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Introduction
This is a new examination with June 2014 being the first time that this
paper has been sat. There were many positive attempts by learners with
most attempting the majority of questions on the paper. Learners seemed
prepared for the examination and it was noted that some centres had
clearly used the Sample Assessment Materials to inform their preparations
for the examination.
A number of exemplar responses have been included to show you examples
of strong responses given by learners for some questions.
Section A
In this early part of the paper Q1, Q3 and Q5 were answered well by most
learners. Many learners failed to answer Q2 correctly, however, with many
selecting option B, ‘Public Liability Insurance’ instead of option D, ‘A
contract’ when asked what a composer-arranger is advised to obtain before
undertaking freelance work within the music industry. The role of the
composer-arranger is much less likely to require public liability insurance
than many other roles, particularly those in the performance area.
Q4 was correctly answered by around half the cohort. It may be helpful to
ensure that learners are familiar with abbreviations such as ‘MU’ for
Musicians Union, which are provided in the specification and in regular use
within the industry
Q6 was attempted by most learners but the correct answer of ‘publisher’
was given by a small percentage only. Incorrect answers such as
‘promoter’, ‘record label’ or ‘A&R’ were common.
Q7 was accessible to most learners with two responses usually attempted.
Common correct answers concerned the ease of booking, knowing a ticket
was secured in advance and many variants relating to knowing the number
of tickets sold and how this informed health and safety. Answers suggesting
the ticket booking system would prevent people entering using fake tickets
were quite common but incorrect.

Q8 proved straightforward to the cohort with the correct answer being given
in many cases.

In Q9 learners provided a range of answers in response to the question with
‘CDs’ or ‘PRS’ being the most common correct responses. Some learners
missed the point about earning money after the date of the performance or
production and incorrectly gave further performances as a response.
Learners did need to mention PRS, or describe the mechanism, to obtain
this mark. A response that suggested that simply being played on radio
would generate income with no further detail or explanation was not
sufficient for credit. Merchandising was not considered a correct response
but learners who mentioned ‘merchandising like CDs’ were credited.

Learners showed a good understanding of marketing and promotion in Q10.
‘More money’ was a common correct answer along with responses
concerning increased sales and increased fan base.

Q11 generated a good range of creative answers. Some learners did not
clearly understand what a software package could do and others did not
correctly interpret what was meant by ‘an independent music producer’.

Q12 was not well answered. Most learners understood the term ‘networking’
only in reference to social media rather than the way intended in the Unit
Specification and so were not able to access credit for their responses.

Section B
Questions in this and the following section required learners to read a short
brief setting out a scenario upon which the questions in the section were
based. A smaller number of learners failed to read or comprehend the brief
accurately leading to some incorrect responses. It is strongly recommended
that centres advise their learners read these briefs carefully in the
examination.
Q13a was a straightforward question that was easily accessible to most
learners. It clearly tested their understanding of specific patterns of
employment while not requiring a scripted response. Some candidates
chose to draw many lines from each job role which was therefore incorrect
as one ‘best fit’ answer per role was requested on the paper.
13b was well answered with a selection of answers from ‘email’, ‘letter’ and
various online forms of communication such as Skype. SMS texting was not
considered an appropriate form of communication under the circumstances
given in the brief.

13c is the first of several ‘Explain’ questions requiring an extended
response. Many candidates were able to access 1 mark for Q13c but far
fewer accessed the second mark in this question. In order to access both
marks the learner needed to not just identify a reason but to support that
reason with an explanation. Therefore a response such as “to confirm the
details of the project” would score 1 mark but “to confirm the details of the
project so the composer does not work on something wrong that has to be
changed” would score 2 marks. Learners need to be aware of the
expectations of the term ‘explain’ to fully access both marks in this type of
question.

Q14 was a 4 mark question requiring two ‘explain’ responses. Learners
often responded thoughtfully to this question. Explanations of each point
were required in order to access the full range of marks but although most
learners attempted to identify a reason far fewer attempted an explanation.
Incorrect responses sometimes came about through learners discussing
non-musical factors such as costume and staging.

