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Welcome to your BTEC First delivery guide 

This delivery guide is a companion to your BTEC First specifications. It contains a 
wealth of ideas for practical activities, realistic scenarios and independent learning, 
helping to bring the content of the units to life. The aim of this guide is to show how 
the content of the specifications might work in practice and to inspire you to start 
thinking about different ways to deliver your course. The guidance has been put 
together by teachers who understand the challenges of finding new and engaging 
ways to deliver a BTEC programme, which means you can be sure the guidance is 
relevant and achievable. 

Unit-by-unit guidance is given and includes suggestions on how to approach the 
learning aims and unit content, as well as providing ideas for interesting and varied 
activities. You will also find a list of carefully selected resources for each unit, 
including suggestions for books, websites and videos that you can either direct your 
learners to use or that you can use as a way to complement your delivery. 

Guidance about the new features of the BTEC Firsts is also included, providing an 
explanation of how these work and what you will need to consider as you plan the 
course. You will also find comprehensive coverage of assessment, including useful 
advice about external assessment, as well as extensive guidance about how to plan, 
design and deliver your assignments. Information about the Quality Assurance 
process will help you understand the different roles and responsibilities of individuals 
within your centre, and how you can work closely with Pearson to enable the 
successful running of your programme. 

This delivery guide is intended to be read in conjunction with the qualification 
specification. 

● The specification tells you what must be taught and gives guidance about how it 
should be assessed. 

● This delivery guide gives suggestions about how the content could be delivered. 

The suggestions given in this delivery guide link with the suggested assignment 
outlines in the specification but they are not compulsory; they are designed to get 
you started and to spark your imagination. 

Remember that all assignments must go through internal verification before 
being delivered to learners. 

When combining units for a BTEC First qualification, it is the centre’s 
responsibility to ensure that the qualification structure(s) in the 
specification are adhered to. 
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1 BTEC First Qualifications 

BTEC Firsts are vocationally-related qualifications designed to develop learners’ 
knowledge and understanding through the application of learning and skills in a 
work-related context. BTEC Firsts are designed to allow learners to progress to other 
level 2 qualifications, apprenticeships or level 3 qualifications. 

Around 100 BTEC First qualifications are available for level 2 learners, each linked to an 
industry sector. Learners may take BTEC Firsts alongside core GCSE subjects such as 
English, maths and science, giving them the balanced curriculum recommended by the 
DfE. 

There are four sizes of qualification available in the BTEC First suite: 

Qualification Size – Guided 
Learning Hours 

Equivalent in 
size to 

Age 
group 

Delivered 
predominantly in  

Award 120 1 GCSEs  14-19 School 

Certificate 240 2 GCSEs  14-19 School 

Extended 
Certificate 

360 3 GCSEs  14-19 School/FE College 

Diploma 480 4 GCSEs  14-19 FE College 
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2 Introducing the new BTEC Firsts in Health 
and Social Care 

The BTEC Firsts in Health and Social Care have been developed to provide learners 
with a stimulating and engaging introduction to the health and social care sector. 
They present learners with knowledge, skills and understanding in a meaningful, 
work-related context, allowing them to understand both the theories and their 
application. 

The BTEC philosophy of ‘learning through doing’ remains at the heart of these 
qualifications. 

Developing the qualifications in response to change 

The new suite of BTEC Firsts is now available on the National Qualifications 
Framework (NQF). The NQF fully supports both academic and vocationally related 
progression pathways. 

 

The BTEC Firsts have been designed to reflect recommendations as set out in 
independent reviews, consultations and government guidance on vocational 
education. As part of the development of all of the new BTEC Firsts, we have also 
taken into account many consultations with schools, further, and higher education 
institutions and employers. 

The Wolf Review 

Professor Alison Wolf’s Review of Vocational Education was published in March 2011. 
The Government has since accepted her proposals in full and the Department for 
Education (DfE) has produced a list of seven characteristics that all high-value 
vocational qualifications for pre-16 learners should demonstrate. Specifically, they 
should: 

 
1  be at least as big as a GCSE in terms of guided learning hours (GLH), i.e. 

120 GLH 
2  contain an element of external assessment, e.g. an externally set and 

marked test taken under specific conditions 
3  contain some synoptic assessment so that learners appreciate the breadth of 

their course and the links between its different elements, rather than just 
taking units in isolation from each other be graded, e.g. Pass, Merit, 
Distinction and Distinction* 

4  contain content appropriate for pre-16 learners 
5  enable progression to further study in the same subject at the next level, 

and also support progression to broader study at the next level 
6  have a proven track record, measured by an uptake of at least 100 learners 

in five centres. 
 
 
As part of the development of the new BTEC Firsts in Health and Social Care, we 
have taken into account many consultations with schools, further education and 
higher education institutions, and employers. You joined us in our biggest ever 
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market research and consultation process to ensure that the new BTEC Firsts 
demonstrate best practice. 

Core units 

The Pearson BTEC First Level 1/Level 2 Award, Certificate and Extended Certificate in 
Health and Social Care all contain one externally assessed core unit, Unit 1: Human 
Lifespan Development, which develops learners’ knowledge and understanding. There 
is a further core unit, Unit 2: Health and Social Care Values, which develops learners’ 
skills and practical application of vocational practices and is internally assessed. 
These units provide the foundation for the rest of the qualifications. 

● Unit 1: Human Lifespan Development explores human growth and development 
across the life stages. It also investigates factors affecting human growth and 
development, and how these factors interrelate. This unit will enable learners to 
appreciate the different care needs of individuals at different life stages. This unit 
is externally assessed via a paper-based exam. The unit supports all the units in 
the qualifications, in particular Unit 4: Social Influences on Health and Wellbeing, 
Unit 5: Promoting Health and Wellbeing, Unit 6: The Impact of Nutrition on Health 
and Wellbeing, Unit 9: Healthy Living, and Unit 10: Human Body Systems and 
Care of Disorders. 

● Unit 2: Health and Social Care Values explores the care values that underpin 
current practice in health and social care, and investigates ways of empowering 
individuals who use health and social care services. It will enable learners to 
develop important skills that form the basis of good practice in health and social 
care, which can be applied to other sectors. This unit is internally assessed. The 
unit supports all other units in the qualifications, in particular Unit 3: Effective 
Communication in Health and Social Care, Unit 7: Equality and Diversity in Health 
and Social Care, Unit 8: Individual Rights in Health and Social Care, and Unit 12: 
Creative and Therapeutic Activities in Health and Social Care. 

The Diploma has an additional core unit: 

● Unit 15: Carrying out a Research Project in Health and Social Care, which gives 
learners the opportunity to find out about an aspect of health and social care that 
interests them and to develop their research skills, applying their knowledge and 
understanding in a synoptic way. 

Mandatory units 

There are two mandatory units in the Pearson BTEC First Level 1/Level 2 Certificate 
and Extended Certificate in Health and Social Care. These units develop learners’ 
essential knowledge, understanding and skills, by building on the core units and 
further underpinning the optional specialist units. 

● Unit 3: Effective Communication in Health and Social Care, develops learners’ 
communication skills within health and social care scenarios. These skills are vital 
for working in health and social care and are also important transferable skills. 
Learners will also explore the different forms of communication and barriers to 
effective communication with others, such as with service users. This unit is 
internally assessed. The unit could be co-assessed with Unit 2: Health and Social 
Care Values. It supports all units, in particular Unit 7: Equality and Diversity in 
Health and Social Care, Unit 8: Individual Rights in Health and Social Care, Unit 
13: The Health and Social Care Sector and Unit 14: The in Early Years Sector. 

● Unit 9: Healthy Living, develops learners’ knowledge and understanding of factors 
that contribute to healthy and unhealthy lifestyles, and the effects of these on 
health and wellbeing. Learners will also explore ways of improving health and 
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wellbeing. This unit is externally assessed. The unit supports all other units, in 
particular Unit 10: Human Body Systems and Care of Disorders, Unit 11: Services 
in Health and Social Care, Unit 12: Creative and Therapeutic Activities in Health 
and Social Care, Unit 13: The Health and Social Care Sector, Unit 14: The Early 
Years Sector. 

 

There are additional mandatory units in the Diploma, including: 

● Unit 7: Equality and Diversity in Health and Social Care, which develops learners’ 
appreciation of non-discriminatory practices in health and social care. 

● Unit 8: Individual Rights in Health and Social Care, which develops learners’ 
knowledge and understanding of the rights of individual service users, and the 
responsibilities of employers and employees in upholding service users’ rights. 

 

Optional specialist units 

There are a wide range of optional specialist units available. All units are either 30 or 
60 guided learning hours (GLH) and internally assessed 

The optional units available in the Award are: 

● Unit 4: Social Influences on Health and Wellbeing, which develops learners’ 
knowledge and understanding of the influence that social factors and relationships 
can have on health and wellbeing. 

