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Grade Boundaries
What is a grade boundary?
A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit and Pass.
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries – this means that they
decide what the lowest possible mark should be for a particular grade.
When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners
achieve the grade they deserve to achieve, irrespective of variation in the external
assessment.
Variations in external assessments
Each external assessment we set asks different questions and may assess different parts
of the unit content outlined in the specification. It would be unfair to learners if we set
the same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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Introduction
This is the seventh sitting of this paper and numbers were slightly less than in
previous sessions.
It is clear that a number of Centres and learners are comfortable with the
expectations of the examination. These Centres continue to show a sound
understanding of expectations to be demonstrated and apply established strategies
to address the examination successfully.
It was also evident that a significant number of learners had not been prepared
adequately for these questions and did not have the music knowledge to support the
answers given, but instead provided generalisations with some drawing ideas from the
actual question content to help formulate their response.
Centres are advised to prepare learners thoroughly for the test in terms of general
exam technique as several learners’ misinterpreted questions.
Learners require knowledge and understanding of both music and music production to
achieve well in this unit. Those with knowledge of just one area are disadvantaged and
unable to access the full test effectively.
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Introduction to the Overall Performance of the
Unit
The paper discriminated well and learners were able to access all questions.
However, it is evident that a significant number of learners did not prepare
adequately and therefore were unable to apply understanding of key musical
terminology, devices and techniques.
On the whole, answers were weaker than seen in previous sessions particularly
where specific understanding of the specification content was tested. It appeared
that there was guess work’ on several questions.
Learners who had prepared well were able to access the whole paper and attempted
to provide responses to all questions. It is clear that a significant number are
approaching the longer 8-mark question with a prepared strategy and plan which
enabled them to focus on the main aim of the question in analysing key musical
features in texture and instrumental sounds of both pieces. Similarly, other questions
requiring an explanation such as 7, 10a, 11 and 15 were answered well by those
learners who had prepared and whilst some of the explanations may not have been
fully accurate, learners were able to score marks for correctly identifying a point.
Examiners noted that those that were less well prepared were unable to provide a
valid first response and therefore quite often missing 4 marks for each of these
questions.
There is still some concern with the weakness demonstrated in learner’s
understanding of the specification content. In preparing for this test, learners must
be able to understand how to apply knowledge, terminology and theoretical concepts
to the musical extracts. They must have a secure grasp of aural concepts and key
musical vocabulary such as musical devices. Knowledge and application of the latter
was particularly weak in this paper, consequently this has led to learners being
unable to answer both the recall and extended questions.
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Individual Questions
Targeted Specification Area: Learning Aim A
1 (a) Identify which one of the following genres best fits this music.

This was an accessible question where a high percentage of learners were able
to identify the genre of the piece as Chillout.
Targeted Specification Area: Learning Aim A
1 (b) Give the tempo of this piece in BPM (beats per minute).

Whilst a high number of learners were able to identify the BPM accurately, this
was not as many as in previous sessions. Learners show good preparation in the
various methods of approaches in their calculations in the margins on the test
paper. This is good exam technique.
Targeted Specification Area: Learning Aim A
2 (a) Identify one non-musical sound heard at the beginning of the piece from
0:00 to 0:26 apart from the cockerel.
Several responded with cockerel despite the question stating ‘apart from’. Others
also identified lawnmower, but this does not occur in the time period specified.

0 mark
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Aeroplane and voice were the most popular.

1 mark
Targeted Specification Area: Learning Aim A
2 (b) Name the instrument heard from 0:15 to 0:18.
This was a well-answered question with most learners able to identify ‘Harmonica’
as the instrument heard.

1 mark
Those who answered incorrectly mostly identified instruments such as violin and
saxophone or other incorrect responses such as in the example below:

0 mark
Targeted Specification Area: Learning Aim A
3 Identify the type of drum which starts and continues from 0:45.
A mark is awarded for recognising the specific type of drum which is heard at a
particular point in the piece. This tests understanding of instrumentation and the
ability to discriminate the sounds of different drums such as the kick bass in this
question.
The item relates to ‘Use of instruments and voices’/’combination of
instruments’ in the published specification.
Several learners were able to respond accurately with most identifying Kick and
Bass drums.
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Others did not identify the type of drum.

1 mark

0 mark
Targeted Specification Area: Learning Aim A
4 Identify the musical device played by the synthesiser from 2:07 to 2:26.
Many learners had described the excerpt instead of providing the name of the
device. Several provided different production effects which is inaccurate.
Evidence shows that learners continue to be insecure about devices and several
answered with a range of instruments e.g. synth, piano etc.

0 mark
The example below shows a correct musical device.

1 mark
Targeted Specification Area: Learning Aim B
5 Identify the stereo placement of the following sounds.
The learners are provided with a template of the stereo field for this section and
each box corresponds to the placement of each instrument. The learners must
identify where each is placed from the given points in the piece where the
instruments are heard. This relates to Learning Aim B – ‘Stereo Placement’.
This discriminated well with several learners scoring the full 4 marks available in
identifying the stereo placement of each sound.
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4 marks
A common error was for learners to include lawnmower on the right and drum
centre.
Some answered 3 accurately but failed to complete all 4 boxes which was
unfortunate.
A few did not attempt the question.
Targeted Specification Area: Learning Aim A
6 Identify the articulation of the block chords at 1:49 to 1:58.
This was a challenging question for some learners. Several identified this as legato
whereas the block chords are played staccato. Some responded offering a range of
dynamics or tempo which was not accurate.

1 mark
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The response below is inaccurate.

0 mark
Targeted Specification Area: Learning Aim B
7 This piece is made up of several samples of sounds and instruments.
Describe the way in which two production effects are used on these sounds.
To achieve 2 marks for each response, learners must identify a production effect used
in the piece followed by an explanation of the way in which it has been used e.g. on a
particular instrument.
This item is from Learning Aim B and relates to ‘Production effects’.
Several responses given did not relate to the actual piece. Many referred to e.g. distorted
electric guitar which appears to be discussing the second piece. Others discussed the use
of instrumentation and voice.
There were examples of learners referring to the non-musical sounds as production
effects.
Several gave a correct production effect but were unable to describe how it was used on
the sounds, but instead gave the location, voice or instrument where it was heard. This
did not allow them to access the +1 mark available.
The example below has achieved the full 4 marks available where the learner has
correctly identified accurate production effects with thorough valid descriptions.
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4 marks
The learners in the next examples have not identified a production effect in the
descriptions provided and therefore do not achieve marks. In the second example
the learner has clearly not grasped the aim of the question.

0 marks
11

0 marks
Targeted Specification Area: Learning Aim A
8 (a) Identify the rhythm of the drum from 2:44 to 2:53.
Generally a well-answered question, with most referring to the correct rhythm.
Those who answered incorrectly gave responses relating to e.g. dynamics,
syncopation or tempo changes.

1 mark

0 mark

0 mark
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Targeted Specification Area: Learning Aim A
8(b) Identify the tone of the female voice from 2:44 to 2:58.
Some good responses in the main, however several learners identified ‘type’ of
voice as opposed to tone. Others described the mood of the vocal part. The most
popular response was ‘soft’.

1 mark

1 mark
Targeted Specification Area: Learning Aim A
9 These boxes show the structure of the track. Four of the sections are named.
Identify the other two sections and write your answers in the boxes.
For this question, learners are required to respond to the structure within a given
template with the aid of each individual section. Learners are able to follow the
given part of the structure to help discriminate the individual parts. The mark
scheme allows for the different names for each section.
The item relates to ‘Musical form’ in the specification.

2 marks
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0 marks
Targeted Specification Area: Learning Aim A
10 (a) Explain one way in which the section from 3:20 to 3:53 has a different
mood to the rest of the piece.
This question is similar in structure and demand to Q.15.
Answers must identify one accurate or relevant musical feature followed by an
explanation that refers to the way in which the mood has changed from the rest
of the piece.
The item relates to ‘Musicality and expression’ - making effective judgments
based on analysis of aural information.
Learners responded with both musical and production answers. Many did not
access the +1 mark as they didn’t provide a description of the mood. Learners
tend to offer generalisations of the sound instead of specifying an instrument or
voice. These did not achieve any credit.

2 marks

2 marks
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0 marks
The learner in this example has identified a valid first point but has not related the
response to the different mood.

1 mark
Targeted Specification Area: Learning Aim A
10 (b) Name the device used by the synthesiser from 3:20 to 3:30 which alters
the pitch.
This question discriminated well. Many of those that were inaccurate offered types
of production devices.