Q15 was one of two extended response questions in the paper and was
worth 8 marks. This question was often the less well answered of the two. It
was pleasing to find that most learners attempted an answer with 1 or 2
marks accessible to nearly all learners. Weaker responses often did not
show a great breadth with learners repeating information given in the
question which did not gain them any marks. These responses often just
related to lack of time/ being rushed/ the end product therefore not being
good/ being tired or over stressed with no further insight. Stronger learners
mentioned rescheduling of musicians and studio time. Since this question
required the learner to ‘discuss’, the higher marks were only available to
learners who provided further detail and insight to their point. Interrelating
points or following them through to various consequences were also
indicators of a higher level response.

A small number of learners confused ‘client’ with composer-arranger which
denied them credit to some otherwise useful responses.

Section C
The brief for Section C may have been more easily accessible to learners
and generally responses were a little more confident than in Section B.
Most learners attempted 2 answers in Q16 with lighting/ sound hire
companies being a popular choice. Credit was also given to ‘promoters’ and
‘venues’ but otherwise giving the name of a job role, eg ‘sound technician’
instead of an organisation did not gain credit.

Q17 was well answered in the main with stronger learners securing both
marks for this question. Weaker learners were more likely to get Lily’s job
wrong than Ethan’s. A variety of answers were given for Ethan’s job. ‘Sound
technician’ or ‘sound engineer’ were both good responses but just ‘engineer’
or ‘technician’ was not enough to gain credit.

Q18 was not well answered. Most learners seemed confused or seemed not
to notice the word ‘monitor’ in the question. Answers were often too vague
for credit such as ‘to make sure everything is working’. A broad
interpretation of this role was allowed in the mark scheme with answers
such as ‘sound check’ drawing credit.

Q19 was another 4 mark question requiring a positive and negative factor
to be identified and explained. A good number of learners were confused as
to the role of a sponsor and although they recognised that this would bring
in more money for the festival many went on to say that the money would
have to be paid back. Simply identifying that there would be more money
was not enough for credit. The majority of marks for the positive part of the
question were given for responses concerning the raised profile due to
sponsorship and the likelihood that therefore more people would attend. On
the negative side there were good responses suggesting that the sponsor
might take over the festival somewhat. A number of learners took the
drinks company to be referring to alcohol and painted a bleak picture of
riots and disorder which did not draw credit.

The final question on the paper, Q20, was the second of the 8 mark
extended response questions. Most learners attempted an answer and most
who attempted managed to secure at least 1 mark. Learners often
answered in bullet points for this question although it was more unusual for
the very highest scoring responses to be formulated in this way.
The best responses were likely to detail a good number of relevant points
and to discuss these points. Learners who simply listed relevant points were
not able to access the higher Level 3 (7-8 marks) in this question. In order
to gain the top marks, as per the level descriptors, learners were likely to
have discussed the pros and cons of at least five or six key points or
explored three or more points in more depth.

There were a good number of creative responses to this question covering
the expected range of key points.

Summary
Based on their performance in this paper, learners should:
-

Be sure to read the briefs for section B and C carefully to avoid
misunderstandings that might affect responses in the section
Avoid giving multiple responses when only one response is required
Understand that questions asking a learner to ‘explain’ require not
just the identifying of a correct point but an explanation, for instance
of the consequences of the point they are making
Practice ‘explain’ answers to be familiar with expectations of future
sessions
Try to identify and explain as many relevant points as they are able
in the 8 mark extended response questions.
Continue to attempt all questions on the paper
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External assessment
The suite of ‘next generation’ NQF BTECs include an element of external assessment.
This external assessment may be through a timetabled paper-based examination, an
onscreen, on demand test or a set-task conducted under controlled conditions.
What is a grade boundary?
A grade boundary is where we ‘set’ the level of achievement required to obtain a
certain grade for the externally assessed unit. We set grade boundaries for each grade
(Distinction, Merit, Pass and Level 1 fallback).
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner who took
the assessment. When we can see the full picture of performance, our experts are
then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.
When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries ensures that a learner
who receives a 'Distinction' grade next year, will have similar ability to a learner who
has received an 'Distinction’ grade this year. Awarding grade boundaries is conducted
to make sure learners achieve the grade they deserve to achieve, irrespective of
variation in the external assessment.
Variations in externally assessed question papers
Each exam we set asks different questions and may assess different parts of the unit
content outlined in the specification. It would be unfair to learners if we set the same
grade boundaries year on year because then it wouldn't take into account that a paper
may be slightly easier or more difficult than the year before.
Grade boundaries for all papers can be found here:
http://pastpapers.edexcel.com/content/edexcel/grade-boundaries.html

For more information on Edexcel qualifications, please visit
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE

