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General Comments
This was the first time that this exam was sat. All questions were
attempted, with some students demonstrating a strong understanding of a
number of the key terms in the specification. Responses from the students
generally showed good coverage of the unit specification and that good use
of the Sample Assessment Materials had been made. There were numerous
examples of students applying their knowledge of citizenship throughout the
paper, indicating a good level of understanding and its importance to
society and the public services.
In questions which tested higher level skills, there were very well-argued
points of view, often supported with interesting and original examples.
Where students did well, they had a good understanding of key terms and
were able to relate these throughout the paper. The most able candidates
had a wider awareness of citizenship and its relationship with society and
the public services.
With questions requiring an extended response most able students could
develop good and balanced answers. This was not the case throughout and
it is recommended that students be given additional support to recognise
the demands of command words such as “Discuss” or "Assess".
Students should also understand the key terms in the specification,
ensuring that they are able to define these terms and to relate to them to a
range of examples, both to individual public service organisations and the
public services as a whole. They should also clearly understand the
difference between rights and responsibilities.
Similarly, they need to be able to understand the difference between public
service employers, employees and users. This is particularly important when
considering elements such as responsibilities.
Finally, students need to be encouraged to avoid colloquial language,
Americanisation and inappropriate comment in their responses.

Question 1

Students were asked to state the key features of society. There were a wide
range of features identified and indicated that most students understood the
concept of society.
Features that were being looked for included:
• democracy
• multiculturalism
• security
• the ways in which people are organised and live

1 Mark awarded

Question 2

Students were expected to recall two principles of the Human Rights Act
1998, the right to an education and the right to freedom of thought.
Most students identified these principles, although some need to be
reminded that the right to welfare benefits is not part of the Human Rights
Act 1998.

2 Marks awarded

Question 3

Students were expected to recall and state 2 different types of
discrimination prevented under the Equality Act 2010.
2 Marks awarded
0 Marks awarded

Whilst most students responses referred to gender, race, age, etc. Some
students produced responses that indicated a deeper level of knowledge and
understanding.

2 Marks awarded

Question 4

Students were expected to recall and state two reasons why the public
services exist.
This question as in the case of Question 1 produced a wide range of
responses. There was a tendency to relate their response to specific public
service organisations, rather than the public services as a whole.
2 Marks awarded

Question 5

Students were expected to state 2 responsibilities of public service
employees.
Responses were varied, with some students restating the requirements of
those working in the public services to obey the law. Students need to
understand the difference between the public services as an entity or a
whole and those that work for them.
Students need to be clear on the difference between a right and a
responsibility.

2 Marks awarded

Question 6

Students were expected to recall 1 quality of good citizenship and apply
that knowledge to explain the identified quality.
Students identified the qualities of good citizenship, such as respecting their
neighbours, obeying the law, participating in community activities,
protecting the environment, volunteering, etc. It was noted by the
examiners that while most students could identify the quality, few could
expand their answer to explain the quality.

2 Marks awarded

This example is a typical example of a 1 mark answer, in that both being
law abiding and volunteering are qualities of a good citizen, but neither are
sufficiently explained.

1 Mark awarded

A number of responses stated that paying tax was a quality of a good
citizen. This was not awarded a mark. People are not given a choice with
regard to paying income tax, failure to do so is against the law.

Question 7

Students were expected to recall 2 individual rights of people accessing the
public services. There was some confusion between rights and
responsibilities. Generally. when students identified the rights of those using
public services, answers were good and well presented.

2 Marks awarded

Incorrect answers ranged from students stating the responsibilities of public
service users to the rights of public service organisations.
0 Marks awarded

Question 8a

Students were expected to identify and describe a change in government
policy that has had an impact on the lives of individuals. There were a
range of responses here, including a number of relatively recent changes in
government policy for which students and their course tutors and teachers
should be commended.

