect children’s
physical, social and emotional development in
supporting children’s holistic learning and
progress

2.1

Discuss the relevance of theories of cognitive,
sensory and language development in terms of
how they inform practice

2.2

Analyse the extent to which children’s
cognitive, sensory and language development
impacts their holistic learning and progress

2.3

Reflect on the importance of taking into
account the factors that affect children’s
cognitive, sensory and language development
in supporting children’s holistic learning and
progress

3.1

Investigate different methods of observation
and assessment to support children’s
development and progress

3.2

Evaluate records of different methods of
observation and assessment in an early years
setting in terms of how they support children’s
holistic development and progress

3.3

Plan observations and assessments using
different methods to support children’s
development and progress

3.4

Review the factors influencing own choices of
methods when planning observations and
assessments

LO2 Understand key
theories of cognitive,
sensory and language
development and their
impact on practice

LO3 Be able to effectively
use and review
different methods of
observing and
assessing children’s
development and
progress
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Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO4 Be able to use the
observation,
assessment and
planning cycle to
promote children’s
development and
progress

4.1

Implement observations and assessments that
develop opportunities to support children’s
holistic development and progress

4.2

Reflect on the usefulness of theory in
producing appropriate developmental
observations and assessments of children in
early years settings

4.3

Analyse the effectiveness of own observations
and assessments in supporting and promoting
children’s development and progress

4.4

Produce plans for activities to further support
and promote children’s development or
progress based on reflections on own
observational findings
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Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 6: Developing Research Skills for Early Years Practice

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 15: Promoting an Understanding of the World in the Early Years

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Case study material is essential to consolidate knowledge and understanding of
theories and concepts in this unit. These can be provided by the tutor or based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to be able to deliver this unit. Having knowledge and skills in human
development from a psychological perspective is also useful in unit delivery.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work, including carrying out observations of
children’s development. Learners should be provided with the opportunity to
conduct observations of children of different age ranges and ability levels. Evidence
against practice-based criteria should be collated in the Practical and Reflective
Evidence Portfolio (PREP).

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in
the PREP that accompanies this specification.
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Unit 4:

Early Years Curriculum,
Play and Learning

Unit Reference Number: F/507/9642
Level:

4

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is to provide learners with an understanding of the theories and
approaches to play for delivering the requirements of the early years curriculum,
and to develop the skills to plan and provide challenging and purposeful play
opportunities.

Unit abstract
This unit is designed to give learners coverage of the requirements of the statutory
early years curriculum for the provision of play and learning. Play-based curricula
and enabling environments will be explored in terms of the benefits for children’s
holistic development, wellbeing and the provision of development opportunities to
meet different needs.
Learners will consider how play and learning activities can support and promote
early literacy and mathematical skills. They will investigate curriculum planning,
including theories, approaches, models and liaison with parents/caregivers and
other professionals to shape learning. They will also investigate the contribution of
early pioneers to current early years practice and study a range of curriculum
models, reflecting on implications for curriculum planning. Learners will explore
theories and philosophical approaches to play and learning in terms of their impact
on early years practice.
To achieve this unit, learners are required to give supporting evidence from their
work experience. This unit may enable learners to contribute evidence for their
Practical and Reflective Evidence Portfolio. They must show that they can liaise
effectively with parents/caregivers and colleagues in assessing and planning for
purposeful play and learning. They will work independently to implement play and
learning activities in their own settings across areas of learning, and in line with
curriculum requirements. They will be expected to critically evaluate outcomes in
terms of benefits for children and the effectiveness of their own role in extending
children’s thinking and learning.
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Learning outcomes
On successful completion of this unit a learner will:
1

Understand the requirements of the statutory curriculum framework and
government initiatives for early years play and learning provision and their
impact on practice

2

Understand the concepts and value of purposeful play for promoting areas of
learning and holistic development

3

Understand the influence on early years practice of theories and philosophical
approaches to play and learning

4

Be able to plan and provide play and learning experiences, environments and
opportunities that meet the individual needs of children in an early years
setting.
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Unit content
1

Understand the requirements of the statutory curriculum framework
and government initiatives for early years play and learning provision
and their impact on practice
Statutory requirements: statutory framework for the Early Years Foundation
Stage (EYFS), including principles, areas of learning and development, early
learning goals; registration requirements, including maintained, private,
voluntary settings, National Curriculum Key Stage 1
Assessment requirements: progress checks; assessment techniques; Common
Assessment Framework (CAF); foundation stage profile; requirements for
reporting learning and developmental progress
Government initiatives: Childcare Bill 2015; free childcare entitlement and
eligibility; Early Years Educator (EYE) qualification; Early Years Initial Teacher
Training (EYITT); inspection and regulation; the impact of government
initiatives in early years provision, including the Nutbrown Review and the
Tickell Review
Inclusion and diversity: special educational needs and disability (SEND) code of
practice; strategies for meeting individual needs; importance of early
identification of needs; social and cultural influences on provision
Social policy: Sure Start children’s centres; multi-agency working; concept of
‘child in society’
Impact of policy and initiatives on practice: expected versus actual outcomes for
children; planning, implementing and reviewing play and learning activities or
opportunities; evidence-gathering; measuring and recording progress; policies
and frameworks in settings to meet requirements; staffing; funding, cost and
resource management

2

Understand the concepts and value of purposeful play for promoting
areas of learning and holistic development
Types of play: including, physical, imaginative, sensory, role play, expressive
arts and design
Social stages of play: Mildred Parten’s classifications; Tina Bruce features of
play
Value of play: types of play for holistic learning and development, including
physical, social, personal and emotional; school readiness; wellbeing;
opportunities for sustained shared thinking
Enabling environments: educational programmes; cross-curricular approaches;
inclusive practice; active learning; indoor and outdoor experiences; balancing
child-initiated and adult-led play and learning activity; age/stage appropriate
materials and resources
Opportunities for the development of early literacy: language rich
environments; activities for developing phonetic awareness; approaches to
reading, including look and say, whole language/apprenticeship, systematic
synthetic phonics; play activities to support literacy and language skills, e.g.
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stories, puppets, imaginative play, opportunities for mark making and writing;
relationship to areas of learning
Opportunities for the development of mathematics: including, number,
measures, shape and space; relationship to other areas of learning; activities to
support mathematical skills, e.g. rhymes, matching activities
Assessment strategies: role of observation; quality indicators and assessment
tools for effective learning; shaping learning experiences; concept of ‘unique
child at centre of learning’; information sharing with parents/caregivers and
other professionals
3

Understand the influence on early years practice of theories and
philosophical approaches to play and learning
Early pioneers: McMillan sisters; Maria Montessori; Susan Isaacs; Friedrich
Fröbel; legacies for early years practice
Theoretical perspectives: cognitive development theories, including Piaget,
Vygotsky, Athey, Bruner; information processing theory; the influence of
theories on current practice; influence on practice to include peer and adult
interactions
Philosophical curriculum approaches: Reggio Emilia; Montessori; Forest Schools;
HighScope; play-based pedagogy
Influences of perspectives and approaches on learning and development:
purposeful play opportunities; disposition for learning (Katz); ecological systems
theory (Bronfenbrenner); participation of stakeholders in the learning process;
provision of developmentally appropriate play opportunities and resources

4

Be able to plan and provide play and learning experiences,
environments and opportunities that meet the individual needs of
children in an early years setting
Individual needs: age and stage of development; physical, social, emotional,
personal development needs; additional learning needs; home language;
previous records of learning and progress; interests of the child; temperament
and personality factors
Information sharing: procedures of setting; strategies for liaising with
parents/caregivers; key person; other professionals for the identification of
stage of development; interests and abilities; confidentiality
Observation and assessment: recording methods, e.g. target child observations,
check lists, digital recordings; formative and summative assessment; accuracy
and clarity of records; how to use observations to track progress and assess
learning needs and interests
Planning play and learning: planning methods; factors that may influence
planning, e.g. the environment, timing, planning cycles; using assessments to
shape play and learning opportunities; curriculum requirements;
interrelationships between prime and specific areas of learning; identifying
learning goals; identifying age/stage appropriate resources
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Play and learning experiences: providing opportunities for children to progress
and extend their learning in the areas identified by the EYFS and associated
outcomes, i.e. EYFS prime areas – communication and language, physical
development, personal, social and emotional development; EYFS specific areas
– literacy, mathematics, understanding the world, expressive arts and design;
examples of activities can include educational curriculum-based learning
activities, e.g. reading, writing, drawing and maths games and puzzles; make
believe play; play involving music and sounds; small world play; physical games
and activities; creative play activities; using technology in play and learning
activities
Child-initiated play: children taking part in self-chosen pursuit; ‘free play’;
taking ownership of an activity; self-selecting materials/resources to play with;
some pretend play; practitioner role in supporting child-initiated play,
e.g. making resources available, allowing the child to lead, providing
encouragement and attention
Adult-led play: the adult plans, organises, shows or tells the child/children what
they need to do, e.g. musical games, story/rhyme-time, cooking, gardening,
‘tidy-up time’
Play and learning environments: e.g. indoor and outdoor play; areas designated
for specific types of play, learning and resources, e.g. classroom, reading area,
dress-up area
Evaluating play and learning: measures for success; level of engagement;
meeting children’s group socialisation, speech, language, communication and
other needs; own and child’s/children’s role in extending learning and thinking;
sustained shared thinking; appropriateness of environment
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
requirements of the
statutory curriculum
framework and
government initiatives
for early years play
and learning provision
and their impact on
practice

1.1

Discuss the statutory early years curriculum in
terms of its success in improving children’s
learning and development outcomes

1.2

Evaluate the impact of recent government
initiatives on early years provision and
children’s learning and development outcomes
in early years settings

2.1

Explore the concept of play and benefits of
providing challenging and purposeful adult-led
and child-initiated activities in early years
settings

2.2

Assess strategies for the development of
children’s reading, early literacy and
mathematics through play and learning
activities and experiences

2.3

Discuss the role of observation and
information sharing with parents/caregivers
and other professionals in the provision and
development of purposeful play

2.4

Devise a tool that can be used to measure the
effectiveness of a purposeful play activity in
promoting children’s holistic learning and
development

3.1

Explore the impact of early pioneers in the
field of play and learning on current early
years practice

3.2

Discuss the role of the practitioner in
theoretical approaches to extending learning
and children’s learning and thinking through
play

3.3

Assess the success of theoretical and
philosophical approaches in addressing the
play and learning needs of all children,
including those with additional needs and
disabilities

LO2 Understand the
concepts and value of
purposeful play for
promoting areas of
learning and holistic
development

LO3 Understand the
influence on early
years practice of
theories and
philosophical
approaches to play and
learning
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Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO4 Be able to plan and
provide play and
learning experiences,
environments and
opportunities that meet
the individual needs of
children in an early
years setting

4.1

Liaise with parents/caregivers, colleagues and
professionals and use observation strategies to
assess the learning and development needs of
individual children

4.2

Plan and implement adult-led and
child-initiated purposeful play and learning
opportunities across areas of learning based
on needs assessments

4.3

Assess play and learning outcomes in terms of
meeting children’s early group socialisation,
speech, language and communication needs

4.4

Review play and learning activities in terms of
own effectiveness in developing and extending
children’s learning, thinking and sustained
shared thinking
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Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 6: Developing Research Skills for Early Years Practice

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 15: Promoting an Understanding of the World in the Early Years

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years. Evidence against
practice-based criteria should be collated in the Practical and Reflective Evidence
Portfolio (PREP).

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in
the PREP that accompanies this specification.
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Unit 5:

The Whole Child
Approach in Early Years
Practice

Unit Reference Number: J/507/9643
Level:

4

Credit value:

15

Guided Learning:

60

Aim
This unit aims to develop learners’ understanding of how holistic models and
theories are used to inform and develop progressive approaches to early years
practice, and the skills to implement them.

Unit abstract
Learners will develop their understanding of factors influencing a Whole Child
approach in early years practice. These holistic considerations will include reviewing
the latest research and understanding of neurodevelopment and healthy brain
function.
A number of approaches to improving children’s wellbeing will be studied, including
emotional management, positive and secure attachments, supporting positive
behaviours, diet and nutrition, outdoor play and physical exercise, and relaxation
techniques. The unit also explores the impact of different types of stress and
trauma on development in the early years.
In partnership with families and other multi-agency professionals, learners will be
able to implement, document, evaluate and give examples of how holistic
approaches support a child’s overall progress. This will encompass a reflection of
their impact on children’s physical, emotional and psychological wellbeing. Learners
will also consider how to support children through transitions.
To achieve this unit, learners are required to provide supporting evidence from their
work experience. This unit may enable learners to contribute evidence for their
Practical and Reflective Evidence Portfolio.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand neurodevelopmental theory underpinning the Whole Child
approach in early years practice

2

Be able to implement Whole Child approaches in working with children

3

Be able to work in partnership with families and other professionals in
supporting the children’s holistic development and progress.
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Unit content
1

Understand neurodevelopmental theory underpinning the Whole Child
approach in early years practice
Neurodevelopmental theory: definitions; examples of theoretical approaches to
neurodevelopment in the early years, including family systems theory; research
showing the importance of nurturing learning in first few years for healthy brain
growth and functioning, e.g. Early Intervention: The Next Steps (Allen, 2011);
key features of neurodevelopment in the early years, including brain structure
and architecture, neuron structure, organisation and interconnectivity;
relationship between experiential learning and neurodevelopmental stages of
development; types of early experiences, e.g. relationships, genetics and
environmental that impact on brain development and have lasting effects on
health and wellbeing; neuroplasticity and the developing brain; influence of
epigenetics in early years
Whole Child approaches: definition of the Whole Child/holistic approach
(UNESCO, 2002); contributions of proponents of the holistic approach –
Montessori, Waldorf approach, Reggio Emilia, the Pikler Method, alternative
approaches; characteristics of holistic approaches, e.g. Miller (2006); critiques
of holistic approaches; The Unique Child (EYFS); Development Matters in the
EYFS
Attachment and the Whole Child approach: contexts of secure and positive
relationships in early years; impact of insecure attachments on long-term health
prospects and wellbeing; the influence of attachment theory on early years
practice, e.g. Bowlby, Ainsworth, Harlow, Schaffer and Emerson; links between
attachment and children’s neurodevelopment and learning; the Whole Child
approach to developing positive attachments – emotionally enriched/nurturing
environments, social and emotional connections, engaging families in early
years practice, encouraging the development of positive values in children,
e.g. empathy, compassion, connectedness
Impact of transitions on children’s neurodevelopment and holistic wellbeing:
types of transitions and significant events – moving to school, starting and
moving through day care, birth of a sibling, moving home, living outside of the
home, family breakdown, loss of significant others, moving between settings
and caregivers; impact of transitions – stress, positive stress responses,
tolerable stress, toxic stress, signs of uncertainty, anxiety and distress in a
child; supporting children through transitions: impact of secure attachment on
transitions, interactions to buffer stressful experiences and support
development; holistic approaches, including health, mental health, nutrition,
family support, early intervention, identifying and meeting children’s individual
needs
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2

Be able to implement Whole Child approaches in working with children
Strategies to embed holistic approaches in early years settings: brain gym;
heuristic play; child’s eye view of the world; experiential and child-focused
learning; cooperative learning between child/family and professionals;
environmental learning – Forest Schools, interaction with the natural
environment (environmental literacy; nature based learning); the value of
indoor and outdoor play; enabling environments and positive relationships;
the ‘key worker’ system; celebrating the individual child and valuing diversity –
family, community, culture, disability, gender, ethnicity; meeting needs,
including early learning, physical, mental and emotional health, nutrition, family
support, early intervention; effective communication; supporting children and
families through transitions
Planning: identifying opportunities to meet children’s holistic needs through
activity and care routines; holistic needs to encompass physical, mental and
emotional wellbeing and promoting social and community connections; physical
wellbeing – appropriate exercise and games (individual and cooperative),
healthy diet and nutrition; emotional wellbeing – emotional literacy, emotional
management approaches, consistent boundaries, rewards, incentives and
consequences, methods for relaxation (sensory and alternative approaches);
mental and social wellbeing – early learning activities, cooperation with family
members/adult caregivers, socialisation with peers and siblings, access to
nature and the community
Setting goals and targets: define and review holistic goals and aspirations for
children – SMART (specific, measurable, achievable, realistic, time-bound)
targets and triangulation of perspective, consultation, time- and
self-management, methods for qualitative and quantitative measurement;
documenting different types of evidence and presenting progress,
e.g. reports, charts
Implementation: resources; creating a positive and nurturing environment;
engaging the child; monitoring and documenting the impact of holistic
activities/care routines on a child’s wellbeing
Review: defining success, outcomes, improvements and suggestions for further
activities/development

3

Be able to work in partnership with families and other professionals in
supporting children’s holistic development and progress
Organisational policy and practice: identifying legislation and regulation
underpinning policy, procedures and guidelines in the early years setting;
adhering to systems, procedures and practices in the setting and contributing to
their effectiveness; identifying and negotiating opportunities for liaising with
families and professionals in a setting; professional roles and responsibilities in
early years; identifying and responding to support needs, including reporting
and referral processes/protocols; safeguarding
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Opportunities to work in partnership: benefits of partnership working; active
information sharing; sharing expertise and knowledge; valuing the contributions
of others; working with parents/caregivers and their children; recognising the
social and cultural influences of the home and the setting; working with
professionals, including key workers, social workers, health visitors, special
education needs (SEN) advisors; opportunities for discussion and engagement;
organising family-based events, activities and programmes with caregiver input;
communicating effectively with parents/caregivers in person and through
written or electronic methods; identifying and overcoming barriers to
partnership working; basic skills training for parents/caregivers; confidentiality
and safeguarding in partnership work
Recording and reporting children’s progress to support effective partnership
work: documenting and presenting different types of evidence of children’s
holistic progress, including reports; charts; reward schemes/incentives for
children and parents; progress and planning meetings with parents, colleagues,
other professionals; forward planning for engagement and improvement
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand
neurodevelopmental
theories that underpin
the Whole Child
approach in early years
practice

1.1

Explain how relevant and recent theories
relating to neurodevelopment can improve
early years practice

1.2

Analyse the contribution of proponents of the
holistic approach in improving positive
outcomes for children

1.3

Explore the impact of positive and secure
attachments on brain development and the
learning experience

1.4

Assess the impact that transitions can have on
children’s neurodevelopment and holistic
wellbeing

2.1

Plan activities and care routines in an early
years setting, showing how these address a
child’s physical, mental, emotional and social
wellbeing

2.2

Implement activities and care routines in an
early years setting that reflect the Whole Child
approach in practice

2.3

Review own activities and care routines carried
out in an early years setting that reflect the
Whole Child approach in practice

3.1

Investigate policies, procedures and
opportunities in an early years setting for
appropriate family and multi-professional
liaison

3.2

Work with families and other professionals to
build positive and developmental relationships
with children

3.3

Evaluate the impact of own partnership work
on a child’s holistic development, participation
and progress

3.4

Demonstrate effective self-management and
professional conduct consistently when
working in partnership with parents/caregivers
and other professionals

LO2 Be able to implement
Whole Child
approaches in working
with children

LO3 Be able to work in
partnership with
families and other
professionals in
supporting the
children’s holistic
development and
progress
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Guidance
Links
This unit links with many of the units directly connected with practice and managing
activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 21: Working with Families.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years. Evidence against
practice-based criteria should be collated in the Practical and Reflective Evidence
Portfolio (PREP).

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in
the PREP that accompanies this specification.
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Unit 6:

Developing Research
Skills for Early Years
Practice

Unit Reference Number: L/507/9644
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to develop an understanding of research in the
early years sector, and develop the skills to conduct action research towards the
development and promotion of best practice in early years settings.

Unit abstract
In this unit, learners develop the skills to take an evidence-based approach to
practice in the early years sector through research. Learners will develop their
knowledge of the purposes and uses of research, as well as gaining an
understanding of how research is carried out in the sector, and how it is used to
inform early years policy, practice and provision. Learners will explore the process
of a research study and the ethical and other considerations needed to conduct
research.
Through developing an understanding of the research process, types of research
methods used and ways to interpret data, learners will undertake a small-scale
research project relating to early years professional practice, in preparation for a
longitudinal study. This will develop learners’ skills in data research methodology,
data presentation and analysis and evaluative writing.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the purpose and process of research in early years practice

2

Understand different research methodologies used in the early years
education sector

3

Be able to carry out a small-scale research project in early years practice

4

Be able to evaluate own research and make recommendations to develop
early years practice.
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Unit content
1

Understand the purpose and process of research in early years practice
Research in early years: what is research; purposes of research; relevance to
improvements in policy/practice in the early years sector; areas of research in
early years; impact of research and research outcomes; stakeholders in
research; rights of the child; inclusive approaches; research as a function of
personal and professional development
Types of research: action research; participant/non-participant research;
experimental/semi-experimental research; pilot studies; case studies;
cross-sectional studies; cross-cultural studies; observational studies;
longitudinal studies-panel, cohort, retrospective, timelines; literature reviews;
systematic reviews; meta-analysis; mixed-methods design studies; vignettes;
diary studies; ethnography
Research process: research cycle; proposals for studies; developing and testing
hypotheses; timelines and time management; constraints on scope of research;
funding of research; interpreting research; bias; drawing conclusions from
research

2

Understand different research methodologies used in the early years
education sector
Research methods: quantitative versus qualitative methods; primary/secondary
research; questionnaire and survey design; case studies; observation;
naturalistic observation, e.g. timed event sampling, duration sampling; focus
groups; structured/unstructured interviews; formal/informal interviews
Concepts of reliability and validity: validity; reliability; cost effectiveness;
objectivity/subjectivity; plagiarism and referencing
Ethical considerations: rights of the child; informed consent and the right to
refuse; transparency; confidentiality; anonymity; covert/overt practice;
data protection; human rights; bias; inappropriate use of research; integrity;
respect; inclusion; non-discriminatory; legal; research to promote political or
social viewpoints; need for objectivity; permission from setting,
parents/caregivers and child if old enough; British Psychological Society (BPS)
Code of Ethics and Conduct (2009); Ethical Research Involving Children (ERIC);
British Educational Research Association (BERA) Ethical Guidelines for
Educational Research, 2011
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3

Be able to carry out a small-scale research project in early years
practice
Structure of research: proposal; research plan, including identifying suitable
topic, participants, timeline and time management; permission from setting;
letter to parents/caregivers to advise of research
Aims and objectives: devise hypothesis/research question that will support
further longitudinal study; expected outcomes and impact on practice
Literature review: review appropriate literature in the field, including primary
(original authors) and secondary (edited books etc.); journal articles (peer and
non-peer reviewed); multimedia sources, including websites, media reports and
documentaries; consideration of longitudinal studies, e.g. The Up Series,
National Development Childhood Studies (NCDS) 1958, identical twins studies,
1970 British Cohort Study (BCS70), Next Steps (LSYPE), Millennium Cohort
Study (MCS); consider reliability, validity, timeliness, originality, and the
interpretation of sources (objectivity/subjectivity)
Design: methodology; grounded theory approach; sample group; sample size;
sampling methodologies – probability/non probability; random; snowballing;
convenience; cluster; quota; judgement; extensive; timeline and planning;
ethical considerations
Method: triangulation of data collection to test for validity and reliability; pilot
questionnaires; case controls
Presentation of data: presentation and interpretation of qualitative versus
quantitative data; quantitative presentation, e.g. graphical presentation; mean,
mode, median distribution charts; line graphs; bar charts; pie charts; use of
excel applications; statistical analysis; numerical; statistical; qualitative
presentation, including content analysis, issues of subjectivity, interpretation
and time, converting to quantitative data
Discussion of findings: recommendations for practice; critical evaluation of
research process; constraints of effective research in practice; barriers to
research; reliability of findings
Conclusion: link to initial aims and objectives; give suggestions for development
of the study to take further as a longitudinal study

4

Be able to evaluate own research and make recommendations to
develop early years practice
Critical review: critically analyse success of own study and implications on
practice; review research process, choice of participants, literature,
methodology, validity/reliability of outcomes; links to existing research
highlighted in literature review
Recommendations: draw conclusions from the study; reflect on implications for
practice, provision, own personal development; identify area for further
research using a longitudinal design
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
purpose and process of
research in early years
practice

1.1

Discuss the use of research in early years and
its relevance to professional practice

1.2

Evaluate types of research relevant to early
years and their usefulness in developing early
years practice

1.3

Examine the research process and its
application in current research in early years

2.1

Analyse different types of research and their
use in developing responsive early years
provision

2.2

Critically evaluate the effectiveness of the use
of quantitative and qualitative methodology in
early years research

2.3

Review ethical practice requirements and their
impact on types and methods of research used
in early years investigation

3.1

Develop a proposal for a small-scale study of a
contemporary issue in early childhood
development or education that can be further
developed into a longitudinal study

3.2

Produce a literature review of research
relevant to the chosen area of study

3.3

Plan and implement a small-scale study in own
early years setting following a self-selected
research process

3.4

Present the findings from own study in an
academic format

4.1

Critically review the findings of own study

4.2

Evaluate the study design and highlight
potential constraints and barriers to effective
research in practice

4.3

Suggest recommendations for practice based
upon own study

4.4

Formulate a plan to develop own research as a
longitudinal study of a child

LO2 Understand different
research
methodologies used in
the early years
education sector

LO3 Be able to carry out a
small-scale research
project in early years
practice

LO4 Be able to evaluate
own research and
make
recommendations to
develop early years
practice
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Guidance
Links
This unit links with many of the units directly connected with practice and managing
activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 17: Pedagogic Issues for the Early Years.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Delivery
In delivering this unit, the tutor should be mindful that learners are preparing to
complete a longitudinal study at their next level of study. Academic rigour of
research process should be observed to prepare learners for using appropriate
structure and design. Research should be presented as professional study.
Referencing is important at this developmental stage and careful attention to
referencing techniques would be supportive for learners. Current research should
be used. Ethical considerations must be respected throughout the project. Learners
should be reminded that they are bound by the Data Protection Act 1998 and are
expected to follow the Ethical Guidelines for Educational Research (BERA, 2011).
All data collected should be stored securely and destroyed upon completion.
Consent should be considered and sought throughout and all participants, including
children, have the right to withdraw consent at any time.

Assessment
Learners will need opportunities in the setting to carry out this study. It is
important that the workplace is aware of the unit outcomes and expectations of
learners. They will be expected to present evidence based substantially on their
work in early years. Use of any questionnaires, postal surveys, focus groups,
interviews, letters to stakeholders, project design and use of data are subject to
highest level of anonymity and confidentiality and all should be reviewed by the
tutor and manager of workplace prior to distribution.

