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Welcome to your BTEC First delivery guide

This delivery guide is a companion to your BTEC First specifications. It contains a
wealth of ideas for practical activities, realistic scenarios and independent learning,
helping to bring the content of the units to life. The aim of this guide is to show how
the content of the specifications might work in practice and to inspire you to start
thinking about different ways to deliver your course. The guidance has been put
together by teachers who understand the challenges of finding new and engaging
ways to deliver a BTEC programme, which means you can be sure the guidance is
relevant and achievable.

Unit-by-unit guidance is given and includes suggestions on how to approach the
learning aims and unit content, as well as providing ideas for interesting and varied
activities. You will also find a list of carefully selected resources for each unit,
including suggestions for books, websites and videos that you can either direct your
learners to use or that you can use as a way to complement your delivery.

Guidance about the new features of the BTEC Firsts is also included, giving an
explanation of how these work and what you will need to consider as you plan the
course. You will also find comprehensive coverage of assessment, including useful
advice about external assessment, as well as extensive guidance about how to plan,
design and deliver your assignments. Information about the Quality Assurance
process will help you understand the different roles and responsibilities of individuals
within your centre, and how you can work closely with Pearson to enable the
successful running of your programme.

This delivery guide is intended to be read in conjunction with the qualification
specifications.

e The specifications tell you what must be taught and gives guidance about how it
should be assessed.

e This delivery guide gives suggestions about how the content could be delivered.

The suggestions given in this delivery guide link with the suggested assignment
outlines in the specifications but they are not compulsory; they are designed to get
you started and to spark your imagination.

Remember that all assignments must go through internal verification before
being delivered to learners.

When combining units for a BTEC First qualification, it is the centre’s
responsibility to ensure that the qualification structure(s) in the
specification are adhered to.
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BTEC FIRST QUALIFICATIONS

1 BTEC First Qualifications

BTEC Firsts are vocationally-related qualifications designed to develop learners’
knowledge and understanding through the application of learning and skills in a
work-related context. BTEC Firsts are designed to allow learners to progress to other
level 2 qualifications or apprenticeships, to junior roles in the industry they are
learning about or level 3 qualifications.

Around 100 BTEC First qualifications are available for level 2 learners, each linked to
an industry sector. Learners may take BTEC Firsts alongside core GCSE subjects such
as English, maths and science, giving them the balanced curriculum recommended
by the majority of schools.

There are four sizes of qualification available in the BTEC First suite:

Qualification | Size — Equivalent | Age Delivered
Guided in size to | group predominantly in
Learning
Hours
Award 120 1 GCSEs 14-19 School
Certificate 240 2 GCSEs 14-19 School
Extended 360 3 GCSEs 14-19 School/FE college
Certificate
Diploma 480 4 GCSEs 14-19 FE college
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2 Introducing the new BTEC Firsts in Sport

The BTEC Firsts in Sport have been developed to give learners a stimulating and
engaging introduction into the world of sport. Learners can gain knowledge, skills and
understanding through practical participation and performance in a range of sports,
exercise, and health-related fitness activities. This allows them to become familiar
with the language, skills and processes required to work in the sport and leisure
industry.

The BTEC philosophy of ‘learning through doing’ remains at the heart of this
qualification. Learners are given the opportunity to gain a broad understanding and
knowledge of skills in sport. Market research and a consultation process ensure that
the new BTEC Firsts demonstrate best practice.

Developing the qualifications in response to change

The new suite of BTEC Firsts is now available on the National Qualifications
Framework (NQF). The NQF fully supports both academic and vocationally related
progression pathways.

The BTEC Firsts have been designed to reflect recommendations as set out in
independent reviews, consultations and government guidance on vocational
education. As part of the development of all of the new BTEC Firsts, we have also
taken into account many consultations with schools, further, and higher education
institutions and employers.

The Wolf Review

Professor Alison Wolf’s Review of Vocational Education was published in March 2011.
The Government has since accepted her proposals in full and the Department for
Education (DfE) has produced a list of seven characteristics that all high-value
vocational qualifications for learners aged 14+ should demonstrate. Specifically, they
should:

1 Dbe at least as big as a GCSE in terms of guided learning hours (GLH), i.e.
120 GLH

2 contain an element of external assessment, e.g. an externally set and
marked test taken under specific conditions

3 contain some synoptic assessment so that learners appreciate the breadth of
their course and the links between its different elements, rather than just
taking units in isolation from each other

4 be graded, e.g. Pass, Merit, Distinction and Distinction*
5 contain content appropriate for learners aged 14+

6 enable progression to further study in the same subject at the next level,
and also support progression to broader study at the next level

7 have a proven track record, measured by an uptake of at least 100 learners
in five centres.
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INTRODUCTION

The Extended Certificate and Diploma within Study Programmes for
16—19 year olds

The BTEC Level 1/ Level 2 First Extended Certificate and Diploma in Sport have been
designed to meet the requirements of the government’s Study Programmes for 16—-19
year olds. The Department for Education, as part of its Study Programmes for 16—-19
year olds, requires learners aged 16+ to be offered a high quality study programme
giving them the best opportunity to progress to higher education or to secure skilled
employment.

As part of this requirement, learners should be able to study a qualification of
substantial size that gives them the opportunity to progress to the next stage of
learning. The BTEC Level 1/Level 2 First Extended Certificate and Diploma in Sport
have been designed to meet this requirement and give learners who wish to progress
their learning and development in sport the opportunity to study topics and aspects
of the sports sector appropriate for post—16 learners.

The qualification meets the requirements of the Study Programmes for 16—19 year
olds by:

1 providing learning appropriate for learners aged 16+ who have chosen to
focus their learning in the sector

2 giving learners an opportunity to extend learning from pre- to
post-16

3 encouraging learners to explore relevant specialisation in their learning,
through new optional units designed specifically for learners aged 16+

4 supporting learners who may also be working towards achieving level 2
English and/or mathematics qualifications in a post-16 setting and wish to
complement their study programme with a qualification that supports
preparation for work or progression

5 supporting work experience requirements through a specific optional unit,
Unit 24: Work Experience in Sport.
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PATHWAYS

3 Pathways in the BTEC Level 1/Level 2
First Diploma in Sport

The diploma size qualification includes different pathways that allow learners to follow a
programme of study built on specialist units in a particular area of the sports sector.

Sport pathway

The sport pathway is designed for learners with a generic interest in sport and the
sports industry. It includes a range of units that allow learners to gain the skills
required to develop their knowledge of sport and the sports industry.

The core of the qualification allows learners to demonstrate the practical skills they
have developed both in relation to fitness and fitness training (Unit 1: Fitness for
Sport and Exercise) and as a sports performer and official in a team or an individual
sport (Unit:2 Practical Sports Performance). In addition, Unit 14: Carrying Out a
Sports-related Project, requires learners to develop skills in developing and planning
a project from start to finish. Learners are required to review the project on
completion, assessing the success of the project and their own contribution to the
delivery of the project.

The mandatory units for the pathway provide learners with both the theoretical
knowledge of sport and the applied knowledge for a career in the sport and exercise
industry. Learners will develop their understanding of sports psychology (Unit 3:
The Mind and Sports Performance) as well as gaining an introduction to the short-
and long-term effects of exercise on body systems (Unit 4: The Sports Performer in
Action). In keeping with the vocational focus of the programme, learners will
examine the requirement of a training programme for fitness development (Unit 5:
Training for Personal Fitness). The sport pathway also requires learners to develop
knowledge of human anatomy and physiology (Unit 7: Anatomy and Physiology for
Sports Performance). While learners will spend the majority of their time developing
and applying the skills associated with sport and exercise, the programme also
provides the opportunity to develop skills that will improve their employability, and
flexibility as an employee, within the sports industry. For example, they will improve
their communication skills, leadership skills, technical and tactical knowledge of
sports, officiating skills, as well as a wide range of theoretical knowledge.

If you are providing guidance to learners thinking of selecting this pathway, it is
important that you stress there is an academic focus within the programme. They will
be required to develop an understanding of human anatomy and physiology, sports
psychology, leadership of sport, exercise and outdoor adventurous activities, to
develop their own levels of confidence and they will be required to communicate
effectively to their peers and others.

This pathway provides opportunities for progression to BTEC Nationals in Sport and
AS/A2 qualifications in Physical Education. Unit 1: Fitness for Sport and Exercise and
Unit 7: Anatomy and Physiology for Sports Performance will be a useful measure for
learners considering progressing to AS/A2 programmes as part of their further
education programmes. These units require learners to develop skills in completing
external assessment that will support them when they progress on to complete
qualifications which also include external assessment as part of the assessment
methodology.
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PATHWAYS

Sample curriculum model for the sport pathway

Term unit(s)

1 Unit 2: Practical Sports Performance/Unit 13: Profiling Sports Performance

— integrated assignment

Unit 5: Training for Personal Fitness/Unit 15: Designing Exercise
Programmes — integrated assignment

2 Unit 1: Fitness for Sport and Exercise — externally assessed
Unit 3: The Mind and Sports Performance

Unit 6: Leading Sports Activities/Unit 11: Running a Sports Event —
integrated assignment

Unit 4: The Sports Performer in Action

3 Unit 24: Work Experience in Sport/Unit 14: Carrying Out a Sports-related

Project — integrated assignment

Unit 7: Anatomy and Physiology for Sports Performance — externally
assessed

Outdoor and adventurous activities pathway

The outdoor and adventurous activities pathway is designed for learners with an
interest in the outdoors. It includes a range of units that will allow learners to
develop their knowledge and skills in outdoor activities and leadership.

The core of the qualification allows learners to demonstrate the practical skills they
have developed in relation to outdoor adventurous activities and fitness training
(Unit 1: Fitness for Sport and Exercise) and as a sports performer and official in a
team or an individual sport (Unit 2: Practical Sports Performance). In addition,

Unit 14: Carrying Out a Sports-related Project requires learners to develop skills in
developing and planning a project from start to finish. Learners are required to
review the project on completion, assessing the success of the project and their own
contribution to the delivery of the project.

The core and mandatory options for the sport pathway and the outdoor and
adventurous activity pathway are the same. However, the methods of delivery and
assessment focus the units to contextualise each pathway. Obviously, for some units,
this is more appropriate than for others. When delivering the practical sport unit as
part of the outdoor and adventurous activities pathway, centres should deliver
appropriate activities for each learning aim that can completely fulfil the assessment
and content requirements of each learning aim. For Unit 2: Practical Sports
Performance, centres can deliver a different sport for each learning aim. For the
other units within the core and mandatory units, the contexts of the assignments can
revolve around the focus of the pathway

It is within the optional specialist units (Group A) that centres can develop the
appropriate skills for the outdoor and adventurous vocational area. Centres must
select a minimum of three units from this group. Units will support the
development of learner’s skills within either land- or water-based outdoor and
adventurous activities (Unit 19: Practical Land-based Outdoor and Adventurous
Activities/Unit 20: Practical Water-based Outdoor and Adventurous Activities).
Learners can also further develop their leadership skills through planning, delivery
and review of either a land- or a water-based outdoor and adventurous activity to a
client group (Unit 21: Land-based Outdoor and Adventurous Activity Leadership/
Unit 22: Water-based Outdoor and Adventurous Activity Leadership). If you are
providing guidance to learners thinking of selecting this pathway, it is important that
you stress there is an outdoor and adventurous activity focus within the programme.
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PATHWAYS

With a particular focus within most of the units on outdoor and adventurous
activities, and this particular part of the sports industry, learners will be required to
develop an understanding of human anatomy and physiology, sports psychology and
leadership of sport,. Learners will develop their own levels of confidence. They will be
required to communicate effectively to peers and others, through participating in
outdoor and adventurous activities, and to develop their leadership skills through
planning and leading these sessions.

This pathway provides opportunities for progression to BTEC Nationals in Sport and
AS/A2 qualifications in Physical Education. The optional specialist units selected from
Group A will be particularly useful to learners intending to apply for places on further
education programmes in outdoor adventures, allowing them to demonstrate an
understanding of the skills required within the outdoor adventure sector.

Sample curriculum model for the outdoor and adventurous activity pathway

Term unit(s)

1 Unit 2: Practical Sports Performance/Unit 19: Practical Land-based Outdoor
and Adventurous Activities — integrated assignment

Unit 3: The Mind and Sports Performance

2 Unit 1: Fitness for Sport and Exercise — externally assessed
Unit 22: Water-based Outdoor and Adventurous Activity Leadership

Unit 5: Training for Personal Fitness

3 Unit 14: Carrying Out a Sports-related Project/Unit 18: Expedition
Experience — integrated project

Unit 4: The Sports Performer in Action — assignment

Unit 7: Anatomy and Physiology for Sports Performance — externally
assessed

Fitness and exercise pathway

The fitness and exercise pathway is designed for learners with an interest in working
in the fitness sector within the sports industry. The qualification will not only enable
learners to work directly in the industry, but it will also support learners to develop
skills in areas such as work experience, designing exercise programmes and sports
leadership. It includes a range of units that allow learners to develop the skills
required to work as a leisure attendant, fitness instructor, sports coach, sports
events leader, and to apply those skills to a range of contexts.

The core of the qualification allows learners to demonstrate the practical skills they
have developed in relation to fitness and fitness training (Unit 1: Fitness for Sport
and Exercise) and as a sports performer and official in a team or an individual sport
(Unit 2: Practical Sports Performance). In addition, Unit 14: Carrying Out a Sports-
related Project requires learners to develop skills in developing and planning a
project from start to finish. Learners are required to review the project on
completion, assessing the success of the project and their own contribution to the
delivery of the project.

The mandatory units for this pathway provide learners with the key skills needed by
someone working in the sports industry (Unit 9: Lifestyle and Well-being) as well as
an introduction to the context of the fitness training they will undertake in Unit 5:
Training for Personal Fitness, and potentially Unit 15: Designing Exercise
Programmes. In keeping with the vocational focus of the programme, learners will
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PATHWAYS

explore the causes and treatments of injuries that would be essential to support
customers and clients in the industry (Unit 10: Injury and the Sports Performer).

While learners will spend the majority of their time on the programme developing
and applying practical skills in fitness training, sports performance and sports
leadership, the programme also provides the opportunity to develop some theoretical
knowledge. This reflects the fact that as a fitness trainer or instructor there is a
requirement to have an in-depth knowledge of human anatomy, sports psychology,
fitness testing and sports nutrition.

In providing guidance to learners thinking of selecting this pathway, it is important to
stress that the focus is on fithess and programming. Learners aiming to develop a
broader range of sport should consider the sport pathway.

This pathway provides opportunities for progression to BTEC Nationals in Sport and
AS/A2 qualifications in Physical Education.

Sample curriculum model for the fitness and exercise pathway

Term unit(s)

1 Unit 5: Training for Personal Fitness/Unit 15: Designing Exercise
Programmes — integrated assessment

Unit 2: Practical Sports Performance

Unit 1: Fitness for Sport and Exercise — externally assessed

2 Unit 3: The Mind and Sports Performance

Unit 14: Carrying out a Sports Related Project/Unit 24: Work Experience in
Sport — integrated project

3 Unit 4: The Sports Performer in Action
Unit 9: Lifestyle and Well-being
Unit 10: Injury and the Sports Performer

Unit 7: Anatomy and Physiology for Sports Performance — externally
assessed
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4 Key features of the BTEC Firsts explained

We are always working to ensure our qualifications are relevant, and that they
support opportunities and progression for young people. We have updated the
current BTECs to meet the needs of today’s learners, teachers, educators, employers
and universities, and also to reflect the policy decisions being introduced following
The Wolf Report (March 2011) on vocational education. Our new BTECs contain a
number of new features and it is important that you understand these and how they
relate to your delivery of the course.

Employability skills within BTEC

Helping learners to progress into employment has always been a cornerstone of BTEC
qualifications. Equipping learners with the skills they will use in the workplace is at
the very heart of BTEC and remains an important driver in determining the content of
each qualification. When developing our qualifications we work closely with
employers to understand the skills they are looking for in new entrants to their
industries. The vast majority of employers not only require learners to have certain
technical skills, knowledge and understanding to work in a particular sector, but they
are also looking for what is termed employability skills. These are the skills that
underpin the different tasks and duties a person can be expected to undertake in
their role, and which are applicable across sectors.

Unlike technical skills, which may become outdated over time, employability skills
enable learners to adapt to the ever-changing roles needed to survive in the global
economy.

The CBI definition of employability skills is based on a positive attitude (readiness to
take part, openness to new ideas and activities, desire to achieve) that underpins
seven characteristics.

1 Self-management: readiness to accept responsibility, flexibility, time
management, readiness to improve own performance.

2 Teamworking: respecting others, co-operating, negotiating/persuading,
contributing to discussions.

3 Business and customer awareness: basic understanding of the key
drivers for business success and the need to provide customer satisfaction.

4 Problem solving: analysing facts and circumstances and applying creative
thinking to develop appropriate solutions.

5 Communication and literacy: application of literacy, ability to produce
clear, structured written work, and oral literacy (including listening and
questioning).

6 Application of numeracy: manipulation of numbers, general mathematical
awareness and its application in practical contexts.

7 Application of information technology: basic IT skills including familiarity
with word-processing, spreadsheets, file management and use of internet
search engines.

In a recent CBI/Pearson education and skills survey, Learning to grow: What
employers need from education and skills 2012, it was noted that employers believe
schools and colleges should prioritise developing employability skills (71 per cent).
They also want to see more done to develop literacy (50 per cent), numeracy (45 per
cent) and technology skills (30 per cent).
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KEY FEATURES

How employability skills are promoted and developed in BTEC courses

All internally assessed units in BTEC are based on set assignments that require
learners to produce evidence of learning applied to a work-related scenario. Within
the scenario, learners will typically be put into a junior role in the sector, asked to do
some research or preparation, and then asked to provide evidence in the form of a
presentation, information leaflet, performance or artefact, depending on the
assignment. Suggestions for high-quality assignments are provided in the
specification and in the authorised assignment briefs. For example, in Unit 9:
Lifestyle and Well-being, the following scenario is given:

Assignment — Physical Activity: Are You Doing Enough?

You are working as a trainee in a health promotion team. You have been asked
to produce a series of articles for a lifestyle magazine.

In your first article you need to look at how much physical activity individuals
need to carry out to gain health benefits and how they can increase their
activity levels.

As assessment evidence, learners are asked to design documentation and
prototypes.

Many of the assignments are group assignments and so involve teamwork.
Problem solving is developed through the research and/or practice part of the
assignment. All assignments require self-management in that it is the responsibility
of the learners to complete the assignments and ensure they are submitted by the
set deadline.

BTECs are vocational qualifications. This means that learners are preparing to work in
a particular sector and so must have good business and customer awareness: an
understanding of how the sector works, what makes it ‘tick’ and the business and/or
customer drivers for the sector. This will vary depending on the sector. For example,
in Business or Information & Communication Technology (I1&CT) the ‘customer’ is the
person or organisation that buys or uses the products or services, so to make good
products, the learner has to understand customer needs; primarily by doing research
or surveys. In a sector like Health and Social Care, the customer is the client or a
parent; again, the learner will need to learn by doing practical work and undertaking
assignments that help develop their understanding and respect of clients’ needs and
wishes.

In most BTEC specifications there is a unit that introduces the industry to learners. In
Sport, this is Unit 12: The Sport and Active Leisure Industry. Through this unit, if
selected, learners will gain an understanding of the organisations and occupations
within the sector, current trends in participation, and the impact of key issues on
sport and leisure.

Knowledge and skills signposting for English and mathematics

The mastery of the essential skills of communication and numeracy are at the heart
of a young person’s ability to progress, as identified in The Wolf Report. In BTECs
these skills are woven throughout and tackled in two specific ways.

1 Embedded mathematics and English throughout the units, mapped to
GCSE and functional skills. Opportunities to practise these essential skills
in naturally occurring and meaningful contexts are provided throughout
units, where appropriate to the sector. In the specifications, Annexes B and
C show where an assessment criterion in a BTEC First unit can provide an
opportunity to practise a subject content area from the GCSE English or
mathematics subject criteria.
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2 Sector-specific mathematics and English units, where appropriate.
For some sectors, there are units specifically devoted to developing
mathematical and communication skills in context, for example, Mathematics
for Engineering and Effective Communication in Health and Social Care.

Throughout the course, learners are encouraged to apply information and
creative technology by producing their assignment work to the highest standard,
with forward-looking use of IT at the heart of their work, whether it be using the
internet to do research, producing spreadsheets of evidence, or using sophisticated
packages to record results aurally or visually. The assessment guidance for every
unit provides suggestions for how evidence can be presented, and use of electronic
portfolios is highly recommended.

In addition, the new external assessments have looked at innovative use of IT, for
example, through the introduction of onscreen testing.

Personal, learning and thinking skills

In addition to those qualities outlined by the CBI/Pearson, the qualifications were
also developed with personal, learning and thinking skills (PLTS) in mind. The
PLTS map closely to the CBI definition of employability skills in that they develop:

e independent enquirers
e creative thinkers

o reflective learners

e teamworkers

e self-managers

o effective participants.

A mapping grid showing coverage of these skills in each unit appears in Annexe A of
the specifications.

Contextualised English and mathematics

It is recognised that good literacy and numeracy skills are highly valued both by
employers and by wider society, and that achievement of English and mathematics at
GCSE level is key both to progression through the education system and into
employment. The current Government has refocused attention on this need with a
number of education policy announcements, and development of English and
mathematics was a key recommendation in The Wolf Report.

Learners aged 14—16 will be working towards attaining a GCSE grade at C or above
in English and mathematics. Post—16 learners who did not achieve GCSE grade C or
above may also be continuing to work towards this.

Research has shown that for many learners the most effective way of developing
their mathematical skills and of improving their functional skills in English is to learn
them within the context of a specific area of vocational interest. Therefore, in the
new suite of BTEC Firsts we have provided opportunities for contextualised
mathematics and English so that learners can practise these essential skills in a
meaningful way within naturally occurring contexts.

As GCSEs in mathematics and English are the current benchmark of achievement, we
have signposted the assessment criteria of the BTEC Firsts to content from these
GCSE qualifications, specifically to the more functional parts of their content. This
signposting, which is indicated by a * sign for maths and a # sign for English, shows
where learners should be able to practise and develop their skills. These instances
occur naturally within the BTEC Firsts, for example when communicating or compiling
reports, but can be emphasised and drawn out during teaching and learning. More
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detail on how this can be done is given on a unit-by-unit basis in the qualification
specification.

Where signposting does occur in the unit specification, it indicates that English and
mathematics knowledge and skills are a constituent part of the assessment
requirements of the units. This does not mean that the BTEC assessment criteria
cover the whole of the GCSE or Key Stage 4 requirements but that learners can
practise specific areas of English and mathematics. You may want to highlight this
opportunity to learners during delivery.

Annexes B and C in the specification show the exact relationship between the BTEC
assessment criteria and the GCSE subject content. The mathematics content listed is
a consolidation of the full requirements in GCSE mathematics. Note that GCSE
English and GCSE mathematics already cover functional skills.

The following example demonstrates when learners will be able to develop their
mathematical skills within the context of a specific vocational area.

e Unit 4: The Sports Performer in Action — 1A.2, 2A.P2, 2A.M2, 2A.D1 — where
learners are exploring ways in which the cardiorespiratory system responds and
adapts to short-term exercise, they will have the opportunity to carry out some
exercise physiology based practical activities collecting and interpreting
physiological data to develop mathematical skills, such as carrying out
calculations involving +, —, %<, = and substituting numerical values into formulae
and equations using the appropriate units (GCSE mathematics 1-13, 21, 24).

Delivery tips: examples of good practice

There are a number of different ways that centres can effectively manage the
delivery of units to strengthen the provision of English and mathematics, as well as
ICT for learners on the Diploma course. Two examples are given below.

Collaboration between the vocational teacher and mathematics/English/ZICT
teachers

e In this example, the English, mathematics and ICT concepts are taught by the
subject teachers, using contextualised examples from the appropriate vocational
sector to make the learning meaningful.

e This approach works well in larger centres where there are many learners taking
the same vocational route. It works less well when there is a range of vocational
sectors in the same mathematics or English class, or learners are taking different
pathways within the same sector.

Mathematics/English/ZICT are taught in specific lessons by the vocational
teacher

e In this example, the learners have timetabled slots as part of their vocational
contact time, in which their vocational teachers focus on presenting and practising
mathematics, English or ICT (for Diploma learners). This model is particularly
motivating for learners because they see the direct link between skills and
application, but it relies on vocational teachers being comfortable with teaching
mathematics, English and ICT.

Whichever model is chosen, we recommend that timetables include specific slots
to focus on the teaching of mathematics, English and ICT in the context of the
vocational course.
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Supporting learners who are unable to achieve their
level 2 qualification

The new suite of BTEC Firsts is for learners aiming to achieve a level 2 qualification.
Most will achieve this, but some will not. These learners may have struggled to
provide sufficient evidence in their assignments or they may have failed their
external assessment.

The new BTEC First qualifications give you the opportunity to assess your learners,
recognising their learning and achievements at level 1, if they are not able to reach
level 2 standards.

All the assessments you create must be written against the level 2 criteria and be
reliable and fit for purpose. You should not create a separate level 1 assignment. If a
learner does not provide sufficient evidence to meet the level 2 criteria, only then
should you assess their work against the level 1 criteria. The grade given will be
Unclassified if the learner does not meet the level 1 criteria.

You should expect that learners will be able to achieve a level 2 pass or above in at
least some of their units. Units where learners have achieved a level 2 pass will be
shown in their certification even if the qualification overall is achieved at levell .

If a learner is identified as having difficulty achieving at level 2, then you may want
to consider switching the learner to a smaller size of qualification, such as an Award
or Certificate, so that they can focus on achieving in a smaller range of units.

An example of a learner being assessed against a level 1 criterion

Below is an example of assessment criteria for learning aim A, taken from Unit 3:
The Mind and Sports Performance, which includes level 1 assessment.

Level 1 Level 2 Pass Level 2 Merit Level 2 Distinction
Learning aim A: Investigate personality and its effect on sports performance
1A.1 Outline 2A.P1 Using 2A.M1 Explain three | 2A.D1 Analyse three
personality relevant different different
and the examples, views of views of
effect it can describe personality, personality,
have on personality, and how and how
sports including personality personality
performance. methods of can affect can affect
* measurement sports sports
and three performance. performance.
different *
views.*

*Opportunity to assess mathematical skills

In the scenario below, learners are given the following assignment:
Assignment title: Personality and Sports Performance

Scenario: Working as a sports psychologist for a semi-professional sports team, you
have been asked to prepare a range of resources that could be used to improve the
team’s performance.

Assessment evidence: Presentation on personality, including views of personality
and effect on sports performance, presentation slides, supporting notes, observation
record.
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To achieve at level 2, learners must use relevant examples to support their
description of personality, which will also include methods used to measure
personality and the three different views of personality. In the scenario (below), the
learner has been given the same assignment task as everyone else in the group;
however, they are clearly not working at a level 2 standard:

Jake provides a basic outline which defines personality and its structure, and covers
personality types. However, he gives no relevant supporting examples. He does give some
links between personality and the effect it can have on sports performance.

The outline Jake provides is clear but lacks detail, depth and examples. He does not
describe any examples of questionnaires or observation techniques used to measure
personality. Jake provides a description of trait personality, but has not covered ‘situational’
and ‘interactional’, which are the other two views of personality required to meet the
assessment criteria.

Overall Jake provides sufficient evidence to meet the requirements of 1A.1, but not 2A.P1.

Learners who achieve at level 1 can consider the following progression routes.

e Use the skills, knowledge and experience they have gained to retake their level 2
qualification.

e Choose to study a different subject at level 2.

e Work towards an apprenticeship at level 2.

Learners moving onto a larger qualification: recruiting
with integrity

Completing a BTEC First should provide your learner with the skills and knowledge to
progress to an alternative level 2 qualification, a level 3 qualification, an academic
qualification or employment. In some cases, a learner may not have fulfilled their full
potential on a BTEC First. In these cases, the learner can choose to:

e continue studying on the same course by topping up to a larger size qualification,
e.g. from Award to Diploma

e re-register at a new centre and restart the course.

In these cases, you should ascertain whether the learner will still be engaged and
challenged at level 2, or whether they are capable of progressing to study at level 3.
This can usually be judged from a learner’s BTEC, GCSE and other grades and the
quality of their application. It is also important that further qualification at level 2 will
benefit the learner by furthering their progression into their chosen career.

Remember: Your groups may contain a mix of learners studying the qualification for
the first time, as well as learners who are topping up. Care should be taken to ensure
that all members of these groups are equally engaged and challenged, for example
by ensuring all team members in group activities have an opportunity to perform the
leadership roles.

Learners moving onto a larger qualification: top-up registration

After you have made a top-up registration for your learner, the achievement of the
certificated units will be imported into your records on Edexcel Online. There is no
opportunity to retake the assessments in the internally assessed units via a top-up
registration so the imported grades are final. It is possible for a learner to retake
externally assessed units.
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Learners moving onto a larger qualification: re-registration

If your learner did not realise their full potential in an NQF BTEC that they have been
certificated for, and wishes to study a larger size BTEC at a new centre, then an
entirely new registration may be more appropriate than a top-up registration to
enable a fresh start. In this case, the learner must produce entirely new evidence for
assessment generated by your centre’s assignment briefs.
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5 Assessment guidance

Assessment for the new BTEC Firsts

BTEC assessment has always been about:
e ensuring that learners are assessed for their skills as well as their knowledge

e ensuring that learners are given the chance to show what they have learned in
vocational and applied contexts

e allowing learners to be assessed when they are ready and when a centre is able
to fully support them.

While updating the BTEC Firsts, we have not changed these fundamentals — BTEC
assessment will remain a positive statement of achievement.

The introduction of external assessment will reinforce learner engagement, giving
them clear goals and targets in a way that helps them to understand the challenges
of working life.

Experienced BTEC teachers should think about whether or not they need to change
their delivery pattern to make sure they can provide access to external assessment
at the best time. At the same time, there are some important developments in
internal assessment that you should also be aware of as you plan your assessment
for the year.

External assessment

After careful discussion with centres and other stakeholders, we have tailored the
type of external assessment to meet the needs of the sector. All the assessments will
be distinctively vocational, enabling learners to apply their learning in vocational or
applied contexts.

For your sector you need to check:

e which unit(s) are to be externally tested

e the assessment method

e the availability of assessment for the first time

e the availability of retake opportunities (allowing for results)

e the delivery pattern we are recommending for these units and for other units as
given in the specifications.

Remember that you have plenty of time to prepare for assessments because you will
be delivering over a one- or two-year period. For some sectors, completion of the
externally assessed unit at or very near the end of the programme will be the
recommended pattern. In others, it may be suggested that learners take the
assessment earlier in the programme, but you should always make sure that learners
are fully prepared.

The externally assessed unit often provides a core of knowledge, depth of
understanding of this knowledge will be enhanced, developed and applied through
other units. Therefore, when you are planning and delivering your units, think about
how you can bring out examples that would be useful illustrations of issues covered
in the external unit(s).
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Each specification has details about when assessment is available. To gain access to
the assessments, learners have to be registered for a programme — the
arrangements for this will be the same as for all BTECs. Please refer to the
Information Manual on the website.

We will do everything we can to make external assessments relevant, engaging and
suited to learner needs so that they support the overall development of the learner
rather than being a hurdle or distraction. You should not enter learners for external
assessment to check how they are doing or to give them practice — we provide
sample materials for use in preparation.

The table below shows the type of external assessment and assessment availability
for this qualification.

This assessment forms part of the core knowledge of the programme and is likely to
be delivered towards the start of the programme but may be complemented by study
in the other core unit(s). The learner’s overall readiness to undertake external
assessment should be considered before entering for the assessment.

Unit 1: Fitness for Sport and Exercise

Type of The unit is externally assessed using an onscreen test. Pearson sets

external and marks the test.

assessment The assessment must be taken by the learner under examination
conditions.

Length of The external assessment will be 1 hour.

assessment

No. of marks 50

Assessment On demand
availability

First June 2013
assessment

availability

Unit 7: Anatomy and Physiology for Sports Performance

Type of The unit is externally assessed using an onscreen test. Pearson sets

external and marks the test.

assessment The assessment must be taken by the learner under examination
conditions.

Length of The external assessment will be 1 hour.

assessment

No. of marks 50

Assessment On demand
availability

First March 2014
assessment
availability
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Assessment and grading for internally assessed units

Internal assessment remains the main assessment method for BTEC qualifications
because we believe that assignments set and marked within the centre provide the
most relevant vocational learning experience for your learners.

You should guide both the teaching and the learning to then ensure that learners are
assessed validly and reliably in a way that is relevant for a vocational qualification.
Your teaching of the knowledge, skills and vocational applications will underpin a
learner being able to demonstrate achievement through assessed assignments.
Learners should be given formative feedback on their learning and skills development
during the teaching and learning phase. You should consider carefully when your
learners are ready to undertake an assessment. An assessed assignment must have
a clear structure and timescale, and encourage the learner to work independently to
show relevant evidence. You should make sure that the assessment is a clear,
discrete activity. You can then make a qualitative judgement on the evidence using
the assessment criteria.

Those who are used to teaching BTEC will find that not much has changed, but we
are putting more emphasis on some requirements and helping to build good practice.

e You should make sure that the assessment is a clear, discrete activity. Evidence
from the guided learning phase is not admissable because evidence for
assessment must be produced independently.

e You should use the new presentation of units, where learning aims are placed
with associated assessment criteria, to provide building blocks for assessment —
these are clear and simple to use and we recommend that you work through them
with your learners.

e Your assessment plan for each unit and for the programme must be clear at the
outset of the programme and signed off by the Lead Internal Verifier.

e Your Lead Internal Verifier must authorise your assignments. If you don’t have a
Lead Internal Verifier who has been through standardisation, you should use
support from us to ensure that your assignments are fully fit for purpose. You can
use the authorised assignment briefs, or you can access the assignment checking
service through our website.

e You need to be explicit about the timescales and the evidence for assignments —
there is nothing new about this but we will be expecting centres to follow best
practice and to be very clear with their learners.

e You need to set out expectations through tasks and evidence — remember that
the criteria are used to judge evidence and are not tasks in their own right.

e Summative assessment takes place after the final submission date. A learner
may be given one opportunity to resubmit a completed assessment after a grade
has been given where this has been correctly authorised.

e You should ensure that all work has been produced authentically and that you
have checks in place to ensure that learners are submitting their own work.

How assignments are used

Assignments are used to assess learner achievement. You may also use assignments
as a tool for learning, particularly where practical demonstration or application is
involved. You should work with the other people in your programme team to design a
plan of activity for the year, or the programme as a whole so that assignments have
a clear schedule of start, finish and internal verification dates.
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Ask yourself how many assignments you will need. Your assessed assignments
should cover a minimum of one complete learning aim. You may choose to set an
assignment for a whole unit or even bring units together for assessment. Remember
that this means your assessed assignments. Of course you may set activities before
assessed assignments to provide opportunities for learning from formative feedback
and through skills building. These preparatory activities may often use group work
and research as a preparation for undertaking the assessment itself but cannot be
contributory evidence towards an assessment.

In making a decision about how many assignments to use, you can think about what
resources you have in your centre, what is available in the locality, how you could
use links with local employers, and what opportunities there are for relating
assessment to realistic vocational themes.

Top tips

e If a unit builds up — for example by ‘plan’ and then ‘do’ and then ‘review’ — then
one large assignment may work best.

e If a unit requires several forms of evidence then several assignments may be
best.

e It is good to emphasise the links between units but it is harder to manage
assessment across units — if you feel this is a good approach, then be clear on
how you will reach a decision for each individual unit.

You need to think about how the evidence that the learner will produce can be
verified, and about how you will know that what each learner has done is authentic.
You can only accept learner work for assessment that you know has been produced
in a way that demonstrates the learner’s own achievement.

Assignment ‘warm-up’ — active teaching and learning

Your learners will do their best if they are motivated through engaging and realistic
activities. All units involve ‘teaching the basics’ but learners need to get involved to
understand how their learning fits in.

You can use your resources and your imagination to really bring learning alive. You
can encourage learners to try things out in groups, role plays, presentations and
practical demonstrations. You can use visits and talks for research — remember you
will need to structure what you do so that learners get the information they need,
such as by providing a question sheet for them to use during a talk or visit.

You can encourage learners to ‘get their hands dirty’ by trying something out. You
can build up their skills so that they will be able to show them off confidently in the
assessed assignment.

You can use this ‘warm-up’ time to emphasise practical links between units, so that
when learners are carrying out tasks they appreciate that they are often
simultaneously drawing on skills/understanding from different units. It is important
that learners appreciate the holistic way that their learning prepares them for further
study or employment.

Introducing the assignment

Your teaching and learning phase is going to lead directly into the assessed
assignment. You may be setting this up in a very specific way — such as everyone
completing a practical activity in a timed slot — or this may be independent work
spread over a number of weeks.
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It is important to remind learners preparing work for assessment that they have to
produce it themselves and that they have to meet the deadlines you give them. Once
learners begin work on an assignment, no specific assessment feedback can be
given. Remember that you should be sure that the learners understand all the
requirements for an assessed assignment before the assessment begins. Look at
each unit carefully for how the evidence generated will be judged against the
assessment criteria, and what degree of input you can make.

Evidence for assignments

You can use different types of evidence for assignments. A description does not have
to be written and a presentation could be given in a number of styles — for example
PowerPoint®, verbal or a digital/video recording. You need to think about what is fit
for purpose. So, if learners need to explain a plan, why not have them present it to
an audience with a question and answer session?

You should check that the type of evidence you are planning is feasible — for
example, if you ask learners to write a short report, the coverage of one or two sides
of A4 must be capable of generating sufficient evidence. Likewise a poster may not
be a suitable evidence format for a detailed evaluation. Remember that whatever
evidence your learners produce must be capable of being verified as well as
assessed. So, if they are actually producing a model, a performance, a meal, a
coaching session, a demonstration, etc, you need to think about how it will be
observed or recorded so that it can be checked during verification.

Remember: no activity can be evidenced solely by an assessor’s observation log or
by a witness testimony. All observed evidence must be able to be authenticated to
the learner. This means that observation logs must always be supported by learner-
generated evidence such as preparation notes or reflective logs, or by photographic
or video evidence in which the learner can be identified. The totality of this evidence
must be available to the assessor at the point of the assessment decision which must
follow hand-in of an assignment. An assessor should not award criteria during an
activity — e.g. at the point of completing an observation log.

Learning aims and assessment criteria

A learning aim sets out what you should be covering to prepare the learners for
assessment. It may define knowledge, understanding, skills and contexts, and the
wording of the aim will suggest appropriate learning experiences. You may set an
assessed assignment on more than one learning aim but you should not split a
learning aim over assignments. The evidence the learner produces in response to the
assignment brief is judged using the assessment criteria, so you must make sure that
what you have stated in the task fully covers those criteria.

What about the final grade for a unit?

The final grade for a unit is at Level 2 (Distinction, Merit or Pass), Level 1 or
Unclassified. The assessment criteria are detailed in each unit so that you can clearly
see what is required. You need to be aware that a unit grade can only be given once
all the activities and assignments for that unit are complete. In giving assessment
decisions to learners, you need to be clear about when you are giving a formal
decision and how this relates to the assessment for the unit as a whole.

If you choose to include a learning aim in more than one assignment, you should be
very clear with learners how a judgement will be reached through looking at the
evidence across the assignments. For example, the learner may be being asked to
show the same sKills in two different contexts. If so, they need to know if their
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performance in either is sufficient for assessment, or if they must perform to the
same standard in both.

Keeping clear assessment records

You can only use assignments as assessment instruments effectively if you work
closely with other members of the assessment team and keep accurate records of
what you are doing. Your records help you and the team to plan, review, monitor and
support learners and ensure that assessment is authentic and accurate.

The Lead Internal Verifier has a very important role in ensuring that each teacher,
assessor and internal verifier on the programme understands the standards and the
processes for keeping assessment documents.

Your records are there to help you get it right for your learners. The main documents
that you use, which can be used electronically, are:

e an assessment and verification plan for the programme, showing when each
assignment starts and finishes, when it is verified, and which unit(s) or learning
aims it covers

e an assignment brief template, ensuring that all the key requirements of an
assignment are covered

e arecord of internal verification for the assignment brief

e arecord that the learner completes when submitting an assignment, which should
include the date and a declaration of authenticity

e a record of internal verification for an individual sample of learner work

e a record of progress for each learner, showing the assignments that have been
completed and the assessment decisions given.

Giving grades

At the end of an assignment you will need to reach a decision on assessment. If an
assignment covers a whole unit then this will be a final summative grade; if it covers
part of a unit then it will be a component of a final summative grade. In either case,
it counts as an assessment decision and should be subject to internal verification and
then finalised.

Your decisions must be checked according to the internal verification plan signed off
by the Lead Internal Verifier. For each assignment, a sample of learner work must be
reassessed fully by the Lead Internal Verifier or another person acting as an Internal
Verifier who has been directed by the Lead Internal Verifier. Once your decisions
have been checked you can give these to the learners as ‘final’.

Remember: you will then be able to accept only one further attempt from the
learner to provide further or better evidence for the learning aim(s) covered in that
assignment.

An assessment decision must be given to the learner on an appropriate assessment
record document which contains the assessment decision, the assessor’s declaration
of authentication of the learner work, space for the Lead Internal Verifier to authorise
a resubmission and specify the conditions where applicable, and the assessment
feedback comments. Feedback to the learner for each learning aim must be
constructive and criterion-based. The learner should understand why they have been
awarded each criterion, and why they have not been awarded any others. It is also
helpful to annotate the learner work to show exactly where evidence for each
criterion can be found.
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The assessment feedback must not offer any further guidance to the learner. Further
guidance means guidance that is beyond that available to them at the start of the
assignment; they must not be told individually or specifically what they can do to be
awarded further criteria. Care must be taken to maintain the independence of the
learner to enable a resubmission opportunity to be authorised.

You can only award higher grades if a learner has demonstrated the requirements of
lower grades. This does not mean that the criteria represent different tasks or
stages — you should be able to apply the criteria to the same evidence if the
assignment is structured carefully.

A summative unit grade is awarded after all opportunities for achievement are given.
A learner must achieve all the assessment criteria for that grade. Therefore:

e to achieve a Level 2 Distinction a learner must have satisfied all the Distinction
criteria in a way that encompasses the Level 2 Pass, Merit and Distinction criteria,
providing evidence of performance of outstanding depth, quality or application

e to achieve a Level 2 Merit a learner must have satisfied all the Merit criteria in a
way that encompasses all the Level 2 Pass and Merit criteria, providing
performance of enhanced depth or quality

e to achieve a Level 2 Pass a learner must have satisfied all the Level 2 Pass
criteria, showing breadth of coverage of the required unit content and having
relevant knowledge, understanding and skills

e a learner can be awarded a Level 1 if the level 1 criteria are fully met. The award
of Level 1 is not achieved through a failure to meet the Level 2 Pass criteria.

A learner who does not achieve all the assessment criteria at level 1 has not passed
the unit and should be given a grade of U (Unclassified).

A learner must achieve all the defined learning aims to pass the internally assessed
units.

Enabling higher achievement

Your assignments should provide opportunities for learners to achieve at the highest
level and should promote stretch and challenge. Not all learners will finally achieve a
Distinction or a Merit, but it is important that they are provided with the opportunity
to do so.

You must look to structure assignments so that learners can produce evidence that
can be used across the grade levels — learners should not have to ‘get pass out of the
way first’. To ‘aim high’ learners must be well prepared before they start the
assignment and be encouraged to attempt to reach the highest standards. All
assessment activities must ask the learner to produce evidence that can be assessed
against the full range of grades available.

Assignment design

Your assignments are a tool for encouraging learners to provide evidence for you to
make assessment judgements. Good assignments are interesting and motivate
learners well.

The components of an assignment are:

e scope — outlines which unit(s) or learning aims are being covered and which
criteria are being addressed

e a scenario — provides a setting and rationale for the assessment

e tasks — set out what a learner needs to do to provide the evidence
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e evidence requirements — set out exactly what the learner is expected to
produce and how the assessment will take place.

e a timescale — sets out start and hand-in dates and interim points for review.

Assignment briefs

Your assignments must be given to a learner formally as an assignment brief so that
the learner knows they are being assessed and what is required of them.

The assignment brief includes:

e the qualification

e the title and number of the unit(s)

e an assignment title and number (if more than one per unit)
e the learning aims

e the assessment criteria

e the evidence requirements

e the start date

e the hand-in deadline.

You should include a record that it has been given to the learner, normally by
inserting the learner’'s name into a copy of the assignment brief, but this could be
recorded electronically.

Your learners should be provided with a form or other record for declaring that their
work is their own and for confirming the date of submission.

Using an authorised assignment brief

We are preparing a bank of authorised assignments briefs that you will be able to
access at www.btec.co.uk/authorisedassignments. It will include at least one
authorised assignment brief for every internally assessed unit. For mandatory units,
there will be enough authorised assignment briefs to cover all assessment criteria.

We ask you to verify every assignment every year, regardless of whether it is your
own or one sourced from elsewhere. Once your assignment is verified, you can put it
in your timetable and check that you have planned delivery of the appropriate unit
content. This can be as simple as making sure you have planned an event, visit or
performance as suggested.

e The Lead Internal Verifier should fit these assignments into the overall plan and
know when they will be assessed.

e You may want to adjust the assignment to make it fit your learners’ needs and
your centre’s resources.

e You should think about exactly how the evidence is going to be produced and
whether or not your learners need guiding to relevant activities that they have
already completed.

e You may need to plan for practical activities to be carried out and recorded.

It is important that you are as familiar with the authorised assignment brief as you
would be if you had created the assignment yourself. Understanding the assignment
will ensure that you plan activities that properly reflect the scenario given in the
assignment and that you are prepared for the evidence learners submit.
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The scenario

The assignment should be set in a vocational context that helps your learners to
show what they have learned in a relevant way. This can often be achieved by asking
learners to imagine they are in an appropriate job setting with a job role and job
tasks. It could involve providing them with a brief of an activity that would be of
value to a local employer, or without using a job context directly. It could draw on a
real case study to allow application and analysis. You can draw on understanding of
your sector to develop appropriate assessment contexts.

Evidence

You can choose suitable forms of evidence — and it is possible to use a wide range;
from reports to presentations, from performances to diaries, from record sheets to
digital/video recordings.

Of course you should match the evidence type(s) selected to the requirements of the
unit(s) or learning aims(s). For example, if a learning aim requires a practical
demonstration then you should think about how that is going to be set up and
recorded.

Be careful not to suggest a type of evidence that may be too short — for example, a
‘leaflet for new buyers’ may be a realistic form of assessment for business learners to
produce but may not provide for sufficient breadth in itself, depending on the
assessment requirements.

For some evidence, the period for its production must be time-constrained and in
some cases you may want to ensure authenticity by having some evidence produced
in supervised conditions.

The tasks

The tasks should be a clear statement of what a learner needs to do to produce the
evidence. You may explain the tasks to learners in more detail during delivery, but
the assignment itself should be clear. You should remember to relate tasks to the
scenario and to the evidence. If learners have been carrying out preparatory work —
such as visits, rehearsals or skills exercises — then you may want to refer to this in
the tasks.

Your tasks must:
o specify the nature and extent of the evidence

e Dbe clear and include any specific materials or steps with times or dates when
necessary

e refer to the assessment criteria that the evidence will be judged against
e encourage the generation of evidence that can be judged against the criteria

e Dbe presented in a way the learner can understand — remember that the criteria
are not in themselves tasks

e fit together to cover the learning aim sensibly, allowing learners to achieve to the
best of their ability.

You must make sure that the tasks can generate evidence that covers the criteria.
When you create tasks you should not use the exact wording of the criteria, but you
should pay close attention to it and the associated assessment guidance.

You should always list the criteria covered by each assignment — and also normally
each task. When you quote the assessment criteria, please don’t change their
wording. You can, of course, use a glossary of the wording of tasks to highlight what
certain words mean. Many words will be repeated across criteria for different grades
and your learners may find it useful if you highlight the changes.
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Scope

You can choose the scope of an assignment provided that it fits well into the overall
assessment plan for the unit(s) and the programme. For some qualifications it is
normal practice to bring several units together for large-scale projects, while for
others initial coverage of a topic in one unit may then be picked up in later, more
specialist units.

When planning a unit-by-unit approach to assessment, you should make sure that
learners understand through their learning how the units relate to each other, and
that the requirements for synopticity are addressed.

Assignments that span several units should be carefully controlled, and you need to
decide whether it is only the learning or both learning and assessment that is
considered together.

Learner responsibility

You should make sure that your learners know they must meet their deadlines and
provide work that is genuinely their own, otherwise their grades will be affected. To
support learners, you should explain how to reference the work of others and how to
work in such a way that ensures they can declare that their work is their own.

We recommend that learners are given guidance about their assessment at induction
to the programme. You can reinforce the expectations when assessed assignments
are handed out.

Quality assurance

What is quality assurance?

Quality assurance is at the heart of vocational qualifications. For many BTEC units,
assessment is completed by your centre and your centre is responsible for the
grading and standard of assessments.

e You use quality assurance to ensure that the work of your managers, internal
verifiers and assessors is standardised and supported.

e \We use quality assurance to check that all centres are working to national
standards. This is done by sampling your marked assignments.

What is the purpose of quality assurance?

In your centre, quality assurance allows you to monitor and support your BTEC staff
and to ensure that they understand, and are working to, national standards. It gives
us the opportunity to identify and provide support where it is needed to safeguard
certification. It also allows us to recognise and support good practice.

How does it work?

First of all, you need approval to deliver BTEC qualifications. By signing the approval
declaration you confirm that you have in place all necessary resources, appropriately
experienced staff, and quality-assurance policies and procedures. You should have
standardised systems and procedures for registering and certificating learners,
tracking learner achievement and monitoring assessment and internal verification.
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During the delivery of a programme, internal verification is the quality-assurance
system that you use to monitor assessment practice and decisions, ensuring that:

e assessment is consistent across the programme

e assessment tools are fit for purpose

e assessment decisions judge learner work accurately using assessment criteria
e standardisation of assessors takes place.

Internal verification is a recorded discussion between two or more professionals to
ensure accuracy, fairness, consistency and quality of assessment. Internal
verification procedures must:

e check all the assignment briefs or assessment tools used in every internally
assessed unit

e check a sample of assessment decisions made for every internally assessed unit
e check a sample of assessment decisions from every assessor
e ensure that within the sample:
o0 the range of assessment decisions made is covered
o the experience of the assessor is taken into account when setting the sample size

o the sample size is sufficient to assure the accuracy of the assessment decisions for
the whole group

e plan and document the process.
Our external quality-assurance processes include:

e annual visits to each centre to look at quality-assurance systems and procedures
(Quality Review and Development)

e standards verification by a subject specialist to sample assessment and internal
verification of learner work

e standardisation activities to support assessors, internal verifiers and lead internal
verifiers.

Every year we publish an updated BTEC Quality Assurance Handbook to explain our
external quality-assurance process for the next academic year. Along with the
programme specification, the handbook should provide your programme team with
everything they need to run vocational programmes successfully.

Centre roles and responsibilities

e Senior managers
The Head of Centre is formally responsible for ensuring that your centre acts in
accordance with our terms and conditions of approval. These include ensuring the
provision of appropriate resources, recruiting learners with integrity, providing full and
fair access to assessment, maintaining full and accurate records of assessment,
complying with all quality-assurance processes, and ensuring that all certification
claims are secure and accurate. Day-to-day responsibility is normally delegated to the
centre’s BTEC Quality Nominee.

e BTEC Quality Nominee
Each centre is asked to identify a member of staff as its Quality Nominee for BTEC
provision. This person is the main point of contact for information relating to quality
assurance. Quality Nominees will receive regular information from us about all aspects
of BTECs, which they should share with the relevant staff in their centre. Therefore, it
is very important that Quality Nominee details are kept up to date on Edexcel Online.
We recommend that your Quality Nominee is someone with responsibility for the
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BTEC curriculum because they will be involved in monitoring and supporting staff in
your centre. The Quality Nominee should ensure that BTEC programmes are managed
effectively and actively encourage and promote good practice in your centre.

Examinations Officer

The Examinations Officer is the person designated by the centre to take
responsibility for the correct administration of learners. This person normally acts
as the administrator for Edexcel Online — our system for providing direct access to
learner administration, external reports and standardisation materials.

BTEC Programme Leader

The Programme Leader (or Programme Manager) is the person designated by your
centre to take overall responsibility for the effective delivery and assessment of a
BTEC programme. The Programme Leader may also act as the Lead Internal
Verifier.

Lead Internal Verifier

The Lead Internal Verifier is the person designated by your centre to act as the
sign-off point for the assessment and internal verification of programmes within a
principal subject area (for example, BTEC Firsts and Nationals in Business, or BTEC
Firsts and Level 1 in Engineering). We provide Lead Internal Verifiers with access to
standardisation materials. The Lead Internal Verifier should be someone with the
authority to oversee assessment outcomes. ldeally, this would be the Programme
Leader, because this would normally be a key part of their role. They should be
directly involved in the assessment and delivery of programmes and able to
coordinate across assessors and other internal verifiers for a principal subject area.

Assessors and internal verifiers

The programme team consists of the teachers responsible for the delivery,
assessment and internal verification of the BTEC qualification. An assessor is
anyone responsible for the assessment of learners. An internal verifier can be
anyone involved in the delivery and assessment of the programme. Please note
that if a teacher writes an assignment brief they cannot internally verify it,
someone else should perform this function. Where there is a team of assessors, it
is good practice for all to be involved in internally verifying each others’ work. If
there is only one main person responsible for delivery and assessment, then
arrangements must be made for their assignments and assessment decisions to
be internally verified by someone appropriately experienced.

Tips for successful BTEC quality assurance

Recruit with integrity. Ensure that the learners you register on the programme
are able to achieve at level 2 and have a specific interest in the vocational sector.

Ensure that you have sufficiently qualified and vocationally experienced
staff involved in delivery and assessment. BTECs are vocational
qualifications, designed to be delivered by staff with expertise in their subject.

Provide induction, training and ongoing development opportunities for
your staff. Best practice comes from having staff that understand the BTEC ethos
and assessment methodology, and have up-to-date knowledge of their vocational
sector.

Use the free resources available. There is a wealth of guidance in the
specifications and delivery guides that will help you with delivery and assessment.

Make quality assurance part of everyone’s role. Quality assurance is a
fundamental aspect of every role, from assessor to senior manager. Recognising
this and providing time and resources to support quality assurance is the key to
success.
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Plan ahead. You should begin a programme with a clear schedule for handing
out assignments, assessment deadlines and internal verification, so that you are
well prepared to ensure ongoing quality and able to address any issues quickly.

Ensure good communication. Assessors, internal verifiers, lead internal
verifiers and managers should all be clear on their roles and how they interact.
The Lead Internal Verifier must have a clear overview of the plan of assessment
and how it is being put into practice.

Provide clear, consistent feedback to learners during the guided learning
stage. Give clear and accurate assessment feedback based on the grading
criteria only after the final submission. Remember that care must be taken to
maintain the independence of the learner during assessment activities. This allows
learners to know exactly how they are achieving on the programme, identifies
areas for development, and encourages them to take responsibility for their own
learning.

Undertake internal verification in a timely way. Assignment briefs must be
internally verified before they are given to learners. A sample of assessment
decisions should be internally verified as soon after assessment as possible to
ensure that learners receive accurate and supportive feedback on their
achievement.

Track assessment and internal verification accurately as you go along.
Assessment records should be kept at the level of the learning aim and
assessment criterion/criteria. This gives a clear confirmation of individual
achievement and identifies areas for improvement.

Use standardised templates for all quality-assurance documents. This
helps to ensure a consistent approach. We provide templates via our website that
you can use for:

o internal verification of assignment briefs
o internal verification of assessment decisions
0 observation records and witness statements.

These templates are not mandatory and you are free to design your own, but using
them will help to ensure that you are meeting requirements.

Ensure that learner work is kept secure but is accessible during the
programme. You will be required to provide learner work for external quality
assurance while learners are on programme.
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UNIT 1: FITNESS FOR SPORT AND EXERCISE

Unit 1: Fitness for Sport and Exercise

Delivery guidance

Approaching the unit

You could deliver this unit using a mix of theory to introduce learners to the topics
listed in the unit content, and practical approaches and activities in which learners
can apply the theoretical concepts they have learned.

Delivering the learning aims

Learning aim A

Learners need to know about the components of physical (Topic A.1) and skill-related
(Topic A.2) fitness, and know why these are important for successful participation in
sports. You can cover the fithess components via a number of methods including
formal lectures, interactive presentations and use of DVDs/videos. Group discussion
will enable learners to think about their own sporting experiences and what fitness
components are needed for successful performance.

DVDs and videos could be used to show elite performers in action, enabling learners to
consider the physical and skill-related demands needed to perform efficiently and at
optimal levels (Topic A.3). For example, a golfer needs good coordination, flexibility
and balance to be able to perform an efficient and effective swing. They also need
good levels of fitness for efficient performance, since poor levels of fitness could affect
fine muscle control. A golfer also needs good muscular strength (particularly in the
arms and legs) and good levels of muscular endurance to perform efficient trunk
rotation and rotary movements of the swing. Abdominal muscle strength is also
important in order to prevent problems with the muscles of the lower back.

For Topic A.4, you need to give learners plenty of practical experience measuring and
recording heart rate from real class/group data, or alternatively data provided by
teachers. Learners also need to know how to calculate maximum heart rate (HR
max). From this, they can calculate their own training thresholds and monitor their
training during exercise sessions. Practising with basic calculations here is essential.
For example, learners could participate in a 40-minute circuit training session. They
could record their heart rate every two minutes (either manually via the radial artery,
or by using heart rate monitors) and then following the exercise session they could
draw a graph showing how their heart rate (bpm) varies over time (minutes) and
how this relates to their pre-calculated training zones for cardiovascular health and
fitness.

You also need to introduce learners to the concept of the Borg (1970) 6—20 Rating of
Perceived Exertion (RPE) Scale, and learners could then apply their learning through
practical participation in a number of different exercise activities. Learners need
plenty of practice using the RPE Scale in order to understand fully how it can be used
as a measure of exercise intensity. With practice an individual can learn to associate
a target exercise heart rate with a specific RPE. Effective use of the RPE Scale
demands comprehension and translation of verbal expressions of exertion into the
corresponding numerical form. In order to correctly use the scale, young people need
to experience (or have previously experienced) a wide range of sensations that
accompany various exercise activities, from an RPE of ‘6’ (no exertion at all) to ‘20’
(their maximal ‘all-out’ exertion). Discuss with learners their experiences of
participating in different exercise activities, and how they honestly felt during those
activities, taking into account all sensations of physical fatigue, including strain and
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fatigue in their exercising muscles and feelings of breathlessness or aches in the
chest. Anchor the scale by asking learners to undertake physical activity or exercise
that they perceive as a ‘9’ on the scale (very light) followed by an all-out maximal
effort of ‘19’ or ‘20’ (extremely hard or maximal exertion), like the way they feel
during the last shuttle of running the multistage fitness test, just before they have to
drop out due to exhaustion.

For Topics A.5 and A.6, you need to formally cover the principles of training, perhaps
through interactive presentation/group discussion, and then give learners the
opportunity to apply their learning through participation in different fitness training
methods such as circuit training, weight training, continuous running, interval
training, fartlek training or plyometrics. There are strong links here to Unit 5:
Training for Personal Fitness, and it is recommended that you integrate delivery of
Unit 1 with Unit 5, giving learners appropriate opportunities to put theory into
practice.

Learning aim B

For fitness training methods (Topics B.1, B.2 and B.3), the best approach to delivery
(after initial input from teachers) is for learners to engage practically in each method.
Through practical participation, learners will begin to appreciate links between the
training methods, experience first-hand advantages/disadvantages of each, and
make the link back to fithess components and the principles of training. After each
training session it would be useful for teachers to reflect on the method undertaken,
perhaps via group discussion, and encourage learners to consider, through their own
experiences, the advantages/disadvantages and applications of each method, etc.
Again, learning aim B links closely to Unit 5, giving learners further opportunity to
consider their own fitness requirements and the methods they could use to make
improvements. Through their own personal fithess training programme 