2 Marks awarded

1 Mark

awarded

Question 8b

0 Marks awarded

This question was aimed at testing the students knowledge and
understanding of the impact on individuals of the growth in information and
communication technology. Students generally identified the impact such
as lifestyle, access to news and information, etc. Those who successfully
expanded the impact gained both marks.
The following response identifies an impact on the mental health and
physical health of the individual, resulting in the associated health issues,
and in both cases awarded 2 marks. In the 1 mark response, the student
has correctly identified an impact, but has not developed it.

2 Marks awarded

1 Mark awarded

In the final example here, the student has not identified an impact on the
lives of the individual, and consequently no marks were awarded.

0 Marks awarded

Question 9

Students were expected to recall and apply their knowledge of how public
services are provided for different groups in society. Expected responses
included:
• Translators / Translation services
• Employing a diverse workforce
• Liaison officers
1 Mark awarded

0 Marks awarded

Question 10

This question expected students to recall and apply knowledge of how
individuals who are being held in a custodial environment have their
individual human rights protected. Valid measures included:
• Reasonable grounds for arrest
• Humane treatment
• Fair trial
• Right to representation
Identifying the measure gained the first mark of each pairing, however, of
these the majority did not adequately develop the measure to gain the
second mark.

4 Marks awarded

0 Marks
awarded

Question 11a

This question required the students to provide an explanation of the term
'whistleblowing'. Whilst most students recognised that the term related to
the reporting of suspected wrong-doing, few managed to expand it
sufficiently to gain both marks.

2 Marks
awarded

0 Marks
awarded

Question 11b

Students were given one responsibility of a public service employer, to
enable whistleblowing and were asked to explain another responsibility.
Most students could identify a second responsibility, but few managed to
extend this adequately to gain the second mark.
Expected responsibilities included:
• providing safe working environments for employees
• provide training
• enable redress

2 Marks awarded

There were examples, where students had confused the responsibilities of
the employer with that of the service. The example below being such a
response.
0 Marks awarded

Question 12

This question looked at the other side of the coin to Question 11, with a
focus on the responsibilities of public service users. Expected answers here
included:
• Supplying information that should be verifiable and accurate
• not attempting to defraud public service providers
• not discriminating against those working for the public services
• respecting the human rights of those involved in service provision
2 Marks awarded

Most students identified a valid responsibility, but did not then go on to
explain the responsibility.

1 Mark
awarded

This response confuses the responsibility of the user with a perceived
responsibility of those employed by the public services.

0 Marks
awarded

Question 13

Students were expected to state how inequality is measured in society, by
providing simple factors such as wealth, income, gender, race, etc.

2 Marks
awarded

This response gained 1 mark for 1 measure (point 1), whilst not being
sufficiently specific and clear in their answer (point 2).

1 Mark
awarded

In other cases, responses suggested ways in which inequality can be
addressed.
0 Marks
awarded

Question 14a

This question focused on equal opportunities and asked the students to
explain the term. Most students understood that equal opportunities relate
to the equal access to services and employment, and this was developed in
better answers.

2 Marks
awarded

This response is too general and re-words the question.
0 Marks
awarded

Question 14b

For this question students were expected to apply their knowledge of the
benefits to a public service organisation of applying equal opportunity
legislation. They were asked to assess the benefits to public service
organisations of following equal opportunity policies. Most students
identified benefits such as confidence in the public services, improved staff
recruitment and retention.
4 Marks
awarded
This response is
worth 4 marks
because it
identified a valid
benefit in that
there will be
increased trust
(1) in the public
service
organisation, as
they have a
diverse
workforce (1)
which reflects
the local
community (1)
who are more
likely to use the

service (1).
3 Marks
awarded
This response
was awarded 3
marks as it
identified the
benefit ,
improved public
perception (1),
by employing
more female
officers (1) and
having a more
diverse
workforce (1).
2 Marks
awarded
This 2 mark
answer just
identifies the
benefit
(improved public
image) which
gains 1 mark
and the second
mark being
awarded for
recognising that
having a diverse
workforce
contributes to
that benefit.