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

53

UNIT 6: DEVELOPING RESEARCH SKILLS FOR EARLY YEARS PRACTICE

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit should
be provided to support learners’ workplace learning needs. An exemplar letter is
given in the PREP that accompanies this specification. Employers must give
permission for the study to be carried out in the setting. Findings from the study
should be shared with the employer.
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Unit 7:

Issues Affecting
Children’s Behaviour

Unit Reference Number: R/507/9645
Level:

4

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is to enable learners to gain an understanding of the
complexities of children’s behaviour, and to develop the skills to promote positive
behaviour and support children with diverse needs

Unit abstract
This unit introduces learners to the importance of understanding the psychological
theories that help to explain how children’s behaviour develops. It also considers
some of the important influences on that development, including the impact of a
child’s intellectual ability on the development of behaviour. The concepts of
diversity, difference and inclusion and their relationship to children’s behaviour and
early years practice will also be examined.
The unit explores a variety of strategies that can be used while working with
children, and the importance of having policies in early years settings that promote
positive behaviour. Learners will explore ways of successfully supporting the
development of positive behaviour and incorporating them into their own practice,
including strategies to assist in promoting positive behavioural outcomes when a
child has an additional need. Working in partnership with parents and caregivers is
a vital part of the early years educator role in promoting positive behaviour and
forms a fundamental part of this unit. Learners will review the expertise of other
professionals who also make a valuable contribution to supporting children’s
behaviour and the importance of a multi-agency approach when required.
To achieve this unit, learners are required to provide supporting evidence from their
work experience. This unit may enable learners to contribute evidence for their
Practical and Reflective Evidence Portfolio.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand psychological theories of children’s behaviour

2

Understand factors that impact on children’s behaviour

3

Understand strategies in early years settings that promote positive behaviour
and self-image in children

4

Be able to work as part of a team in promoting positive behaviour in early
years settings.
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Unit content
1

Understand psychological theories of children’s behaviour
Impact on our understanding of the behaviour of children of the following
theories: behavioural theory, including classical conditioning (Pavlov), operant
conditioning (Skinner); social learning theory, including influence of Bandura;
cognitive theory, including the personal constructivist model (Piaget), social
constructivist models (Vygotsky, Bruner); psychoanalytical theory, including
Freud’s psychosexual stages of development, Erikson’s psychosocial stages;
attachment theory, including the influence of Bowlby’s theory, Ainsworth’s
‘Strange Situation’ experiment, evidence and categories of attachment;
humanistic theory, including Maslow’s hierarchy of human needs; ecological
theory i.e. Bronfenbrenner

2

Understand factors that impact on children’s behaviour
Biological factors: genetics; heredity; developmental/congenital conditions,
e.g. cerebral palsy, Down’s syndrome; consequences of maturation,
temperament and personality
Environmental factors: parental/familial influence; primary caregiver(s) mental
state; parenting styles and skills and how these can affect children’s behaviour;
family structure, culture and expectations; social issues impacting on behaviour,
e.g. poverty, death of a family member, relationship breakdown between
parents/caregivers, moving house, parental absence (short- or long-term),
change of routine, birth of a sibling and other transitions
Emotional development and the concept of ‘self’ in the development of
behaviour: self-image; self-worth; confidence; self-esteem; factors that affect
the development of gender and cultural identity, e.g. inclusive environment,
anti-discriminatory approaches, equality of opportunity, negative effects of
stereotyping; The Early Years Foundation Stage (EYFS) Principles – A Unique
Child and Positive Relationships
Intellectual development factors: additional needs and impact on behaviour,
e.g. Autistic Spectrum Disorder (ASD), Attention Deficit Disorder (ADD) and
Attention Deficit Hyperactivity Disorder (ADHD); speech and language
difficulties; gifted and talented identification
Nature versus nurture debate on behaviour: evidence from twin studies; feral
children studies, e.g. Genie, Victor

3

Understand strategies in early years settings that promote positive
behaviour and self-image in children
Policies underpinning strategies that promote positive behaviour: embedding of
the Early Years Foundation Stage (EYFS) principles related to positive
behaviour; promoting positive behaviour policy; procedures which inform good
practice, e.g. settling in and managing children’s transitions; key person
approach; team approach to ensure continuity and consistency; ongoing
evaluation of the policy
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Strategies that promote positive behaviour and self-image: provision of an
inclusive environment, e.g. celebrating diversity, anti-discriminatory practice,
anti-bias curriculum, use of Persona Dolls; setting appropriate expectations,
goals and boundaries (with children at different ages/stages of development);
setting ground rules; appropriate daily routines; role-modelling appropriate
social and communication skills, e.g. table manners, hygiene routines, taking
responsibility for own actions, respectful communication; physical proximity;
praise and encouragement; positive reinforcement, use of rewards, explanation,
negotiation; tactical ignoring; distraction; group learning and socialisation;
impact on the child, e.g. positive behaviour and progress, self-esteem,
confidence, social skills.
Recognising and dealing with incidences of unwanted behaviour: e.g.
observation and information gathering, e.g. ABC (Antecedents, Behaviour,
Consequences) model to assess a range of behaviours; conflict resolution
approach (HighScope model); appropriate sanctions; preventing bullying
(Roots of Empathy programme)
Strategies to assist children with additional needs: e.g. individual behaviour
plans; creating environments that support children with additional needs,
including autism-friendly environments, e.g. sensory sensitivity, use of sensory
room, modifying the environment, well-structured environment, SPELL
(structure, positive, empathy, low arousal, links) and TEACCH (teaching,
expanding, appreciating, collaborating, cooperating, holistic approaches);
applied behaviour analysis (ABA); Picture Exchange Communication System
(PECS); Social Stories’ approach; nurture groups; appropriate physical
interventions, e.g. Team-Teach approach
Working in partnership with parents/caregivers: home visits; promoting positive
attachment; involving parents/caregivers in assessment of behaviour; deciding
on suitable strategies; implementing and evaluating strategies used for
behavioural improvement
Other professionals involved in the support of behaviour: multi-agency
approach, e.g. teacher, educational psychologist, primary health care team
(GP, health visitors), social worker, paediatrician, psychiatrist, psychologist,
speech and language therapist, play therapist
4

Be able to work as part of a team in promoting positive behaviour in
early years settings
Work cooperatively with colleagues and other professionals to address factors
that affect behaviour and to promote positive behaviour: identifying factors
affecting children’s behaviour; planning to address and improve behaviour;
positive behaviour support plans; working with others to implement positive
behaviour support plans; team approach within setting to ensure continuity and
consistency; multi-agency teamwork
Team approaches to help children manage their own behaviour in relation to
others: working with others to promote the development of self-discipline in
children; working in a team to assist children with the development of conflict
resolution skills, e.g. adapting the HighScope approach; role-modelling
appropriate behaviours in a team environment and with children
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Work in partnership with parents/caregivers to encourage their role in the
development of positive behaviour in their children: maintaining confidentiality;
involve parents/caregivers in assessment of behaviour; decisions on suitable
strategies; implementation and evaluation of strategies used
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand
psychological theories
of children’s behaviour

1.1

Analyse the impact of learning and cognitive
theories on the understanding of children’s
behaviour

1.2

Reflect on the contribution of psychoanalytical
and humanistic theories to the understanding
of children’s behaviour

1.3

Evaluate the effects of secure and insecure
attachments on children’s behaviour

2.1

Analyse the impact of biological,
environmental, emotional and intellectual
development factors on a child’s behaviour

2.2

Assess the influence of nature and nurture on
a child’s behaviour

3.1

Analyse the strategies and policies used to
promote positive behaviour and self-image in
an early years setting

3.2

Evaluate an existing strategy and suggest
possible improvements

3.3

Discuss how early years settings can work in
partnership with parents/caregivers to
promote positive behaviour and self-image

3.4

Investigate the importance of a multi-agency
approach in the promotion of positive
behaviour and self-image

4.1

Devise a positive behaviour support plan that
addresses factors that affect a child’s
behaviour

4.2

Work with colleagues and other professionals
in an early years setting to implement the plan
and promote positive behaviour in children

4.3

Work in partnership with parents/caregivers to
encourage their role in the development of
positive behaviour in their children

4.4

Reflect on own contribution within a team to
promote positive behaviour in children

LO2 Understand factors
that impact on
children’s behaviour

LO3 Understand strategies
in early years settings
that promote positive
behaviour and
self-image in children

LO4 Be able to work as part
of a team in promoting
positive behaviour in
early years settings
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Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 12: Health Promotion for Advanced Early Years Practitioners

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 16: Contemporary Issues in Child Health

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 21: Working with Families.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years. Evidence against
practice-based criteria should be collated in the Practical and Reflective Evidence
Portfolio (PREP).

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in
the PREP that accompanies this specification.
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Unit 8:

Safeguarding,
Children’s Welfare and
Child Protection

Unit Reference Number: Y/507/9646
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand the principles, policies and
procedures for safeguarding children in the early years sector, and to develop the
skills to promote the welfare of children.

Unit abstract
This unit enables learners to recognise and understand the importance of protecting
children from harm. Safeguarding is the responsibility of all practitioners and
ensures that children are kept safe and are enabled to reach optimum targets of
development, health and welfare.
The unit enables learners to understand the different types of harm and to
understand factors that can put children at risk. Learners are required to explore
the legislation and policies that are in place and how professionals work within the
guidelines and professional standards to promote the welfare of the child. Learners
will consider the multi-agency approach and look at both local and national
strategies that ensure good practice. Learners will develop skills to recognise signs
of abuse and how to respond appropriately, in accordance with local policy, to any
concerns there may be about the welfare of a child within their remit. Learners will
recognise the importance of their role as part of the multi-agency team in providing
a safe environment to support the child protection plan.
This unit should be taught by an experienced person who holds an appropriate
current qualification in safeguarding/child protection.
To achieve this unit, learners are required to provide supporting evidence from their
work experience. This unit may enable learners to contribute evidence for their
Practical and Reflective Evidence Portfolio.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the statutory context of safeguarding, children’s welfare and child
protection

2

Understand how to address factors that make children more vulnerable to
poor outcomes and life chances
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3

Be able to respond appropriately to safeguarding or child protection concerns
in early years settings

4

Be able to implement strategies aimed at supporting children and families
accessing early years settings.
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Unit content
1

Understand the statutory context of safeguarding, children’s welfare
and child protection
Statutory guidance and requirements: Children and Families Act 2014; Children
Act 1989 and 2004 and the paramountcy principle; Equality Act 2010; Childcare
Act 2006; safeguarding legislation relevant to children who may be young
caregivers or living with a vulnerable adult e.g. Safeguarding Vulnerable Groups
Act 2006, Care Standards Act 2000; other legislation relevant to more recent
safeguarding issues; legislation relevant to home nations EYFS welfare
requirements; Working together to safeguard children: A guide to inter-agency
working to safeguard and promote the welfare of children (2015); Office For
Standards in Education (OFSTED); Early Years Educator; special educational
needs and disabilities (SEND) code of practice; UN Convention on the Rights of
the Child; Disclosure and Barring Service (DBS) checks; Data Protection Act
1998; guidance relevant to home nations
Policy and practice: adherence to Local Safeguarding Children Boards (LSCB)
guidelines and legislative requirements; special educational needs coordinator
(SENCO); lead safeguarding officers; education, health and care plans (EHCPs);
staff awareness of safeguarding; continuing professional development (CPD);
mandatory training; secure storage of records; the Local Authority Designated
Officer policy; child protection policy; partnership with parents; safe recruitment
National and local systems: LSCBs; serious case reviews; multi-agency
approaches; third sector; regulations and legislation specific to home counties
Serious case reviews: Victoria Climbié; Baby P; Vanessa George; Rotherham
and other local examples of lessons learned

2

Understand how to address factors that make children more vulnerable
to poor outcomes and life chances
Factors: socio-economic factors; housing; education; parents/caregivers’
employment status; ill/poor health; domestic violence; lack of support networks
for parents; intergenerational abuse; lack of parenting skills; young, isolated
parents; cultural and lifestyle factors; domestic violence; substance abuse; the
impact of new technologies on sexual behaviour, e.g. sexting
Impact on child: mental and physical health issues; resistant to engage with
services; disability; relationship difficulties; lack of awareness and
understanding; low self-esteem; lack of confidence; no/poor alternative
provision of care; poor educational outcomes; limitation of opportunity
The advanced practitioner role: self-awareness, impact on development and
learning; preventing and mitigating; ensuring safe and secure environments;
promoting equality, diversity and inclusion; health promotion and awarenessraising strategies; improving life chances through care and education; accessing
appropriate training
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Early intervention: recommendations from recent research, e.g. The Foundation
Years: preventing poor children becoming poor adults – The report of the
Independent Review on Poverty and Life Chances (Field, 2010), the Early
Intervention: The Next Steps report (Allen, 2011); government strategies, e.g.
two-year-old nursery places; supporting children and families, strategies to
support five outcomes in the Children Act 1989; training requirements;
responsibilities of staff in the setting; multi-agency working
3

Be able to respond appropriately to safeguarding or child protection
concerns in early years settings
Types of abuse: physical; sexual; emotional; neglect; bullying; financial; child
sexual exploitation and trafficking; racial; disability; homophobic; transphobic;
gender-based abuse and violence; radicalisation/extremist grooming; female
genital mutilation; forced marriage
Indicators: physical signs, including marks/bruises, unusual weight loss/gain,
dirty/smelly/inappropriate clothing, poor dental hygiene; role play of
inappropriate adult behaviours; anxiousness; aggression; tiredness; distraction;
use of sexual language; low self-esteem/confidence; change in personality or
appearance; toileting difficulties; long and unexplained absences from setting;
poor punctuality/ attendance; concerns regarding caregivers; other indicators
Review of typical case studies of abuse: e.g. as reported to the NSPCC and
available on their website; typical instances reported in learners’ own
workplaces, respecting confidentiality; identifying links between typical case
studies and serious case reviews using types and indicators
Reporting concerns: policy and procedure in own workplace setting; seeking
advice from social care and local safeguarding units; clear record keeping;
reporting to lead for safeguarding/manager; avoiding delays; reviewing
information and sharing in line with Working together to safeguard children: A
guide to inter-agency working to safeguard and promote the welfare of children
(2015); retaining confidentiality; case conferences and review meetings;
working in partnership with families; provision of services for children in need,
their families and others (section 17); child protection register; whistleblowing;
agencies who can support practitioners
Responsibilities and limitations: working in a multidisciplinary team; responding
to safeguarding plans; appropriate communication; ongoing support;
child-centred approaches; paramountcy principle
Managing response: respond as part of multidisciplinary team; support child and
family; liaise with organisations; provide consistency; care and education; seek
support through senior staff and supervision; policy and practice requirements;
reporting and actions; work with communities, parents and professionals; role
of agencies; recognise own feelings and limitations; demonstrate empathy;
non-biased approaches; respect and support; mitigating/addressing impact on
child
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4

Be able to implement strategies aimed at supporting children and
families accessing early years settings
Support for children and their families in settings: parent groups; education
sessions; children centres; single stop advice support; joint commissioning of
services; health and care education; partnership working; housing; finance;
legal support; language support; support for transient families; networking;
antenatal groups; father’s sessions; early intervention; drop-in sessions; budget
support; young parent groups
Benefits: early contact; increased socialisation; strengthened support networks;
community cohesion; tackling community issues; empowerment; vision; life
chances; inter-generational support; breaking cyclical behaviours
Own role: reflective processes; evidence of contribution to planning and
implementation; group work; health promotion activities; parent support;
communicating with parents/caregivers regarding their child’s/children’s
progress; liaison with agencies; evaluative feedback; recommendations
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
statutory context of
safeguarding,
children’s welfare and
child protection

1.1

Analyse the impact of statutory guidance on
policy and practice in early years settings

1.2

Evaluate how national and local systems
respond to ensuring the safeguarding, welfare
and protection of children

1.3

Critically evaluate the significance of recent
serious case reviews on the development of
safeguarding and child welfare policy in the
early years sector

2.1

Analyse factors that make children vulnerable
to poor outcomes and life chances

2.2

Evaluate the impact of poor outcomes and
inequality of opportunity on the child and
family

2.3

Critically reflect on own role as an early years
practitioner in contributing to improving a
child’s life chances through care and education

2.4

Evaluate the success of targeted early
intervention and prevention strategies aimed
at promoting the welfare and safeguarding of
children

3.1

Evaluate the characteristics of the main types
of abuse and their impact on children using
evidence from typical case studies and serious
case reviews

3.2

Critically review the safeguarding and child
protection procedures in place in a specific
setting to respond to concerns that a child has
suffered from harm, or is at risk of being
harmed

3.3

Evaluate own role, responsibilities and
limitations in working as a part of a
multidisciplinary team in the protection of
children

3.4

Reflect on how own response to safeguarding
or child protection concerns provided effective
support for a child, using examples from own
practice

LO2 Understand how to
address factors that
make children more
vulnerable to poor
outcomes and life
chances

LO3 Be able to respond
appropriately to
safeguarding or child
protection concerns in
early years settings
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Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO4 Be able to implement
strategies aimed at
supporting children and
families accessing early
years settings

4.1

Contribute to activities or provision in a setting
that promote the welfare of children and
families and ensure children are appropriately
safeguarded

4.2

Evaluate the impact of own implementation of
support mechanisms or strategies on the
welfare of children and families who access the
provision

4.3

Produce recommendations for developing or
improving support mechanisms in place in a
setting to promote the safeguarding, welfare
and protection of children
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Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 6: Developing Research Skills for Early Years Practice

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 9: Creating Safe Environments in Early Years Settings

●

Unit 12: Health Promotion for Advanced Early Years Practitioners

●

Unit 16: Contemporary Issues in Child Health

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 21: Working with Families.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit. It is important
that the delivery of this unit is current and relevant to early years. Current
legislation should be reviewed.
Within the delivery of the content, it is essential that the tutor provides a safe
environment to support any learners who find the subject matter sensitive. During
any class discussion, if any case scenarios from practice are raised, where
appropriate actions are not being taken to safeguard the child, the tutor should
take responsibility to contact the setting and discuss with the manager.
If learners use examples from placement these must be carefully anonymised.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. It may be the case that learners have
little involvement in safeguarding issues and could find it difficult to evidence some
criteria. The use of appropriate case studies would be acceptable. Learners will be
expected to present evidence based substantially on their work in early years.

68

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

UNIT 8: SAFEGUARDING, CHILDREN’S WELFARE AND CHILD PROTECTION

Employer engagement and vocational contexts
A letter to employers which briefly outlines the learning outcomes of this unit may
be helpful to support learners’ workplace learning needs. An exemplar letter is
given in the PREP that accompanies this specification. The workplace should be
made aware that learners will need to review policies and procedures from the
setting.
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Unit 9:

Creating Safe
Environments in Early
Years Settings

Unit Reference Number: D/507/9647
Level:

4

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand the risks associated with early
years environments, the legal responsibilities and approaches to managing safety
and to demonstrate their own skills in promoting and maintaining health, safety and
security.

Unit abstract
Children using early years settings and services have the right to be kept safe and
secure. In this unit, learners will explore the role of legislation in the development
of policies and procedures that bring about safe practice. Learners will investigate
risks and hazards encountered in early years settings, as well as research roles and
responsibilities for managing a safe environment. Learners must consider a range
of approaches that are used to reduce risk and how to respond to illness, accidents
and emergency incidents to maintain safety.
Learners will investigate and reach a conclusion regarding the success of strategies
for infection prevention and control, drawing on their observations and experience
of procedures used in their own work placement. Learners can contribute evidence
for their Practical and Reflective Evidence Portfolio by providing evidence of their
professionalism, and consistency in promoting and maintaining safety in own work
placement.
Learners must produce a detailed risk assessment to be used in practice and review
the extent to which it is likely to reduce risks to children. Learners must show they
can work as part of a team, and independently, to follow procedures for infection
prevention and control, including providing appropriate physical care, and that they
know the actions to take when faced with accidents and serious incidents.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the relationship between health and safety legislation, statutory
regulation and the management of early years practice

2

Understand approaches to the management of health, safety and security in
early years settings
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3

Be able to effectively contribute to care routines and procedures that prevent
and control infection in early years settings

4

Be able to demonstrate effective health and safety practices in an early years
setting.
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Unit content
1

Understand the relationship between health and safety legislation,
statutory regulation and the management of early years practice
Legislation: Health and Safety at Work etc Act 1974; the Management of Health
and Safety at Work Regulations 1999; Data Protection Act 1998; Control of
Substances Hazardous to Health (COSHH) Regulations 2002; Public Health
(Control of Disease) Act 1984; Reporting of Injuries, Diseases and Dangerous
Occurrences Regulations (RIDDOR) 2013; Regulatory Reform (Fire Safety)
Order 2005; Statutory Framework for the Early Years Foundation Stage (EYFS)
2014
Early years policies: how legislation shapes practice and policies, including
health and safety, administration of medicines, infection prevention and control,
information sharing, serious incident, arrival/departure, outings, whistleblowing,
safe recruitment, access
The influence of current issues legislation: e.g. safe staff recruitment, internet
use, contemporary research, government and local initiatives
Roles and responsibilities: statutory requirements, e.g. inspectors, lead
personnel, first aider, managers, early years practitioners

2

Understand approaches to the management of health, safety and
security in early years settings
Hazards associated with early years environments: e.g. use of electricity,
climbing equipment, entrance/exits, water, use/storage of chemicals, access to
the internet
Responding to accidents: first responses; the role of the first aider; how to call
for emergency help; recording and reporting requirements; content of first-aid
box
Emergency situations: fire; intruder; gas leak; bomb alert; fire risk assessment;
how to respond; evacuation procedures; codes; safety equipment, e.g. smoke
alarms
Responding to children who are ill: signs of ill health; when and how to seek
emergency help; recording and informing parents
Maintenance of records: registers; medication requirements; administration of
medicines; special dietary needs; incident and accident books; reporting to
parents and other professionals; confidentiality; electronic information; other
health, safety or security records in a setting
Risk management: requirements local to the setting; national level – inspection
and registration requirements, role and purpose of risk assessment for safe
practice
Process for risk assessment: hazards in relation to the environment, activities or
procedures; factors that impact on the level of risk; the concept of ‘acceptable
risk’; recording; identifying controls; monitoring; modifying in response to
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outcome; involving children in managing own risk; purpose and stages of risk
assessment; how to balance challenge with risk.
Training requirements: relevant to health and safety, e.g. food hygiene, fire
safety, first aid
3

Understand the sources of infection in early years environments and
procedures for prevention and control
How infection is transmitted: including, direct contact; indirect, e.g. from
surfaces, self-infection, contamination of food or water, insects or pets, airborne
Procedures to reduce and control the spread of infection: care planning;
handwashing; cleaning procedures; disposal of bodily fluids; safe care routines
including providing physical care appropriate to the age and stage of the child;
personal protective equipment (PPE); health education and health promotion
Food handling: practice and procedures; storage, preparation; disposal of waste
foods
Childhood illnesses: early childhood diseases; signs and symptoms of ill health
including physical, psychological, emotional and behavioural; procedures to
reduce the spread; exclusion periods; notifiable disease and how to report; the
role of immunisation in preventing the spread of infection; immunisation
programmes in early years; concept of herd immunity

4

Be able to demonstrate effective health and safety practices in an early
years setting
Roles and responsibilities: own role; limitations of own role; role of other
professionals, including lead person for health and safety, first aider,
information sharing
How to record information: accuracy and relevance; care plans; forms; accident
books
Responding to accidents: how to recognise and respond to common accidents;
how to recognise when emergency help must be sought; how to call assistance
from a first aider; how to call for emergency help
Responding to serious incidents: how to raise an alarm; procedures for
recording and reporting concerns; how to follow evacuation procedures
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
relationship between
health and safety
legislation, statutory
regulation and the
management of early
years practice

1.1

Discuss how contemporary issues relating to
health and safety have impacted on the
development of relevant legislation, statutory
guidance, policy and procedures

1.2

Explore the pressures on employers to address
legislative and statutory requirements in
practice

1.3

Evaluate the procedures in place to address
issues of health, safety and security in early
years settings

2.1

Discuss requirements and systems for
recording, managing and sharing information
relevant to health, safety and security

2.2

Assess the effectiveness of procedures for
responding to accidents and serious incidents
in an early years environment

2.3

Evaluate the role of risk assessment in the
management of risk in early years
environments

3.1

Plan physical care routines appropriate to the
age and stage of the child that keep children
healthy and minimise the risk of infection in
early years settings

3.2

Provide physical care routines appropriate to
the age and stage of the child that keep
children healthy and minimise the risk of
infection in early years settings

3.3

Demonstrate consistency in following safe
procedures that reduce and control the risk of
infection

3.4

Evaluate procedures in place for infection
control in an early years setting

4.1

Demonstrate consistency in promoting and
maintaining a safe environment

4.2

Undertake and evaluate a risk assessment in
own early years workplace setting

4.3

Demonstrate how to respond to accidents and
serious incidents within the limitations of own
responsibility

LO2 Understand approaches
to the management of
health, safety and
security in early years
settings

LO3 Be able to effectively
contribute to care
routines and
procedures that
prevent and control
infection in early years
settings

LO4 Be able to demonstrate
effective health and
safety practices in an
early years setting
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Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 12: Health Promotion for Advanced Early Years Practitioners

●

Unit 16: Contemporary Issues in Child Health.

This unit also has links with the Early Years Educator criteria, see Annexe B for
mapping, and the Full Day Care National Standards (NOS), see Annexe D for
mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years.
Learners will need to be given the opportunity to research legislation and statutory
guidance. Legislation is subject to change and updating. It should be current at the
time of delivery. For delivery in Northern Ireland, comparable legislation relevant
for own home country should be researched.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years. Evidence against
practice-based criteria should be collated in the Practical and Reflective Evidence
Portfolio (PREP).

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes and gives
suggestions on how they can gather evidence of their practice of this unit may be
helpful to support learners’ workplace learning needs. Providing exemplar witness
statements may be helpful as employers will be asked to provide supporting
evidence of learners’ competence and consistency in health and safety practice.
Suggestions could also be given on how learners can provide evidence of their
practice in emergency situations, where these do not occur naturally, such as
taking an active role in practice evacuation procedures or relevant simulated staff
training activity.
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Unit 10:

Supporting Quality
Improvement in Early
Years Settings

Unit Reference Number: L/508/4312
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand the importance of high-quality
provision in the early years sector for young children and their families, and to
develop the skills to achieve this.

Unit abstract
We all want to provide the best-quality learning experience for the children in our
care but what does that really mean and how do we achieve and maintain it? What
do we mean when we use the words ‘quality’ and ‘quality improvement’ in an early
years context?
This unit gives learners an opportunity to challenge their understanding of what is
meant by ‘quality’ and ‘quality improvement’, exploring why this is an important
and ongoing process for all those involved in early years settings. Learners will
consider national and local initiatives that help support settings improve the quality
of their provision.
Learners will assess an aspect of quality in an early years setting against approved
standards and make recommendations based on their findings.