● Unit 5: Promoting Health and Wellbeing, which provides learners with the 
opportunity to devise health-promotion materials to help address health risks. 

● Unit 6: The Impact of Nutrition on Health and Wellbeing, which develops learners’ 
knowledge and understanding of good nutrition, and their skills in nutritional 
planning. 

In the Certificate, the additional optional units are: 

● Unit 10: Human Body Systems and Care of Disorders, which provides learners 
with the knowledge of the major body systems and their interrelationships and 
the routine care of disorders. 

● Unit 11: Services in Health and Social Care, which provides learners with the 
knowledge of the provision of health and social care services, factors which affect 
access to services and of partnership working in the sector. 

● Unit 12: Creative and Therapeutic Activities in Health and Social Care, which 
provides learners with the opportunity to apply their knowledge, understanding 
and skills to plan and implement creative and therapeutic activities in a health 
and social care context 

There are two additional optional specialist units in the Extended Certificate that 
require learners to undertake a placement of at least 25 hours. The placement for 
these units is outside the GLH of the programme. 

● Unit 13: The Health and Social Care Sector, which provides learners with the 
opportunity to experience the sector at first hand, through undertaking a 
placement in either the health or social care sub-sectors. 

● Unit 14: The Early Years Sector, which provides learners with the opportunity to 
experience the sector at first hand, through undertaking a placement in the early 
years sub-sector. 

Learners undertaking the Extended Certificate cannot take both Unit 13 and Unit 14, 
as they are a forbidden combination. These units do not appear in the Diploma. 
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There are additional optional specialist units in the Diploma including: 

● Unit 16: Vocational Experience in Health and Social Care 

● Unit 17: Community Volunteering in Health and Social Care 

● Unit 18: Child Development and Observation 

● Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

● Unit 20: Understanding Disability 

● Unit 21: Introduction to Dementia 

● Unit 22: An Introduction to Basic First Aid 

● Unit 23: Food Safety in Health and Social Care 

● Unit 24: Infection Control in Health and Social Care 

● Unit 25: Using ICT in Health and Social Care. 

These units enable learners to find out more about areas of interest, influenced by 
their progression needs. Optional units in the Diploma are split into two groups, A 
and B, which ensures learners’ depth of coverage to ensure progression to Level 3. 
Please see the specification for futher detail. Note that learners cannot undertake 
Units 16 and 18, as they are a forbidden combination. 

Progression opportunities 

The Pearson BTEC Level 1/Level 2 First Award, Certificate, Extended Certificate and 
Diploma in Health and Social Care provide the knowledge, understanding and skills 
for level 2 learners to progress to: 

● other level 2 vocational qualifications 

● level 3 vocational qualifications, such as BTEC Nationals, specifically in Health and 
Social Care or the Pearson BTEC Level 3 Nationals in Children’s Play, Learning and 
Development 

● academic qualifications, such as GCE in Psychology, Health and Social Care, or 
Design and Technology: Food Technology 

● employment within the health and social care sector, in due course, such as junior 
roles, or as an apprentice. 

Learners who achieve the qualification at level 1 may progress to the level 2 
Certificate or Extended Certificate, or to academic or other vocational level 2 
qualifications. 
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3 Curriculum options and progression 

The aim of the Diploma is to give learners the knowledge, understanding and skills 
they need to move onto the next stage of pursuing a career in health and social care. 

All learners will study the core units, no matter which area of health and social care 
most interests them. These core units provide learners with the basic knowledge and 
understanding of the health and social care sector. The mandatory units will provide 
learners with further knowledge and understanding, and also develop skills and 
explore attributes needed in the health and social sector. The mandatory units also 
help to build and develop learners’ employability skills and knowledge which are very 
transferable across other areas of work. 

The optional specialist units have a closer focus on a vocational area and give 
learners the opportunity to explore an area of interest in greater depth, as well as to 
progress to a more specialised level 3 course. For example, Unit 18: Child 
Development and Observation and Unit 20: Understanding Disability and Unit 4: 
Social Influences on Health and Wellbeing, Unit 5: Promoting Health and Wellbeing, 
Unit 22: An Introduction to Basic First Aid and Unit 23: Food Safety in Health and 
Social Care, Unit 12: Creative and Therapeutic Activities in Health and Social Care, 
Unit 20: Understanding Disability and Unit 21: Introduction to Dementia, Unit 6: The 
Impact of Nutrition on Health and Wellbeing, Unit 23: Food Safety in Health and 
Social Care and Unit 24: Infection Control in Health and Social Care. These units 
would provide knowledge, understanding and skills needed for learners future 
aspirations of working, for example, in a nursing home for older people (depending 
on age, relevance of skills and practical experience). The optional units also give 
centres the chance to tailor the units taught to the employment opportunities in the 
local area. 

It is important to stress when giving guidance to learners that a career in health and 
social care does not necessarily involve providing direct professional care such as; 
doctors, dentists, opticians, physiotherapists, care assistants, social workers, nursery 
nurses, to name but a few. There are many other associated areas of employment 
within health and social care, such as clerical, administration, management, sales 
and research. Those learners who want to help different people lead better lives by 
improving people’s wellbeing should think about social care. They can find out more 
by looking on websites such as www.socialworkcareers.co.uk, www.gscc.org.uk and 
www.dh.gov.uk. Those who want to help people lead healthy lives by improving their 
health should think about health care. Again, there are many websites available, 
such as www.hnscareers.nhs.uk and www.careeersinhealth.org.uk. 

Possible curriculum models for the Diploma 

Below are details of possible curriculum models for the Diploma. Please see the 
delivery guide for the Award, Certificate and Extended Certificate for suggested 
curriculum models for those sizes. 

Units can be co-delivered by two colleagues teaching two different units to the same 
group, and splitting the lessons available each week between them. These should be 
units which are different from each other so that learners do not confuse the work for 
the two units. For example, Unit 6: The Impact of Nutrition on Health and Wellbeing 
should be taught before rather than alongside Unit 23: Food Safety in Health and 
Social Care. 

Units can also be co-delivered by having one teacher delivering units to one group 
who think they may be more interested in social work, while the other teacher 
delivers a different set of units to another group who think they may be more 
interested in working in health (refer to the first table below for one possible model). 
If you are teaching in a large institution, then a third teacher could be delivering a 
more generic group of optional units (see the second table below for a more generic 
model). 
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The inclusion of either Unit 16: Vocational Experience in Health and Social Care or 
Unit 17: Community Volunteering in Health and Social Care will depend on whether 
there are sufficient work-based placements available in the area. 

1. Model one: (delivered over 2 academic years) 

This model identifies two possible routes for the learner: the first one focusing on 
health care and the second on social care. 

Half 
terms 

Units 
Teacher 1: Health Care 

Units 
Teacher 2: Social Care 

September 
– 
December 

1: Human Lifespan Development 
(30GLH) (Core) 
2: Health and Social Care Values 
(30GLH) (Core) 
3: Effective communication in Health 
and Social Care (30GLH) 
(Mandatory) 

2: Health and Social Care Values 
(30GLH) (Core) 
3: Effective communication in Health 
and Social Care (30GLH) 
(Mandatory) 
1: Human Lifespan Development 
(30GLH) (Core) 

January – 
April 

7: Equality and Diversity in Health 
and Social Care (30GLH) 
(Mandatory) 
8: Individual Rights in Health and 
Social Care (30GLH) (Mandatory) 
9: Healthy Living (30GLH) 
(Mandatory) 

8: Individual Rights in Health and 
Social Care (30GLH) (Mandatory) 
9: Healthy Living (30GLH) 
(Mandatory) 
7: Equality and Diversity in Health 
and Social Care (30GLH) 
(Mandatory) 

May – July Revision for external assessments 
(Units 1 and 9) 
External assessments 
8: Individual Rights in Health and 
Social Care (30GLH) (Mandatory) 
10: Human Body Systems and Care 
of Disorders (60GLH) (Group A) 

Revision for external assessments 
(Units 1 and 9) 
External assessments 
8: Individual Rights in Health and 
Social Care (30GLH) (Mandatory) 
12: Creative and Therapeutic 
Activities in Health and Social Care 
(60GLH) (Group A) 

September 
– 
December 

20: Understanding Disability 
(60GLH) (Group A) 
21: Introduction to Dementia 
(60GLH) (Group A) 
5: Promoting Health and Wellbeing 
(30GLH) (Group B) 
6: The Impact of Nutrition on Health 
and Wellbeing (30GLH) (Group B) 

21: Introduction to Dementia 
(60GLH) (Group A) 
18: Child Development and 
Observation (60GLH) (Group A) 
23: Food Safety in Health and Social 
Care (30GLH) (Group B) 
5: Promoting Health and Wellbeing 
(30GLH) (Group B) 

January – 
April 

24: Infection Control in Health and 
Social Care (30GLH) (Group B) 
15: Carrying Out a Health and Social 
Care Research Project (60GLH) 
(Core) 

22: An Introduction to Basic First Aid 
(30GLH) (Group B) 
15: Carrying Out a Health and Social 
Care Research Project (60GLH) 
(Core) 

May – July 23: Food Safety in Health and Social 
Care (30GLH) (Group B) 
Finish all units 
Revision for any retakes 

4: Social Influences on Health and 
Wellbeing (30GLH) (Group B) 
Finish all units 
Revision for any retakes 
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2. Model two: a more generic route for those unsure which they want to take. 