1 mark

0 mark
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Targeted Specification Area: Learning Aim B
11 This piece was recorded using analogue technology. Explain two advantages
of recording using analogue tape.
Marks are credited for accurate responses identifying advantages of analogue
technology. This can be in a broad context as well as technical aspects. However,
the + 1 mark must explain the advantage in terms of recording and not a general
assumption or viewpoint.
This item is from Learning Aim B and relates to ‘Audio Quality’.
This challenged some learners with a number leaving the question unanswered.
Several provided responses relating to digital, whilst others answered with
generalisations such as ‘clearer’, ‘better quality’ and so on without explaining or
giving reasons.
Some gave disadvantages whereas the question asks for advantages.
The example below shows how the learner has provided an advantage with an
appropriate explanation to support the point. This response has achieved the
maximum 4 marks.

4 marks
Both points presented in the example below are inaccurate and do not achieve
credit.
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0 marks
Targeted Specification Area: Learning Aim A
12 Identify which decade this piece was originally recorded in.

A good number of learners identified the decade accurately.
Targeted Specification Area: Learning Aim A
13 (a) Identify the time signature of the piece.

A significant number of learners were able to correctly identify the time signature
as 4/4.
Targeted Specification Area: Learning Aim A
13 (b) Identify how the rhythm guitar chords are played from 0:12 to 0:34.
Credit is given to responses which identify the musical device used by the guitar.
The MS also extends to allow for idiomatic playing techniques. The item tests
17

‘Musical devices (pitch)’.
Whilst this was an accessible question with a good number of learners answering
correctly, some learners clearly did not have the knowledge to answer and there
were many instances of guess-work.

The example below is an accurate response. Other valid answers include
Block, strummed and barre chords.

1 mark
This response is inaccurate.

0 mark
Targeted Specification Area: Learning Aim A
14 Name the vocal technique that the singer uses from 0:50 to 0:53.
A high proportion of learners scored well identifying the vocal technical correctly
as falsetto.
Some identified different pitch changes, provided female types of vocal ranges or
rhythmic devices. All of which are accurate.
There were a few who described how to achieve the technique, but the question
focused on the actual name of the technique.

1 mark
Both of the answers below are inaccurate.

0 mark

0 mark
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Targeted Specification Area: Learning Aim A
15 The section from 1:42 to 2:26 is an instrumental.
Explain two ways the instruments are used to enhance the mood in this section.
There are two layers to the response here, where the first answer involves some
cognitive skills through listening to the extract, identifying different instruments
and engaging in aural perception to characterise the role of the individual
instruments in the piece.
To access the full four marks, responses must show an understanding of a broad
range of musical and expressive points. These will be supported with detailed
explanations to validate their response to gain the additional +1 which should
clearly identify the change in mood.
The item relates to ‘Musicality and expression’ - making effective judgments
based on analysis of aural information.
This was an accessible question for the majority of learners where most were able
to identify at least one way the instruments are used to enhance the mood of the
section. Several gave valid answers to support the mood. However, there
continues to be responses that are very vague and fail to be specific, such as
identifying an individual instrument instead of discussing these collectively. It is
difficult for learners to gain a mark when they talk about ‘the instruments’ in
general terms.
The following two examples show a detailed response with valid points supported
with explanations of the way in which the instruments are used to enhance the
mood.

4 marks
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4 marks
The answer below has only identified two instruments and has not related the
response to the specific aim of the question, where it is essential that the way in
which the instruments are used must be clear to gain the first point.

0 marks
This response does not relate to the question.

20

0 marks
Targeted Specification Area: Learning Aim A
16 (a) Name the musical device used between the main vocal and guitar from
3:24 to 3:40.
Learners were able to respond with Call and Response or Subject and Answer.

1 mark
However as seen in many other questions, some learners did not have the
knowledge to answer this question correctly as in the examples below.

0 mark

0 mark
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Targeted Specification Area: Learning Aim A
16(b) Identify the texture of the piece from 3:24 to 3:40.
Learners have been asked to identify the texture of different pieces in previous
papers and this has always proved to be an accessible question. In this instance,
many learners were unable to provide an accurate response in identifying the
texture as thick or dense.
The following two examples are accurate responses.

1 mark

1 mark
Some provided a range of descriptions where the use and understanding of
terminology was clearly a problem.
There were instances where learners confused tempo and texture as in the
example below.

Targeted Specification Area: Learning Aim A

0 mark

17 Identify the male voice type of the lead singer.
There were several accurate responses to this question where tenor was the most
popular answer. Many learners continue to spell inaccurately whilst others offered
female vocal ranges as a response which were inaccurate.
The mark scheme allowed for answers including Tenor, Medium range/mid-range
and Mid to high. There were ample examples of each answer presented.

1 mark
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1 mark
A few learners clearly did not have the appropriate knowledge of vocals types.
Targeted Specification Area: Learning Aim A
18 Identify one idiomatic playing technique used by the guitars from 3:41 to
4:23.
Learners are required to identify a specific idiomatic technique to achieve a mark
from a wide range of techniques used by the instrument. This relates to ‘Use of
instruments and voices/idiomatic technique’ in the specification.
As previously noted, questions relating to techniques and devices challenged those
learners who were not adequately prepared or didn’t have the knowledge required,
with several providing production related responses as in the responses below:

0 mark

0 mark
There were several idiomatic playing techniques employed by the guitars allowing
learners opportunity to respond from a range of examples as in the answers
below:

1 mark

1 mark
23

1 mark
Targeted Specification Area: Learning Aim B
19 Describe how two effects pedals are used to change the tone of the guitar in
this piece.
In this question, learners must first identify a type of effects pedal, followed by a
description of the way in which it affects the tone. An accurate pedal must be
identified to be able to gain marks.
This question stems from Learning Aim B ‘effects’.
This discriminated well where most learners were confident in identifying the range
of pedals used and provided a valid description of each to gain the full 4 marks
available.

4 marks
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4 marks
Whilst some were able to identify the pedal correctly, the descriptions provided
were inaccurate or relate to aspects that were not part of the question.
Some learners did not read the question fully and provided answers describing a
mood.

0 marks

25

Targeted Specification Area: Learning Aim A and B

0 marks

20 Compare the texture and instrumental sounds of the two pieces.
In this question, learners must show knowledge of musicality and expression in
relation to the texture and instrumental sounds of both pieces. At least one valid
expanded point or a comparison is required to achieve 1 mark.
The higher level responses will demonstrate effective comparison and with
evidence of a more applied understanding of the texture and instrumental sounds
in both tracks. The majority of the response will be well balanced, whereas with
6-7 marks there may be one or two rather important aspects missing from the
response, which prevent the awarding of marks.
Lower level responses tend to discuss musical features in general. A recurring
tendency is for learners to begin discussing the main feature of the question i.e.
texture and instrumental sounds but lose this focus with responses becoming more
generalised.
The item relates to ‘Musicality and expression’ - making effective judgments
based on analysis of aural information.
This was significantly more improved than in previous sessions. Learners are now
more able to provide relevant comparisons between each piece, with some
providing sophisticated responses showing firm knowledge of the texture and
instrumental sounds.
Learners are scoring well when they structure their responses, this allows more
scope.
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Example 1:
In the following example, ample points are made with comparisons and
justifications. A wide range of similarities and differences are described, some in
depth. All observations are relevant to the context of the question and include:
Little Fluffy Clouds:





Sparse texture supported with examples of sounds
Texture thickens with the vocals, synthesiser & harmonica
Notice texture lightens up in the chorus with only vocals, synth & drums
Comparison between ending and beginning with examples of instruments
to support point

Live Forever:





Sparse introduction with non-musical whistle
Texture thickens with guitar & drums
Texture sustained, but lightens slightly with change in guitar pedals
Instrumental thin texture with finger picking guitar ends the piece
6 marks awarded.
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Example 2:
In example 2, there is an attempt at comparing both pieces with valid points
made, but with an inappropriate emphasis on some of them.





Identifies the thick texture of Live Forever justifying reasons with
examples of instrumentation.
Justification of where the texture becomes thinner in each piece.
Reference to the non-musical sounds/instrumentation of Little Fluffy
Clouds
Contrast of instruments discussed with relevant points made.
4 marks awarded.
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Example 3:
In example 3, many irrelevant points with only a few supported and accurate
points made. There is a tendency to repeat points throughout the narrative.
Basic similarities in the main with generic statements that are not always
accurate.




Some irrelevant points relating to genres that are inaccurate as are the
references to the bass in Little Fluffy Clouds.
Valid point made for identifying the conversation, repeated lyrics and
musical sounds overlapping.
Reference made to Live Forever instrumentation.
3 marks awarded
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Summary
Based on the responses seen this series, learners must be more thoroughly prepared
in their understanding of the following:


Develop a secure grasp of key musical terms



Understand a range of musical devices (pitch and rhythm)



Show understanding of aural concepts in music and music production



Understand the range of idiomatic techniques used by instruments and voices



Prepare well for the test through exam technique and practice.
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