Learning outcomes
On successful completion of this unit learners will:
1

Understand the importance of continually working to improve quality in early
years settings

2

Understand how national and local initiatives support quality improvement in
early years settings

3

Be able to support quality improvements in an early years setting.
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Unit content
1

Understand the importance of continually working to improve quality in
early years settings
Quality in an early years setting: definitions including the terms quality, quality
improvement, quality assurance, quality control; benefits e.g. head start in
school, improved outcomes and life chances, benefits to the local community
and society as a whole; contemporary and historical approaches to quality
improvement including introduction of inspection regime, quality commission
Effective leadership and management: developing a highly knowledgeable,
enthusiastic and competent workforce; inspirational and motivational
leadership, positive working environment, appropriate and up-to-date training,
opportunities for progression, sense of satisfaction and acknowledgement of
achievement, culture of high expectation and standards, being a centre of
excellence; effective monitoring of children’s progress; performance
management; meeting legislative and statutory requirements e.g. Ofqual,
Ofsted; promoting equality, diversity and British Values; working in partnership
with parents and the local community
High quality of learning, teaching and assessment: appropriate pedagogy,
innovative ideas; actively engaging children in their learning and progress, the
planning, observation and assessment cycle, progress checks and reports, using
and understanding curriculum frameworks; implementing strategies to develop
and extend children’s learning and thinking, including sustained shared
thinking; reducing inequalities between children; stimulating children’s natural
curiosity and creating an enjoyable learning environment
Improving outcomes for children: progress in curricula and extra-curricular
areas, meeting the needs of individual children, effective working partnership
with families; personal development, the role of families and staff; long-term
benefits e.g. positive attitude to learning, benefits to society
High quality personal development, behaviour and welfare: safeguarding and
keeping children safe; personal and social skills development and progress,
widening children’s experiences, promoting an inclusive learning environment;
managing transitions; developing and supporting secure attachment; impact of
behaviour and welfare of workforce on children’s experiences and outcomes e.g.
modelling, influence on satisfaction levels, enthusiasm and engagement of
children, impact on aspects of children’s wellbeing, learning and development
Need for continuous quality improvement: changing circumstances e.g. new
workforce, different children’s needs; new legislation and statutory
requirements; funding; research outcomes; meeting Ofsted; home country’s
early years inspection requirements, wider social and economic implications
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2

Understand how national and local initiatives support quality
improvement in early years settings
Quality improvement: national standards, e.g. National Quality Improvement
Framework; national strategies, e.g. Early Years Quality Improvement Support
Programme (EYQISP); non-statutory quality accreditation schemes, e.g.
Reflecting on Quality (PSLA), e-Quality Counts (NDNA), NCMA Quality
Standards; local authority quality assurance programmes; Centres of Excellence
(CoE), e.g. Pen Green Centre, Thomas Coram Centre; quality improvement
principles, e.g. National Children’s Bureau (NCB); multi-agency partnerships,
e.g. Sure Start, children’s centres; National Occupational Standards (NOS) that
contribute to quality improvement, e.g. Early Years Educator (EYE) criteria and
requirements, Teacher Standards (Early Years); early years curriculum
frameworks, e.g. the Early Years Foundation Stage (EYFS) Curriculum
Ways national and local initiatives improve quality: setting national standards;
focusing on key areas, i.e. leadership and management, consistency across
authorities and different types of early years settings, national assessment
process, developing effective working partnerships within and between settings
and key stakeholders; improving teaching, learning and assessment; achieving
reliable and improved outcomes for children across settings; enhancing
provision for personal and professional development; identifying areas of
strength and weakness; identifying and sharing good practice

3

Be able to support quality improvements in an early years setting
Aspects of quality improvement: effective leadership and management; quality
of teaching, learning and assessment; outcomes for children; personal
development, behaviour and welfare
Quality benchmarks and standards: inspection grade descriptors; quality
improvement accreditation schemes; local authority standards; centre
standards; early years curriculum frameworks; EYE criteria or NOS applicable in
home country
Sources of evidence from own setting: observations, e.g. practitioner, children;
records, e.g. children’s tracking, planning, minutes of meetings, childcare
arrangements, personal and professional training documentation; policies and
processes; feedback, e.g. questionnaires, evaluation forms; discussions, e.g.
practitioners, parents, multi-agency teams; reports, e.g. previous inspection
reports, self-assessment; confidentiality; data protection
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
importance of
continually working to
improve quality in
early years settings

1.1

Assess the meaning of quality improvement in
early years education

1.2

Discuss benefits of high-quality provision for
children and staff in early years settings

1.3

Justify the need for a continuous quality
improvement programme in early years
settings

2.1

Evaluate how national quality improvement
programmes help to raise standards in early
years settings

2.2

Analyse ways in which local initiatives can
support national quality improvement
programmes

3.1

Critically assess an aspect of quality in own
early years setting, against approved
benchmarks or standards

3.2

Justify conclusions and recommendations to
improve quality based on assessment findings

LO2 Understand how
national and local
initiatives support
quality improvement in
early years settings

LO3 Be able to support
quality improvements
in an early years
setting
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Guidance
Links
This unit links with many of the units directly connected with practice and managing
activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 9: Creating Safe Environments in Early Years Settings

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 15: Promoting an Understanding of the World in the Early Years

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 18: Effective Leadership in Advanced Early Years Practice

●

Unit 20: Managing the Early Years Curriculum

●

Unit 21: Working with Families.

This unit also has links with the Teachers’ Standards (Early Years), see Annexe C
for mapping, and the National Occupational Standards (NOS) in Children’s Care
Learning and Development, see Annexe D for mapping.

Delivery
This unit requires learners to assess the quality of provision of an early years
setting and make recommendations. Ideally the recommendations should be
presented to other early years practitioners but this is not a requirement.

Assessment
This unit is internally assessed. Learners should give a range of evidence in
different formats, for example strategy documents, presentation, witness
testimony. Evidence of detailed research is required to meet the underpinning
knowledge and to recognise policy change and current legislation.
Learners must be able to use examples from their own experience of early years
settings to demonstrate their understanding of the subject and make valid and
realistic recommendations where required.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. The workplace should be
made aware that learners will need to access different documents, work with
children, parents/carers and any other professionals involved in promoting quality.
Learners must seek consent from the manager of the setting.
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Unit 11:

Fundamentals of Early
Years Longitudinal
Study

Unit Reference Number: R/508/4313
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners with previous research experience to improve
their understanding and skills through carrying out a pilot longitudinal study of the
early years.

Unit abstract
Learners will develop their understanding and skills in research through planning
and implementing a small-scale pilot study that could be developed into an in-depth
longitudinal research study, focused on one aspect of early years development or
practice.
Learners will be expected to build on previous research experience to identify a
specific topic and the questions they wish to investigate. They will explore current
theory, research and any other information related to their chosen area. They will
critically evaluate their findings against current literature and make
recommendations for research, practice and provision.
Learners will consolidate their understanding of the longitudinal research process in
practice, enabling them to pilot a research study.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand how to choose an appropriate longitudinal research study using
various sources

2

Be able to develop plans to carry out a pilot longitudinal research study

3

Be able to carry out a pilot longitudinal research study

4

Be able to evaluate the impact of research on practice and implications for
potential research.
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Unit content
1

Understand how to choose an appropriate longitudinal research study
using various sources
Definitions of pilot and longitudinal research studies in the early years sector:
e.g. Millennium Cohort Study (MCS), Effective Provision of Pre-School Education
(EPPE), National Literacy Trust and Pearson’s Early Years Literacy survey, Study
of Early Education and Development (SEED); the difference between pilot and
in-depth longitudinal studies; the parameters for a pilot longitudinal study; the
importance of conducting pilot studies to help inform longitudinal studies
The importance and purpose of longitudinal research studies: improving
outcomes for children, families and professionals; developing practice/provision;
responding appropriately to changes in policy, practice and legislation
Reliability and validity of longitudinal studies: difference between reliability and
validity; how longitudinal studies may be considered more robust than other
methods; reliability and validity of findings; implications for practice/provision
Identifying appropriate topics for research into the children or young people’s
workforce or early years provision: current practice, provision; contemporary
and historical contexts of longitudinal research into area of interest; links
between current and recent policy and legislation; information and news from
media; historical concepts and impact of prominent theories of children’s’
development and learning on practice, provision and curriculum, e.g. Bruner,
Chomsky, Skinner, Piaget; identifying links to contemporary or historical
longitudinal research studies
Identifying appropriate topics for research from working practice: from
observations of children’s learning and development in workplace activities,
e.g. literacy, numeracy, personal and social relationships, physical
development; reflections on own and others’ working practice; own professional
development; links between reflection on practice, topic/s identified and
contemporary or historical longitudinal research studies

2

Be able to develop plans to carry out a pilot longitudinal research study
Develop and refine appropriate research title and questions: develop a research
title that reflects the content of the pilot study; questions that will elicit data to
answer research focus
Conduct effective literature review to be able to carry out longitudinal study:
sources from the internet, journals, books, media, library and electronic
resources; analysing and evaluating source material; providing justification for
conducting longitudinal research questions
Select appropriate research methods and provide justification for use:
qualitative, quantitative or mixed methods design

84

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

UNIT 11: FUNDAMENTALS OF EARLY YEARS LONGITUDINAL STUDY

Complete research plan (project proposal) for intended pilot research study:
rationale for pilot research study; how pilot study will lead to effective
longitudinal study; identifying achievable objectives/timescales, measures for
success; identifying appropriate timeline and time management for completing
the study, including accounting for issues that may impede timely completion of
study, e.g. holidays, illness, specific events, availability of sample; identifying
participants/sample group to take part in the study, including justification as to
methods of selection, e.g. randomised/specific sampling; selecting appropriate
data collection methods and providing justification for use e.g. questionnaires,
interviews, case studies, checklists, observations, focus groups; triangulation of
data collected; identifying own research skills needed to conduct pilot research
study, e.g. academic reading, writing referencing conventions, plagiarism,
interpreting and reporting findings
Ethical issues relating to chosen pilot research study: assuring and maintaining
confidentiality; obtaining informed consent; right to withdraw from study;
research conduct
Legal requirements related to chosen pilot research study: e.g. Data Protection
Act (DPA) 1998, Freedom of Information Act 2000, Human Rights Act 1998,
UN Convention on the Rights of the Child (UNCRC) 1993
Apply ethical codes of conduct of own institution and/or others to chosen pilot
research study: e.g. British Educational Research Association (BERA), British
Psychological Society (BPS), International Charter for Ethical Research Involving
Children (ERIC)
3

Be able to carry out a pilot longitudinal research study
Conduct study: development and implementation of chosen methodologies;
conducting literature reviews; selecting participants/sample group; data
collection techniques, e.g. questionnaires, interviews, observations, event/time
sampling
Writing up the pilot study: conventions of academic writing; conventions to
structuring report; inclusion of diagrams, charts, figures to illustrate results;
referencing and bibliographies
Evaluating the study: presenting quantitative data, e.g. histograms, pie charts,
graphs, descriptive statistics, frequencies, tables, figures and other formats
appropriate to research study; presenting qualitative data, e.g. use of
conceptualisation, categorising, coding, thematic analysis; analysing and
interpreting results, including compiling data to include results and findings,
transcribing qualitative data; use of tools of analysis, including triangulation and
comparing against literature; recognising bias and error in data; recognising the
importance of non-judgmental practice, including applying an objective
approach to interpreting literature and findings; the impact on the study when
applying subjective, judgemental practice; reflection on own research skills and
needs
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4

Be able to evaluate the impact of research on practice and implications
for potential research
Recommendations drawn from pilot study: impact on practice, provision and
own personal professional development
Limitations of pilot research study: research methods in answering questions;
research process
Justify potential longitudinal study from pilot study: make recommendations
regarding how pilot study could be adapted to increase reliability and validity
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand how to
choose an appropriate
longitudinal research
study using various
sources

1.1

Analyse how longitudinal study is used to
inform early years practice

1.2

Select a suitable topic to form the basis of a
longitudinal study in early years practice

1.3

Explain the rationale for chosen research topic,
using current literature and observations from
practice/provision

2.1

Produce a literature review of the topic area to
identify suitable questions for a longitudinal
research study

2.2

Critically analyse research methods used in
longitudinal research and select an appropriate
method for the pilot study

2.3

Develop a project proposal for a pilot
longitudinal research study

2.4

Evaluate ethical and legal considerations
relevant to the pilot study

3.1

Implement a pilot longitudinal research study
in an early years setting

3.2

Produce a written academic report and an
evaluation of the pilot study

4.1

Analyse own research skills and needs

4.2

Evaluate the impact of own research on
current early years practice or provision

4.3

Propose a potential longitudinal research
project based on pilot study

LO2 Be able to develop
plans to carry out a
pilot longitudinal
research study

LO3 Be able to carry out a
pilot longitudinal
research study

LO4 Be able to evaluate the
impact of research on
practice and
implications for
potential research
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Guidance
Links
This unit links with a number of units in the qualification, depending on the topic
researched for the longitudinal study.

Delivery
Learners undertaking this unit are expected to have prior experience of undertaking
research in the early years, or a related, sector. Tutors must be knowledgeable in
the research process and normally will have undertaken supervised research at this
level. A series of thematic lectures should be provided, including individual and
group supervision of learners throughout the research process.
Tutors should devise a number of topic areas (minimum of three, maximum of five)
that can be based on current and recent research such as MCS, EPPE, SEED or
other early years studies that may explore the specific development and learning
needs of children, as well as adults’ practice in supporting children’s development
and learning.
Tutors can draw from media and news, aspects of learners’ practice, observations,
or knowledge gained from other units in the BTEC qualification. Learners will choose
one topic to research and are encouraged to use IT, to include appropriate software
packages, e.g. Excel.
Learners should be reminded throughout this unit that they are bound by the Data
Protection Act 1998 and are expected to follow the Ethical Guidelines for
Educational Research (BERA, 2011).

Assessment
Learners will demonstrate their understanding of the purposes and processes of a
longitudinal research study. Learners will develop and carry out a pilot study in the
workplace that could be used for a follow-up longitudinal study. It is important that
the workplace is aware of the unit outcomes and expectations of learners. Use of
data is subject to the highest level of anonymity and confidentiality and all should
be reviewed by the tutor and manager of the workplace prior to distribution.
Learners’ work will be presented in the form of a research report containing the
following sections: research title, abstract, introduction, literature review,
methodology and data collection techniques, findings and conclusions, references,
bibliography and appendix or appendices.
Learners could also present their findings to the group using their supporting
materials. This would be useful to help learners practise presentation of material to
different audiences and should include: their chosen study, methodology,
participants and procedures, charts and graphs and other formats to illustrate their
findings.

Employer engagement and vocational contexts
Written consent from employers for learners to carry out research in the setting is
necessary, in addition to consent obtained from parents of children attending any
setting, as appropriate.
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Unit 12

Health Promotion for
Advanced Early Years
Practitioners

Unit Reference Number: Y/508/4314
Level:

4

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand the importance of health
promotion in improving the health of young children. They will learn how
practitioners can develop and lead on promoting health in an early years setting.

Unit abstract
Promoting and supporting the health and wellbeing of the children that early years
practitioners work with is of paramount importance in establishing and maintaining
a high-quality, effective and efficient service. Advanced practitioners and early
years educators have a responsibility to promote all aspects of the health and
wellbeing of the children they work with, in line with the welfare requirements of
the Early Years Foundation Stage (EYFS) and the National Healthy Schools
Programme.
In this unit, learners will explore physical, mental, social and emotional factors that
affect aspects of the health and wellbeing of children and investigate how health
promotion strategies and campaigns operate to improve children’s outcomes.
Learners will formulate a health promotion strategy, including developing the skills
to lead on, implement and review a linked campaign in an early years setting.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand factors that influence children’s health and wellbeing

2

Understand approaches to health promotion and their impact on young
children’s health and wellbeing

3

Be able to develop and lead a strategy for health promotion in an early years
setting.
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Unit content
1

Understand factors that influence children’s health and wellbeing
Definitions: health; disease; wellbeing
Socio-economic factors: Definitions and impact of e.g. poverty and low income
families, neglect, social class, generational unemployment, migrant families,
refugees, travelling families; poor educational attainment, gender, race, social
exclusion, support networks, culture, availability and coordination of relevant
services
Environmental factors that influence health and wellbeing: biological
environment e.g. pre-conceptual and post-natal care, birth trauma, disease and
illness, health status of parents, special educational needs, including sensory
and learning difficulties, congenital and inherited conditions, addictive
behaviours of parents, use of substances by parents; sociocultural environment
e.g. relationships, mental health of parents, diet, exercise, personal hygiene,
emotional wellbeing; physical environment e.g. demographic characteristics,
infectious agents, toxins e.g. lead and air pollution, housing, stress and crime

2

Understand approaches to health promotion and their impact on young
children’s health and wellbeing
Key definitions: health promotion; health education; health campaign
Models of health: e.g. biomedical, social, ecological
Theoretical approaches to health promotion: medical and social model;
empowerment; behaviour change; educational; social change; Stages of
Change Model, e.g. Trans-theoretical Model; Health Belief Model (HBM);
Tannahill Model; Ewles and Simnett Approaches; Naidoo-Wills model
Health promotion guidance and structures: World Health Organization (WHO)
and The Ottawa Charter for Health Promotion; National Institute for Health and
Care Excellence (NICE) Guidance for Health Promotion
National and regional health promotion campaigns: general, e.g. World Health
Day; nutritional, e.g. Change4Life, National Obesity Awareness Week, Ten Steps
for Healthy Toddlers, Nutrition and Hydration Week; Eat Better, Start Better;
exercise, e.g. National Walking Month; specific health conditions or matters,
e.g. Beat it Now! Meningitis B immunisation campaign, Allergy Awareness Week,
Mental Health Awareness Week, Sun Awareness Week
Health promotion strategies: purpose of health promotion campaigns; Healthy
Weight, Healthy Lives; cross-government strategy for England; Change4Life
marketing strategy; Public Health England (PHE); global strategy; Every Child
Matters (ECM) outcomes; Health Action Schools Programme
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3

Be able to develop and lead a strategy for health promotion in an early
years setting
Planning health promotion: planning cycle; interventions; working in
partnership; methodology; ethical considerations; Early Years Foundation Stage
(EYFS) learning and development requirements; healthy eating initiatives;
health-related exercise; mental and emotional wellbeing; loss and change;
personal safety
Methodology and ethical approaches: moral reasoning; personal beliefs; blame
and fear approaches; confidentiality; choice; equality and diversity; cultural
sensitivity; methodology, e.g. displays, activities; parent/carer involvement;
multidisciplinary and partner agencies, e.g. dentist, health visitor, dietician,
library, emergency services, local medical centre, local leisure services; bike
safety training; child-centred approaches; choice and control; cost-effective;
culturally aware
Effective health promotion: benefits; links to early intervention; lifelong
outcomes; outcomes-focused approaches; family intervention; lifestyle
changes; holistic assessment; links health and wellbeing; emotional health;
resilience; developing confidence; inquisitive approaches
Planning health promotion strategies: including aim and purpose, outcomes for
children, success measures, resource implications, role of staff and upskilling
Planning, implementing and evaluating campaigns: aim and purpose relating to
current health concerns; success criteria; information to support need for
campaign; project plan; family and multi-agency partnerships; ways to promote
information, including use of language relevant to reader, use of different forms
of media and communication; inclusivity, accessibility; resources; evaluation of
success of campaign and forward planning for improvement
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand factors
that influence
children’s health and
wellbeing

1.1

Discuss the impact of socio-economic factors
on children’s health and wellbeing

1.2

Assess how environmental factors influence
children’s health and wellbeing

LO2 Understand
approaches to health
promotion and their
impact on young
children’s health and
wellbeing

2.1

Evaluate a national and regional health
promotion campaign using contrasting
theoretical approaches

2.2

Assess the effectiveness of health promotion
strategies in promoting children’s health

LO3 Be able to develop and
lead a strategy for
health promotion in an
early years setting

3.1

Plan a health promotion strategy for a single
health issue in early years that could be
developed in an early years setting

3.2

Implement a health promotion campaign in
an early years setting as part of the proposed
strategy

3.3

Justify the choice of campaign and show how
the families and multidisciplinary teams have
contributed to the campaign

3.4

Review the effectiveness of the campaign
using self-selected measures of success and
make recommendations based on these
outcomes
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Guidance
Links
This unit links with, and underpins, many of the units directly connected with
practice and with managing activities, in particular:
●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 9: Creating Safe Environments in Early Years Settings

●

Unit 16: Contemporary Issues in Child Health

●

Unit 18: Effective Leadership in Advanced Early Years Practice

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

This unit also has links with the Teacher Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care
Learning and Development, see Annexe D for mapping.

Delivery
Learners must evidence a proactive approach to developing health promotion
activities in an early years setting. Learners will participate in group work and
presentations of projects, allowing for stronger evaluative and reflective processes
supported by peer feedback.
Tutors must be appropriately qualified and experienced in the early years education
sector to support learners in applying their understanding of theoretical
perspectives to early years practice.

Assessment
This unit is internally assessed. A combination of evidence is required, such as
reports, planning documents, presentations, witness testimony or photographic
evidence of display work.
Learners will demonstrate higher-order reasoning skills when presenting their
assignments. Learners will use examples from their own early years work
experience to demonstrate their understanding of the subject and make valid and
realistic recommendations where required.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. The workplace should be
made aware that learners will need to work with children, parents/carers and
colleagues from multidisciplinary teams as well as the local community to facilitate
the health promotion campaign.
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Unit 13:

Promoting Progress in
Language, Literacy and
Mathematics in the Early
Years

Unit Reference Number: D/508/4315
Level:

5

Credit value:

15

Guided learning:

60

Aim
The aim of this unit is for learners to build their understanding of the characteristics of
children’s progress in language, literacy and mathematics, and to develop skills in
supporting colleagues to promote this learning.

Unit abstract
Language, literacy and mathematical skills are fundamental to children’s progress and
success in education. A key role of the advanced early years practitioner is to support,
encourage and develop children’s enjoyment and progress in these areas of learning, as
well as supporting early years educators and assistant practitioners in doing the same.
Learners will consider strategies and approaches to making learning fun, and how
advanced early years practitioners can empower children to make confident progress in
their language, reading, writing and mathematical development.
Learners will consider the development of language, literacy and mathematical skills in
the early years within social, cultural and economic contexts, and their influence on early
years practice. They will reflect on the theoretical underpinning of curriculum strategies.
They will actively explore how these strategies support children’s holistic progress in the
early years, within an enabling environment.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the factors that impact on the development of children’s language,
literacy and mathematical skills in the early years

2

Understand theoretical concepts underpinning the promotion of language, literacy
and mathematics in the early years

3

Be able to promote language, literacy and mathematics in an enabling environment
in the early years.
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Unit content
1

Understand the factors that impact on the development of
children’s language, literacy and mathematical skills in the early years
Factors: interpersonal relationships; skills of parents/caregivers; intrauterine
development; effects of malnutrition; impact of poverty and deprivation; influence of
early environments and experiences, including under-stimulated environments;
recognising language in the womb; exposure to numeracy and mathematical
concepts from birth; language development as time sensitive; parent/caregiver
attitude towards mathematics; parental/caregiver illiteracy; links between
parent/caregiver income and children’s progress; cultural significance of literacy in
different communities; identification of opportunities to explore and build confidence
through immediate environment, e.g. encouraging children to read signs, use money,
measure ingredients; impact of stress; gender issues and differences in these areas;
bi- and multilingualism; influence of teachers and significant others
Considerations: early years being the crucial time to address the negative effects of
socio-economic disadvantage on learning; enabling better social, emotional and
cognitive abilities necessary for lifelong learning; early intervention; developing
sensitive and enthusiastic communicators from birth; preverbal communication and
early language acquisition; high-quality early years’ provision to achieve better
outcomes in school and beyond
Strategies to support children’s learning through addressing factors: play-based
activities to promote language, reading and writing development; mark making;
attitudes for developing mathematical confidence and competence; non-standard and
everyday maths; play-based activities to promote mathematical confidence and
competence; dialects, accents and a language-rich curriculum; the role of language
and social identity; strategies to support children with additional needs, including
promoting communication; early signing; language acquisition in children born with
no hearing; sensory communication; partnership working, including the role of the
speech and language therapist; understanding speech difficulties; supporting children
with dyscalculia
Early years pedagogy: early childhood studies; neuroscience; supporting the
development of young children’s skills, knowledge and attitudes to make a good start
at school; instructional techniques and strategies enabling learning to take place;
concrete learning environments; interactive process between teacher and child;
actions of the family and community; pedagogical content knowledge; cognitive
construction; sustained shared thinking; child-initiated interactions; reflexive 'coconstruction'; reflective educators; the enthusiastic practitioner
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2

Understand theoretical concepts underpinning the promotion of language,
literacy and mathematics in the early years
Contemporary theories: cultural intelligence theory (Tomasello); intention reading;
pattern finding; universal grammar (Chomsky); social pragmatic approach; language
acquisition theory; sociolinguistic theory of language (Bernstein); nature of
socialising agencies; elaborated and restrictive codes; correlation between social
class and codes; social interactionism theory; sociocultural theory; enrichment and
engagement in mathematics (Bruner and Barmby); connectionist theory (Liebeck);
number sense (Gifford); mathematical creativity and guided discovery (Froebel);
relational understanding (Skemp); learnability theory (Pinker)
The early years curriculum: Early Years Foundation Stage (EYFS) and the renewed
literacy and mathematics framework; early learning goals; prime areas; specific
areas; pedagogy in the curriculum; National Curriculum in England; Foundation stage
and Key Stage 1 language and literacy development; Foundation stage and Key
Stage 1 mathematical development; Special Educational Needs and Disability (SEND)
Codes of Practice; home county curriculum frameworks
Additional curriculum development guidance: e.g. Effective Provision of
Pre-School Education (EPPE); National Centre for Excellence in Teaching of
Mathematics (NCETM); Talk to Your Baby (National Literacy Trust); Early Years
Quality Improvement Support Programme (2011); Identifying and Teaching Children
and Young People with Dyslexia and Literacy Difficulties (The Rose Report, 2009);
Children Thinking Mathematically: PSRN Essential Knowledge for Early Years
practitioners (DCSF, 2009); Sir Peter Williams’ report on Independent Review of
Mathematics Teaching in early Years Settings and Primary Schools Williams Maths
Review (DCSF, 2008); The Inclusion Development Programme: Supporting children
with speech, language and communication needs: Guidance for Practitioners in the
Early Years Foundation Stage (DCSF, 2008)

3

Be able to promote language, literacy and mathematics in an enabling
environment in the early years
Curriculum-based strategies to promote the development of skills: mastery,
integration and application of skills; phonological awareness; the emergent reader;
word recognition and analysis skills; reading fluency and oral language proficiency;
exploring measurement concepts; spatial knowledge; real-world mathematicians and
natural problem solvers, e.g. seeking patterns, making connections, recognising
relationships, working with numbers, shapes, space and measures, count, sort and
match; 'children's mathematical graphics'; integrated structure for supporting the
developing curiosity, enjoyment of learning and achievement of young children; the
use of stories, songs, games and imaginative play; creating interesting experiences
and activities that promote the use of language and children’s listening skills;
providing good models of spoken and written language; blending and segmenting
words when teaching phonics; using a wide range of well-considered resources to
extend vocabulary and create an enthusiasm for writing; understanding how to
support children with special educational needs and those who are at an early stage
of acquiring English; be proficient in teaching language and literacy skills across the
curriculum
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Holistic approaches: enabling environments; indoor/outdoor resources; encouraging
problem solving that involves reading, writing, oral communication and mathematics;
exploring everyday activities; child-centred approaches; child-led activities;
flexibility; story-reading; circle time; learning languages; visual cues; signing;
confidence and ability of the early years practitioner; conveying interest and
excitement; avoiding transference of disinterest; developing the literacy/numeracy
skills of practitioners; working in partnership with families, carers, multidisciplinary
team; thematic planning to incorporate language; literacy and numeracy
Enabling environments: capitalising on the many spontaneous opportunities arising
from daily activities; developing play experiences, dialogue, planned experiences and
appropriate skilled questioning; stimulating environments; maths and language-rich
environments and resources; promoting discovery play using treasure basket and
heuristic play sessions; use of popular mathematical signage in the environment;
making use of the outdoor environment, including the local neighbourhood; involving
parents in their child’s learning, ensuring enjoyment and engagement and including
all stakeholders
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit learner will:

The learner can:

LO1 Understand the factors
that impact on the
development of
children’s language,
literacy and
mathematical skills in
the early years

1.1

Examine social, cultural and economic factors
that affect the development of language,
literacy and mathematical skills in the early
years

1.2

Evaluate the importance of addressing these
factors in developing appropriate and
responsive pedagogical approaches to
children’s learning in these areas

2.1

Review contemporary theories on the
development of language, literacy and
mathematical skills in the early years

2.2

Review the early years curriculum and its
framework in promoting language, literacy and
mathematics

2.3

Evaluate the impact of theoretical influences
on curriculum development

3.1

Propose and implement curriculum-based
strategies for learning that encourage
creativity, enjoyment and challenge and
promote children's progress in language,
literacy and mathematics

3.2

Critically appraise aspects of the environment
that support an enabling and holistic approach
to promoting language, literacy and
mathematics

LO2 Understand theoretical
concepts underpinning
the promotion of
language, literacy and
mathematics in the
early years

LO3 Be able to promote
language, literacy and
mathematics in an
enabling environment
in the early years
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Guidance
Links
This unit links with many of the units directly connected with play, learning and the early
years curriculum, in particular:
●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Teachers Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care Learning
and Development, see Annexe D for mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on learners’
work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years sector to cover
the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. Learners will present evidence based
substantially on their work in early years settings.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in the
Professional and Reflective Evidence Portfolio (PREP) that accompanies this specification.
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Unit 14:

Promoting Creative
Expression in the Early
Years

Unit Reference Number: H/508/4316
Level:

5

Credit value:

15

Guided learning:

60

Aim
The aim of this unit is for learners to understand how creative expression can be an
effective way to support learning and development in the early years, and to develop the
skills to promote children’s progress through creativity.

Unit abstract
Children benefit from self-expression in developing identity and self-esteem. In the early
years education sector, creative expression is a fundamental aspect of promoting
learning and enabling children’s progress in early years settings. In this unit, learners
will explore how children develop creativity through expressive art, design, music and
dance. They will consider how these forms of creativity can enable children to express
their emotions as well as developing children’s cognitive, physical, social and
communication skills. Learners will research the role of different forms of therapy in
supporting children with specific needs.
Learners will assess the creative provision available to children in an early years setting.
They will also work with an individual child to support their progress through creative
expression.

Learning outcomes
On successful completion of this unit a learner will
1

Understand how young children develop creative skills

2

Understand how creative expression can support all children, including those with
specific needs

3

Be able to promote children’s progress through creative expression and activities
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Unit content
1

Understand how young children develop creative skills
Definitions: creativity, including use of imagination, original thinking; using divergent
thinking to generate different ideas; problem solving; Early Years Foundation Stage
(EYFS) definitions, including responding to experiences, expressing and
communicating ideas, exploring media and materials, creating music and dance,
developing imagination and imaginative play; expressive arts, e.g. dancing, drawing,
drama, creative writing, painting, making music, sculpting, messy play
Role of creative expression: to help children express and cope with their feelings to
enable teachers to understand more about what the child may be thinking/feeling; to
provide opportunities for mental and physical growth; to provide opportunities for
children to engage with their environments, new experiences; to develop and
promote self-confidence, self-efficacy, sense of belonging and connectedness with
others
Development of artistic expression: drawing development, including mark making,
pre-schematic stage, schematic stage; development of basic mark making into
consistent symbols; use of symbolism
Development of creative expression through play: play as a tool to help develop
spoken language; symbolic play, including pretend play, role play,socio-dramatic
play, imaginative or creative play; dance; use of props, including child-led and adultled activities
Development of musical expression: music and the unborn child; music and young
babies; music making and toddlers; the EYFS and music; links between musical
activities and neurodevelopment, including mathematical and logic processing
Theories of creative development: creative play as a means to enable children to
build context, creating meaning, developing imagination, stimulating curiosity,
exploring and investigating; theories and pedagogical approaches to relationships
between creative expression and children’s development, e.g. Lowenfield, Kellogg,
Goodenough, Gardner, Steiner, Reggio Emilia, Montessori; the role of creative play in
developing social skills, including collaboration and cooperation

2

Understand how creative expression can support all children, including
those with specific needs
Creative expression in supporting children’s emotional development and
communication skills: creative expression as a means for children to learn how to
manage their feelings and behaviour; to make positive relationships; as a tool to
support children experiencing change in their home, nursery or school environment
that temporarily affects their emotional wellbeing, e.g. nursery to school transitions,
arrival of a sibling; play, art or music therapy, i.e. therapeutic interventions that
encourage children to express emotions
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Creative expression in supporting children’s physical development: activities that
develop children’s moving and handling, flexibility, dexterity and strength, e.g.
dance, active role play, outdoor creative games and exercises, drawing and writing;
use of tools; use of senses, including touch, smell, vision and hearing; how physical
creative activities can support all children, including children with long-term physical
needs
Creative expression in supporting children’s intellectual and cognitive development:
e.g. activities that develop and extend children’s creative and sustained shared
thinking; encouraging children to problem solve and make connections; increasing
children’s attention span and speaking and listening skills; supporting children’s
understanding of how to use colour and texture through art
Benefits of creative expression: therapeutic use of creative expression, e.g. growing
and developing self-awareness through self-expression, stress release; accelerating
physical and psychological development; opportunity to express emotions and
feelings; sharing painful or difficult emotions through different media, such as paints,
crayons, markers, memory boxes, memorial scrapbooks
Role of adults: facilitating children’s creative expression through scaffolding;
providing and adapting activities to meet individual needs; planning, providing and
extending activities based on observations; providing children with sustained periods
of time to develop creative ideas, expressing their emotions safely in appropriate
environments; monitoring the impact of developing children’s creative expression on
their learning, development and wellbeing, e.g. confidence, self-esteem; creating
opportunities to work one-to-one with children to build trust and support creative
expression; supporting positive behaviour and expressions of emotion; encouraging
children to make their own choices
3

Be able to promote children’s progress through creative expression and
activities
Creative opportunities: definitions; implementation; resources and environment
design; benefits; drawbacks
Creating appropriate opportunities for children’s creative expression: use of early
years curriculum; solving problems; becoming innovative, enterprising and capable;
to make connections between situations/events through art, music, dance, role play,
physical activity, IT; adapting activities and providing resources according to specific
needs; providing opportunities to explore culture, diversity
Providing suitable environments: providing appropriate space for children’s creative
expression indoors and outdoors, e.g. messy play, sensory room, physical play areas,
role play area, arts and crafts resources; consideration of health and safety, risk
assessments
Personal skills required to promote creative opportunities: ability to observe and
identify children’s needs and progress; action planning; giving clear instructions,
adapting language and behaviour to individual needs of the child during creative
activities; asking open questions and listening to responses to promote creative
thinking and problem solving; modelling creative expression through taking part in
activities to encourage, e.g. collaboration, cooperation, experimentation, exploration,
persistence; praising children’s engagement and progress in creative activities;
planning to improve children’s creative development and progress
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand how young
children develop
creative skills

1.1

Analyse theoretical approaches to the
development of creative expression in young
children

1.2

Assess the developmental stages of creative
expression in young children

2.1

Analyse how children communicate their
understanding of the world through creative
expression

2.2

Evaluate the role of the early years
practitioner in enabling children to share their
understanding of the world through creative
expression

3.3

Assess the effectiveness of current provision in
an early years setting in providing creative
opportunities for children with specific needs

3.1

Carry out observations of children in an early
years setting to assess their current level of
communication, physical and cognitive skills
and needs

3.2

Prepare and implement an individual action
plan for an observed child that uses creative
expression to develop their communication,
physical or cognitive skills

3.3

Assess the effectiveness of the implemented
action plan in promoting the child’s progress

3.4

Produce a plan to support the child’s further
progress through creative activities

LO2 Understand how
creative expression can
support all children,
including those with
specific needs

LO3 Be able to promote
children’s progress
through creative
expression and
activities
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Guidance
Links
This unit links with many of the units directly connected with communication, behaviour
and play, including:
●

Unit 3: Theories of Development and Progress – Birth to Seven Years, 11 Months

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Teacher Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care Learning
and Development, see Annexe D for mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or be based on
learners’ work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present evidence
based substantially on their work in early years settings.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. An exemplar letter is given in the
Practical and Reflective Evidence Portfolio (PREP) that accompanies this specification.
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Unit 15:

Promoting an
Understanding of the
World in the Early Years

Unit Reference Number: K/508/4317
Level:

4

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand the relationship between children’s
thinking skills and their understanding of people and their communities, the wider world
and technology.

Unit abstract
Young children are fascinated by the world around them. Initially they are focused on
their immediate surroundings but, as they develop, they become more aware of the
community in which they live and the wider world.
Learners will consider the relationship between cognitive development and a developing
understanding of the world, examining different theories, such as Piaget and more recent
works. Learners will consider how early years practitioners help children to understand
people, communities and the wider world, and how to provide appropriate experiences
for children so they may gain a better understanding of the use of technology in their
world.
Learners will use this understanding to assess how an early years setting helps children
understand their world. They will plan appropriate learning experiences for the children
and develop a focused improvement plan for the setting.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the relationship between children’s cognitive development and their
understanding of the world

2

Understand how early years settings can promote children’s understanding of the
world

3

Be able to support children’s understanding of their world in an early years setting.
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Unit content
1

Understand the relationship between children’s cognitive development and
their understanding of the world
Understanding the world: categories, including people around the child, the wider
community, the world; developing curiosity; use of technology
Children’s thinking skills: categories of thinking skills, e.g. sequencing and ordering,
sorting and grouping, analysing and identifying relationships, making predictions and
hypothesising, drawing conclusions, distinguishing fact from opinion, generating new
ideas; extending thinking experiences, including modelling, scaffolding, questioning;
self-centredness
Relationship between children’s developmental stages and conceptual thinking of the
world: theories and research, including Bronfenbrenner’s micro and macrosystems,
Piaget, Vygotsky, Dowling, Nutbrown, McGuinness
Role of adult: understanding and observing children’s development and learning;
assessing, progressing and planning for next steps; providing appropriate learning
experiences to help children understand the world around them; providing
opportunities to play and explore; promoting active learning, e.g. being involved,
providing opportunities for creative and critical thinking, e.g. encouraging own ideas,
helping children to make links in their learning; involving the family in their children’s
learning

2

Understand how early years settings can promote children’s understanding
of the world
How children experience people and communities: babies, e.g. self-centred, focused
on immediate world around them and the people in their world, confident with family
and carers, enjoy looking at photographs of themselves; preschool children, e.g.
aware of families and the community, talk about past experiences, remember special
events, know they are unique, know others are different, enjoy the outside world,
enjoy learning about traditions and cultures
How children experience the wider world: babies, e.g. become more aware of the
wider world i.e. the room and outdoors, begin to communicate with others, more
confident with others and like to interact, enjoy hiding toys, dropping objects,
physical play; preschool children, e.g. use imagination and small-world models to
replicate the wider world, more aware of detail in their environment, enjoy exploring
the outdoors, ask questions to learn more, interested in maps, make links between
objects and facts
How children experience technology: babies, e.g. react to sounds and movement,
show interest in moving objects (buttons on toys, flaps in books, simple
mechanisms); preschool, e.g. enjoy playing and operating ICT and digital equipment,
mechanical toys, push and pull toys
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Enabling environments: babies, e.g. providing experiences to encourage play and
exploration, encouraging curiosity about objects, promoting sensory play, providing
opportunities for active learning to help focus on an activity for a period of time,
encouraging early critical thinking i.e. finding ways of solving problems or new ways
to do things; preschool children, e.g. encouraging opportunities to engage with adults
or other children in open-ended activities, providing materials and experiences for
the interests of individual children, providing opportunities to represent experiences
in play, providing experiences and materials to initiate ideas and activities and
experiment, giving opportunities to take risks in a safe environment, encouraging
attention to detail, sharing ideas with adults and other children, coping with
challenges, encouraging children to make links between facts or patterns, decision
making, changing ways of working
Role of technology: providing interactive opportunities for children to explore new
technologies, e.g. online games; hardware, e.g. computers, tablets, laptops;
software, e.g. apps, word processing, technical drawing tools; active learning;
breadth and depth of accessible knowledge
3

Be able to support children’s understanding of their world in an early years
setting
Assess provision: appropriate provision to meet needs of individual children,
including those with specific needs; use of indoor and outdoor environment; methods
of recording progression and learning; adult-led and child-initiated activities;
monitoring use of different areas of provision by the children; diversity and inclusion;
accessibility; budgetary and resource constraints; approved benchmarks, e.g. Early
Years Foundation Stage (EYFS), home country curricula
Planning: adult-led activities; opportunities for child-initiated activities; resources;
training and communicating plan to colleagues, including use of new technologies;
activities and experiences appropriate for individuals’ stage of cognitive
development; measures of success
Improvement plan: reflect on success of plan, including quality of provision,
supporting progress and learning; identifying areas of strength and weakness in
provision, early years practitioners’ skills and knowledge, own skills and knowledge;
recommendations for improvement; measures of success
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit learner will:

The learner can:

LO1 Understand the
relationship between
children’s cognitive
development and their
understanding of the
world

1.1

Analyse the relationship between children’s
thinking skills and their understanding of the
world

1.2

Assess the role of the adult in helping children
at different stages of development understand
the world in which they live

LO2 Understand how early
years settings promote
children’s
understanding of the
world

2.1

Assess how enabling environments can help
babies and toddlers understand people and
their communities

2.2

Assess how different teaching and learning
strategies can help preschool children
understand the wider community

2.3

Evaluate the role of technology in promoting
children’s learning

3.1

Assess an aspect of ‘understanding the world’
in an early years setting, against approved
benchmarks

3.2

Plan and implement adult-led and
child-initiated purposeful play and learning
activities to support an understanding of the
world that meets the needs of individual
children

3.3

Assess the implemented play and learning
activities and develop a focused improvement
plan

LO3 Be able to support
children’s
understanding of their
world in an early years
setting
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Guidance
Links
This unit links with a number of the units directly connected with practice and managing
activities, in particular:
●

Unit 3: Theories of Development and Progress – Birth to Seven Years,
11 months

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Teacher Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care Learning
and Development, see Annexe D for mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on learners’
work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will present evidence based
substantially on their work in early years settings.

Employer engagement and vocational contexts
Learners will need to observe and collaborate with other practitioners working with
children in the workplace to achieve the outcomes of this unit. A letter to employers that
briefly outlines the learning outcomes of this unit may be helpful to support learners’
workplace learning needs. An exemplar letter is given in the Professional and Reflective
Evidence Portfolio (PREP) that accompanies this specification.
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Unit 16:

Contemporary Issues in
Child Health

Unit Reference Number: M/508/4318
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to develop their understanding of contemporary health
issues and the skills required to support children with complex health needs.

Unit abstract
Advances in medical research have been significant in recent years. However, children
and their families continue to be affected by health issues. In this unit, learners will
increase their understanding of the developing area of children’s health and wellbeing,
and how they can support children and families in their care.
Awareness of changing health issues, and their significance to family life children, is
essential in order to support the families that early years practitioners work with. In
addition to understanding current health issues, practitioners need to understand their
impact on the settings they work in, and support and provide for children with complex
health needs, and their families.
In this unit, learners will explore the impact of this understanding on their ability to lead
and develop staff awareness. Learners will develop policies and procedures to address
these issues, in line with current legislation and changes in early years practice.
Learners will assess the changing health needs of children. They will develop strategies
to support the ongoing, additional and often complex health needs of children and their
families in an early years setting.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand contemporary health issues and their impact on young children

2

Understand ways in which early years settings support children with complex
health needs

3

Be able to develop effective strategies that support children with complex health
needs.

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

113

UNIT 16: CONTEMPORARY ISSUES IN CHILD HEALTH

Unit content
1

Understand contemporary health issues and their impact on young children
Issues affecting the epidemiology of health conditions regarding advances in medical
science: medical science, including pre- and postnatal care, genetic disorders, e.g.
cystic fibrosis, Prader-Willi syndrome (PWS), fragile X syndrome, early identification
of serious illnesses; immunisation policies, e.g. MMR, meningitis B vaccine and public
response; Zika virus; early diagnosis, e.g. autism, genetic conditions; influence of
health advances on children’s health outcomes
Issues affecting the epidemiology of health conditions related to the environment and
lifestyle: environmental factors, e.g. rickets and links to reduced exposure to
sunlight, traffic pollution resulting in increased rates of asthma; impact of lifestyle
changes on children’s health, including lack of exercise, overuse of computer games,
increased awareness of links between skin cancer and use of sun protection,
generational unemployment; dietary changes, including increase in childhood obesity
and links to Type 2 diabetes in children, increase in reliance on fast food diets that
contain food additives, high sugar and salt content
Issues affecting the epidemiology of health conditions related to media influence:
e.g. influencing and changing attitudes about health issues such as breastfeeding
versus bottle feeding, promoting body image and links to eating disorders, raising
awareness
Issues related to culture and heredity affecting the epidemiology of health conditions:
co-sanguineous marriages with increased risk of genetic disorders in children; global,
cultural and religious issues, e.g. greater movement from one country to another
potentially resulting in spread of disease, female genital mutilation, sickle cell
anaemia, thalassaemia; increase in conditions thought to be under control, e.g.
tuberculosis, rickets
Epidemiological data: sources of data e.g. Office for National Statistics (ONS), census
data, Public Health England; morbidity and mortality rates, health inequalities,
‘north-south divide’, demographic studies, mortality and morbidity rates; purpose of
epidemiological data; links between data and strategic approaches to children’s
health care in home country; use of epidemiological data in early years settings

2

Understand ways in which early years settings support children with
complex health needs
Legislative frameworks: Special Educational Needs and Disability Act (SENDA) 2001;
Special Educational Needs 2014; Children and Families Act 2014; SEND Codes of
Practice 2014; Chronically Sick and Disabled Persons Act CSDPA 1970; SEN reforms;
Education, Health and Care Plans (EHCPs); needs assessment; health and wellbeing
boards; Better Health Outcomes for Children and Young People (DH, 2013); Support
and aspiration: A new approach to special educational needs and disability – A
consultation (DfE, 2011); how national policy developments contribute to policies and
practice in early years settings
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Complex health needs: definitions; examples;
Managing complex additional health needs in the early years setting including
required interventions: addressing behavioural challenges; enabling effective
communication; supporting mobility, e.g. wheelchair use; nutrition, food and drink
considerations e.g. percutaneous endoscopic gastrostomy (PEG), feeding and
managing diabetes; personal care, including continence and elimination; skin and
tissue viability; supporting breathing, e.g. children with tracheostomies; drug
therapies and medication; impact of psychological and emotional trauma; managing
seizures, e.g. care of child with epilepsy; multidisciplinary roles; ethical
considerations
Barriers to providing equal opportunity: lack of training and adequately trained staff;
ineffective policies; lack of communication between families and setting;
inappropriate setting; old building or building not equipped, e.g. doors not wide
enough for wheelchairs, no lift; safe play areas; access to building ramps etc.;
personal care areas; poor storage of medication; appropriate resources; appropriate
play equipment to ensure access and stimulation; availability of sensory play; space;
risk assessments; safety; staffing levels; planning; exclusion and its impact; lack of
understanding from other parents; hospitalisation and its impact on children and
their families; strategies used in early years settings to minimise the effect of
barriers on the child
Education, Health and Care Plans (EHCPs): context and purpose e.g. child-centred,
emphasis on family partnership, multi-agency approach; annual review, replaces
previous statements of need, includes personal budget, commissioned through
Clinical Commissioning Groups (CCGs); referral processes
3

Be able to develop effective strategies that support children with complex
health needs
Intervention strategies: child-centred; EHCPs; family involvement in developing
supportive and aspirational strategies to work alongside the EHCP;
multidisciplinary working, including the special educational needs coordinator
(SENCO) and key worker; providing emotional support and scaffolding; policies and
procedures, e.g. administering emergency treatments, restraint policy; review
meetings; reintegration strategies; liaising with external agencies to support; play as
a tool to support therapeutic development
Policies and procedures: Special Educational Needs and Difficulties (SEND); safe
handling; use of adapted equipment; emergency treatments and medical
intervention; risk assessment; infection control, including disposal of clinical waste;
communication; parent partnership; safeguarding; safe restraint
Education, Health and Care Plans (EHCPs): multi-agency teams; improved
communication; Team Around the Child (TAC); Common Assessment Framework
(CAF); integrated services
Effective practice: target setting; regular review; values and beliefs; knowledge,
understanding and skills to provide the right support for children; reduce poor
outcomes; early assessment
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand
contemporary health
issues and their
impact on young
children

1.1

Review the epidemiology of health conditions
that can affect children

1.2

Analyse current medical interventions and
their impact on children’s health

1.3

Evaluate the role of the early years
practitioner in supporting the child and family
to manage ongoing health conditions

2.1

Evaluate how current legislative frameworks
support children with complex health needs

2.2

Assess the health issues and required
interventions for children with additional
needs in an early years setting

2.3

Evaluate possible barriers to providing equal
opportunity for children with complex health
needs in an early years setting

3.1

Assess a child with additional needs and
develop an intervention strategy to support
the child’s health needs in an early years
setting

3.2

Evaluate the effectiveness of current practice
in the early years setting to support children
with Education, Care and Health Plans in
place

3.3

Review health and safety policies and
procedures in the early years setting and
make recommendations to support children
with complex health needs

LO2 Understand ways in
which early years
setting support
children with complex
health needs

LO3 Be able to develop
effective strategies
that support children
with complex health
needs
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Guidance
Links
This unit links with many of the units directly connected with promoting children’s health
and wellbeing in early years practice, in particular:
●

Unit 3: Theories of Development and Progress – Birth to Seven Years, 11 Months

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 9: Creating Safe Environments in Early Years Settings

●

Unit 12: Health Promotion for Advanced Early Years Practitioners

●

Unit 19: Diversity, Difference and Inclusion in Early Years Settings.

This unit also has links with the Teachers Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care Learning
and Development, see Annexe D for mapping.

Delivery
Learners will plan an intervention strategy for a child with an additional need. They will
be expected to participate in group work and presentations of plans and strategies,
allowing for stronger evaluative and reflective processes supported by peer feedback.
Tutors must be appropriately qualified and experienced in the early years sector to
support learners in applying their understanding of theoretical perspectives to early
years practice.

Assessment
This unit is internally assessed. There is a combination of evidence requirements, to
include: reports, planning documents, presentations and witness testimony. Detailed
research is required to meet the standard in theoretical underpinning knowledge and in
recognising policy change and current implementation policies.
Learners must demonstrate higher-order reasoning skills when presenting their
assignments. They must also use examples from their own early years work experience
to demonstrate their understanding of the subject and to make valid and realistic
recommendations where required.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. The workplace should be made
aware that learners will need to work with children, parents/carers and any other
professionals involved in providing support to develop a plan of intervention to support
an identified child with additional needs. Learners must seek consent from the child,
family and manager of the early years setting.
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Unit 17:

Pedagogic Issues for the
Early Years

Unit Reference Number: T/508/4319
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is to develop learners' understanding of the theories of learning and
development, and to use this to enhance their own and others' practice of observation,
assessment and planning in early years settings.

Unit abstract
This unit builds on the learner’s understanding of child development, focusing on
theories of learning and human development and relating these to the role of the early
years practitioner as a facilitator of learning. Learners will critically explore the nature
and concept of play and its relevance to children’s academic and personal progress.
Learners will develop an analytical and evaluative approach to teaching and learning
theories and understand them as cooperative processes, exploring the relationship
between theory and practice and examining the problematic nature of the study of
education.
The basic principles of pedagogy are exemplified in this unit, with reference to the
national curriculum core subjects. Multicultural education and special educational needs
are integral themes.
Learners will develop the skills to monitor and assess play and learning opportunities and
experiences in an early years setting, towards improving the quality of provision.

Learning outcomes
On successful completion of this unit learners will:
1

Understand the relationship between major theories of learning, teaching and
development and practice in early years education

2

Understand strategic approaches to observation, assessment and planning that
support children’s learning and progress

3

Be able to monitor and evaluate provision to improve the quality of learning and
progress through play.
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Unit content
1

Understand the relationship between major theories of learning, teaching
and development and practice in early years education
Major theories of learning: behaviourist, e.g. Chomsky; cognitive, e.g. Piaget;
humanistic, e.g. Holt; psychodynamic, e.g. Erikson; socio-constructivist, e.g. Bruner
Approaches to teaching and development: social and cultural factors influencing the
learning process; content; knowledge; skills, e.g. thinking and practical; curriculum;
citizenship and values; stages in physical, social, emotional, intellectual
development; the child as active learner and meaning maker; child as co-constructor
of meaning; learning styles; collaborative work, child-initiated and practitioner-led
activities; sustained shared thinking; identity, autonomy and independence; active
learning; intrinsic motivation; communication strategies; relationship between
theoretical approaches and the national early years curriculum, e.g. the Early Years
Foundation Stage (EYFS);Froebel, Montessori, Steiner and HighScope approaches
Play and learning: benefits of play and play-based activity; play as a tool to explore
children’s experiences and needs; progression, differentiation and relevance;
promoting positive relationships and communication skills
Effective and competent teaching: the reflective practitioner; the early years
educator role; classroom organisation; curriculum and session planning; curriculum
management; education as a force of social change; emotional security in the
learning environment; active listening; anti-discriminatory practice; meaningful
contexts; brain development, ideologies, praxis

2

Understand strategic approaches to observation, assessment and planning
that support children’s learning and progress
Frameworks for observation, assessment and planning: EYFS requirements for
observation, assessment and planning; Ofsted, governing body, national government
requirements and expectations; using best practice guidance and tools; local
government and setting policy and protocols; ensuring consistency; supportive
observation and assessment; integrating child and parent feedback in planning;
reviewing processes and procedures
Observation and recording: documentation and records; of achievement; forms of
assessment, ethnographic, case study, timed observation, event sampling, recording
behaviour, ethnology, various forms of evidence; use of photographs, video, sound
recording, listening to children, discourse, learning stories, children’s dispositions,
schematic behaviour
Using observations and assessments to inform planning: applying theory to practice;
holistic approach
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3

Be able to monitor and evaluate provision to improve the quality of learning
and progress through play
Using play as a tool for learning: to promote individual and group learning;
maintenance of discipline, use of voice and body language, planning and fallback
strategies, initiation and conclusion of activities, variety of planning formats, activity
and lesson planning; extension and progression, continuity, identification of intended
learning outcomes, resources, timing, pacing and reinforcement of learning, learning
styles and dispositions, schemas, empowerment, equality of opportunity, challenge,
problem-solving, possibility thinking; impact of the practitioner on the child;
developing sustained shared thinking skills
Monitoring and evaluating provision: purpose; measuring impact; evaluating own tool
used to measure; documentation; management structures; considerations when
observing other practitioners’ play and learning activities, e.g. structure and
planning; colleague feedback and support; informal versus formal observations;
observations of colleagues as a two-way developmental tool; providing
developmental feedback to practitioners; the critical friend; self-awareness and
reflection; collaborative working; forward planning for improvement; prioritising;
impact on child; impact on setting
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
relationship between
major theories of
learning, teaching and
development and
practice in early years
education

1.1

Discuss the impact of major theories of
learning, teaching and development on the
assessment requirements of the national early
years curriculum

1.2

Evaluate the effectiveness of a play and
learning strategy in a specific early years
setting using a major theory of learning,
teaching and development

LO2 Understand strategic
approaches to
observation,
assessment and
planning that support
children’s learning and
progress

2.1

Reflect on approaches to the observation and
recording of teaching and learning in relation
to early years pedagogy

2.2

Examine the relationship among observation,
assessment and planning in an early years
setting’s strategy for improving children’s
learning and progress outcomes

3.1

Devise a tool to monitor and evaluate
practitioners engaged in play activities that
reflects a specific pedagogic approach

3.2

Use the tool developed to conduct
developmental observations of early years
practitioners

3.3

Evaluate observations conducted and
collaborate with colleagues to forward plan to
improve children’s engagement or outcomes

LO3 Be able to monitor and
evaluate provision to
improve the quality of
learning and progress
through play
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Guidance
Links
This unit links with many of the units directly connected with play, learning and the early
years curriculum, in particular:
●

Unit 3: Theories of Development and Progress – Birth to Seven Years, 11 Months

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 6: Developing Research Skills for Early Years Practice

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Teachers’ Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care Learning
and Development, see Annexe D for mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on learners’
work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years sector to cover
the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present evidence
based substantially on their work in early years settings.

Employer engagement and vocational contexts
Learners will need to observe and collaborate with other practitioners working with
children in the workplace to achieve the outcomes of this unit. A letter to employers that
briefly outlines the learning outcomes of this unit may be helpful to support learners’
workplace learning needs. An exemplar letter is given in the Professional and Reflective
Evidence Portfolio (PREP) that accompanies this specification.
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Unit 18:

Effective Leadership in
Advanced Early Years
Practice

Unit Reference Number: K/508/4320
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand what is required to effectively lead
others, and to develop and apply these skills in early years settings to promote quality of
provision and improve outcomes for children.

Unit abstract
This unit will develop learners’ understanding of the relationship between leadership and
management, and the ways in which these terms are defined. Learners will explore some
of the theories and models of leadership in order to assess their own styles and how they
may demonstrate their skills in an early years setting.
Through examining their own role, learners will use knowledge gained to develop
appropriate opportunities to effectively lead and manage a team in an early years
setting.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the relationship between leadership and management

2

Understand different theories and models of leadership to define own leadership
style

3

Be able to develop opportunities to demonstrate effective leadership that promotes
effective teamwork in an early years setting

4

Be able to evaluate the effectiveness of own leadership style and skills in
promoting high quality provision in an early years setting.
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Unit content
1

Understand the relationship between leadership and management
Characteristics of a manager: management as a position of authority conferred on
them; fixed hierarchical structures; links between management and motivating
others; risk aversion and avoidance of conflict; retains control of situations, e.g. sets
objectives, sets standards, follows procedure, solves problems; micro versus macro
management
Characteristics of a leader: can be a manager and leader; leaders as team members;
leading by example; approach to risk; identifying opportunities to inspire and
motivate others, e.g. encouraging ownership, problem solving, communicating vision
and enthusiasm, giving others control of situations; creativity and innovation
Defining differences between leadership and management roles: leadership combined
with management; management without leadership; leadership without management
Definition of culture and values: groups of people with a collective view of what
constitutes their organisation based on their experiences, observable performance,
beliefs and practices, e.g. Schein’s organisational culture on three levels
Types of culture: Handy’s organisational culture, including power, role, task and
person culture

2

Understand different theories and models of leadership to define own
leadership style
Theories and ideas of leadership: Tannenbaum and Schmidt’s leadership continuum;
McGregor’s and Herzberg’s motivational leadership; Hersey and Blanchard’s
situational leadership
Models and styles of leadership: charismatic; autocratic; bureaucratic; democratic;
laissez-faire; Clarke and Pratt’s leadership styles of champion, tank commander,
housekeeper, lemon squeezer; Rodrigues’ leadership styles of innovator,
implementer, pacifier; impact of style of leadership on task, others and outcomes

3

Be able to develop opportunities to demonstrate effective leadership that
promotes effective teamwork in early years settings
Developing teamwork in different situations in early years settings: Bass and
Ryterband’s model of team development, including communication and decision
making, motivation and productivity, control and organisation, developing mutual
acceptance and membership
Own responsibility and accountability: leadership power and control, e.g. French and
Raven; delegation; emotional intelligence; motivating self and others
Building relationships: developing and maintaining positive relationships using
positive communication and interaction skills; treating others equally, with respect;
transparency; trust; keeping teams informed; enabling; honouring commitments;
adapting leadership style in relation to individual motivations and needs
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Developing opportunities to promote teamwork in early years settings: considering
the task, team and individual; teamwork using Adair’s Action-Centred Leadership,
including defining, planning, briefing, controlling, evaluating, motivating; input of
team members; examples of opportunities include planning, monitoring or evaluation
meetings, team activities with children, other staff, professionals, families or the
general public
Conflict resolution: resolving issues in a positive way; encouraging positive
teamwork; supporting and motivating those who are resistant to change; awareness
of legislation codes of practice and procedures relating to disciplinary situations;
diversity and anti-discriminatory practice
Analysing opportunities: models of analysis, e.g. SWOT (Strengths, Weaknesses,
Opportunities, Threats); self-awareness; reflective practice; resources; organisational
support
4

Be able to evaluate the effectiveness of own leadership style and skills in
promoting high quality provision in an early years setting
Own leadership style and skills: reflecting on models of leadership and identifying
own preferred approach; factors affecting the development of own approach to
leadership, e.g. previous personal and professional experiences, culture, personality;
advantages and disadvantages of own preferred approach; versatile and flexible
leadership; opportunities to grow and develop
Impact of own leadership style: on individual team members, teams, children,
others, the setting
Evaluating own effectiveness: impact of own leadership on the quality of provision in
a setting; strengths and areas for development in own leadership; how to develop
own practice to develop self and enhance outcomes for children
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
relationship between
leadership and
management

1.1

Analyse the relationship between leadership
and management

1.2

Assess the impact of the culture and values of
an organisation on the styles of leadership and
management in that organisation

2.1

Analyse the different theories of leadership

2.2

Examine own approach to leadership in
different situations using defined styles of
leadership

2.3

Justify own preferred leadership style

LO3 Be able to develop
opportunities to
demonstrate effective
leadership that
promotes effective
teamwork in an early
years setting

3.1

Assess how to develop and promote positive
relationships and teamwork in early years
settings

3.2

Produce analyses of opportunities in an early
years setting to demonstrate own effective
leadership through team-based activities

LO4 Be able to evaluate the
effectiveness of own
leadership style and
skills in promoting high
quality provision in an
early years setting

4.1

Implement team-based activities or tasks in an
early years setting that require a
demonstration of own leadership skills

4.2

Analyse the impact of own leadership style and
skills on the outcomes of team-based activities
or tasks

4.3

Evaluate the effectiveness of own leadership in
contributing to the quality of provision in an
early years setting

LO2 Understand the
different theories and
models of leadership to
define own leadership
style
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Guidance
Links
This unit links with many of the units directly connected with practice and managing
activities, in particular:
●

Unit 2: Communication, Values and Leadership for Early Years Advanced Practitioners

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 12: Health Promotion for Advanced Early Years Practitioners

●

Unit 20: Managing the Early Years Curriculum.

This unit also has links with the Teachers’ Standards (Early Years), see Annexe C for
mapping, and the National Occupational Standards (NOS) in Children’s Care Learning
and Development, see Annexe D for mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on learners’
work situations.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present evidence
based substantially on their work in early years settings.

Employer engagement and vocational contexts
Learners will need to observe and collaborate with other practitioners working with
children in the workplace to achieve the outcomes of this unit. A letter to employers that
briefly outlines the learning outcomes of this unit may be helpful to support learners’
workplace learning needs. An exemplar letter is given in the Professional and Reflective
Evidence Portfolio (PREP) that accompanies this specification.
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Unit 19:

Diversity, Difference
and Inclusion in Early
Years Settings

Unit Reference Number: M/508/4321
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners promote a fully inclusive environment in early
years settings to support the diverse needs of all children and their families.

Unit abstract
All children are unique and their diversity and differences are to be valued and
supported by inclusive and integrated practices. The early years advanced
practitioner has a significant role to play in leading and managing the promotion of
the inclusive environment and in supporting good parent and carer partnerships.
Learners will explore the concepts of diversity and difference. They will focus on
promoting inclusion through the implementation of strategies in response to a
critical review of current policies and practices.

Learning outcomes
On successful completion of this unit learners will:
1

Understand the concepts of diversity, difference and discrimination towards
promoting an inclusive early years environment

2

Understand the importance of family partnership in promoting inclusivity

3

Be able to promote strategies for inclusivity in an early years setting.
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Unit content
1

Understand the concepts of diversity, difference and discrimination
towards promoting an inclusive early years environment
Diversity and difference: definition and impact of diversity, difference, prejudice
and discrimination on progress, outcomes, achievement and attainment; race
and ethnicity; culture; ability; language; age; gender; emotional wellbeing;
social responses; Special Educational Needs (SEN), including learning difficulties
and sensory disabilities; behaviour difficulties; neglect; poverty; obesity;
religion; faith and belief; other relevant areas of diversity
Changing attitudes and understanding: definitions of integration and inclusion;
historical perspectives; attitudes to inclusion; challenging personal beliefs and
values; anti-discriminatory practice
Promoting inclusivity: use of positive language; aspirational expectations;
equality and diversity; respect and dignity; current government policy
promoting inclusivity, e.g. promoting fundamental British values; policies
relating to anti-radicalisation; duty of care; safeguarding children; developing
moral reasoning; challenging discrimination; awareness of cultural attitudes and
beliefs based on training rather than assumptions; focus on personal, social,
health and economic (PSHE) education; enabling environments; empowerment
of the child; informed choices; risk and challenge; listening; clear
communication; embracing change; including families; interagency
partnerships; supporting languages through use of interpreters; key language;
Makaton; encourage all children to learn; children’s centres; hub networks; one
stop integration of service delivery; transition support and planning; settling in
procedures; key worker systems

2

Understand the importance of family partnership in promoting
inclusivity
Benefits of family partnership: understanding and celebrating different cultures
and their identities, e.g. customs, practices, language, values, world views,
belief systems; sense of belonging; promote parent/carer self-identity;
self-image and esteem; promote effective communication; trust; shared
knowledge; celebrating children’s and others’ achievement; encouraging
contribution to the workforce, e.g. a volunteer or parent governor; home-school
relationships and agreements; improvements to setting; integrating parent
feedback to improve service provision; Ofsted recognition of parent
involvement; community involvement; source of support to develop social
networks with parents, transitions; families in stress, families with additional
needs, early identification and intervention; advocacy role of setting
Multi-agency partnerships: shared ideals; working to plans, including Education,
Health and Care Plans (EHCPs); outcomes-focused; target-driven; multi-agency
approach; shared training; working closely with families; acknowledging and
respecting personal belief structures; adhere to cultural traditions; support
families to be a part of the setting and to share their beliefs and traditions with
others; support to families with children with additional needs; empathy and
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understanding; proactive support; developing social networks; early
identification of issues
Barriers to effective partnership: poor relationships; communication difficulties;
language difficulties; sensory difficulties; mistrust; fear; embarrassment;
learning difficulties; poor school experiences; guilt of working parents;
substance misuse; lack of time; unhappy with setting; impact of barriers on
setting
3

Be able to promote strategies for inclusivity in an early years setting
Policies and legislation: policies, including local plans and policies, e.g. EHCPs,
equality and diversity policy, inclusion policy, SEND policy, Children Act 1989
and 2004, safeguarding policy, key worker policy, working with parents/carers,
clear admission policy, transition policy, settling-in policy, home visits, open
door policy, complaints and compliments policy; legislation, including Equality
Act 2010, Human Rights Act 1998, Children and Families Act 2014; regulatory
bodies, including Ofsted and local safeguarding boards; personnel, including the
role of special educational needs coordinator (SENCO), home visitors, local
multi-agency collaboration
Strategies and activities to support families: identifying and supporting
vulnerable groups; supporting families in crisis; promoting family involvement;
needs of extended family; travelling families, e.g. sharing culture, language,
traditions, customs; activities and support groups to promote best practice in
inclusivity e.g. groups for young parents, mothers, fathers or grandparents,
storytelling about childhoods, craft and cooking activities, finance and
budgeting, opportunities to share skills, construction skills, adult literacy and
numeracy, home keeping, development of practitioner skills and knowledge e.g.
appropriate behaviours, cultural awareness, soft skills, provision of a welcoming
and supportive environment for children and their families; multi-agency, e.g.
effective networking systems using social media and parent feedback,
involvement in local safeguarding boards, specialist communication support
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

LO1 Understand the
concepts of diversity,
difference and
discrimination towards
promoting an inclusive
early years
environment

1.1

Examine the effects of diversity, difference and
discrimination on children’s progress and
attainment

1.2

Discuss the effects of changing social attitudes
on policy and provision in early years settings

1.3

Explore the relevance of inclusive
environments in improving children’s
outcomes

LO2 Understand the
importance of family
partnership in
promoting inclusivity

2.1

Review benefits of parent partnership in
promoting an inclusive environment in early
years settings

2.2

Examine barriers to effective partnership
relationships with families

2.3

Evaluate how an early years setting provides
an inclusive environment that supports the
family

3.1

Review a policy or procedures in an early
years setting that promote inclusion

3.2

Develop a strategy that addresses areas for
improvement in the reviewed policy or
procedures

3.3

Evaluate the strategy and justify
recommendations in relation to outcomes for
children

LO3 Be able to promote
strategies for
inclusivity in an early
years setting
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Guidance
Links
This unit links with many of the units directly connected with practice, the whole
child approach and managing activities, in particular:
●

Unit 1: Professional Development Through Reflective Practice

●

Unit 2: Communication, Values and Leadership for Advanced Early Years
Practitioners

●

Unit 3: Theories of Development and Progress – Birth to Seven Years, 11
Months

●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 12: Health Promotion for Advanced Early Years Practitioners

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 15: Promoting an Understanding of the World in the Early Years

●

Unit 16: Contemporary Issues in Child Health

●

Unit 18: Effective Leadership in Advanced Early Years Practice.

This unit also has links with the Teachers’ Standards (Early Years), see Annexe C
for mapping, and the National Occupational Standards (NOS) in Children’s Care
Learning and Development, see Annexe D for mapping.

Delivery
Tutors must be appropriately qualified and experienced in the early years education
sector to support learners in applying their understanding of theoretical
perspectives to early years practice.

Assessment
This unit is internally assessed. Learners must demonstrate higher-order reasoning
skills when presenting their assignments. They must also use examples from their
own early years’ experience to demonstrate their understanding of the subject and
make valid and realistic recommendations where required.

Employer engagement and vocational contexts
A letter to employers that briefly outlines the learning outcomes of this unit may be
helpful to support learners’ workplace learning needs. The workplace should be
made aware that learners will need to work with children, parents/carers and other
professionals involved in providing support to develop an activity to encourage
parent/carer involvement.
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Unit 20:

Managing the Early
Years Curriculum

Unit Reference Number: T/508/4322
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to develop the skills, knowledge and
understanding of curriculum management with regard to providing a quality
service.

Unit abstract
Early years practitioners need to develop the skills to manage the curriculum, whilst
still focusing on learning and teaching. In this unit, learners will consider the nature
and purpose of the curriculum, including the practical issues involved in design,
management and implementation, as well as developing an understanding of how
to manage staff resources effectively in order to deliver high-quality provision.
Learners will investigate theories and frameworks of best practice and current home
country curricula and consider how these can be applied through effective
curriculum planning, monitoring and evaluation. Learners will explore managerial
roles, including those of leading the curriculum and effective provision for children
with additional needs, as well as the issues of effectively managing resources for
the curriculum through the environment, staff and budget.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the nature and purpose of a curriculum, referring to models of
learning and teaching

2

Understand the strategic and operational management of the curriculum in an
early years setting

3

Be able to manage aspects of the curriculum in an early years setting that
gives children the opportunity to progress.
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Unit content
1

Understand the nature and purpose of a curriculum, referring to models
of learning and teaching
Theories and frameworks: nature and purpose of a curriculum; theoretical
perspectives and philosophical framework underpinning construction of a
curriculum; importance of play; interaction between the development of a
curriculum and the nature of learning and teaching; paradigms of learning
Contemporary models: pedagogical models of learning and teaching;
dispositions to learning; learning styles; government legislation; application of
principles of children’s entitlement; constructivist view of learning
Holistic approach: values, vision, beliefs, structure, strategy, organisation,
definitions; subject-centred, partnership approach; democracy; negotiation;
best practice
National curriculum: Early Years Foundation Stage (EYFS); EYFS statutory
framework and guidance; home country curricula

2

Understand the strategic and operational management of the
curriculum in an early years setting
Strategic management: impact of local and national initiatives and legislation on
managing the early years curriculum; managing change; human resource
management, including size and skills of workforce to meet curriculum needs;
selection and recruitment, induction, performance reviews; information
management, including learning and development for staff, early years
practitioners as researchers, ‘critical friends’; effective communication strategy,
including family, governors and multi-agency partnerships
Operational management: effective day-to-day management, including use of
different management styles and time management; facilities management on a
day-to-day basis, including equipment, materials, health and safety; managing
teams effectively; promoting a positive culture e.g. effective working
relationships, trust, empowerment, motivational; effective communication;
resource management; accountability and responsibility
Role of the early years practitioner: provision of safe and effective environment;
consultation with primary carers and multi-agency team, planning,
implementation and assessment of learning; holistic approach; inclusivity and
meeting individual needs, including children with additional needs; formative
and summative monitoring; documentation; groupings of children; outcomes for
children; reflective practitioner
Change management: theoretical approaches to managing change, e.g. Scott
and Jaffe’s Change Model (1995), Adair’s Action-Centred Leadership model
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3

Be able to manage aspects of the curriculum in an early years setting
that gives children the opportunity to progress
Aspects of the curriculum: personal, social and emotional development; literacy;
communication and language; mathematics; understanding the world; physical
development; expressive arts and design; home country curricula
Assessing use of resources: resources, e.g. materials, budget, equipment,
personnel; indoor and outdoor environment; self-assessment audit of early
years setting; information from external sources, including primary carers,
key stakeholders, inspection reports
Effective management: sharing vision; making decisions; effective interpersonal
skills e.g. motivational, ‘can-do’ attitude; effective communication; high
expectations; role models; setting and raising the standard; interpersonal skills;
managing differences; giving constructive feedback
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit a learner will:

The learner can:

1

1.1

Assess theories and frameworks that
contribute to the development of curricula

1.2

Analyse contemporary and holistic models of
learning and teaching

1.3

Evaluate the interaction between curriculum
development and models of learning and
teaching

2.1

Explain how effective strategic management
contributes to the successful implementation
of the early years curriculum

2.2

Assess the role of the early years practitioner
in the operational management of the early
years curriculum

2.3

Justify the need for an effective
communication strategy when implementing
change in the early years curriculum

3.1

Assess how early years practitioners use the
resources available to support the progress of
different children through an aspect of the
curriculum

3.2

Demonstrate effective management skills
when supporting early years practitioners in
the implementation of an aspect of the
curriculum

3.3

Critically assess how own management skills
help children to progress

2

3

Understand the nature
and purpose of a
curriculum, referring to
models of learning and
teaching

Understand the
strategic and
operational
management of the
early years curriculum

Be able to manage
aspects of the
curriculum in an early
years setting that gives
children the
opportunity to progress
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Guidance
Links
This unit links with many of the units directly connected with practice and managing
activities, in particular:
●

Unit 2: Communication, Values and Leadership for Early Years Advanced
Practitioners

●

Unit 4: Early Years Curriculum, Play and Learning

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 13: Promoting Progress in Language, Literacy and Mathematics in the Early
Years

●

Unit 14: Promoting Creative Expression in the Early Years

●

Unit 15: Promoting an Understanding of the World in the Early Years

●

Unit 17: Pedagogic Issues for the Early Years

●

Unit 18: Effective Leadership in Advanced Early Years Practice.

This unit also has links with the Teachers’ Standards (Early Years), see Annexe for
mapping, and the National Occupational Standards (NOS) in Children’s Care
Learning and Development, see Annexe D for mapping.

Essential requirements
Case study material is essential and can be provided by the tutor or based on
learners’ work situations.

Delivery
This unit builds on learners’ previous work on all aspects of the curriculum.
Learners will be encouraged to demonstrate an in-depth of understanding of how
theory and practice are linked in their setting. Learners are encouraged to reflect on
their professional practice. A combination of lecture input, group work activities,
learner-centred investigation, including the implementation of activities to support
children’s learning, is required.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years settings.

Employer engagement and vocational contexts
Learners will need to observe and collaborate with other practitioners working with
children in the workplace to achieve the outcomes of this unit. A letter to employers
that briefly outlines the learning outcomes of this unit may be helpful to support
learners’ workplace learning needs. An exemplar letter is given in the Professional
and Reflective Evidence Portfolio (PREP) that accompanies this specification.
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Unit 21:

Working with Families

Unit Reference Number: A/508/4323
Level:

5

Credit value:

15

Guided Learning:

60

Aim
The aim of this unit is for learners to understand the importance of actively
engaging with families to help children achieve their full potential.

Unit abstract
This unit will help learners understand the importance of working in partnership
with families to support their children’s learning. Learners will consider the barriers
that may prevent effective partnerships and how early years settings build
partnerships that work.
Learners will research current best practice to inform their work in developing and
evaluating a range of partnership opportunities with children and their families.
They will consider the challenges faced by different types of families and identify
strategies to support them.
Learners will have the opportunity to work with families, colleagues and other
professionals to plan and implement ways to help build effective partnerships.

Learning outcomes
On successful completion of this unit a learner will:
1

Understand the influence families have in supporting their child’s learning

2

Understand how early years settings can work in partnership with families to
improve outcomes for their children

3

Be able to work effectively with colleagues and other professionals to meet
the needs of children and their families.

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

141

UNIT 21: WORKING WITH FAMILIES

Unit content
1

Understand the influence families have in supporting their child’s
learning
Families: nuclear, i.e. two biological parents and their children; single-parent
families and non-resident parents; cross-generational families; adoptive or
foster families; never-married families; blended families; grandparents as
parents; same-sex parent families; teenage parents; vulnerable families; ‘hardto-reach’ families; children with Education, Health and Care plans (EHCPs)
Family and home factors: life patterns; self-prophesies; discrimination,
e.g. gender, race, disability, class; environmental, e.g. poverty, deprivation;
family structures, including social and cultural variation; sociological
perspectives of family; reconstructed families; political, social and economic
factors; cycles of parenting styles and patterns and their reinforcement;
influence of early experience; cross-generational patterns; gender roles;
stereotyping; media influences
Family learning and wellbeing at home: forming attachments; providing
appropriate learning experiences in the family home, e.g. cooking together,
being outside together; helping language skills, e.g. reading books together,
listening to the child on a one-to-one basis, talking with the child; being
creative, e.g. mark-making tools, three-dimensional work; promoting culture
and family traditions
Families with specific needs: children with specific needs; inexperienced
parent/s; educational/social skills or experience of the parent/s; low income
families; families in crisis

2

Understand how early years settings can work in partnership with
families to improve outcomes for their children
Potential barriers to engagement: lack of confidence; English as an additional
language; perceptions of the setting; own experiences of the education system;
work commitments; other family commitments; poor numeracy and literacy
skills; feeling of inadequacy; perceptions of others, e.g. area that they are living
in, low income; experience of discrimination
Opportunities to build effective partnerships: national and local initiatives,
e.g. Parents, Early Years and Learning (PEAL); parent champions and
ambassadors; nursery-family communication; partnership models; community
support; home visits; literacy and numeracy classes
Benefits of family involvement on child’s education: raise educational
achievement; involved in children’s learning; sharing and receiving information
about the child; helping families to be ‘parent ready’ for each stage of their
child’s development; family learning can improve parental reading, writing and
numeracy skills; build parent confidence; raise aspirations and expectations
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3

Be able to work effectively with colleagues and other professionals to
meet the needs of children and their families
Policies and procedures: policies, e.g. admission, transition, communication
policy; procedures, e.g. sharing information about the child, parental
involvement
Ways to improve involvement: examples of good practice, e.g. Pen Green
Centre; consultation with families, colleagues and other professionals; Early
Years Quality Improvement Support Programme (EYQISP); Early Years
Foundation Stage (EYFS) documentation
Reflect on own practice: identify strengths and weakness; constructive feedback
from different sources, e.g. peers, managers, parents, other professionals;
recommendations for enhancing practice
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Learning outcomes and assessment criteria
Learning outcomes

Assessment criteria for pass

On successful completion of
this unit learners will:

Learners can:

LO1 Understand the
influence families have
in supporting their
child’s learning

1.1

Analyse home factors that have an impact on
children’s learning

1.2

Discuss how families can support their child’s
learning

1.3

Evaluate the benefits of effective parenting in
supporting children’s learning

2.1

Evaluate potential barriers that may prevent
effective partnerships between families and
early years settings

2.2

Assess different opportunities available in early
years settings to help build partnerships with
families

2.3

Evaluate how internal support mechanisms
and external referral agencies support families
in crisis

3.1

Critically review the policies and procedures in
an early years setting for establishing effective
partnerships with families

3.2

Plan and implement opportunities to develop a
sense of community and engagement between
children and their families in the early years
setting

3.3

Critically reflect on own practice when working
with families

LO2 Understand how early
years settings can
work in partnership
with families to
improve outcomes for
their children

LO3 Be able to work
effectively with
colleagues and other
professionals to meet
the needs of children
and their families
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Guidance
Links
This unit links with many of the units directly connected with practice and
partnership working, in particular:
●

Unit 5: The Whole Child Approach in Early Years Practice

●

Unit 7: Issues Affecting Children’s Behaviour

●

Unit 8: Safeguarding, Children’s Welfare and Child Protection

●

Unit 10: Supporting Quality Improvement in Early Years Settings

●

Unit 14: Promoting Creative Expression in Early Years Education

●

Unit 20: Managing the Early Years Curriculum

This unit also has links with the Teachers’ Standards (Early Years), see Annexe C
for mapping, and the National Occupational Standards (NOS) in Children’s Care
Learning and Development, see Annexe D for mapping.

Essential requirements
There are no essential requirements for this unit.

Delivery
Tutors must be appropriately qualified and experienced in the early years sector to
cover the principles and management aspect of this unit.

Assessment
Learners must be given time to develop their workplace experience, knowledge and
understanding before assessment of this unit. They will be expected to present
evidence based substantially on their work in early years settings.

Employer engagement and vocational contexts
Learners will need to observe and collaborate with other practitioners working with
children in the workplace to achieve the outcomes of this unit. A letter to employers
that briefly outlines the learning outcomes of this unit may be helpful to support
learners’ workplace learning needs. An exemplar letter is given in the Professional
and Reflective Evidence Portfolio (PREP) that accompanies this specification.
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Key features
BTEC Higher Nationals are designed to provide a specialist vocational programme,
linked to professional body requirements and National Occupational Standards
(NOS) where appropriate.
They offer a strong, sector-related emphasis on practical skills development
alongside the development of requisite knowledge and understanding.
The qualifications provide a thorough grounding in the key concepts and practical
skills required in their sector and their national recognition by employers allows
direct progression to employment.
A key progression path for HNC and HND learners is to the second or third year of a
degree or honours degree programme, depending on the match of the BTEC Higher
National units to the degree programme in question.
The Pearson BTEC Level 4 HNC and Level 5 HND Diplomas in Advanced Practice in
Early Years Education has been developed to focus on:
●

enabling learners, on completion of the HNC element of the qualification, to
meet NCTL Early Years Educator requirements at Level 4, qualifying them to be
counted in the qualified Level 3 ratios in an early years education setting

●

equipping individuals with underpinning knowledge, understanding and skills for
success in employment in the early years education sector at a supervisory or
lower management level

●

providing optional studies relevant to individual vocations and professions in
which learners are working or in which they intend to seek employment in the
early years education sector

●

developing the ability of learners to contribute to early years education settings
through effective use and combination of the knowledge and skills gained from
different parts of the programme

●

developing skills and techniques, and personal qualities and attitudes essential
for successful performance in working life and thereby enable learners to make
an immediate contribution to employment

●

developing transferable skills and knowledge that will enable individuals to meet
changing circumstances, whether moving between early years education
settings at the same level, moving up to a supervisory or management position
or adapting to general changes in the provision or environment of early years
education

●

preparing individuals to progress to further professional development of
higher-level skills through to future study or career advancement

●

enabling study to be supported by vocational practice when this is considered
desirable for the chosen progression in the early years education sector.
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Progression from the BTEC Level 4 HNC Diploma
The Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education provides a specialist work-related programme of study that covers the
key knowledge, understanding and practical skills required in the early years sector
and also offers particular specialist emphasis through the choice of specialist units.
BTEC HNCs provide nationally recognised qualifications, offering career progression
and professional development for those already in employment and opportunities to
progress to higher education. The qualifications are primarily taken by part-time
learners studying over two years. In some sectors there are opportunities for those
wishing to complete an intensive programme of study in a shorter period of time.
This specification gives centres a framework to develop engaging programmes for
higher education learners who are clear about the area of employment that they
wish to enter.
The Pearson BTEC Level 4 HNC Diploma in Advanced Practice in Early Years
Education offers a progression route for learners who are employed in the early
years care and education sector.
Learners studying the BTEC Level 4 HNC Diploma will be able to progress to the
Pearson BTEC Level 5 HND Diploma in Advanced Practice in Early Years Education,
or to the first year of undergraduate study in a related early years degree
programme, or directly to employment in an associated profession.

Progression from the Pearson BTEC Level 5 HND
Diploma
The Pearson BTEC Level 5 HND Diploma provides greater breadth and specialisation
than the Pearson BTEC Level 4 HNC Diploma. BTEC HNDs are followed
predominately by full-time learners. They allow progression to or in employment in
the early years education sector, either directly on achievement of the award or
following further study to degree level.
The Pearson BTEC Level 5 HND in Advanced Practice in Early Years Education
provides opportunities for learners to apply their knowledge and practical skills in
the workplace. Full-time learners have the opportunity to do this through formal
work placements or part-time employment experience.
The qualification prepares learners for employment in the early years education
sector and will be suitable for learners who have already decided that they wish to
enter this area of work. Some adult learners may wish to make the commitment
required by this qualification in order to enter a specialist area of employment in
early years education or progress to higher education. Other learners may want to
extend the specialism that they followed on the Pearson BTEC Level 4 HNC Diploma
programme.
Progression from this qualification may well be to or in employment in the early
years education sector.
Learners studying the Pearson BTEC Level 5 HND will ordinarily be able to progress
to a related degree in early years education, and work towards gaining Qualified
Teacher Status if appropriate.
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Professional body recognition
The Pearson BTEC Level 4 HNC and Level 5 HND Diplomas in Advanced Practice in
Early Years Education have been developed with career progression and recognition
by professional bodies in mind. It is essential that learners gain the maximum
benefit from their programme of study.

Full and relevant practitioner status
Recognition of the qualification
England
These qualifications are confirmed by the National College for Teaching and
Leadership (NCTL) as a full and relevant Early Years Educator (EYE) qualification as
the core units allow coverage of the full Level 4 and Level 5 requirements, and
access to a range of employment opportunities in the sector.
The NCTL is responsible for defining the full and relevant qualifications that staff
included in the specified ratios must hold. To count in the ratios at Level 3,
practitioners holding this qualification must also have achieved English and
mathematics GCSE at grade C or above.
Northern Ireland
These qualifications continue to confer practitioner status on learners in Northern
Ireland. They are suitable for learners who do not have practitioner status and
those who have already achieved it at Level 3.
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National Occupational Standards
The Pearson BTEC Level 4 HNC and Level 5 HND Diplomas in Advanced Practice in
Early Years Education are designed to relate to the Early Years Educator Criteria,
the Full Day Care National Standards for the early years sector and the Teachers’
Standards (Early Years).
●

Links to the Early Years Educator criteria are mapped in Annexe B.

●

LinksC.

●

Links to the National Standards for Day Care are mapped in Annexe D.

●

Links to the Teachers’ Standards (Early Years) for mandatory HNC units are
mapped in Form APEYE 8 in the Practical and Reflective Evidence Portfolio
(PREP) that accompanies this specification.

Qualification Frameworks for Higher National Diplomas
In England, Wales and Northern Ireland, BTEC HNCs and HNDs may either be
awarded by degree-awarding bodies under a licence from Pearson (which allows
them to devise, deliver and award Higher National qualifications themselves), or
they may be awarded directly by Pearson, as an awarding body regulated by
Ofqual. The majority of BTEC HNCs and HNDs are awarded by Pearson. Only those
HNCs and HNDs that are awarded by degree-awarding bodies are included on the
Framework for Higher Education Qualifications (FHEQ) (because this framework
comprises qualifications awarded by degree-awarding bodies.) BTEC HNCs and
HNDs awarded directly by Pearson are regulated qualifications at Level 4 and
Level 5 respectively on the Regulated Qualifications Framework (RQF) and the
Credit and Qualifications Framework for Wales (CQFW) and are subject to the
academic standards and regulations of Pearson and the requirements of the RQF
and CQFW.
The Ofqual level descriptors have been used to describe the relative intellectual
demand, complexity and depth of learning associated with the Level 4 or 5 of
learning and achievement.
QAA subject and qualification benchmark statements have been used to provide
points of reference for each level.
Employers and higher education providers can expect that typical learners studying
for the BTEC HNCs and HNDs should have developed certain higher-level skills and
abilities and studied a mandatory curriculum and selected optional specialist units.
This detail is contained in the Qualification Requirements in Annexe A of this
specification.
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Teaching, learning and assessment
Learners must achieve a minimum of 120 credits (of which at least 65 must be at
Level 4) on their programme of learning to be awarded a BTEC Level 4 HNC
Diploma; and a minimum of 240 credits (of which at least 65 must be at Level 4
and at least 125 must be at Level 5) to be awarded a BTEC Level 5 HND Diploma.
The assessment of BTEC Higher National qualifications is criterion referenced and
centres are required to assess learners’ evidence against published learning
outcomes and assessment criteria.
All units will be individually graded as ‘pass’, ‘merit’ or ‘distinction’. To achieve a
pass grade for the unit, learners must meet the assessment criteria set out in the
specifications. This gives transparency to the assessment process and provides for
the establishment of national standards for each qualification.
The units in BTEC Higher National qualifications all have a standard format that is
designed to provide guidance on the requirements of the qualification for learners,
assessors and those responsible for monitoring national standards.

Unit format
Each unit is set out in the following way.

Unit title, level, credit value and Guided Learning
The unit title is regulated on the RQF and this form of words will appear on the
learner’s Notification of Performance.
Each unit is assigned a level, indicating the relative intellectual demand, complexity
and depth of study. All units and qualifications in the RQF will have a level assigned
to them that represents the level of achievement. There are nine levels of
achievement, from Entry Level to Level 8. The level of the unit has been informed
by the Ofqual level descriptors and, where appropriate, the National Occupational
Standards (NOS) and/or other sector/professional benchmarks.
Each unit in BTEC Higher National qualifications has a credit value that specifies the
number of credits that will be awarded to a learner who has achieved all the
learning outcomes of the unit. Learners will be awarded credits for the successful
completion of whole units.
Each unit is apportioned a number of hours of Guided Learning (GL) that we expect
a centre delivering the qualification will need to provide.
Each unit in the qualification has a credit value that is based on the proportion of
the qualification hours required to complete that unit. A 15-credit unit is expected
to take a total of 150 hours of study and a 20-credit unit 200 hours. Centres should
take note of these estimated hours in planning their programme but may use their
professional judgement to determine the provision of Guided Learning and study
time across the units.

Aim
The aim provides a clear summary of the purpose of the unit and is a succinct
statement that summarises the learning outcomes of the unit.
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Unit abstract
The unit abstract gives the reader an appreciation of the unit in the vocational
setting of the qualification, as well as highlighting the focus of the unit. It gives the
reader a snapshot of the unit and the key knowledge, skills and understanding
gained while studying the unit. The unit abstract also highlights any links to the
appropriate vocational sector by describing how the unit relates to that sector.

Learning outcomes
The learning outcomes identify what each learner must do in order to pass the unit.
Learning outcomes state exactly what a learner should ‘know, understand or be
able to do’ as a result of completing the unit. Learners must achieve all the learning
outcomes in order to pass the unit.

Unit content
The unit content identifies the breadth of knowledge, skills and understanding
needed to design and deliver a programme of learning to achieve each of the
learning outcomes. This is informed by the underpinning knowledge and
understanding requirements of the Early Years Educator (EYE) criteria and the
Teachers’ Standards (Early Years) where appropriate.
Each learning outcome is stated in full and then the key phrases or concepts related
to that learning outcome are listed in italics followed by the subsequent range of
related topics.
The information below shows how unit content is structured and gives the
terminology used to explain the different components within the content.
●

Learning outcome: this is given in bold at the beginning of each section of
content.

●

Italicised sub-heading: it contains a key phrase or concept. This is content that
must be covered in the delivery of the unit. Colons mark the end of an italicised
sub-heading.

●

Elements of content: the elements are in roman text and amplify the
sub-heading. The elements must also be covered in the delivery of the unit.
Semi-colons mark the end of an element.

●

Brackets contain amplification of elements of content that must be covered in
the delivery of the unit.

●

‘e.g.’ is a list of examples used for indicative amplification of an element (that
is, the content specified in this amplification that could be covered or that could
be replaced by other, similar material).

It is not a requirement of the unit specification that all of the content is assessed.

Learning outcomes and assessment criteria
Each unit contains statements of the evidence that each learner should produce in
order to receive a pass.
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Guidance
This section provides additional guidance and amplification related to the unit to
support tutors/deliverers and assessors. Its subsections are given below.
●

Links – sets out possible links between units in the specification. Provides
opportunities for the integration of learning, delivery and assessment. Links to
relevant National Occupational Standards (NOS) and professional bodies
standards will be highlighted here.

●

Essential requirements – essential, unique physical and/or staffing resources or
delivery/assessment requirements needed for the delivery of this unit are
specified here. This section is only included in units where relevant.

●

Employer engagement and vocational contexts – this is an optional section.
Where relevant it offers suggestions for employer contact to enhance the
delivery of the unit.

These subsections should be read in conjunction with the learning outcomes, unit
content, assessment criteria and the generic grade descriptors.
The centre will be asked to ensure that essential resources are in place when it
seeks approval from Pearson to offer the qualification.

Learning and assessment
The purpose of assessment is to ensure that effective learning has taken place of
the content of each unit. Evidence of this learning, or the application of the
learning, is required for each unit. The assessment of the evidence relates directly
to the assessment criteria for each unit, supported by the generic grade
descriptors.
The process of assessment can aid effective learning by seeking and interpreting
evidence to decide the stage that learners have reached in their learning, what
further learning needs to take place and how best to do this. Therefore, the process
of assessment should be part of the effective planning of teaching and learning by
providing opportunities for both the learner and assessor to obtain information
about progress towards learning goals.
The assessor and learner must be actively engaged in promoting a common
understanding of the assessment criteria and the grade descriptors (what it is they
are trying to achieve and how well they achieve it) for further learning to take
place. Therefore, learners need constructive feedback and guidance about how they
may improve by capitalising on their strengths and clear and constructive
comments about their weaknesses and how these might be addressed.
Assessment instruments are constructed in centres. They should collectively ensure
coverage of all assessment criteria in each unit and should provide opportunities for
the evidencing of all the grade descriptors.
It is advised that assessment criteria and contextualised grade descriptors are
clearly indicated on each assessment instrument to provide a focus for learners (for
transparency and to ensure that feedback is specific to the criteria) and to assist
with internal standardisation processes. Tasks/activities should enable learners to
produce evidence that relates directly to the assessment criteria and grade
descriptors.
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When centres are designing assessment instruments, they need to ensure that the
instruments are valid, reliable and fit for purpose, building on the application of the
assessment criteria. Centres are encouraged to place emphasis on practical
application of the assessment criteria, providing a realistic scenario for learners to
adopt, making maximum use of work-related practical experience and reflecting
typical practice in the sector concerned. The creation of assessment
instruments that are fit for purpose is vital to achievement.
The Practical and Reflective Evidence Portfolio
Work experience is fundamental in the development of effective professional
practice, learning and progression in this sector, therefore the assessment of
learning on, or through, work placement/experience is an essential requirement of
this qualification. To support this assessment, a Practical and Reflective Evidence
Portfolio (PREP) has been devised. This will support learners and assessors in
gathering, monitoring and evaluating learning through placement and in assessing
the reflective practice criteria embedded in the units. The PREP is not graded; it
forms the basis of decisions regarding the achievement of reflective practice criteria
within units.
Content of the PREP
●

Guidance on the PREP, placement expectations, reflective practice requirements
and personal and professional development skills.

●

Reflective practice logs and tracking documents learners should use to provide
evidence of having met the reflective practice evidence requirements of
mandatory units.

●

Tutor/Supervisor/Assessor observation and assessment records.

●

Mapping forms identifying where mandatory reflective criteria meet EYE criteria
or The Teachers’ Standards (Early Years), and the professional practice
requirements of
Unit 1: Professional Development Through Reflective Practice.

●

Additional (optional) exemplar forms to support their practice, e.g. observation,
assessment and activity plans/records.

The PREP also serves as evidence of the development of learners’ professional skills
and attributes to support progression in the sector to higher levels of education
and/or wider employment prospects.

Grading Higher National units
The grading of BTEC Higher National qualifications is at the unit and the
qualification level.
Each successfully completed unit will be graded as a pass, merit or distinction.
A pass is awarded for the achievement of all outcomes against the specified
assessment criteria.
Merit and distinction grades are awarded for higher-level achievement. The generic
merit and distinction grade descriptors listed in Annexe F are for grading the total
evidence produced for each unit and describe learners’ performance over and above
that for a pass grade.
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Each of the generic merit and distinction grade descriptors should be amplified by
use of indicative characteristics, which exemplify the merit and distinction grade
descriptors. These give a guide to the expected learner performance and support
the generic grade descriptors. The indicative characteristics should reflect the
nature of a unit and the context of the sector programme.
The indicative characteristics shown in the table for each of the generic grade
descriptors in Annexe F are not exhaustive. Consequently, centres should select
appropriate characteristics from the list or construct others that are appropriate
for their sector programme and level.
It is important to note that each assessment activity does not need to incorporate
all the merit and/or distinction grade descriptors.
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Contextualising the generic grade descriptors
The generic merit and distinction grade descriptors need to be viewed as a
qualitative extension of the assessment criteria for pass in each individual unit. The
relevant generic grade descriptors must be identified and specified in an
assignment and the relevant indicative characteristics should be used to place the
required evidence in context.
Additional guidance on contextualisation of grade descriptors can be found in
HN Delivery Guides on the website.
Summary of grades
In order to achieve a pass in a
unit

●

All learning outcomes and associated
assessment criteria have been met

In order to achieve a merit in
a unit

●

Pass requirements achieved

●

All merit grade descriptors achieved and all
prescribed indicative characteristics

In order to achieve a
distinction in a unit

●

Pass and merit requirements achieved

●

All distinction grade descriptors achieved and
all prescribed indicative characteristics
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Calculation of the qualification grade
Pass qualification grade
Learners who achieve the minimum eligible credit value specified by the rule of
combination will achieve the qualification at a pass grade (see section Rules of
combination for the BTEC Level 4 and 5 Higher National qualifications). The rules of
combination have been summarised below.
Pearson BTEC Level 4 HNC Diplomas
To achieve the qualification learners must:
●

achieve at least 120 credits at or above the level of the qualification
(a maximum of 55 credits may be at Level 5)

●

achieve a minimum of 65 credits at Level 4

●

complete a valid combination of units.

Pearson BTEC Level 5 HND Diplomas
To achieve the qualification learners must:
•

achieve at least 240 credits

•

achieve a minimum of 125 credits at Level 5 or above

•

complete a valid combination of units.

The best valid combination of units is used to calculate the overall grade, e.g. if a
learner has completed more than the minimum number of optional units at the
appropriate level the best performance from these will be used.
All learners will receive a Notification of Performance showing all unit grades
whether or not they were included in the calculation for the overall grade.

Qualification grades above pass grade
Pearson BTEC Level 4 HNC Diplomas
Calculation of the BTEC Level 4 HNC Diploma qualification grade is based on
learners’ best performance in units at or above the level of the qualification to the
value of
75 credits.
●

The best 75 credits must come from a maximum of 120 credits as a valid rule of
combination.

●

The units from which the best 75 credits are selected come from the whole
qualification including the mandatory core credit.

This means that credit from some mandatory core units is likely to form part of the
best 75 credits in most programmes. (The mandatory core credit units will
automatically be included in the calculation once the maximum amount of credit for
optional specialist units for the rule of combination is used up.)
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It is the responsibility of a centre to ensure that a correct unit combination is
adhered to.
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Qualification grades
Learners will be awarded a pass, merit or distinction qualification grade using the
points gained through the 75 best credits based on unit achievement.
The credit points available for specified unit grades, for either Level 4 or
Level 5 units
Unit points per credit
Pass

Merit

Distinction

0

1

2

Example for level 4 or level 5 unit of 15 credits
Pass

Merit

Distinction

0

15

30

Pearson BTEC Level 4 HNC Diploma overall qualification grades
Points range

Grade

0–74

Pass

P

75–149

Merit

M

150

Distinction

D

Pearson BTEC Level 5 HND Diplomas
The grade achieved in units from an appropriate HNC may contribute to an
HND grade.
If a learner moves from HNC to HND, credits at Level 5 or above from both the
HNC and HND can contribute to the best 75 credits of the overall HND grade.
Note that for HND learners, Level 4 units do not count towards the qualification
grade.
Calculation of the Pearson BTEC L5 HND Diploma qualification grade is based on
learners’ best performance in units at or above the level of the qualification – i.e.
only units at Level 5 can be counted towards the value of 75 credits.
●

The best 75 credits must come from a maximum of 240 credits as a valid rule of
combination.

●

The units from which the 75 best credits are selected come from the whole
qualification including the mandatory core credit, but must be Level 5 units or
above.
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This means that credit from some mandatory core units is likely to form part of the
best 75 credits in most programmes (the mandatory core credit units will
automatically be included in the calculation once the maximum amount of credit for
optional specialist units for the rule of combination is used up).
It is the responsibility of a centre to ensure that a correct unit combination is
adhered to.

Qualification grades
Learners will be awarded a pass, merit or distinction qualification grade using the
points gained through the 75 best credits based on unit achievement.
Unit credit points for specified unit grades at Level 5 only
Unit points per credit
Pass

Merit

Distinction

0

1

2

Pearson BTEC Level 5 HND Diploma overall qualification grades
Points range

Grade

0–74

Pass

P

75–149

Merit

M

150

Distinction

D

Annexe H gives examples of how qualification grades are calculated.

Recognition of Prior Learning
Recognition of Prior Learning (RPL) is a method of assessment (leading to the
award of credit) that considers whether learners can demonstrate that they can
meet the assessment requirements for a unit through knowledge, understanding or
skills they already possess and so do not need to develop through a course of
learning.
Pearson encourages centres to recognise learners’ previous achievements and
experiences whether at work, home and at leisure, as well as in the classroom.
RPL provides a route for the recognition of the achievements resulting from
continuous learning.
RPL enables recognition of achievement from a range of activities using any valid
assessment methodology. Provided that the assessment requirements of a given
unit or qualification have been met, the use of RPL is acceptable for accrediting a
unit, units or a whole qualification. Evidence of learning must be valid and reliable.
For full guidance about Pearson’s policy on RPL, please see our Recognition of Prior
Learning Policy and Process on our website
(http://qualifications.pearson.com/en/home.html).
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Quality assurance of BTEC Higher
Nationals
Pearson's quality assurance system for all BTEC higher-level programmes on the
RQF at Levels 4–7 will ensure that centres have effective quality assurance
processes to review programme delivery. It will also ensure that the outcomes of
assessment are to national standards.
The quality assurance process for centres offering BTEC higher-level programmes
on the RQF at Levels 4–7 comprises three key components.
1)

Approval process

Centres new to the delivery of this programme will be required to seek approval
through the existing Pearson qualification and centre approval process. Prior to
approval being given, centres will be required to submit evidence to demonstrate
that they:
●

have the human and physical resources required for effective delivery and
assessment

●

understand the implications for independent assessment and agree to abide by
these

●

have a robust internal assessment system supported by ‘fit-for-purpose’
assessment documentation

●

have a system to internally verify assessment decisions, to ensure standardised
assessment decisions are made across all assessors and sites.

Such applications have to be supported by the head of the centre (principal, chief
executive etc.) and include a declaration that the centre will operate the
programmes strictly as approved and in line with Pearson requirements.
2)

Monitoring of internal centre systems

Centres will be required to demonstrate ongoing fulfilment of the centre approval
criteria over time and across all programmes. The process that assures this is
external examination, which is undertaken by our External Examiners. Centres will
be given the opportunity to present evidence of the ongoing suitability and
deployment of their systems to carry out the required functions. This includes the
consistent application of policies affecting learner registrations, appeals, effective
internal examination and standardisation processes. Where appropriate, centres
may present evidence of their operation within a recognised code of practice, such
as that of the Quality Assurance Agency for Higher Education (QAA). Pearson
reserves the right to confirm independently that these arrangements are operating
to our satisfaction.
Pearson will affirm, or not, the ongoing effectiveness of such systems. Where
system failures are identified, sanctions (appropriate to the nature of the problem)
will be applied in order to assist the centre in correcting the problem.
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3)

Independent assessment review

The internal assessment outcomes reached for all BTEC higher-level programmes
on the Regulated Qualifications Framework at Levels 4–7 are subject to an
independent assessment review by a Pearson-appointed External Examiner.
The outcomes of this process will be to:
●

confirm that internal assessment is to national standards and allow certification

or
●

make recommendations to improve the quality of assessment outcomes before
certification is released

or
●

make recommendations about the centre’s ability to continue to be approved for
the qualifications in question.

Additional arrangement for ALL centres
Regardless of the type of centre, Pearson reserves the right to withdraw either
qualification or centre approval when it deems there is an irreversible breakdown in
the centre’s ability either to quality assure its programme delivery or its
assessment standards.
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Programme design and delivery
BTEC Higher National qualifications consist of mandatory core units and specialist
units. The specialist units are designed to provide a specific focus to the
qualification. Required combinations of specialist units are clearly set out in relation
to each qualification in the defined qualification structures provided in this
document.
In BTEC Higher National qualifications, each unit’s credit value usually consists of
multiples of 5 credits. Most units are 15 credits in value. These units have been
designed from a learning time perspective. Each 15-credit unit approximates to
a learning time of 150 hours.
Pearson BTEC Level 5 HND Diplomas will require approximately 960 Guided
Learning hours (GL). Pearson BTEC Level 4 HNC Diplomas are half the size of the
Pearson BTEC Level 5 HND Diplomas and will require approximately 480 GL.
In the information relating to these units on the RQF, each 15-credit unit has been
allocated a figure of 60 GL to help guide centres (other units with smaller or larger
credit values have figures calculated on a pro rata basis). Centres delivering these
qualifications are required to use their professional expertise in their design and
delivery in the overall guided learning hours for the qualification.
Guided Learning hours are defined as all the time when a tutor, trainer or facilitator
is present to give specific guidance towards the learning outcome being studied on
a programme. This definition includes lectures, tutorials and supervised study in,
for example, open learning centres and learning workshops.
Learning time is defined as the time taken by learners at the level of the unit, on
average, to complete the learning outcomes of the unit to the standard determined
by the assessment criteria. It should address all learning (including assessment)
relevant to the learning outcomes, regardless of where, when and how the learning
has taken place. It does not include time spent by staff in day-to-day marking of
assignments where the learner is not present.
Centres are advised to consider this definition when planning the programme of
study associated with this specification.
Annexe G provides information for centres and learners who wish to compare, for
teaching and learning purposes, the units of the Pearson BTEC Level 5 Higher
Nationals in Advanced Practice in Work with Children and Families (NQF) with the
new units of the Pearson BTEC Level 4 HNC and Level 5 HND Diplomas in Advanced
Practice in Early Years Education.
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Mode of delivery
Pearson does not define the mode of study for BTEC Higher National qualifications.
Centres are free to offer the qualification(s) using any mode of delivery that meets
the needs of their learners. This may be through traditional classroom teaching,
open learning, distance learning or a combination of these. Whatever mode of
delivery is used, centres must ensure that learners have appropriate access to the
resources identified in the specification and to the subject specialists delivering the
units. This is particularly important for learners studying for the qualification
through open or distance learning.
Our ‘Distance Learning’ and ‘Distance Assessment’ policies are given on our
website.
Learners studying for the qualification on a part-time basis bring with them a
wealth of experience that should be utilised to maximum effect by tutors and
assessors. Assessment instruments based on learners’ work environments should
be encouraged. Those planning the programme should aim to enhance the
vocational nature of the BTEC Higher National qualification by:
●

liaising with employers to ensure that the course is relevant to learners’ specific
needs

●

accessing and using non-confidential data and documents from learners’
workplaces

●

including sponsoring employers in the delivery of the programme and, where
appropriate, in the assessment

●

linking with company-based/workplace training programmes

●

making full use of the variety of experiences of work and life that learners bring
to the programme.

Resources
BTEC Higher National qualifications are designed to prepare learners for
employment in specific industry sectors.
Physical resources need to support the delivery of the programme and the proper
assessment of the outcomes and, therefore, should normally be of industry
standard.
Staff delivering programmes and conducting the assessments should be familiar
with current practice, legislation and standards used in the sector concerned.
Centres will need to meet any specialist resource requirements when they seek
approval from Pearson.
Please refer to the Essential requirements section in individual units for specialist
resource requirements.
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Delivery approach
It is important that centres develop an approach to teaching and learning that
supports the specialist vocational nature of the BTEC Higher National qualifications.
Specifications contain a balance of practical skill development and knowledge
requirements, some of which can be theoretical in nature. Tutors and assessors
need to ensure that appropriate links are made between theory and practice and
that the knowledge base is applied to the sector. This will require the development
of relevant and up-to-date teaching materials that allow learners to apply their
learning to actual events and activities within the sector. Maximum use should be
made of learners’ experience.

Access and recruitment
Pearson’s policy regarding access to our qualifications is that:
●

they should be available to everyone who is capable of reaching the required
standards

●

they should be free from any barriers that restrict access and progression

●

there should be equal opportunities for all those wishing to access the
qualifications.

Centres are required to recruit learners to BTEC Higher National qualifications with
integrity. This will include ensuring that applicants have appropriate information
and advice about the qualifications and that the qualification will meet their needs.
Centres should take appropriate steps to assess each applicant’s potential and
make a professional judgement about their ability to successfully complete the
programme of study and achieve the qualification. This assessment will need to
take account of the support available to learners in the centre during their
programme of study and any specific support that might be necessary to allow
learners to access the assessment for the qualification.
Centres will need to review the profile of qualifications and/or experience held by
applicants, considering whether this profile shows an ability to progress to Level 4
or Level 5 qualifications. For learners who have recently been in education, the
entry profile is likely to include one of the following.
●

A BTEC Level 3 qualification in Early Years Education or a related subject.

●

A GCE Level profile that demonstrates strong performance in a relevant subject
or an adequate performance in more than one GCE subject. This profile is likely
to be supported by GCSE grades at A* to C.

●

Other related Level 3 qualifications.

●

An Access to Higher Education Certificate received from an approved further
education institution.

●

Related work experience.

Mature learners may present a more varied profile of achievement that is likely to
include extensive work experience (paid and/or unpaid) and/or achievement of a
range of professional qualifications in their work sector.
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Restrictions on learner entry
BTEC Higher National qualifications are regulated on the RQF for learners aged
18 years and over.

Equality Act 2010 and Pearson equality and diversity
policy
Equality and fairness are central to our work. Our equality and diversity policy
requires all learners to have equal opportunity to access our qualifications and
assessments, and our qualifications are required to be awarded in a way that is fair
to every learner.
We are committed to making sure that:
●

learners with a protected characteristic (as defined by the Equality Act 2010)
are not, when they are undertaking one of qualifications, disadvantaged in
comparison with learners who do not share that characteristic

●

all learners achieve the recognition they deserve for undertaking a qualification
and that this achievement can be compared fairly to the achievement of their
peers.

You can find details on how to make adjustments for learners with protected
characteristics in the policy document Adjustments for candidates with disabilities
and learning difficulties: Access arrangements and Reasonable Adjustments –
General and Vocational qualifications policy, available on our website.
An adjustment may not be considered reasonable if it involves unreasonable costs
and/or timeframes or affects the security or integrity of the assessment.
There is no duty on awarding organisations to make any adjustment to the
Assessment Criteria being tested in an assessment.

English language expectations
Centres delivering BTEC Level 4 to 7 programmes are expected to ensure that all
learners who are non-native English speakers or who have not studied the final two
years of school in English, can demonstrate capability in English at a standard
commensurate with:
●

IELTS 5.5, with a minimum of 5.0 being awarded on individual sections for a
Level 4 or 5 qualification

●

IELTS 6.5 for a Level 6 or 7 qualification.