Half Term Units 
September 
– 
December 

2: Health and Social Care Values (30GLH) (Core) 
3: Effective communication in Health and Social Care (30GLH) (Mandatory) 
7: Equality and Diversity in Health and Social Care (30GLH) (Mandatory) 

January – 
April 

8: Individual Rights in Health and Social Care (30GLH) (Mandatory) 
1:Human Lifespan Development (30GLH) (Core) 

May – July  Revision for external assessment (Unit 1) 
External assessment 
19: Skills and Qualities for Working in the Health and Social Care Sector 
(60GLH) (Group A) 
Start either Unit 16: Vocational Experience in Health and Social Care or Unit 
17: Community Volunteering in Health and Social Care (first 30GLH of 
60GLH) (Group A) 

September 
– 
December 

Finish either Unit 16 or Unit 17 (second 30GLH of 60GLH) 
5: Promoting Health and Wellbeing (30GLH) (Group B) 
11: Services in Health and Social Care (30GLH) (Group B) 

January – 
April 

9: Healthy Living (30GLH) (Mandatory) 
15: Carrying Out a Research Project in Health and Social Care (60GLH) 
(Core) 

May – July 25: Using ICT in Health and Social Care (30GLH) (Group B) 
Finish all units 
Revision for external assessment (Unit 9) and any retakes 

Progression 
By the end of the Diploma, learners will have an idea of the area of work they may 
want to pursue and whether they want to remain in education or move straight into 
employment. Learners who gain the Level 2 Diploma will have the knowledge, 
understanding and vocational and practical skills needed for progression to further 
study. 

Further study 
The Diploma provides level 2 learners with the knowledge, understanding and skills 
needed to progress towards: 

 level 3 competence qualifications, such as components within the 
apprenticeship in health and social care, with adult and children pathways 

 level 3 vocational qualifications, such as BTEC Nationals, specifically in health 
and social care, or children’s play, learning and development, which carry 
UCAS points and provide progression to higher education 

 academic qualifications, such as the Applied GCEs in Health and Social Care or 
Design and Technology: Food Technology, or GCEs in Psychology or 
Sociology. 

Employment 
Apprenticeships offer a salary once qualified with the opportunity to learn while 
working in the health and social care sector. Those in health and social care cover a 
wide range of jobs through either the general social care or health pathway. There 
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are three levels of Apprenticeships; intermediate level, advanced level and higher 
apprenticeships. 

On completion of the advanced level apprenticeship there is the opportunity for entry 
onto the Higher apprenticeship and then onto Higher Education in subjects such as 
nursing depending on University entry requirements. Learners may also have the 
opportunity to move into management roles in care homes. More details can be 
found on websites such as www.apprenticeships.org.uk and www.skillsforcare.org.uk. 

There are a range of employment opportunities in health and social care services, 
such as a care assistant in a care home or community work with families or young 
people, or in associated services such as clerical and administration. Learners are 
required to have, first a foremost, a strong interest in, and respect for, the children, 
young people or adults with whom they work. Learners will be required to undertake 
further formal training and/or complete initial numeracy/literacy tests depending on 
the role they are applying for. 

Those learners who are awarded the Level 1 Diploma could progress to other level 2 
vocational or academic courses. There is a wide range of vocational courses 
available, such as the Level 2 Award in Employment Responsibilities and Rights in 
Health, Social Care and Children and Young People's Settings (QCF) and the Level 2 
Award in Promoting Food Safety and Nutrition in Health and Social Care or Early 
Years and Childcare Settings (QCF). These can all be found on www.ofqual.gov.uk in 
the qualifications register. Academic courses include GCSE Health and Social Care 
(Single or Double Award) which provides entry to level 3 academic courses which 
include the GCE Health and Social Care 

Further information on specific jobs can be found on websites such as 
www.jobsite.co.uk. 
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4 Key features of the BTEC Firsts explained 

We are always working to ensure our qualifications are relevant, and that they 
support opportunities and progression for young people. We have updated the 
current BTECs to meet the needs of today’s learners, teachers, educators, employers 
and universities, and also to reflect the policy decisions being introduced following 
The Wolf Report (March 2011) on vocational education. Our new BTECs contain a 
number of new features and it is important that you understand these and how they 
relate to your delivery of the course 

Core units 
Each diploma subject in the new suite of BTEC First qualifications contains core units 
totalling 120 guided learning hours (GLH). These units have been developed in 
consultation with employers and educators in order to cover the essential knowledge 
and applied skills that are a foundation of the sector, and the knowledge and skills 
that will underpin learning of the optional units. 

There are usually two contrasting types of core unit. One type focuses on essential 
knowledge and the other focuses on applying essential vocational skills. In the BTEC 
First Diploma in Health and Social Care the core units are: 

● Unit 1: Human Lifespan Development 

● Unit 2: Health and Social Care Values 

● Unit 15: Carrying out a Research Project in Health and Social Care. 

Unit 1 is externally assessed using a paper-based exam marked by Pearson. The 
external assessment provides independent confirmation that the standards are being 
met but, as it represents a maximum of 25 per cent of the overall assessment 
(depending on the qualification size), does not distort the general BTEC approach, 
which continues to focus on predominantly portfolio-based applied learning. 

The core units are an important part of the qualification and learners must gain 
enough marks to pass the core overall. However, it is possible to gain an unclassified 
grade in the externally assessed unit and still pass the core if the learner achieves a 
high enough mark in the internal assessment. 

Employability skills within BTEC 
Helping learners to progress into employment has always been a cornerstone of BTEC 
qualifications. Equipping learners with the skills they will use in the workplace is at 
the very heart of BTEC and remains an important driver in determining the content of 
each qualification. When developing our qualifications, we work closely with 
employers to understand the skills they are looking for in new entrants to their 
industries. The vast majority of employers not only require learners to have certain 
technical skills, knowledge and understanding to work in a particular sector, but they 
are also looking for what are termed employability skills. These are the skills which 
underpin the different tasks and duties which a person can be expected to undertake 
in their role and which are applicable across sectors. 

Unlike technical skills, which may become outdated over time, employability skills 
enable learners to adapt to the ever-changing roles needed to survive in the global 
economy. 

The CBI definition of employability skills is based on a positive attitude (readiness to 
take part, openness to new ideas and activities, desire to achieve) which underpins 
seven characteristics: 
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1. Self-management: readiness to accept responsibility, flexibility, time 
management, readiness to improve own performance. 

2. Teamworking: respecting others, co-operating, negotiating/persuading, 
contributing to discussions. 

3. Business and customer awareness: basic understanding of the key drivers for 
business success and the need to provide customer satisfaction. 

4. Problem solving: analysing facts and circumstances, and applying creative 
thinking to develop appropriate solutions. 

5. Communication and literacy: application of literacy, ability to produce clear, 
structured written work, and oral literacy (including listening and questioning). 

6. Application of numeracy: manipulation of numbers, general mathematical 
awareness and its application in practical contexts. 

7. Application of information technology: basic IT skills including familiarity 
with word-processing, spreadsheets, file management and use of internet search 
engines. 

In a recent CBI/Pearson education and skills survey, Learning to grow: What 
employers need from education and skills 2012, it was noted that employers (71 per 
cent) believe schools and colleges should prioritise developing employability skills. 
They also want to see more done to develop literacy (50 per cent), numeracy (45 per 
cent) and technology skills (30 per cent). 

How employability skills are promoted and developed in BTEC courses 

All internally assessed units in BTEC are based on set assignments that require 
learners to produce evidence of learning applied to a work-related scenario. Within 
the scenario, learners will typically be put into a junior role in the sector, asked to do 
some research or preparation, and then asked to provide evidence in the form of a 
presentation, information leaflet, performance or artefact, depending on the 
assignment. Suggestions for high-quality assignments are provided in the 
specification and in the authorised assignment briefs. For example, in Unit 12: 
Creative and Therapeutic Activities in Health and Social Care, the following scenario 
is given: 

A local young carers’ group wants to make sure that there is a wide enough 
variety of activities available for the individuals and groups they care for in your 
community. 

