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Grade Boundaries
What is a grade boundary?
A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade
(Distinction, Merit, Pass and Level 1 fallback). The grade awarded for each unit
contributes proportionately to the overall qualification grade and each unit should
always be viewed in the context of its impact on the whole qualification.
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner who took
the assessment. When we can see the full picture of performance, our experts are then
able to decide where best to place the grade boundaries – this means that they decide
what the lowest possible mark should be for a particular grade.
When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.
Variations in external assessments
Each test we set asks different questions and may assess different parts of the unit
content outlined in the specification. It would be unfair to learners if we set the same
grade boundaries for each test, because then it would not take into account that a test
might be slightly easier or more difficult than any other.
Grade boundaries for this, and all other papers, are on the website via this link:
qualifications.pearson.com/gradeboundaries

Unit 6: Citizenship, Society and the Public Services (20537G)

Grade

Unclassified

Boundary Mark

0

P

Level 2
M

D

19

27

36

2

Introduction
This was the third summer series for this paper and it is clear that Centres and
learners are becoming increasingly comfortable with the expectations of the
examination.
A sound understanding of expectations continues to be
demonstrated and established strategies to address the examination successfully
are evident. Once again the paper was well received by learners, showing
evidence of having been well prepared by centres. Learners address the Unit
with confidence, indicating that many centres are understanding the
expectations of the examination.
The question paper, as has been the case with the previous series draws on
learning from across the unit as a whole, and did not have a focus on one
specific area of the specification.
For the link to the specification please click here.

Introduction to the Overall Performance of the
Unit
In cases where extended or open responses were needed, some learners gave
excellent answers showing good application of their knowledge. In each series
learners are showing improvements in their understanding of key terms and
concepts of citizenship.
There were good examples throughout the paper where learners applied
practical examples of public service activities and initiatives to illustrate an
answer, this was not always the case with the questions relating to nonuniformed public services.
In questions where higher level skills were tested, there were examples of
knowledge and understanding of the highest standard on display. Questions
that tested their knowledge and understanding of the wider principles and
concepts of citizenship and diversity often produced well balanced and thoughtful
responses, indicating more than just a superficial awareness and understanding
had been developed.
Learners have continued to improve their performance with regard to the final
question on the paper, thus indicating that centres have taught their learners
well when answering extended writing questions.
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Individual Questions
Q1
Question 1 was worth two marks for which the learners were asked to state two
ways in which people become citizens in society. Included here are two
examples of answers where the learners gave model answers and achieved
maximum marks.
The learner who supplied the response for the second
example, actually provided four correct answers, being born into society,
participating in education, working and paying taxes. All four were commonly
used responses, along with working and family membership were taken straight
from the specification.

2 marks

Q2

2 marks

Question 2 was a single mark question in which the learners were asked to state
a human right included in the Human Rights Act 1998. It was good to see that
most learners could correctly state a human right, with few stating 'Right to
Life', which was given in the question. Common answers that gained a mark
included right to education, freedom of speech /expression and the right to a
family life / marriage were common responses and gained a mark.
Answers that did not gain a mark were general answers such as 'Equal Rights' or
in a number of cases where pieces of legislation had been given.
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1 mark
Q3
A multi-choice question in which the learners could gain 1 mark for identifying
which one of the four areas listed of public service was not covered by the
Equality Act 2010.
Q4
Question 4 was worth 3 marks. Learners were given one reason that education
is in place is to support and reinforce the rights of citizens and were asked to
give three other reasons.
This first response gained a single mark for the first response. The second two
responses from this first example, 'educate people and 'train people' did not gain
marks as they were deemed to generic, and in the case of 'educate people' was
in the question.

1 mark
The second two examples shown here were given two and three marks
respectively. In the final example the learner gave three good responses and
all three marks gained.
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2 marks

3 marks
Q5(a)
Question 5(a) asked learners to give two responsibilities of an individual when
using the National Health Service.
The first example below is a single mark answer. The mark was gained for the
first point (to not discriminate), whereas the second point by the same learner
was not given a mark as it refers to rights and not responsibilities.
Learners must be reminded to be clear on knowing the difference between rights
and responsibilities.

1 mark
In the second two examples both were given the maximum of two marks
and between them provided the most commonly used responses.
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2 marks

2 marks
Q5(b)
Question 5 was worth two marks where learners were asked to describe one way
that a public service employee meets their responsibility to promote diversity.
Some learners made similar errors here to question 5a, in that they confused
rights with responsibilities.
Others answered this question from the perspective of the public service or
employer and not the employee, which resulted in no marks being gained as
shown in the first two examples.

0 marks
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0 marks
Answers where the learners kept the focus on the employee, generally gained
both marks, as shown in this final example.

Q6

2 marks

This question asked learners to describe a factor that limits public services in
promoting good citizenship. They had been given that the behaviour of a public
sector worker can have an effect. Learners who responded with answers clearly
relating to the poor behaviour employee did not gain marks. This included
responses such as 'an employee discriminating against a member of the public'
or 'a police officer using bad language in public'.
These answers are examples of responses that gained both marks.

2 marks
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2 marks

2 marks
Q7
Answers expected for this question were listed in the specification and included a
desire to improve society and the need to protect individuals, especially those
who are vulnerable.

1 mark
Q8
In this question the learner were asked to explain one approach used by public
service employers to attract a more diverse workforce. Valid approaches such
as targeted marketing and Positive Action were identified and extended to gain
the second mark. Both examples here gained the two available marks.
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2 marks

Q9

2 marks

Question 9 asked learners to explain one way that the armed services assist
vulnerable citizens in the UK. The focus of the question was very much on the
assisting element, so examples were expected to be ways such as supporting
the civil emergency services in times of crisis and national emergencies such as
flooding.
Answers that related solely to the combative, military role of
protecting the nation were not given marks.
This first example gained one of the two available marks. The way was
identified, but there was insufficient development for the second mark.

1 mark
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In the second example the development was there and the second mark gained.

2 marks
Q10(a)
Learners were asked to state two public services, other than leisure services
provided by local authorities.
In most cases services such as social care and
environmental services, such as collecting waste were given.
Unfortunately, a significant number stated job roles, which are not services, so
were not given marks. Some stated 999 services which were also incorrect.

0 marks

0 marks
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Others, as in the last two examples shown here stated public services provided
by local authorities, and in the case of the final example, extended their
response, to be more than a 'state' which did not gain them additional marks,
but may have used up valuable time.

2 marks

2 marks
Q10(b)
Learners were asked to explain one way that leisure services meet the needs of
society. Expected answers such as sports centres and the amenities within them
along with parks and recreation areas were given and marks gained.
In the first example, the learner gained a single mark for stating that leisure
services meet the needs of society by providing a swimming pool. There was
insufficient development for the second mark to be given.

1 mark
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In this second example the extension was clearly present, so both marks were
gained.

Q11(a)

2 marks

Learners were asked to explain one way that public services aim to meet
expectations within financial constraints.
In the two examples here, the learners gained both marks. Each one states a
way in which public services aim to meet expectations within financial
constraints, and then developed the point to explain it.

2 marks

13

2 marks
Q11(b)
This question was linked to the previous question and asked the learners to
explain how the use of Special Constables help the police service to meet the
expectations of the communities that they serve.
Learners that were aware of the role of Special Constables, could develop their
answer to gain both available marks. Those learners unfamiliar with the role,
did not fare so well.
In this first example both marks were gained as the learner recognises that they
provide additional support by patrolling, which in turn releases officers to
undertake higher priority duties / tasks.

2 marks
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0 marks
Q12
Learners were asked to explain two ways surveillance is used to protect people
from harm. Expected answers included the use of traffic surveillance cameras,
plain clothes officers and the monitoring of email and social media sites. There
were other responses that tended to focus on surveillance as a whole.
In this first example, a single mark was gained for stating the point only, and
there was no development to enable the second mark to be given.