Pearson’s Standard Verifiers (EE) will expect centres to demonstrate that their
learners meet these expectations.
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Professional body contact details
National College for Teaching and Leadership
Ministerial and Public Communications Division
Department for Education
Piccadilly Gate
Store Street
Manchester
M1 2WD
Telephone: 0370 000 2288
Website: https://www.gov.uk/government/organisations/national-college-forteaching-and-leadership
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Professional development and training
Pearson supports UK and international customers with training related to BTEC
qualifications. This support is available through a choice of training options offered
on our website at: http://qualifications.pearson.com/en/support/training-frompearson-uk.html
The support we offer focuses on a range of issues, such as:
●

planning for the delivery of a new programme

●

planning for assessment and grading

●

developing effective assignments

●

building your team and teamwork skills

●

developing learner-centred learning and teaching approaches

●

building in effective and efficient quality assurance systems.

The national programme of training we offer is on our website. You can request
centre-based training through the website or you can contact one of our advisers in
the Training from Pearson UK team via Customer Services to discuss your training
needs.

BTEC training and support for the lifetime of the qualifications
Training and networks: our training programme ranges from free introductory
events through sector-specific opportunities to detailed training on all aspects of
delivery, assignments and assessment. We also host some regional network events
to allow you to share your experiences, ideas and best practice with other BTEC
colleagues in your region.
Regional support: our team of Curriculum Development Managers and Curriculum
Support Consultants, based around the country, are responsible for providing
advice and support in centres. They can help you with planning and curriculum
developments.
To get in touch with our dedicated support teams please visit our website:
qualifications.pearson.com/en/support/contact-us.html
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Annexe A
Qualification requirements
The mandatory curriculum covered by this qualification:
●

incorporates the Early Years Educator (EYE) criteria so learners achieve EYE
eligibility on completion – the content is also mapped to the Teachers’
Standards (Early Years) to support progression in the early years education
sector

●

supports a holistic and contextualised approach to learning, with practice-based
elements explicitly integrated throughout all units

●

equips learners with the knowledge, understanding and skills to support
progression to supervisory and management levels, undergraduate degrees or
professional qualifications in the early years education sector with a strong
emphasis on reflective practice

●

is supported by a Professional and Reflective Evidence Portfolio (PREP), enabling
learners to gather and record required placement evidence in a structured,
dynamic and consistent way

●

is written in consultation with centres delivering the qualification, employers,
learners and higher education institutions, reflecting current sector
requirements and approaches.

Mandatory curriculum
Area of study

Amplification

Principles of practice

Formal and informal mechanisms; promoting equality;
rights and diversity; principles of care in an early years
care and education setting; value base of care; formal
measures adopted to achieve objectives; strategies that
can influence personal practice and performance of
others; roles and responsibilities of experienced staff
and managers in promoting a value-based service;
principles of reflective practice

Continuing
development

Concept of professionalism; legislation and regulation;
self- and time-management; personal effectiveness;
partnership working across a range of stakeholders
from parents to other professionals; health and safety,
including applying sound health and safety practices in
work; reflective practice; management and
organisation; supporting other workers; producing
necessary planning, observation and assessment
records and reports to track and support children’s
progress; personal development planning; developing
and demonstrating the practical competencies required
of the professional early years practitioner, including
leadership and teamwork; development of effective
educational programmes in early years
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Area of study

Amplification

Communication

Different forms of, and tools for, communication used in
early years contexts; contribution of communication to
service delivery; communication in organisations;
communication with parents/caregivers/other key
individuals, including other professionals involved in the
care of children; legal frameworks surrounding the
recording of information; partnership working;
communication with children as a learning and
developmental tool

Child development and
behaviour

Holistic approaches to the development of children ages
0–7 years, 11 months; developing the theoretical
knowledge of, and skills to promote, healthy child
development essential to the advanced practitioner;
underpinning theoretical and philosophical approaches
to child development and their impact on practice;
factors that affect the expected patterns of children’s’
development from birth to 7 years, 11 months; the
ages and stages of development; cognitive, speech,
language and communication development; literacy and
numeracy, physical, social, emotional and neurological
and brain development and their influence on children’s
learning; observation of children’s learning and
development; psychological perspectives of children’s
behaviour; attachment; socialisation; health and
wellbeing; behaviour and impact on socialisation; own
and parent/caregiver contribution to a child’s health,
development and learning; models of good practice

Play and learning

National curriculum requirements and impact on early
years’ practice; influence of play on development;
theoretical and philosophical approaches to play and
learning; cooperative play; child- and adult-initiated
play and learning activities; development of literacy and
maths skills; outdoor play; planning and reviewing play
and learning activities; statutory duties of professionals
in the sector; nurturing environments for play and
learning

Safeguarding children

Identifying and responding appropriately to children
suffering abuse; supporting children and their families
where abuse is suspected or confirmed; knowledge of
and appropriate responses to legislation, policy and
incidents regarding safety and security; confidentiality,
child protection; safeguarding and the promotion of
children’s welfare; the range of responsibilities of an
early years practitioner
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Area of study

Amplification

Health and safety

Current legislation and how it is applied and monitored
in the sector; importance of risk assessment and risk
management in the provision of care for children,
including effective responses to accident and emergency
situations; regulation and management of the early
years education workforce; applying sound health and
safety practices in work; infection prevention and
control issues and measures, including effective
physical care routines and demonstrating the skills to
apply these principles effectively as early years
practitioners

Higher-level skills and abilities
Learners studying for a Pearson BTEC Level 4 HNC Diploma in Advanced Practice in
Early Years Education will be expected to develop the following skills during the
programme of study:
●

analysing, synthesising and summarising information critically

●

the ability to read and use appropriate literature with a full and critical
understanding

●

the ability to think independently and solve problems

●

applying subject knowledge and understanding to address familiar and
unfamiliar problems

●

recognising the moral and ethical issues of early years practice and research;
appreciating the need for ethical standards and professional codes of conduct

●

an appreciation of the interdisciplinary and partnership working nature of early
years education provision

●

the capacity to give a clear and accurate account of a subject, assemble
arguments in a mature way and engage in debate and dialogue both with
specialists and non-specialists.
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Annexe B
HNC unit mapping against the Early Years Educator criteria
The grid below maps the knowledge covered in the Early Years Educator (EYE) criteria against the underpinning knowledge of the Pearson
BTEC Level 4 HNC Diploma in Advanced Practice in Early Years Education (mandatory and specialist units included, mandatory units are
highlighted)
KEY
#

indicates partial coverage of the EYE Criteria
a blank space indicates no coverage of the underpinning knowledge

1.1

Unit 9

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

Unit 2

EYE criteria

Unit 1

HNC unit numbers

Understand the expected patterns of children’s development from birth
to 5 years, and have an understanding of further development from age
5 to 7

Children’s development patterns to include:
●

cognitive

●

speech, language and communication development

●

literacy and numeracy

●

physical

●

emotional

●

social

●

neurological and brain development
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1.2

Understand the significance of attachment and how to promote it
effectively

1.3

Understand a range of underpinning theories and philosophical approaches
to how children learn and develop, and their influence on practice

1.4

Analyse and explain how children’s learning and development can be
affected by their stage of development and individual circumstances

1.5

Understand the importance of promoting diversity, equality and inclusion,
fully reflecting cultural differences and family circumstances

1.6

Understand the importance to children’s holistic development of:

●

speech, language and communication

●

personal, social and emotional development

●

physical development

1.7
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#

#

#

#

#

Understand systematic synthetic phonics in the teaching of reading, and a
range of strategies for developing early literacy and mathematics

#

#

#

#

#

#

#

Unit 9

Unit 8

Unit 7

Unit 6

#

#
#

Unit 5

Unit 4

Unit 3

EYE criteria

Unit 2

Unit 1

HNC unit numbers

#
#

#

#

#

#

#

#

#

#

#
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1.8

Unit 9

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

Unit 2

EYE criteria

Unit 1

HNC unit numbers

Understand the potential effects of, and how to prepare and support
children through, transitions and significant events in their lives

Transitions and significant events include:
●

moving to school

●

starting and moving through day care

●

birth of a sibling

●

moving home

●

living outside of the home

●

family breakdown

●

loss of significant people

●

moving between settings and carers

1.9

#

Understand the current early education curriculum requirements

#

#

#

#

1.10 Promote equality of opportunity and anti-discriminatory practice

#

#

#

#
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2.1

Unit 9

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

EYE criteria

Unit 2

Unit 1

HNC unit numbers

Plan and lead activities, purposeful play opportunities and educational
programmes which include the learning and development areas of current
early education curriculum requirements

To include:
●

communication and language (extending vocabulary, language structure, and
dialogue, for example)

●

physical development

●

personal, social and emotional development

●

literacy

●

mathematics

●

understanding the world

●

expressive arts and design

#

#

#

#

2.2

Ensure plans fully reflect the stage of development, individual needs and
circumstances of children

#

#

#

#

#

2.3

Provide learning experiences, environments and opportunities appropriate
to the age, stage and needs of individual and groups of children

#

#

#

#

#

2.4

Encourage children’s participation, ensuring a balance between adult-led
and child-initiated activities

#

2.5

Engage in effective strategies to develop and extend children’s learning
and thinking, including sustained shared thinking

#

#

#

#

#

2.6

Support and promote children’s speech, language and communication
development

#

#

#

#

#
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#

#
#
#
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2.7

Support children’s group learning and socialisation

#

#

2.8

Model and promote positive behaviours expected of children

#

#

2.9

Support children to manage their own behaviour in relation to others

#

#

#

2.11 Plan and provide activities to meet additional needs, working in partnership
with parents and/or carers and other professionals, where appropriate

#

#

#

Unit 9

Unit 8

Unit 7

Unit 6

#

#

#

#

#

#

#

#

#

Understand how to assess within the current early education curriculum
framework using a range of assessment techniques

#

#

#

3.2

Carry out and record observational assessment accurately

#

#

#

3.3

Identify the needs, interests and stages of development of individual
children

#

#

#

#

3.4

Make use of formative and summative assessment, tracking children’s
progress to plan next steps and shape learning opportunities

#

#

#

#

3.5

Discuss children’s progress and plan next stages in their learning with the
key person, colleagues, parents and/or carers

#

#

4.1

Demonstrate a good command of the English language in spoken and
written form

#

#

4.2

Explain the importance of continued professional development to improve
own skills and early years practice

#

4.3

Engage in continuing professional development and reflective practice to
improve own skills, practice, and subject knowledge (for example, in
English, mathematics, music, history, or modern foreign languages)

#

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

#

#

3.1

#

#

#

#

2.10 Understand when a child is in need of additional support

Unit 5

Unit 4

Unit 3

Unit 2

EYE criteria

Unit 1

HNC unit numbers

#

#

#

#

#

#

#

#

#

#

#

#
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Unit 9

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

Unit 2

Unit 1

EYE criteria

HNC unit numbers

5.1

Know the legal requirements and guidance on health and safety, security,
confidentiality of information, safeguarding and promoting the welfare of
children

#

#

#

#

#

#

5.2

Identify and act upon own responsibilities in relation to health and safety,
security, confidentiality of information, safeguarding and promoting the
welfare of children

#

#

#

#

#

#

5.3

Plan and carry out physical care routines suitable to the age, stage and
needs of the child

#

#

5.4

Understand why health and well-being is important for babies and children
and promote healthy lifestyles

#

#

5.5

Understand how to respond to accidents and emergency situations

#

#

5.6

Demonstrate skills and knowledge for the prevention and control of
infection

#

#

#
#

#

#

Prevention and control of infection including:
●

hand washing

●

food hygiene

●

dealing with spillages safely

●

safe disposal of waste

●

using correct personal protective equipment

●

knowledge of common childhood illnesses and immunisation

●

exclusion periods for infectious diseases
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5.7

Carry out risk assessment and risk management in line with policies and
procedures

5.8

Understand safeguarding policies and procedures, including child
protection, recognise when a child is in danger or at risk of abuse, and
know how to act to protect them

#

Unit 9

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

Unit 2

EYE criteria

Unit 1

HNC unit numbers

#

Types of abuse including:
●

domestic

●

neglect

●

physical

●

emotional

●

sexual abuse

5.9

#

#

#

Maintain accurate and coherent records and reports and share information,
only when appropriate, to ensure the needs of all children are met

Records and reports include:
●

medication requirements

●

special dietary needs

●

planning

●

observation and assessment

●

health, safety and security

●

accidents

●

daily registers
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#

#

#

#

#

#

#

#

#
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6.1

Work co-operatively with colleagues and other professionals to meet the
needs of babies and children and enable them to progress

6.2

Work in partnership with parents and/or carers to help them recognise and
value the significant contributions they make to the child’s health,
well-being, learning and development
Encourage parents and/or carers to take an active role in the child’s play,
learning and development

6.3
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#

#

#

#

#

#

#

#

#

#

#

#

Unit 9

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

EYE criteria

Unit 2

Unit 1

HNC unit numbers
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Annexe C
Level 5 units mapping against the Teachers’ Standards (Early Years)
The grid below maps the knowledge covered in the Teachers’ Standards (Early Years) against the underpinning knowledge of the Pearson
BTEC Level 4 HNC and Level 5 HND Diplomas in Advanced Practice in Early Years Education (Level 5 units only).
KEY
#

indicates partial coverage of the Teachers’ Standards (Early Years)

1.1

Establish and sustain a safe and stimulating
environment where children feel confident and
are able to learn and develop

1.2

Set goals that stretch and challenge children of
all backgrounds, abilities and dispositions

1.3

Demonstrate and model the positive values,
attitudes and behaviours expected of children

2.1

Be accountable for children’s progress,
attainment and outcomes

2.2

Demonstrate knowledge and understanding of
how babies and children learn and develop

#

#

#

#

#

#

#

#

#

#

Unit 21

Unit 20

Unit 19
#

#

#

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

Unit 18

Unit 17

Unit 16

Unit 14

Unit 13

Unit 11

Unit 8

Unit 6

Teachers’ Standards (Early Years)

Unit 2

unit numbers

Unit 10

a blank space indicates no coverage of the underpinning knowledge

#

#
#

#

#

#

#

#

#

#

#
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2.3

Know and understand attachment theories, their
significance and how effectively to promote
secure attachments

2.4

Lead and model effective strategies to develop
and extend children’s learning and thinking,
including sustained shared thinking

2.5

Communicate effectively with children from birth
to age five, listening and responding sensitively

2.6

Develop children’s confidence, social and
communication skills through group learning

2.7

Understand the important influence of parents
and/or carers, working in partnership with them
to support the child's wellbeing, learning and
development

3.1

Have a secure knowledge of early childhood
development and how that leads to successful
learning and development at school.

3.2

Demonstrate a clear understanding of how to
widen children’s experience and raise their
expectations

3.3

Demonstrate a critical understanding of the
EYFS areas of learning and development and
engage with the educational continuum of
expectations, curricula and teaching of Key
Stage 1 and 2
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Unit 21

Unit 20

Unit 19

Unit 18

Unit 17

Unit 16

Unit 14

Unit 13

Unit 11

Unit 10

Unit 8

Unit 6

Teachers’ Standards (Early Years)

Unit 2

unit numbers

#

#

#

#

#

#

#

#

#

#

#
#

#

#

#

#

#

#

#

#

#

#

#

#

#

#

#

#
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3.4

Demonstrate a clear understanding of
systematic synthetic phonics in the teaching of
early reading

#

3.5

Demonstrate a clear understanding of
appropriate strategies in the teaching of early
mathematics

#

4.1

Observe and assess children’s development and
learning, using this to plan next steps

4.2

Plan balanced and flexible activities and
educational programmes that take into account
the stage of development, circumstances and
interests of children

#

#
#

#

Unit 21

#

#

#

#

#

#

4.3

Promote a love of learning and stimulate
children’s intellectual curiosity in partnership
with parents and/or carers

#

#

4.4

Use a variety of teaching approaches to lead
group activities appropriate to the age range
and ability of children

#

#

4.5

Reflect on the effectiveness of teaching activities
and educational programmes to support the
continuous improvement of provision

#
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Unit 20

Unit 19

Unit 18

Unit 17

Unit 16

Unit 14

Unit 13

Unit 11

Unit 10

Unit 8

Unit 6

Teachers’ Standards (Early Years)

Unit 2

unit numbers

#

#

#

#

#

#

#
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5.1

Have a secure understanding of how a range of
factors can inhibit children’s learning and
development and how best to address these

#

#

#

#

#

5.2

Demonstrate an awareness of the physical,
emotional, social, intellectual development and
communication needs of babies and children,
and know how to adapt education and care to
support children at different stages of
development

#

#

#

#

#

5.3

Demonstrate a clear understanding of the needs
of all children, including those with special
educational needs and disabilities, and be able
to use and evaluate distinctive approaches to
engage and support them

#

#

#

#

5.4

Support children through a range of transitions

5.5

Know when a child is in need of additional
support and how this can be accessed, working
in partnership with parents and/or carers and
other professionals

#

6.1

Understand and lead assessment within the
framework of the EYFS framework, including
statutory assessment requirements

#

6.2

Engage effectively with parents and/or carers
and other professionals in the on-going
assessment and provision for each child
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Unit 21

Unit 20

Unit 19

Unit 18

Unit 17

Unit 16

Unit 14

Unit 13

Unit 11

Unit 10

Unit 8

Unit 6

Teachers’ Standards (Early Years)

Unit 2

unit numbers

#

#

#

#

#

#

#

#

#

#

#
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Unit 21

Unit 20

Unit 19

Unit 18

Unit 17

Unit 16

Unit 14

Unit 13

Unit 11

Unit 10

Unit 8

Unit 6

Teachers’ Standards (Early Years)

Unit 2

unit numbers

#

6.3

Give regular feedback to children and parents
and/or carers to help children progress towards
their goals

7.1

Know and act upon the legal requirements and
guidance on health and safety, safeguarding and
promoting the welfare of the child

#

#

7.2

Establish and sustain a safe environment and
employ practices that promote children’s health
and safety

#

#

7.3

Know and understand child protection policies
and procedures, recognise when a child is in
danger or at risk of abuse, and know how to act
to protect them

#

#

8.1

Promote equality of opportunity and
anti-discriminatory practice

#

#

8.2

Make a positive contribution to the wider life and
ethos of the setting

#

#

8.3

Take a lead in establishing a culture of
cooperative working between colleagues,
parents and/or carers and other professionals

#

8.4

Model and implement effective education and
care, and support and lead other practitioners
including Early Years Educators

#
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#
#

#

#

#

#

#

#

#

#

#

#

#

#
#

#
#

#

#

#

#

#

#

#

#

#

#

#

#

#

#

#
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8.5

Take responsibility for leading practice through
appropriate professional development for self
and colleagues.

8.6

Reflect on and evaluate the effectiveness of
provision, and shape and support good practice.

8.7

Understand the importance of and contribute to
multi-agency team working.
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#

#

#

Unit 21

Unit 20

Unit 19

Unit 18

Unit 17

Unit 16

Unit 14

Unit 13

Unit 11

Unit 10

Unit 8

Unit 6

Teachers’ Standards (Early Years)

Unit 2

unit numbers

#

#

#
#

#
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Annexe D
Full Day Care National Standards mapping
The following grid maps the content of the units to the Full Day Care National Standards for under 8s, produced by the Department for
Education and Skills.
KEY
#

indicates partial coverage of the Full Day Care National Standards

#

#

Unit 21

Unit 20

#

Unit 19

#

Unit 18

#

Unit 17

#

Unit 16

#

Unit 15

#

Unit 14

#

Unit 13

#

Unit 12

Unit 9

#

Unit 11

Unit 8

Unit 7

#

Unit 5

#

Unit 4

#

Unit 3

#

Unit 2

#

Unit 1

National Day Care Standards

Unit 6

HNC/D unit numbers

Unit 10

a blank space indicates no coverage of the underpinning knowledge

Standard 1
Suitable person: Adults providing day care, looking after
children or having unsupervised access to them are suitable to
do so
Standard 2
Organisation: The registered person meets required adult : child
ratios, ensures that training and qualifications requirements are
met and organises space and resources to meet the children’s
needs effectively
Standard 3
Care, learning and play: The registered person meets children’s
individual needs and promotes their welfare. They plan and
provide activities and plan opportunities to develop children’s
emotional, physical, social and intellectual capabilities

#

#
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Unit 21

Unit 20

Unit 19

Unit 18

Unit 17

Unit 16

Unit 15

Unit 14

Unit 13

Unit 12

#

Unit 11

Unit 9

#

Unit 10

Unit 8

Unit 7

Unit 6

Unit 5

Unit 4

Unit 3

Unit 2

National Day Care Standards

Unit 1

HNC/D unit numbers

Standard 4
Physical environment: The premises are safe, secure and
suitable for their purpose. They provide adequate space in an
appropriate location, are welcoming to children and offer access
to the necessary facilities for a range of activities which promote
their development

#

#

#

#

#

#

Standard 5
Equipment: Furniture, equipment and toys are provided which
are appropriate for their purpose and help to create an
accessible and stimulating environment. They are of suitable
design and condition, well maintained and conform to safety
standards

#

Standard 6
Safety: The registered person takes positive steps to promote
safety within the setting and on outings and ensures proper
precautions are taken to prevent accidents

#

#

#

#

#

#

#

Standard 7
Health: The registered person promotes the good health of
children and takes positive steps to prevent the spread of
infection and appropriate measures when they are ill
Standard 8
Food and drink: Children are provided with regular drinks and
food in adequate quantities for their needs. Food and drink is
properly prepared , nutritious and complies with dietary and
religious requirements

188

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

Unit 21

Unit 20

#

Unit 19

#

#

Unit 18

#

#

Unit 17

#

#

Unit 16

#

#

Unit 15

#

#

Unit 14

#

#

Unit 13

#

#

Unit 12

Unit 9

#

#

Unit 11

Unit 8

#

#

Unit 10

Unit 7

#

Unit 5

#

Unit 4

#

Unit 3

#

Unit 2

#

Unit 1

National Day Care Standards

Unit 6

HNC/D unit numbers

Standard 9
Equal opportunities: The registered person and staff actively
promote equality of opportunity and anti-discriminatory practice
for all children
Standard 10
Special needs (including special educational needs and
disabilities): The registered person is aware that some children
may have special needs and is proactive in ensuring that
appropriate action can be taken when such a child is identified
or admitted to the provision. Steps are taken to promote the
welfare and development of the child within the setting in
partnership with the parents and other relevant parties
Standard 11
Behaviour: Adults caring for children in the provision are able to
manage a wide range of children’s behaviour in a way which
promotes their welfare and development

#

Standard 12
Working in partnership with parents and carers: The registered
person and staff work in partnership with parents to meet the
needs of the children, both individually and as a group.
Information is shared

#

#

#

Standard 13
Child protection: The registered person complies with local child
protection procedures approved by the Area Child Protection
Committee and ensures that all adults working and looking after
children in the provision are able to put the procedures into
practice

#
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Unit 21

Unit 20

Unit 19

#

Unit 18

#

Unit 17

Unit 9

#

Unit 16

Unit 8

#

Unit 15

Unit 7

#

Unit 14

Unit 6

#

Unit 13

Unit 5

#

Unit 12

Unit 4

#

Unit 11

Unit 3

#

Unit 10

Unit 2

National Day Care Standards

Unit 1

HNC/D unit numbers

Standard 14
Documentation: Records, policies and procedures which are
required for the efficient and safe management of the provision,
and to promote the welfare, care and learning of the children
are maintained. Records about individual children are shared
with the child’s parent
Annexe A
Babies/children under 2: These are additional criteria to be met
by a registered person providing full day care who wishes to
care for babies

#

Annexe B
Overnight care: These are additional criteria to. be met by a
registered person providing full day care who wishes to care for
children overnight
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Annexe E
Professional development outcomes mapping

Unit 7: Issues Affecting
Children’s Behaviour

Unit 6: Developing Research
Skills for Early Years
Practice

Unit 5: The Whole Child
Approach in Early Years
Practice

Unit 9: Creating Safe
Environments in Early Years
Settings

Unit 8: Safeguarding,
Children’s Welfare and Child
Protection

Unit 4: Early Years
Curriculum, Play and
Learning

Unit 1
Assessment Criterion 3.2
Reflective Practice Themes

Unit 3: Theories of
Development and Progress
– Birth to Seven Years,
11 Months

HNC Unit Titles

Unit 2: Communication,
Values and Leadership for
Advanced Early Years
Practitioners

This grid identifies where opportunities for producing evidence for Unit 1: Professional Development Through Reflective Practice may exist.
Staff must check that learners have produced evidence for which they are cross referencing. Detailed outcomes mapping to specific criteria
within mandatory units is included in the Practical and Reflective Evidence Portfolio (PREP). Units in bold are mandatory units for the HNC.

Theme 1: using strategies to monitor, support and promote children’s learning and development
Accurately observe and assess children from birth to seven years,
11 months to demonstrate understanding of expected pattern of
children’s development
Areas of development should include:
●

cognitive

●

speech, language and communication development

●

literacy and numeracy

●

physical

●

social and emotional

●

neurological and brain development
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#

#

#

#

#

#

#

#

#

#

#

Unit 7: Issues Affecting
Children’s Behaviour

Use outcomes of observations and assessments to implement
strategies to support children’s progress

Unit 6: Developing Research
Skills for Early Years
Practice

#

Unit 5: The Whole Child
Approach in Early Years
Practice

Unit 4: Early Years
Curriculum, Play and
Learning

#

Unit 9: Creating Safe
Environments in Early Years
Settings

Unit 3: Theories of
Development and Progress
– Birth to Seven Years,
11 Months

#

Unit 1
Assessment Criterion 3.2
Reflective Practice Themes

Unit 8: Safeguarding,
Children’s Welfare and Child
Protection

Unit 2: Communication,
Values and Leadership for
Advanced Early Years
Practitioners

Apply theory to practice when reflecting on children’s learning and
development

HNC Unit Titles

#
#

Plan, lead and provide a stimulating environment that promotes
the learning and development of children of different ages and
stages of development
Learning and development areas should include:
●

language and communication

●

physical development

●

personal, social and emotional development

●

literacy and mathematics

●

understanding the world

●

expressive arts and design

Prepare children for transitions and significant events taking into
consideration the effect it may have on their learning and
development
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#

#

#

#

#
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#

#

#

#

#

#

#

#

#

#

Unit 7: Issues Affecting
Children’s Behaviour

#

Unit 5: The Whole Child
Approach in Early Years
Practice

#

Unit 6: Developing Research
Skills for Early Years
Practice

Unit 9: Creating Safe
Environments in Early Years
Settings

#

Use formative and summative assessment methods to track
children’s progress against relevant regulatory curriculum and
national benchmarks
Evaluate use of different strategies to record and share
information accurately with primary caregivers, colleagues and
other professionals

Unit 8: Safeguarding,
Children’s Welfare and Child
Protection

Unit 4: Early Years
Curriculum, Play and
Learning

Use current early education research and regulatory curricula to
inform planning decisions

Unit 3: Theories of
Development and Progress
– Birth to Seven Years,
11 Months

Unit 1
Assessment Criterion 3.2
Reflective Practice Themes

Unit 2: Communication,
Values and Leadership for
Advanced Early Years
Practitioners

HNC Unit Titles

#

Theme 2: demonstrating the ability to participate in positive interactions with children to improve their outcomes
Use play opportunities to promote the holistic development of
children of different ages and individual needs

#

#

#

Use planned care routines and learning opportunities to promote
equality of opportunity and anti-discriminatory practice

#

#

#

Actively engage children in their learning and development using
both child- and adult-led activities

#

#

#

#

Use observation and planning skills to support and promote the
development of children’s speech, language and communication
skills

#

#

#

#
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#

Unit 7: Issues Affecting
Children’s Behaviour

Actively engage with children to help them manage their own
behaviour and use different strategies to promote positive
behaviours

Unit 6: Developing Research
Skills for Early Years
Practice

#

Unit 5: The Whole Child
Approach in Early Years
Practice

Unit 4: Early Years
Curriculum, Play and
Learning

#

Unit 9: Creating Safe
Environments in Early Years
Settings

Unit 3: Theories of
Development and Progress
– Birth to Seven Years,
11 Months

#

Unit 1
Assessment Criterion 3.2
Reflective Practice Themes

Unit 8: Safeguarding,
Children’s Welfare and Child
Protection

Unit 2: Communication,
Values and Leadership for
Advanced Early Years
Practitioners

Actively engage children in group work to support socialisation

HNC Unit Titles

#

#

#

#

Theme 3: demonstrating the ability to evaluate own strategies used to promote children’s health, safety and welfare
Use theory of legal requirements and guidance to promote the
health, safety and welfare of children

#

Use the policies and procedures of the setting to carry out risk
assessments and manage risk
Use knowledge of child health to plan and provide for the physical
care of children from birth to seven years, 11 months

194

#

#

#

#

#

#

#
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Unit 7: Issues Affecting
Children’s Behaviour

Unit 6: Developing Research
Skills for Early Years
Practice

Unit 5: The Whole Child
Approach in Early Years
Practice

Unit 9: Creating Safe
Environments in Early Years
Settings

Unit 8: Safeguarding,
Children’s Welfare and Child
Protection

Unit 4: Early Years
Curriculum, Play and
Learning

Unit 3: Theories of
Development and Progress
– Birth to Seven Years,
11 Months

Unit 1
Assessment Criterion 3.2
Reflective Practice Themes

Unit 2: Communication,
Values and Leadership for
Advanced Early Years
Practitioners

HNC Unit Titles

Assess and follow infection prevention and control procedures to
include:
●

hand washing

●

food hygiene

●

dealing with spillages safely

●

safe disposal of waste

●

using correct personal protective equipment

●

prevention of spread of common childhood illness through
immunisation

●

exclusion periods for infectious diseases

#

Theme 4: evaluating the effectiveness of own partnership work with parents and primary caregivers, colleagues, managers and
the wider professional team
Use strategies to work in partnership with primary caregivers

#

Apply theory to practice to identify and provide for children who
require additional support

#
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#

#

#
#
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Use knowledge gained from working as part of a wider team to
prepare and support children through transition and change

#

Use written and spoken English communicate effectively using a
range of active strategies with primary caregivers, key personnel
and other professionals to meet children’s particular needs and
support their progress

#

Evaluate use of different strategies to record and share
information accurately with primary caregivers, colleagues and
other professionals

#
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#

#

#

#

#

#

#

#

#

Unit 7: Issues Affecting
Children’s Behaviour

Unit 9: Creating Safe
Environments in Early Years
Settings

Unit 8: Safeguarding,
Children’s Welfare and Child
Protection

Unit 4: Early Years
Curriculum, Play and
Learning

#

Unit 6: Developing Research
Skills for Early Years
Practice

#

Unit 5: The Whole Child
Approach in Early Years
Practice

Use knowledge from different sources (including early education
theory, safeguarding policies and observations and assessments)
to inform discussions about individual children with primary
caregivers, colleagues, and multi-agency teams

Unit 3: Theories of
Development and Progress
– Birth to Seven Years,
11 Months

Unit 1
Assessment Criterion 3.2
Reflective Practice Themes

Unit 2: Communication,
Values and Leadership for
Advanced Early Years
Practitioners

HNC Unit Titles

#

#

#

#

#

#

#
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Annexe F
Grade descriptors
Pass grade
A pass grade is achieved by meeting all the requirements defined in the assessment criteria
for pass for each unit.

Merit grade
Merit grade
descriptors

Exemplar indicative characteristics

In order to achieve a
merit the learner must:

The learner’s evidence shows, for example:

●

●

●

identify and apply
strategies to find
appropriate solutions

select/design and
apply appropriate
methods/techniques

present and
communicate
appropriate findings

Centres can identify and use other relevant
characteristics. This is NOT a tick list.

●

effective judgements have been made

●

complex problems with more than one variable have
been explored

●

an effective approach to study and research has
been applied

●

relevant theories and techniques have been applied

●

a range of methods and techniques have been
applied

●

a range of sources of information has been used

●

the selection of methods and techniques/sources has
been justified

●

the design of methods/techniques has been justified

●

complex information/data has been synthesised and
processed

●

appropriate learning methods/techniques have been
applied

●

the appropriate structure and approach has been
used

●

coherent, logical development of principles/concepts
for the intended audience

●

a range of methods of presentation have been used
and technical language has been accurately used

●

communication has taken place in familiar and
unfamiliar contexts

●

the communication is appropriate for familiar and
unfamiliar audiences and appropriate media have
been used
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Distinction grade
Distinction grade
descriptors

Exemplar indicative characteristics

In order to achieve a
distinction the learner
must:

The learner’s evidence shows, for example:

●

●

●

198

use critical reflection
to evaluate own work
and justify valid
conclusions

take responsibility for
managing and
organising activities

demonstrate
convergent/lateral/
creative thinking

Centres can identify and use other relevant
characteristics. This is NOT a tick list.

●

conclusions have been arrived at through synthesis
of ideas and have been justified

●

the validity of results has been evaluated using
defined criteria

●

self-criticism of approach has taken place

●

realistic improvements have been proposed against
defined characteristics for success

●

autonomy/independence has been demonstrated

●

substantial activities, projects or investigations have
been planned, managed and organised

●

activities have been managed

●

the unforeseen has been accommodated

●

the importance of interdependence has been
recognised and achieved

●

ideas have been generated and decisions taken

●

self-evaluation has taken place

●

convergent and lateral thinking have been applied

●

problems have been solved

●

innovation and creative thought have been applied

●

receptiveness to new ideas is evident

●

effective thinking has taken place in unfamiliar
contexts
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Annexe G
Unit mapping overview
RQF versions of the Pearson BTEC Level 4 HNC and Level 5 HND Diploma units in Advanced
Practice in Early Years Education are mapped against the NQF BTEC Higher National units in
Advanced Practice in Working with Children and Families, in the following tables.
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Unit
number

1

APEYE unit title

Maps to
APWCF
unit
number

Level of
similarity
between
units

Professional Development Through Reflective
Practice

1

2

Communication, Values and Leadership for
Advanced Early Years Practitioners

2

X

3

Theories of Development and Progress – Birth
to Seven Years, 11 Months

3

X

4

Early Years Curriculum, Play and Learning

4

X

5

The Whole Child Approach in Early Years
Practice

N

N

6

Developing Research Skills for Early Years
Practice

6

X

7

Issues Affecting Children’s Behaviour

7

X

8

Safeguarding, Children’s Welfare and Child
Protection

8

X

9

Creating Safe Environments in Early Years
Settings

24

P

10

Supporting Quality Improvement in Early
Years Settings

N

X

11

Fundamentals of Early Years Longitudinal
Study

6

P

12

Health Promotion for Advanced Early Years
Practitioners

10

X

13

Promoting Progress in Language, Literacy and
Mathematics in the Early Years

13

X

14

P

14

Promoting Creative Expression in the Early
Years

N

X

15

Promoting an Understanding of the World in
the Early Years

15

P

16

Contemporary Issues in Child Health

11

P

12

X

20

P

27

P

17

P

17

18
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Pedagogic Issues for the Early Years

Effective Leadership in Advanced Early Years
Practice

P

9

5
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Unit
number

APEYE unit title

Maps to
APWCF
unit
number

Level of
similarity
between
units

19

Diversity, Difference and Inclusion in Early
Years Settings

21

P

20

Managing the Early Years Curriculum

23

P

21

Working with Families

19

P

KEY
P – Partial mapping (some topics from the old unit appear in the new unit)
X – Full mapping + new (all the topics from the old unit appear in the new unit,
but new unit also contains new topic(s))
N – New unit
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Unit assessment criteria mapping in depth
The units in the RQF versions of the BTEC Level 4 HNC and Level 5 HND Diplomas in Advanced Practice in Early Years Education (specification
start date are mapped against the NQF BTEC Higher National Units in Advanced Practice in Work with Children and Families (specification end
date 31/08/2016) in the following table.

Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

1

Professional
Development
Through
Reflective
Practice

1

Continuing
Development

Unit 1 LO1 AC1

Unit 1 LO2.1

Unit 1 LO3

Unit 1 LO3

Unit 9 LOs 1–5

Unit 1 LO3

9

Professional
Practice

Relate work-based experience to models of
reflective practice
Produce personal development plan
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

2

Communication,
Values and
Leadership for
Advanced Early
Years
Practitioners

2

Communication,
Values and
Leadership in an
Early Years
Environment

Unit 2 LO1

Unit 2 LO1.2

Unit 2 LO2

Unit 2 LO3.1

Unit 2 LO3 AC1

Unit 2 LO3.1

Unit 2 LO3 AC2

Unit 2 LO1.2

Unit 2 LO4 AC1

Unit 2 LO3.2

Unit 2 LO4 AC3

Unit 2 LO1.3
Reflective practice
Models and styles of leadership
APEYE Unit 2 LO4.2 is mapped to APWCF
Unit 1 LO4.1
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

3

Theories of
Development
and Progress –
Birth to Seven
Years, 11
Months

3

Theories of
Development: Birth
to Three

Units 3&5 LO1 AC1

Unit 3 LO1.1

Units 3&5 LO1 AC3

Unit 3 LO3.1

Units 3& 5 LO1 AC4

Unit 3 LO1.2

Units 3&5 LO2 AC1

Unit 3 LO2.1

Unit 3 LO2 AC3

Unit 3 LO3.1

Unit 3 LO2 AC4

Unit 3 LO2.2

Unit 3&5 LO3 AC1

Unit 3 LO3.1

Unit 3&5 LO3 AC2

Unit 3 LO3.3, 3.4

Unit 3&5 LO3 AC3

Unit 3 LO3.4

5

Theories of
Development:
Three Plus

Supporting children’s holistic development
Reflective practice
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

4

Early Years
Curriculum, Play
and Learning

4

Early Years
Curriculum, Play
and Learning

Unit 4 LO2

Unit 4 LO3

Unit 4 LO3 AC1

Unit 4 LO2.3

Unit 4 LO4 AC1

Unit 4 LO2.1, 4.1, 4.2, 4.3
Impact of Early Years Statutory Curriculum
Children’s holistic learning and development
Extending children’s thinking and sustained
shared thinking

5

The Whole Child
Approach in
Early Years
Practice

New unit – maps with:
Unit 4 LO3 AC2

Unit 5 LO2

Unit 4 LO4 AC2

Unit 5 LO3.2, 3.3

Unit 7 LO2 AC5

Unit 5 LO2.3
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

6

Developing
Research Skills
for Early Years
Practice

6

Early Years
Research and
Project

Unit 6 LO1 AC1 & 2

Unit 6 LO1.1, 1.3

Unit 6 LO1 AC3

Unit 6 LO1.2, 2.1

Unit 6 LO3

Unit 6 LO3.4

Unit 6 LO4 AC1

Unit 6 LO4.2

Unit 6 LO4 AC1

Unit 6 LO4.3
Producing a literature review
Producing and evaluating own small-scale
study
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

7

Issues Affecting
Children’s
Behaviour

7

Understanding
Children’s
Behaviour

Unit 7 LO1 AC1–4

Unit 7 LO1.1, 1.2

Unit 7 LO2 AC1

Unit 7 LO2.2

Unit 7 LO2 AC2

Unit 7 LO1.3

Unit 7 LO2 AC3

Unit 7 LO2.1

Unit 7 LO3 AC1

Unit 7 LO2.1

Unit 7 LO3 AC2

Unit 7 LO3.1

Unit 7 LO3 AC3

Unit 7 LO2.1, 2.2

Unit 7 LO4

Unit 7 LO3.1, 3.3
Additional strategies to support positive
behaviour
Behavioural support plans
Partnership and multi-agency working
Reflective practice
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

8

Safeguarding,
Children’s
Welfare and
Child Protection

8

Child Protection

Unit 8 LO1

Unit 8 LO1.3, 3.1

Unit 8 LO2

Unit 8 LO3.2

Unit 8 LO3

Unit 8 LO3.3, 3.4

Unit 8 LO4 AC1

Unit 8 LO3.2

Unit 8 LO4 AC2

Unit 8 LO2.4

Unit 8 LO4 AC3

Unit 8 LO1.3
Factors that increase vulnerability to poor
outcomes and life chances
Safeguarding
Partnership working
Devising a safeguarding tool
Updated developments in safeguarding
legislation and policy
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

9

Creating Safe
Environments in
Early Years
Settings

24

Safety and Risk
Management in
Early Years Care
and Education

Unit 24 LO1 AC2

Unit 9 LO1.1

Unit 24 LO2

Unit 9 LO1.2, 1.3, LO2

Unit 24 LO3

Unit 9 LO1.2, 1.3; LO2; LO4.3

Unit 24 LO4 AC1

Unit 9 LO1.2

Unit 24 LO4 AC2

Unit 9 LO2.1
Physical care routines
Infection control and prevention

10

Supporting
Quality
Improvement in
Early Years
Settings

New Unit
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

11

Fundamentals of
Early Years
Longitudinal
Study

6

Early Years
Research Project

Unit 6 LO2 AC1

Unit 11 LO2.2

Unit 6 LO2 AC3

Unit 11 LO1.3

Unit 6 LO3

Unit 11 LO3.2

Unit 6 LO4 AC1

Unit 11 LO2.4

Unit 6 LO4 AC2

Unit 11 LO4.2
Pilot and in-depth longitudinal studies
Importance of longitudinal research in early
years practice
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

12

Health
Promotion for
Advanced Early
Years
Practitioners

10

Health Promotion
for Early Years
Practitioners

Unit 10 LO1 AC1

Unit 12 LO2.1

Unit 10 LO1 AC2

Unit 12 LO1.1

Unit 10 LO2

Unit 12 LO2

Unit 10 LO3 AC1

Unit 12 LO1.2

Unit 10 LO3 AC2

Unit 12 LO2.1

Unit 10 LO4 AC1

Unit 12 LO3.1
Biological, sociocultural and physical
environmental influences on health and
wellbeing
Implementing a health promotion campaign in
an early years setting
Involving families and multi-disciplinary teams in
a health promotion campaign
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

13

Promoting
Progress in
Language,
Literacy and
Mathematics in
the Early Years

13

Promoting
Language
Development

Unit 13 LO1

Unit 13 LO1.1, 1.2, 2.1

Unit 13 LO2

Unit 13 LO1, LO2.1

Unit 13 LO3

Unit 13 LO3, LO2.2

Unit 14 LO1 AC 2

Unit 13 LO1.1

Unit 14 LO2 AC 2

Unit 13 LO1.2

Unit 14 LO3 AC 1

Unit 13 LO3.1

Unit 14 LO3 AC 2

Unit 13 LO3.2

Unit 14 LO4 AC 2

Unit 13 LO2.3

14

Promoting
Numeracy Skills

Mapping against each APWCF unit is partial as
APEYE unit 13 combines Language, Literacy
and Mathematics in one unit.
Holistic approaches
Enabling environments
14

212

Promoting
Creative
Expression in
the Early Years

New unit
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

15

Promoting an
Understanding
of the World in
the Early Years

15

Promoting
Knowledge and
Understanding of
the World

Unit 15 LO2 AC1

Unit 15 LO3.2

Unit 15 LO2 AC2

Unit 15 LO3.3

Unit 15 LO3 AC1

Unit 15 LO1, LO3.2

Unit 15 LO3 AC3

Unit 15 LO3.2

Unit 15 LO3 AC4

Unit 15 LO3.2
A more global approach to children’s
understanding of the world: promoting
children’s understanding of people and
communities, the wider world and technology
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

16

Contemporary
Issues in Child
Health

11

Understanding
Medical Conditions
for Early Years
Practitioners

Unit 11 LO1

Unit 16 LO1.1

Unit 11 LO2

Unit 16 LO1.2, LO1.3, LO2.2

Unit 11 LO3 AC 2

Unit 16 LO2.2

Unit 11 LO4 AC 1

Unit 16 LO2.1
Unit 16 LO3.2

Unit 11 LO4 AC 2
12

Contemporary
Issues in Child
Health

Unit 16 LO1.1 and 1.2

Unit 12 LO1

Unit 16 LO1.1, LO2

Unit 12 LO2
Unit 12 LO3 AC1-4
Unit 12 LO3 AC 6
Unit 12 LO4
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Unit 16 LO2
Unit 16 LO3.3
Unit 16 LO3.1 and 3.2

Education and health care plans
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

17

Pedagogic
Issues for the
Early Years

20

Developing Play in
the Early Years

Unit 20 LO4 AC2

Unit 17 LO3 AC 3.3

Unit 27 LO1

Unit 17 LO1

Unit 27 LO3

Unit 17 LO2

27

Pedagogic Issues
for the Early Years

Strategic approaches to observation,
assessment and planning
Frameworks for observation, assessment and
planning
Monitoring and evaluating provision to
improve quality
18

Effective
Leadership in
Advanced Early
Years Practice

17

Effective
Leadership

Unit 17 LO1

Unit 18 LO2.1, 2.2 and 4.2

Unit 17 LO2

Unit 18 LO3.1

Unit 17 LO4
Organisational cultures and values
Planning and implementing team-based
activities
Demonstrating own leadership skills
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

19

Diversity,
Difference and
Inclusion in
Early Years
Settings

21

Concepts of
Inclusiveness and
the Early Years
Environment

Unit 21 LO1; LO2

Unit 19 LO1, LO2

Unit 21 LO4

Unit 19 LO3
Understand concepts of diversity and
difference
Importance of family partnership in promoting
inclusivity
Changing attitudes
Multi-agency partnerships
Barriers to effective partnerships

20

Managing the
Early Years
Curriculum

23

Managing the Early
Years Curriculum

Unit 23 LO1

Unit 20 LO1

Unit 23 LO2

Unit 20 LO3.1

Unit 23 LO3

Unit 20 LO2.1 and LO2.2

Unit 23 LO4

Unit 20 LO3.1 and 3.2

Demonstrating and assessing own
management skills
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Advanced Practice in
Early Years Education
(APEYE) Units

Advanced Practice in Work
with Children and Families
(APWCF) Units

Mapping/comments (new topics in italics)

Number

Name

Number

Name

APWCF Learning
Outcome/Assessment
Criteria

APEYE Learning Outcomes/Assessment
Criteria

21

Working with
Families

19

Working with
Families

Unit 19 LO2 AC1-3

Unit 21 LO1

Unit 19 LO3

Unit 21 LO3.3

Unit 19 LO4

Unit 21 LO2.2, 2.3 and 3.1

Review a setting’s policies and procedures
Plan and implement opportunities to support
families
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Annexe H
Calculation of the qualification grade
Pass qualification grade
Learners who achieve the minimum eligible credit value specified by the rule of
combination will achieve the qualification at pass grade (see section Rules of
combination for BTEC Levels 4 and 5 Higher National qualifications).

Qualification grades above pass grade
Learners will be awarded a merit or distinction qualification grade by the
aggregation of points gained through the successful achievement of individual units.
The graded section of both qualifications is based on the learner’s best
performance in units at the level or above of the qualification to the value
of 75 credits.
The number of points available is dependent on the unit grade achieved and the
credit size of the unit (as shown in the table below).

Points available per credit at specified unit grades
Points per credit
Pass

Merit

Distinction

0

1

2

So a 15-credit unit awarded a merit grade will gain 15 points.

Qualification grades
BTEC Level 4 HNC Diploma
Points range

Grade

0–74

Pass

P

75–149

Merit

M

150

Distinction

D

Pearson BTEC Level 5 HND Diploma
Points range

Grade

0–74

Pass

P

75–149

Merit

M

150

Distinction

D
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These are some examples of how the HNC grades are calculated:
Example 1: Achievement of a Pearson BTEC Level 4 HNC Diploma with Pass grade
Level

Credit

Grade

Grade
points

Points per unit
(weighting ×
credit points)

Unit 1

Mandatory core
unit

4

15

P

0

Unit 2

Mandatory core
unit

4

15

P

0

Unit 3

Mandatory core
unit

4

15

M

1

15

Unit 4

Mandatory core
unit

4

15

M

1

15

Unit 15

Specialist unit

5

15

P

0

Unit 17

Specialist unit

5

15

P

0

Unit 18

Specialist unit

4

15

M

1

15

Unit 12

Specialist unit

4

15

M

1

15

Unit 14

Specialist unit

4

10

D

2

20

Qualification total
requirement 120

130

60

Unit 14 is not
included as it
is an
additional unit
on top of the
120 credit
qualification

The learner can only include the points from the best 75
out of 120 credits in a valid combination.

Example 2: Achievement of a Pearson BTEC Level 4 HNC Diploma with Merit grade
Level

Credit

Grade

Grade
points

Points per unit
(weighting ×
credit points)

Unit 1

Mandatory core
unit

4

15

M

1

Unit 2

Mandatory core
unit

4

15

P

0

Unit 3

Mandatory core
unit

4

15

M

1

Unit 4

Mandatory core
unit

4

15

P

0

Unit 15

Specialist unit

5

15

P

0

Unit 9

Specialist unit

4

15

M

1

15

Unit 18

Specialist unit

4

15

M

1

15

Unit 12

specialist unit

4

15

M

1

15

Qualification total
requirement 120

15

15

The best 75

120

credits include
both core and
specialist
units

75

The learner has sufficient points for a merit.
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Example 3: Achievement of a Pearson BTEC Level 4 HNC Diploma with Distinction
grade
Level

Credit

Grade

Grade
points

Points per unit
(weighting ×
credit points)

Unit 1

Mandatory core
unit

4

15

M

1

Unit 2

Mandatory core
unit

4

15

P

0

Unit 3

Mandatory core
unit

4

15

D

2

Unit 4

Mandatory core
unit

4

15

P

0

Unit 15

Specialist unit

4

15

D

2

30

Unit 17

Specialist unit

4

15

D

2

30

Unit 9

Specialist unit

4

15

D

2

30

Unit 12

Specialist unit

4

15

D

2

30

Qualification total
requirement- 120

120

(15)

30

The learner achieved
Distinction grade
points for 75 credits.
The additional Merit
grade points scored
for Unit 1 are not
used – this is
indicated by the
brackets. Grade
points can be
achieved for Level 4
or 5 units for the
HNC.

150

The learner has enough points for a Distinction
from 75 credits.
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Examples for the Pearson BTEC Level 5 HND Diploma:
The tables below give examples of how the overall grade is determined.
Only points from units at or above the level of the qualification can be counted
towards the grade.
Examples used are for illustrative purposes only. Other unit combinations are
possible.
Example 1: Achievement of a Pearson BTEC Level 5 HND Diploma with a pass grade
Level

Credit

Grade

Grade
points

Points per unit
(weighting ×
credit points)

Unit 1

Mandatory core unit

4

20

P

X

Unit 2

Mandatory core unit

5

20

M

1

Unit 3

Mandatory core unit

4

20

M

X

Unit 4

Mandatory core unit

4

15

M

X

Unit 7

Mandatory core unit

4

15

M

X

Unit 8

Mandatory core unit

5

15

P

0

Unit 9

Mandatory core unit

4

15

M

X

Unit 10

Mandatory core unit

5

15

P

0

Unit 6

Group A Specialist
unit

5

15

M

0

Unit 5

Group B Specialist
unit

4

15

P

X

Unit 13

Group B Specialist
unit

5

15

P

0

Unit 15

Group B Specialist
unit

4

15

P

X

Unit 16

Group B Specialist
unit

5

15

P

0

Unit 17

Group B Specialist
unit

5

15

M

1

15

Unit 21

Group B Specialist
unit

5

15

M

1

15

Qualification
grade totals

Min 125
at Level 5

240

20

Count the points
from level 5
units for the
best 75 credits
(X: these units
are below the
level of the HND
Diploma so not
counted for
grading)

15

65

The learner has sufficient points for a
pass grade.
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Example 2
Achievement of a Pearson BTEC Level 5 HND Diploma with a Merit grade
Level

Credit

Grade

Grade
points

Points per unit
(weighting ×
credit points)

The learner
can be
considered for
a merit:
only count the

Unit 1

Mandatory core unit

4

20

P

X

Unit 2

Mandatory core unit

5

20

P

X

Unit 3

Mandatory core unit

4

20

M

X

Unit 4

Mandatory core unit

4

15

P

X

Unit 7

Mandatory core unit

4

15

P

X

Unit 8

Mandatory core unit

5

15

M

1

Unit 9

Mandatory core unit

4

15

D

X

Unit 10

Mandatory core unit

5

15

D

2

30

Unit 11

Group A Specialist
unit

5

15

M

1

15

Unit 12

Group B Specialist
unit

4

15

P

X

Unit 13

Group B Specialist
unit

5

15

M

0

Unit 17

Group B Specialist
unit

5

15

P

0

Unit 18

Group B Specialist
unit

5

15

M

1

Unit 19

Group B Specialist
unit

5

15

M

1

15

Unit 20

Group B Specialist
unit

5

15

M

1

(15)

Qualification
grade totals

Min 125
at Level 5

260

points from
the best 75
credits from a
valid
combination of
240 credits
15

(X: these units
are below the
level of the
qualification
so cannot be
counted for
grading)
The best 75

15

credits include
both
mandatory
core and
optional units

15

The additional
credits from
Unit 20 are
not used, this
is indicated by
brackets.

105

The learner has sufficient points for a
merit grade.
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Example 3
Achievement of an Pearson BTEC Level 5 HND Diploma with a distinction grade
Level

Credit

Grade

Grade
points

Points per unit
(weighting × credit
points)

Unit 1

Mandatory core unit

4

20

P

X

Unit 2

Mandatory core unit

5

20

M

1

Unit 3

Mandatory core unit

4

20

D

X

Unit 4

Mandatory core unit

4

15

D

X

Unit 7

Mandatory core unit

4

15

M

X

Unit 8

Mandatory core unit

5

15

D

2

Unit 9

Mandatory core unit

4

15

P

X

Unit 10

Mandatory core unit

5

15

D

2

30

Unit 11

Group A Specialist
unit

5

15

D

2

30

Unit 5

Group B Specialist
unit

4

15

D

X

Unit 14

Group B Specialist
unit

5

15

P

0

Unit 17

Group B Specialist
unit

5

15

M

1

15

Unit 18

Group B Specialist
unit

5

15

M

1

15

Unit 19

Group B Specialist
unit

5

15

M

1

15

Unit 21

Group B Specialist
unit

5

15

M

1

(15)

Qualification
grade totals

Min 125
at Level 5

240

20

30

The learner
can be
considered for
a distinction:
only count the
points from
the best 75
credits from a
valid
combination of
240 credits
(X: these units
are below the
level of the
qualification so
cannot be
counted for
grading)
The best 75
credits include
both
mandatory
core and
optional units
The additional
credits from
Unit 21 are not
used, this is
indicated by
brackets.

155

The learner has sufficient points for a
distinction grade.

Db310516Z:\LT\PD\HIGHER NATIONALS\9781446935286_BTEC_HNS_L45_APEYE\9781446935286_BTEC_HNS_L45_APEYE.DOC.1–231/0

224

Pearson BTEC Levels 4 and 5 Higher Nationals in Advanced Practice in Early Years Education
Specification – Issue 1 – June 2016 © Pearson Education Limited 2016

For information about Edexcel, BTEC or LCCI qualifications visit
qualifications.pearson.com
BTEC is a registered trademark of Pearson Education Limited
Pearson Education Limited. Registered in England and Wales No. 872828
Registered Office: 80 Strand, London WC2R 0RL.
VAT Reg No GB 278 537121