1 Mark
awarded
In this answer,
the student
identified a valid
benefit, but did
not develop it
sufficiently
enough to gain

a second mark.
0 Marks
awarded
This response
did not identify a
valid benefit.

Question 15a

Students were expected to apply their knowledge, by means of stating the
practical ways in which the public services use technology when carrying
out surveillance. More able students managed to identify valid ways in
which public service organisations use technology. The most common ways
stated included, cctv, ANPR and drones.
2 Marks awarded
In both examples here,
both the students identified
one way in which public
service organisations.
They both then provided an
explanation to gain the
second mark.

1 Mark
awarded

Question 15b

Answers were expected here to identify and state 2 ways in which
technology is used in surveillance (e.g. to improve efficiency, reduce crime
rates, reduce risk of injury / harm, increase security, etc.).
They were awarded 1 mark for identifying each way in which technology is
used in surveillance and a further mark if each point is adequately
developed.

This is a good
example of a four
mark answer. In the
first example, the
response shows that
technology is used in
surveillance to deter
individuals from
committing a crime by
the use of cctv.
In the second
example, technology
is used in surveillance
to improve road
safety by the use of
cameras.
This is a second
example of a good 4
mark answer.
In this case, the
response identifies the
use of technology in
surveillance is as a
deterrent, again by the
use of cctv.
In the second example,
increased efficiency is
the way in which
technology is used in
surveillance.
In this example,
the response
states that the
way in which
technology is
used in
surveillance here
is to reduce the
risk of fatalities
by the use of
drones, so 2
marks were
awarded.

This response
gained a mark
for stating that
surveillance is
used in
technology to
make the public
feel safer as a
result of the
presence of cctv,
which earned the
second mark.
In this final
example, the
response has
been awarded
both marks, as
they have stated
that technology
is used here in
traffic
surveillance.

Question 16

Responses were expected to include judgements on ways in which the
public services promote good citizenship, including a range of perspectives
and views.
It was expected that answers would include reference to the level of public
service involvement in volunteering, community projects and engagement,
public service personnel acting as role models, etc.
Shown below is an extract from a response that was awarded 7 marks. The
student demonstrated good knowledge and application throughout and
whilst the focus was very much on the Police Service and 'Blue Light
Discos', the response had good depth and balance, as shown below.
A positive point, well presented
regarding Blue Light discos

A negative aspect of the Blue
Light discos, again well made by
the candidate

In this answer
the student
raised some
good points
and articulated
them well.
There was
good depth to
what had been
presented. It
was therefore
awarded 6
marks, which,
if there had
been some
balance to it,
would have
been awarded
or the
maximum 8
marks.

This final example only gained 2 marks. There was very little rewardable
material related to the question, i.e. the extent to which the public services
promote good citizenship.
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External assessment
The suite of ‘next generation’ NQF BTECs include an element of external
assessment. This external assessment may be through a timetabled paperbased examination, an onscreen, on demand test or a set-task conducted
under controlled conditions.

What is a grade boundary?
A grade boundary is where we ‘set’ the level of achievement required to
obtain a certain grade for the externally assessed unit. We set grade
boundaries for each grade (Distinction, Merit, Pass and Level 1 fallback).

Setting grade boundaries
When we set grade boundaries, we look at the performance of every
student who took the assessment. When we can see the full picture of
performance, our experts are then able to decide where best to place the
grade boundaries - this means that they decide what the lowest possible
mark should be for a particular grade.
When our experts set the grade boundaries, they make sure that students
receive grades which reflect their ability. Awarding grade boundaries
ensures that a student who receives a 'Distinction' grade next year, will
have similar ability to a student who has received an 'Distinction’ grade this
year. Awarding grade boundaries is conducted to make sure students
achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in externally assessed question papers
Each exam we set asks different questions and may assess different parts of
the unit content outlined in the specification. It would be unfair to students
if we set the same grade boundaries year on year because then it wouldn't
take into account that a paper may be slightly easier or more difficult than
the year before.
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