The group have asked you to take part in a pilot study implementing some of the 
creative and therapeutic activities. They have asked you to plan one activity and 
submit the plans to them. 

You will also need to ensure that you are clear about how legislation, guidelines 
and Codes of Practice govern what they do. You must then implement and 
evaluate your activity. 

As assessment evidence, learners are asked to plan, implement and evaluate suitable 
activities. 

Some of the assignments are group assignments and so involve teamwork. 
Problem solving is developed through the research and/or practice part of the 
assignment. All assignments require self-management in that it is the responsibility 
of the learners to complete the assignments and ensure they are submitted by the 
set deadline. 



KEY FEATURES 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014© Pearson Education Limited 2014 

8 

Business and customer awareness 
BTECs are vocational qualifications. This means that learners are preparing to work in 
a particular sector and so must have a good understanding of business and 
customer awareness: an understanding of how the sector works, what makes it 
‘tick’ and the business and/or customer drivers for the sector. This will vary 
depending on the sector. For example in Business or I&CT the ‘customer’ is the 
person or organisation which buys or uses the products or services, so in order to 
make good products the learner will need to understand customer needs primarily by 
doing research or surveys. In a sector like Health and Social Care or Early Years, the 
customer is the service user or their family member/carer; again learners will learn 
by doing practical work and undertaking assignments that help develop their 
understanding and respect of service users’ needs and wishes. 
In most BTEC specifications there is a unit that introduces the industry to learners. In 
Health and Social Care, this is Unit 13: The Health and Social Care Sector, in which 
learners have the opportunity to explore the sector, undertaking a small placement. 
In some sectors there are specific units on customer awareness. In Health and Social 
Care, this is Unit 2: Health and Social Care Values, in which learners develop the 
skills they need to demonstrate when dealing with service users. 

Knowledge and skills signposting for English and mathematics 

The mastery of the essential skills of communication and numeracy are at the heart 
of a young person’s ability to progress, as identified in the Wolf Report. In BTECs 
these skills are woven throughout and tackled in two specific ways: 

1. Embedded maths and English throughout the units, mapped to GCSE and 
functional skills. Opportunities to practise these essential skills in naturally 
occurring and meaningful contexts are provided throughout units, where 
appropriate to the sector. In the specifications, annexes B and C show where an 
assessment criterion in a BTEC First unit can provide an opportunity to practise a 
subject content area from the GCSE English or Mathematics subject criteria. 

2. Sector-specific maths and English units, where appropriate. For some 
sectors, there are units specifically devoted to developing mathematical and 
communication skills in context, for example Mathematics for Engineering and 
Effective Communication in Health and Social Care. 

Throughout the course, learners are encouraged to apply information and 
creative technology by producing their assignment work to the highest standard, 
with forward-looking use of IT at the heart of their work, whether it be using the 
internet to do research, producing spreadsheets of evidence, or using sophisticated 
packages to record results aurally or visually. The assessment guidance for every 
unit provides suggestions for how evidence can be presented, and use of electronic 
portfolios is highly recommended. 

Personal, learning and thinking skills (PLTS) 
In addition to those qualities outlined by the CBI/Pearson, the qualifications were 
also developed with personal, learning and thinking skills (PLTS) in mind. The 
PLTS map closely to the CBI definition of employability skills in that they develop: 
● independent enquirers 
● creative thinkers 
● reflective learners 
● teamworkers 
● self-managers 
● effective participants. 
A mapping grid showing coverage of these skills in each unit appears in Annexe A of 
the specification. 
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Contextualised English and mathematics 
The new BTEC First qualifications provide opportunities for learners to develop and 
apply their knowledge, understanding and skills within vocational contexts. This 
provides opportunities for them to develop their essential skills in English and 
mathematics related to GCSE study. 

You are encouraged to deliver these BTEC First qualifications in vocational contexts 
as these will allow learners to develop and apply their skills in English, mathematics 
and use of ICT. Within units we have identified opportunities for linking assessment 
to GCSE study in English and mathematics. These GCSEs are relevant to all learners 
at ages 14-16 and many learners post-16 who will be continuing to work towards 
attaining a GCSE at grade C or above in one or both of these subjects. We have also 
provided a more general mapping of how learning aims in units can be related to 
Functional Skills for relevant post-16 learners in the Diploma specification. 

It is recognised that good literacy and numeracy skills are highly valued by 
employers and by wider society and that achievement of English and mathematics at 
GCSE level is key to progression through the education system and into employment. 
The current Government has refocused attention on this need with a number of 
education policy announcements, and development of English and mathematics was 
a key recommendation in The Wolf Report. 

Research has shown that for many learners the most effective way of developing 
their mathematical skills and of improving their functional skills in English is to learn 
them within the context of a specific area of vocational interest. Therefore, in the 
new suite of BTEC Firsts we have provided opportunities for contextualised maths 
and English so that learners can practise these essential skills in a meaningful way 
within naturally occurring contexts. 

GCSEs in mathematics and English are the current benchmark of achievement, so we 
have signposted the assessment criteria of the BTEC Firsts to content from these 
GCSE qualifications, specifically to the more functional parts of their content. This 
signposting, which is indicated by a * sign for maths and a # sign for English, shows 
where learners should be able to practise and develop their skills. These instances 
occur naturally within the BTEC Firsts, for example when communicating or compiling 
reports, but can be emphasised and drawn out during teaching and learning. More 
detail on how this can be done is given on a unit-by-unit basis in the qualification 
specification. 

Where signposting does occur in the unit specification, it indicates that English and 
mathematics knowledge and skills are a constituent part of the assessment 
requirements of the units. This does not mean that the BTEC assessment criteria 
cover the whole of the GCSE or Key Stage 4 requirements but that learners can 
practice specific areas of English and mathematics. You may want to highlight this 
opportunity to learners during delivery. 

Appendices B and C in the specification show the exact relationship between the 
BTEC assessment criteria and the GCSE subject content. The mathematics content 
listed is a consolidation of the full requirements in GCSE Mathematics. Note that 
GCSE English and GCSE Mathematics already cover functional skills. 

The following example demonstrates when learners will be able to develop their 
English skills within the context of a specific vocational area. 

● Unit 3: Communicating in Health and Social Care – 1C.5, 2C.P5, 2C.M3, 2C.D2 – 
where learners are demonstrating communication skills through selected 
interactions, this could support development of skills in speaking and listening 
(English 2, 5, 9–12). 
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Delivery tips: examples of good practice 

There are a number of different ways that centres can effectively manage the 
delivery of units to strengthen the provision of English and mathematics, as well as 
ICT for learners on the Diploma course. Below are two examples. 

Collaboration between the vocational teacher and mathematics/English/ICT 
teachers 

● In this example the mathematics, English and ICT concepts are taught by subject 
teachers for English, mathematics and ICT, but they use contextualised examples 
from the vocational sector to make the learning meaningful. The learners have 
timetabled slots for specific lessons. 

● This approach works well in larger centres where there are many learners taking 
the same vocational route. It works less well when there is a range of vocational 
sectors in the same mathematics or English class, or learners are taking different 
pathways within the same sector. 

Mathematics/English/ICT are taught in specific lessons by the vocational 
teacher 

● In this example the learners have timetabled slots, as part of their vocational 
contact time, in which their vocational teachers focus on presenting and practising 
mathematics, English or ICT (for Diploma learners). This model is particularly 
motivating for learners because they see the direct link between skills and 
application, but it relies on vocational teachers being comfortable with teaching 
mathematics, English and ICT. 

Whichever model is chosen, we recommend that timetables include specific slots  
to focus on the teaching of mathematics, English and ICT in the context of the 
vocational course. 

Supporting learners who are unable to achieve their level 2 
qualification 
The new suite of BTEC Firsts is for learners aiming to achieve a level 2 qualification. 
Most will achieve this, but some will not. These learners may have struggled to 
provide sufficient evidence in their assignments or they may have failed their 
external assessment. 

The new BTEC First qualifications give you the opportunity to assess your learners at 
level 1 if they are not able to reach level 2 standards, recognising their learning and 
achievements. 

All the assessments you create must be written against the level 2 criteria and be 
reliable and fit for purpose. You should not create a separate level 1 assignment. If a 
learner does not provide sufficient evidence to meet the level 2 criteria, only then 
should you assess their work against the level 1 criteria. The grade given will be 
Unclassified if the learner does not meet the level 1 criteria. 

You should expect that learners will be able to achieve a Level 2 Pass or above in at 
least some of their units. Units where learners have achieved a Level 2 pass will be 
shown in their certification even if the qualification overall is achieved at Level 1. 

If a learner is identified as having difficulty achieving at Level 2, then you may want 
to consider switching the learner to a smaller size of qualification, such as an Award 
or Certificate, so that they can focus on achieving in a smaller range of units. 
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An example of a learner being assessed against a level 1 criterion 
Below is an example of an assessment grid, taken from Unit 2: Health and Social 
Care Values. Each assessment grid includes level 1 assessment criteria. 
 
 

Level 1 Level 2 Pass Level 2 Merit Level 2 
Distinction 

Learning aim A: Explore the care values that underpin current practice in 
health and social care 

1A.1 Identify how 
care values are 
used to support 
users of services # 

2A.P1 Describe how 
care values support 
users of services, 
using relevant 
examples. # 

2A.M1 Discuss the 
importance of the 
values that underpin 
current practice in 
health and social 
care, with reference 
to selected 
examples. # 

2A.D1 Assess the 
potential impact on 
the individual of 
effective and 
ineffective 
application of the 
care values in 
health and social 
care practice, with 
reference to 
selected examples. 

In the scenario below, learners are given the following assignment: 

Assignment title: The Importance of Care Values in Health and Social Care 

Scenario: Your managers have asked you to submit a short reflective account 
on your use of care values, during two activities (when you worked with older 
individuals and when you worked with young adults). In this account, you 
need to describe how the care values you exhibited support those older 
individuals and young adults. 

Assessment evidence: Written account/IT-produced report/presentation 
slides. 

To achieve a level 2 pass, learners must use relevant examples to describe how care 
values are used to support users of services. In the scenario below, the learner has 
been given the same assignment as everyone else in the group; however, they are 
clearly not working at a level 2 standard. 

Jo is asked to provide a reflective account of her recent work experience. In it she 
provides a short list of some of the care values she knows were used at the 
placement, including confidentiality and dignity. She does not elaborate on the list. 
[This indicates that Jo has not been able to provide an adequate description of the 
care values; she has only indentified the care values]. Jo does not draw on her work 
experience to provide any examples of these care values [this indicates that Jo has 
not been able to meet the second part of the Level 2 pass criteria as she has not 
been able to provide relevant examples to support her answer]. [Jo has provided 
sufficient evidence for 1A.1 but not for 2A.P1.] 

Learners who achieve at level 1 can consider the following progression routes. 

● Use the skills, knowledge and experience they have gained to retake their level 2 
qualification. 

● Choose to study a different subject at level 2. 

● Work towards an Apprenticeship at level 2. 
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Learners moving onto a larger qualification: Recruitment with integrity 

After completing a next generation BTEC, a learner may wish to continue their 
studies on a BTEC First in order to top up to a larger qualification, for example from 
an Award to a Diploma. This could be at the same centre or at a new one. 

It is often appropriate to recruit learners onto further study at level 2 following a 
BTEC First certification. In these cases, you should ascertain that the learner is 
demonstrating that they are still engaged and challenged at Level 2, rather than 
demonstrating that they are capable of progressing to study at Level 3. This can 
usually be judged from a learner’s BTEC, GCSE and other grades and the quality of 
their application. It is also important that further qualification at Level 2 will benefit 
the learner by furthering their progression into their chosen career. 

Remember: Your groups may contain a mix of learners studying the qualification for 
the first time as well as learners who are topping up. Care should be taken to ensure 
that all members of these groups are equally engaged and challenged, for example 
by ensuring all team members in group activities have an opportunity to perform the 
leadership roles. 

Learners moving onto a larger qualification: Top-up registration 

After you have made a top-up registration for your learner, the achievement of the 
certificated units will be imported into your records on Edexcel Online. There is no 
opportunity to retake the assessments in the internally assessed units via a top-up 
registration so the imported grades are final. It is possible for a learner to retake 
externally assessed units. 

Learners moving onto a larger qualification: Re-registration 

If your learner does not realise their full potential in a NQF BTEC that they have been 
certificated for, and wishes to study a larger size BTEC at a new centre, then an 
entirely new registration may be more appropriate than a top-up registration to 
enable a fresh start. In this case, the learner must produce entirely new evidence for 
assessment generated by your centre’s assignment briefs. 

 

Please note that any repeat learning (via top ups or re-registration) should not be 
double funded. Providers need to use the ‘proportion of funding’ field in the ILR to 
reduce the funding claimed and avoid claiming funding for any learning that is not 
taking place. 

 

 

5 Assessment guidance 

Assessment for the new BTEC Firsts 
BTEC assessment has always been about: 

● ensuring that learners are assessed for their skills as well as their knowledge 

● ensuring that learners are given the chance to show what they have learned in 
vocational and applied contexts 

● allowing learners to be assessed when they are ready and when a centre is able 
to fully support them. 



ASSESSMENT GUIDANCE 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

13

While updating the BTEC Firsts, we have not changed these fundamentals – BTEC 
assessment will remain a positive statement of achievement. 

The introduction of external assessment will reinforce learner engagement, giving 
them clear goals and targets in a way that helps them to understand the challenges 
of working life. 

Experienced BTEC teachers should think about whether or not they need to change 
their delivery pattern to make sure they can provide access to external assessment 
at the best time. At the same time, there are some important developments in 
internal assessment that you should also be aware of as you plan your assessment 
for the year. 

External assessment 

After careful discussion with centres and other stakeholders, we have tailored the 
type of external assessment to meet the needs of the sector. All the assessments will 
be distinctively vocational, enabling learners to apply their learning in vocational or 
applied contexts. 

For your sector you need to check: 

● which unit(s) are to be externally tested 

● the assessment method 

● the availability of assessment for the first time 

● the availability of retake opportunities (allowing for results) 

● the delivery pattern we are recommending for these units and for other units as 
given in the specification. 

Remember that you have plenty of time to prepare for assessments because you will 
be delivering over a one- or two-year period. For some sectors, completion of the 
externally assessed unit at or very near the end of the programme will be the 
recommended pattern. In others, it may be suggested that learners take the 
assessment earlier in the programme, but you should always make sure that learners 
are fully prepared. 

The externally assessed unit will often be one that provides a core of knowledge that 
will be enhanced, developed and applied through other units. Learners’ depth of 
understanding of the content of externally assessed units is likely to be enhanced by 
applying knowledge through other units. Therefore, when you are planning and 
delivering your units, think about how you can bring out examples that would be 
useful illustrations of issues covered in the external unit(s). 
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Each specification has details about when assessment is available. To gain access to 
the assessments, learners have to be registered for a programme – the 
arrangements for this will be the same as for all BTECs. Please refer to the 
Information Manual on the website. 

We will do everything we can to make external assessments relevant, engaging and 
suited to learner needs so that they support the overall development of the learner 
rather than being a hurdle or distraction. You should not enter learners for external 
assessment to check how they are doing or to give them practice – we provide 
sample materials for use in preparation. 

The table below shows the type of external assessment and assessment availability 
for this qualification. 

This assessment forms part of the core knowledge of the programme and are likely 
to be delivered towards the start of the programme but may be complemented by 
study in the other core unit(s). The learner’s overall readiness to undertake external 
assessment should be considered before entering for the assessment. 

 

Unit 1: Human Lifespan Development 

Type of 
external 
assessment 

This unit is assessed externally using a paper-based exam marked by 
Pearson. 
The assessment must be taken by the learner under examination 
conditions. 

Length of 
assessment 

The external assessment will be 1 hour. 

No. of marks 50 

Assessment 
availability 

January and June 

First 
assessment 
availability 

January 2014 

 
Unit 9: Healthy Lifestyles 

Type of 
external 
assessment 

This unit is externally assessed using a paper-based exam marked by 
Pearson. 
The assessment must be taken by the learner under examination 
conditions. 

Length of 
assessment 

The external assessment will be 1 hour. 

No. of marks 50 

Assessment 
availability 

January and June 

First 
assessment 
availability 

June 2014 



ASSESSMENT GUIDANCE 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

15

Assessment and grading for internally assessed units 

Internal assessment remains the main assessment method for BTEC qualifications 
because we believe that assignments set and marked within the centre provide the 
most relevant vocational learning experience for your learners. 

You should guide both the teaching and the learning to then ensure that learners are 
assessed validly and reliably in a way that is relevant for a vocational qualification. 
Your teaching of the knowledge, skills and vocational applications will underpin a 
learner being able to demonstrate achievement through assessed assignments. 
Learners should be given formative feedback on their learning and skills development 
during the teaching and learning phase. You should consider carefully when your 
learners are ready to undertake an assessment. An assessed assignment must have 
a clear structure and timescale, and encourage the learner to work independently to 
show relevant evidence. You should make sure that the assessment is a clear, 
discrete activity. You can then make a qualitative judgement on the evidence using 
the assessment criteria. 

Those who are used to teaching BTEC will find that not much has changed, but we 
are putting more emphasis on some requirements and helping to build good practice. 

● You should make sure that the assessment is a clear, discrete activity. Evidence 
from the guided learning phase is not admissible because evidence for assessment 
must be produced independently.  

● You should use the new presentation of units, where learning aims are placed with 
associated assessment criteria, to provide building blocks for assessment – these 
are clear and simple to use and we recommend that you work through them with 
your learners. 

● Your assessment plan for each unit and for the programme must be clear at the 
outset of the programme and signed off by the Lead Internal Verifier. 

● Your Lead Internal Verifier must authorise your assignments. If you don’t have a 
Lead Internal Verifier who has been through standardisation, you should use 
support from us to ensure that your assignments are fully fit for purpose. You can 
use the endorsed assignments or you can access the assignment checking service 
through our website. 

● You need to be explicit about the timescales and the evidence for assignments – 
there is nothing new about this but we will be expecting centres to follow best 
practice and to make the requirements very clear with their learners. 

● You need to set out expectations through tasks and evidence – remember that the 
criteria are used to judge evidence and are not tasks in their own right. 

● Summative assessment takes place after the final submission date. A learner may 
be given one opportunity to resubmit a completed assessment after a grade has 
been given where this has been correctly authorised. 

● You should ensure that all work has been produced authentically and that you have 
checks in place to ensure that learners are submitting their own work. 

How assignments are used 

Assignments are used to assess learner achievement. You should work with the other 
people in your programme team to design a plan of activity for the year, or the 
programme as a whole, so that assignments have a clear schedule of start, finish and 
internal verification dates. 
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Ask yourself how many assignments you will need. Your assessed assignments 
should cover a minimum of one complete learning aim. You may choose to set an 
assignment for a whole unit or even bring units together for assessment.  

Remember that this means your assessed assignments. Of course you may set 
activities before assessed assignments to provide opportunities for learning from 
formative feedback and through skills building. These preparatory activities may 
often use group work and research as a preparation for undertaking the assessment 
itself but cannot contributory evidence towards an assessment. 

In making a decision about how many assignments to use, you can think about what 
resources you have in your centre, what is available in the locality, how you could 
use links with local employers, and what opportunities there are for relating 
assessment to realistic vocational themes. 

Top tips 

● If a unit builds up – for example by ‘plan’ and then ‘do’ and then ‘review’ – then 
one large assignment may work best. 

● If a unit requires several forms of evidence then several assignments may be 
best. 

● It is good to emphasise the links between units but it is harder to manage 
assessment across units – if you feel this is a good approach then be clear on how 
you will reach one decision for a unit. 

You need to think about how the evidence that the learner will produce can be 
verified and about how you will know that what each learner has done is authentic. 
You can only accept for assessment learner work that you know has been produced 
in a way that demonstrates the learner’s own achievement. 

Assignment ‘warm-up’ – active teaching and learning 

Your learners will do their best if they are motivated through engaging and realistic 
activities. All units involve ‘teaching the basics’ but learners need to get involved in 
order to understand where what they are learning fits in. 

You can use your resources and your imagination to really bring learning alive. You 
can encourage learners to try things out in groups, role plays, presentations and 
practical demonstrations. You can use visits and talks for research – remember you 
will need to structure what you do so that learners get the information they need, 
such as by providing a question sheet for them to use during a talk or visit. 

You can encourage learners to ‘get their hands dirty’ by trying something out. You 
can build up their skills so that they will be able to show them off confidently in the 
assessed assignment. 

You could use this ‘warm-up’ time to emphasise practical links between units, so that 
when learners are carrying out tasks they appreciate that they are often 
simultaneously drawing on skills/understanding from different units. It is important 
that learners appreciate the holistic way that their learning prepares them for further 
study or employment. 

Introducing the assignment 

Your teaching and learning phase is going to lead directly into the assessed 
assignment. You may be setting this up in a very specific way – such as everyone 
completing a practical activity in a timed slot – or this may be independent work 
spread over a number of weeks. 
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It is important to remind learners preparing work for assessment that they have to 
produce it themselves and that they have to meet the deadlines you give them. Once 
learners begin work on an assignment no specific assessment feedback can be given. 

Remember that you should be sure that your learners understand all the 
requirements for an assessed assignment before the assessment begins. Look at 
each unit carefully for how the evidence generated will be judged using the 
assessment criteria. 

Evidence for assignments 

You can use different types of evidence for assignments. A description does not have 
to be written and a presentation could be given in a number of styles – for example, 
PowerPoint®, verbal or a digital/video recording. You need to think about what is fit 
for purpose. So, if learners need to explain a plan, why not have them present it to 
an audience with a question-and-answer session? 

You should check that the type of evidence you are planning is feasible – for 
example, if you ask learners to ‘write a memo’, the coverage of one or two sides of 
A4 must be capable of generating sufficient evidence. Likewise a poster may not be a 
suitable evidence format for a detailed evaluation. Remember that whatever evidence 
your learners produce must be capable of being verified as well as assessed. So, if 
they are actually producing a model, a performance, a meal, a coaching session, a 
demonstration etc, you need to think about how it will be observed or recorded so 
that it can be checked during verification.  

Remember: no activity can be evidenced solely by an assessor’s observation log or 
by a witness testimony. All observed evidence must be able to be authenticated to 
the learner. This means that observation logs must always be supported by learner-
generated evidence such as preparation notes or reflective logs, or by photographic 
or video evidence in which the learner can be identified. The totality of this evidence 
must be available to the assessor at the point of the assessment decision which must 
follow the handing in of an assignment. An assessor should not award criteria during 
an activity, for example, at the point of completing an observation log. 

Learning aims and assessment criteria 

A learning aim sets out what you should be covering in order to prepare the learners 
for assessment. It may define knowledge, understanding, skills and contexts, and the 
wording of the aim will suggest appropriate learning experiences. You may set an 
assessed assignment on more than one learning aim but you should not normally 
split a learning aim over assignments. The evidence the learner produces in response 
to the assignment brief is judged using the assessment criteria, so you must make 
sure that what you have stated in the task fully covers those criteria. 

What about the final grade for a unit? 

The final grade for a unit is at Level 2 (Distinction, Merit or Pass), Level 1 or 
Unclassified. The assessment criteria are detailed in each unit so that you can clearly 
see what is required. You need to be aware that a unit grade can only be given once 
all the activities and assignments for that unit are complete. In giving assessment 
decisions to learners, you need to be clear about when you are giving a formal 
decision and how this relates to the assessment for the unit as a whole. 

If you choose to include a learning aim in more than one assignment, you should be 
very clear with learners how a judgement will be reached through looking at the 
evidence across the assignments. For example, the learner may be being asked to 
show the same skills in two different contexts. If so, they need to know if their 
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performance in either is sufficient for assessment, or if they must perform to the 
same standard in both. 

Keeping clear assessment records 

You can only use assignments as assessment instruments effectively if you work 
closely with other members of the assessment team and keep accurate records of 
what you are doing. Your records help you and the team to plan, review, monitor and 
support learners and ensure that assessment is authentic and accurate. 

The Lead Internal Verifier has a very important role in ensuring that each teacher, 
assessor and internal verifier on the programme understands the standards and the 
processes for keeping assessment documents. 

Your records are there to help you get it right for your learners. The main documents 
that you use, which can be used electronically, are: 

● an assessment and verification plan for the programme, showing when each 
assignment starts and finishes, when it is verified, and which unit(s) or learning 
aims it covers 

● an assignment brief template ensuring that all the key requirements of an 
assignment are covered 

● a record of internal verification for the assignment brief 

● a record that the learner completes when submitting an assignment, which should 
include the date and a declaration of authenticity 

● a record of internal verification for an individual sample of learner work 

● a record of progress for each learner showing the assignments that have been 
completed and the assessment decisions given. 

Giving grades 

At the end of an assignment you will need to reach a decision on assessment. If an 
assignment covers a whole unit then this will be a final grade; if it covers part of a 
unit then it will be a component of a final grade. In either case, it counts as an 
assessment decision and should be subject to internal verification and then finalised. 

Your decisions must be checked according to the internal verification plan signed off 
by the Lead Internal Verifier. For each assignment, a sample of learner work must be 
reassessed fully by the Lead Internal Verifier or another person acting as an Internal 
Verifier who has been directed by the Lead Internal Verifier. Once your decisions 
have been checked you can give them to the learners as ‘final’. Remember: You will 
then be able to accept only one further attempt from the learner to provide further 
or better evidence for the learning aim(s) covered in that assignment. 

The assessment decision must be given to the learner on an appropriate assessment 
record document which contains the assessment decision, the assessor’s declaration 
of authentication of the learner work, space for the Lead Internal Verifier to authorise 
a resubmission and specify the conditions where applicable, and the assessment 
feedback comments. Feedback to the learner for each learning aim must be 
constructive and criterion-based. The learner should understand why they have been 
awarded each criterion, and why they have not been awarded any others. It is also 
helpful to annotate the learner work to show exactly where evidence for each 
criterion can be found.  

The assessment feedback must not offer any further guidance to the learner. Further 
guidance means guidance that is beyond that available to them at the start of the 
assignment; they must not be told individually or specifically what they can do to be 
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awarded further criteria. Care must be taken to maintain the independence of the 
learner to enable a resubmission opportunity to be authorised. 

You can only award higher grades if a learner has demonstrated the requirements of 
lower grades. This does not mean that the criteria represent different tasks or  
stages – you should be able to apply the criteria to the same evidence if the 
assignment is structured carefully. 

A summative unit grade is awarded after all opportunities for achievement are given. 
A learner must achieve all the assessment criteria for that grade. Therefore: 

● to achieve a Level 2 Distinction a learner must have satisfied all the Distinction 
criteria in a way that encompasses the Level 2 Pass, Merit and Distinction 
criteria, providing evidence of performance of outstanding depth, quality or 
application 

● to achieve a Level 2 Merit a learner must have satisfied all the Merit criteria in a 
way that encompasses all the Level 2 Pass and Merit criteria, providing 
performance of enhanced depth or quality 

● to achieve a Level 2 Pass a learner must have satisfied all the Level 2 Pass 
criteria, showing breadth of coverage of the required unit content and having 
relevant knowledge, understanding and skills 

● a learner can be awarded a Level 1 if the Level 1 criteria are fully met. The 
award of Level 1 is not achieved through a failure to meet the Level 2 Pass 
criteria. 

A learner who does not achieve all the assessment criteria at level 1 has not passed 
the unit and should be given a grade of U (Unclassified). 

A learner must achieve all the defined learning aims to pass the internally assessed 
units. There is no compensation within the unit. 

Enabling higher achievement 

Your assignments should provide opportunities for learners to achieve at the highest 
level and should promote stretch and challenge. Not all learners will finally achieve a 
Distinction or a Merit, but it is important that they are provided with the opportunity 
to do so. 

You must look to structure assignments so that learners produce evidence that can 
be used across the grade levels – learners should not have to ‘get Pass out of the 
way first’. To ‘aim high’ learners must be well prepared before they start the 
assignment and be encouraged to attempt to reach the highest standards. All 
assessed activities must ask the learner to produce evidence that can be assessed 
against the full range of grades available. 

Assignment design 

Your assignments are a tool for encouraging learners to provide evidence for you to 
make assessment judgements. Good assignments are interesting and motivate 
learners well. 

The components of an assignment are: 

● scope – outlines which unit(s) or learning aims are being covered and which 
criteria are being addressed 

● a scenario – provides a setting and rationale for the assessment 

● tasks – set out what a learner needs to do to provide the evidence 
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● evidence requirements – set out exactly what the learner is expected to 
produce and how the assessment will take place. 

● a timescale – sets out start and hand-in dates. 

Assignment briefs 

Your assignments must be given to a learner formally as an assignment brief so that 
the learner knows they are being assessed and what is required of them. 

The assignment brief includes: 

● the qualification 

● the title and number of the unit(s) 

● an assignment title and number (if more than one per unit) 

● the learning aims (if not a whole unit) 

● the assessment criteria 

● the evidence requirements 

● the start date 

● the hand-in deadline. 

You should include a record that it has been given to the learner, normally by 
inserting the learner’s name into a copy of the assignment brief, but this could be 
recorded electronically. 

Your learners should be provided with a form or other record for declaring that their 
work is their own and for confirming the date of submission. 

Using an authorised assignment brief 

We are preparing a bank of authorised assignments briefs that you will be able to 
access at www.btec.co.uk/authorisedassignments. It will include at least one 
authorised assignment brief for every internally assessed unit. For mandatory units, 
there will be enough authorised assignment briefs to cover all assessment criteria. 

We ask you to verify every assignment every year, regardless of whether it is your 
own or one sourced from elsewhere. Once your assignment is verified, you can put it 
in your timetable and check that you have planned delivery of the appropriate unit 
content. This can be as simple as making sure you have planned an event, visit or 
performance as suggested. 

● The Lead Internal Verifier should fit these assignments into the overall plan and 
know when they will be assessed. 

● You may want to adjust the assignment to make it fit your learners’ needs and 
your centre’s resources. 

● You should think about exactly how the evidence is going to be produced and 
whether or not your learners need guiding to relevant activities that they have 
already completed. 

● You may need to plan for practical activities to be carried out and recorded. 

It is important that you are as familiar with the authorised assignment brief as you 
would be if you had created the assignment yourself. Understanding the assignment 
will ensure that you plan activities that properly reflect the scenario given in the 
assignment and that you are prepared for the evidence learners submit. 
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The scenario 

The assignment should be set in a vocational context that helps your learners to 
show what they have learned in a relevant way. This can often be achieved by asking 
learners to imagine they are in an appropriate job setting with a job role and job 
tasks. It could involve providing them with a brief of an activity that would be of 
value to a local employer, or without using a job context directly. It could draw on a 
real case study in order to allow application and analysis. You can draw on 
understanding of your sector to develop appropriate assessment contexts. 

Evidence 

You can choose suitable forms of evidence – and it is possible to use a wide range;, 
from reports to presentations, from performances to diaries, from record sheets to 
digital recordings. 

Of course you should match the evidence type(s) selected to the requirements of the 
unit(s) or learning aims(s). For example, if a learning aim requires a practical 
demonstration then you should think about how that is going to be set up and 
recorded. 

Be careful not to suggest a type of evidence that may be too short – for example, a 
‘leaflet for new buyers’ may be a realistic form of assessment for business learners to 
produce but may not provide for sufficient breadth in itself depending on the 
assessment requirements. 

For some evidence, the period for its production must be time-constrained and in 
some cases you may want to ensure authenticity by having some evidence produced 
in supervised conditions. 

The tasks 

The tasks should be a clear statement of what a learner needs to do to produce the 
evidence. You may explain the tasks to learners in more detail during delivery but 
the assignment itself should be clear. You should remember to relate tasks to the 
scenario and to the evidence. If learners have been carrying out preparatory 
work – such as visits, rehearsals or skills exercises – then you may want to refer to 
this in the tasks. 

Your tasks must: 

● specify the nature and extent of the evidence 

● be clear and include any specific materials or steps with times or dates when necessary 

● refer to the assessment criteria that the evidence will be judged against 

● encourage the generation of evidence that can be judged against the criteria 

● be presented in a way the learner can understand – remember that the criteria 
are not in themselves tasks 

● fit together to cover the learning aim sensibly, allowing learners to achieve to the 
best of their ability. 

You must make sure that the tasks can generate evidence which cover the criteria. 
When you create tasks you should not use the exact wording of the criteria, but you 
should pay close attention to it and the associated assessment guidance. 

You should always list the criteria covered by each assignment – and also normally 
each task. When you quote the assessment criteria, please don’t change their 
wording. You can, of course, use a glossary of the wording of tasks to highlight what 
certain words mean. Many words will be repeated across criteria for different grades 
and your learners may find it useful if you highlight the changes. 
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You should remember that the criteria are used to judge the evidence, so completion 
of a task related to identified criteria does not automatically imply achievement. 

Scope 

You can choose the scope of an assignment provided that it fits well into the overall 
assessment plan for the unit(s) and the programme. For some qualifications it is 
normal practice to bring several units together for large-scale projects, while for 
others initial coverage of a topic in one unit may then be picked up in later, more 
specialist units. 

When planning a unit-by-unit approach to assessment, you should make sure that 
learners understand through their learning how the units relate to each other and 
that the requirements for synopticity are addressed. 

Assignments that span several units should be carefully controlled, and you need to 
decide whether it is only the learning or both learning and assessment that is 
considered together. 

Learner responsibility 

You should make sure that learners know they must meet their deadlines and 
provide work that is genuinely their own. To support learners, you should explain 
how to reference the work of others and how to work in such a way that ensures they 
can declare that their work is their own. 

We recommend that learners are given a guide to their assessment at induction to 
the programme. You can reinforce the expectations when assessed assignments are 
handed out. 

Quality assurance 

What is quality assurance? 

Quality assurance is at the heart of vocational qualifications. For many BTEC units, 
assessment is completed by your centre and your centre is responsible for the 
grading and standard of assessments. 

● You use quality assurance to ensure that your managers, internal verifiers and 
assessors are standardised and supported. 

● We use quality assurance to check that all centres are working to national 
standards. This is done by sampling your marked assignments. 

What is the purpose of quality assurance? 

In your centre, quality assurance allows you to monitor and support your BTEC staff 
and to ensure that they understand, and are working to, national standards. It gives 
us the opportunity to identify and provide support where it is needed in order to 
safeguard certification. It also allows us to recognise and support good practice. 