1 mark
In the next example, the response gained two marks as the way was both
identified and developed.

2 marks
In this final example, the learner gained all four marks. Two distinct ways were
identified and each one developed to gain the second mark.
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4 marks
Q13(a)
This question asked learners to describe a social factor that should not limit an
individual's access to public service provision. They had been given race, and a
relatively low number of responses stated race.
The first example here was typical of a one mark answer. The learner has
identified a valid factor, but did not extend it well enough to gain the second
mark.

1 mark
The following two answers show where learners identified a valid factor and
extended it. Each one of them gained both marks.
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2 marks

2 marks
Q13(b)
This question produced a range of good and thoughtful responses, indicating
that centres had taught their learners well to understand some of the issues
facing minority groups in society. There were a number of responses in which
the answer focused on a transgender employee and not public service user.
In this first response, the learner identified a reason why someone who is
transgender may experience problems accessing public services, so gained one
mark, but did not extend it for the second mark.

1 mark
In the following two responses, the extension was there, so both marks were
gained.
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2 marks

2 marks
Q14
Question 14 expected to draw responses straight from the specification.
Learners that made that connection usually gained both marks. Those who did
not tended to produce answers ranging from government departments through
to Acts of Parliament.
In both cases here, the responses gained both marks and relate directly to
policies listed in the specification.
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2 marks

2 marks
Q15(a)
Learners were asked to outline one way that the implementation of the Equality
Act 2010 has affected public sector organisations. Expected answers included
making physical adaptations to the workplace and having new policies and
practices put in place.
It has been mentioned previously in this report that a number of learners
struggled to differentiate between the organisation, the employers and
employees, that was also the case with Q15(a) and Q15(b). Centres should
focus on ensuring that learners understand the different responses needed when
answering questions that specifically relate to employees, employers or the
service(s) themselves.
These examples all gained both marks. In each case the learner identified a way
in which the Equality Act 2010 has affected public sector organisations and then
developed the point sufficiently well to gain the second mark.

2 marks
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2 marks

2 marks
Q15(b)
Also focused on the Equality Act 2010, learners were asked to explain two ways
in which it has affected public service employees. Answers were expected to
relate to employees having equal pay, equal opportunities and improved
motivation.
This is an example of a single mark response.

1 mark

Here, in this example the learner has produced a response that showed a good
understanding of the question and produced a really good extension to the point.

2 marks
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Q16
The last question asked learners to discuss measures put in place to ensure the
rights of those held in custody are upheld. The question was an extended
writing worth up to a maximum of 8 marks.
In the first example the learner has made some good points such as, not being
discriminated against and that measures are in place to enable the person in
custody to be able to practice their religion.
There is also reference to the prisoners being kept safe by being put in isolation,
having weapons confiscated and in the event of another prisoner acting
aggressively they would be separated from the general prison population.
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3 marks
The following is a good example of a level 2 answer.
Marks were gained for recognising that a Custody Officer has overall
responsibility for procedures in the custody suite, a duty of care exists
(measures are in place to safeguard those in custody), the IPCC has a role to
play in protecting the rights of those in custody. Cameras and recording
equipment is in place to ensure appropriate action is taken when interviewing
those in custody. There is also reference to breaks being required when being
interviewed.

4 marks answer
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Summary
Areas of further improvement identified in this series include:
●
●

●
●

●

Understanding the difference between rights and responsibilities
The need to respond to questions from the required perspective (public
service, public service organisation, public service employer, public service
employee and public service user)
The role of individual public service organisations in citizenship related
issues
Further develop the skills of the learners to develop answers, in particular
those in which they are asked to 'explain'. This applies to both the
application of knowledge and understanding or simply a term from the
specification
Difference between a job role and a public service, so when asked to
name a service, they do not name a job role within that service.
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