How does it work? 

First of all, you need approval to deliver BTEC qualifications. By signing the approval 
declaration you confirm that you have in place all necessary resources, appropriately 
experienced staff, and quality-assurance policies and procedures. You should have 
standardised systems and procedures for registering and certificating learners, 
tracking learner achievement and monitoring assessment and internal verification. 
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During the delivery of a programme, internal verification is the quality-assurance 
system that you use to monitor assessment practice and decisions, ensuring that: 

● assessment is consistent across the programme 

● assessment tools are fit for purpose 

● assessment decisions judge learner work accurately using assessment criteria 

● standardisation of assessors takes place. 

Internal verification is a recorded discussion between two or more professionals to 
ensure accuracy, fairness, consistency and quality of assessment. Internal 
verification procedures must: 

● check all the assignment briefs or assessment tools used in every internally 
assessed unit 

● check a sample of assessment decisions made for every internally assessed unit 

● check a sample of assessment decisions from every assessor 

● ensure that within the sample: 

o the range of assessment decisions made is covered 

o the experience of the assessor is taken into account when setting the sample size 

o the sample size is sufficient to assure the accuracy of the assessment decisions 
for the whole group 

● plan and document the process. 

Our external quality-assurance processes include: 

● annual visits to each centre to look at quality-assurance systems and procedures 
(Quality Review and Development) 

● standards verification by a subject specialist to sample assessment and internal 
verification of learner work 

● standardisation activities to support assessors, internal verifiers and lead internal 
verifiers. 

Every year we publish an updated BTEC Quality Assurance Handbook to explain our 
external quality-assurance process for the next academic year. Along with the 
programme specification, the handbook should provide your programme team with 
everything they need to run vocational programmes successfully. 

Centre roles and responsibilities 

● Senior Managers 
The Head of Centre is formally responsible for ensuring that your centre acts in 
accordance with our terms and conditions of approval. These include ensuring the 
provision of appropriate resources, recruiting learners with integrity, providing full 
and fair access to assessment, maintaining full and accurate records of 
assessment, complying with all quality-assurance processes, and ensuring that all 
certification claims are secure and accurate. Day-to-day responsibility is normally 
delegated to the centre’s BTEC Quality Nominee. 

● BTEC Quality Nominee 
Each centre is asked to identify a member of staff as its Quality Nominee for BTEC 
provision. This person is the main point of contact for information relating to 
quality assurance. Quality Nominees will receive regular information from us 
about all aspects of BTECs, which they should share with the relevant staff in 
their centre. Therefore, it is very important that Quality Nominee details are kept 
up to date on Edexcel Online. We recommend that your Quality Nominee is 
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someone with responsibility for the BTEC curriculum because they will be involved 
in monitoring and supporting staff in your centre. The Quality Nominee should 
ensure that BTEC programmes are managed effectively and actively encourage 
and promote good practice in your centre. 

● Examinations Officer 
The Examinations Officer is the person designated by the centre to take 
responsibility for the correct administration of Pearson learners. This person 
normally acts as the administrator for Edexcel Online – our system for providing 
direct access to learner administration, external reports and standardisation 
materials. 

● BTEC Programme Leader 
The Programme Leader (or Programme Manager) is the person designated by your 
centre to take overall responsibility for the effective delivery and assessment of a 
BTEC programme. The Programme Leader may also act as the Lead Internal 
Verifier. 

● Lead Internal Verifier 
The Lead Internal Verifier is the person designated by your centre to act as the 
sign-off point for the assessment and internal verification of programmes within a 
principal subject area (for example, BTEC Firsts and Nationals in Business, or BTEC 
Firsts and Level 1 in Engineering). We provide Lead Internal Verifiers with access to 
standardisation materials. The Lead Internal Verifier should be someone with the 
authority to oversee assessment outcomes. Ideally this would be the Programme 
Leader, because this would normally be a key part of their role. They should be 
directly involved in the assessment and delivery of programmes and able to 
coordinate across Assessors and other Internal Verifiers for a principal subject area. 

● Assessors and Internal Verifiers 
The programme team consists of the teachers who are responsible for the 
delivery, assessment and internal verification of the BTEC qualification. An 
assessor is anyone responsible for the assessment of learners. An internal verifier 
can be anyone involved in the delivery and assessment of the programme. Please 
note that if a teacher writes an assignment brief they cannot internally verify it. 
Someone else should perform this function. Where there is a team of assessors, it 
is good practice for all to be involved in internally verifying each other. If there is 
only one main person responsible for delivery and assessment then arrangements 
must be made for their assignments and assessment decisions to be internally 
verified by someone appropriately experienced. 

Tips for successful BTEC quality assurance 

● Recruit with integrity. Ensure that the learners you register on the programme are 
able to achieve at level 2 and have a specific interest in the vocational sector. 

● Ensure that you have sufficiently qualified and vocationally experienced staff 
involved in delivery and assessment. BTECs are vocational qualifications, designed 
to be delivered by staff with expertise in their subject. 

● Provide induction, training and ongoing development opportunities for your staff. 
Best practice comes from having staff that understand the BTEC ethos and 
assessment methodology and have up-to-date knowledge of their vocational sector. 

● Use the free resources available. There is a wealth of guidance in the specifications 
and delivery guides that will help you with delivery and assessment. 

● Make quality assurance part of everyone’s role. Quality assurance is a fundamental 
aspect of every role, from assessor to senior manager. Recognising this and 
providing time and resources to support quality assurance is the key to success. 
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● Plan ahead. You should begin a programme with a clear schedule for handing out 
assignments, assessment deadlines and internal verification, so that you are well 
prepared to ensure ongoing quality and able to address any issues quickly. 

● Ensure good communication. Assessors, Internal Verifiers, Lead Internal Verifiers 
and managers should all be clear on their roles and how they interact. The Lead 
Internal Verifier must have a clear overview of the plan of assessment and how it is 
being put into practice. 

● Provide clear, consistent feedback to learners during the guided learning stage. 
Give clear and accurate assessment feedback based on the grading criteria only 
after the final submission. Remember: Care must be taken to maintain the 
independence of the learner during assessment activities. This allows learners to 
know exactly how they are achieving on the programme, identifies areas for 
development, and encourages them to take responsibility for their own learning. 

● Undertake internal verification in a timely way. Assignment briefs must be 
internally verified before they are given to learners. A sample of assessment 
decisions should be internally verified as soon after assessment as possible to 
ensure that learners receive accurate and supportive feedback on their 
achievement. 

● Track assessment and internal verification accurately as you go along. Assessment 
records should be kept at the level of the learning aim and assessment 
criterion/criteria. This gives a clear confirmation of individual achievement and 
identifies areas for improvement. 

● Using standardised templates for all quality-assurance documents helps to ensure 
a consistent approach. We provide templates via our website that you can use 
for: 

o internal verification of assignment briefs 

o internal verification of assessment decisions 

o observation records and witness statements. 

● These templates are not mandatory and you are free to design your own, but 
using them will help to ensure that you are meeting requirements. 

● Ensure that learner work is kept secure but is accessible during the programme. 
You will be required to provide learner work for external quality assurance while 
learners are on programme. 
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Unit 1: Human Lifespan Development 

Delivery guidance 
This unit is externally assessed through completion of a 60-minute examination. 

To meet learning aim A, learners will need to develop knowledge and understanding 
about the different stages that people pass through in the course of life, and the 
common features related to these life stages. 

Exploring human growth and development with learners could be achieved through a 
range of different approaches. 

● Using real or fictitious case studies. The teacher could use case studies to 
illustrate the broad content of the specification for this unit. It is important, if a 
case study approach is taken to learning the unit content, that examples are used 
from all life stages to ensure specification coverage. For example, John is a 14-
year-old male; identify and describe the key changes in his growth and 
development which will occur during this life stage. 

● Individual studies by learners based on their own close family and other extended 
family members. 

● Using media articles such as magazines and newspapers and TV coverage, for 
example, excerpts from soap operas. 

● Developing PowerPoint® presentations in small groups about growth and 
development features specific to one life stage, to be shared with other learners. 

To meet learning aim B, learners will investigate the range of factors that affect 
human growth and development, and how these are interrelated. It may be useful for 
learners to work in small groups to look at how the different types of factors impact 
on people in different life stages. Groups could then share their findings. 

You should ensure that all the factors are covered during the teaching of this unit, 
and spend more time on the specific aspects that learners are likely to find more 
challenging. These might include areas such as intellectual development, and key 
concepts such as self-esteem. 

Throughout the delivery of this unit, you will have ample opportunity for giving 
learners practical activities. These could include group discussions on themes such as 
how we change in childhood, handling puberty, starting a family, going through the 
menopause and preparing for retirement. 

Practical activities could also include sharing of experiences, use of case study 
material and information gathered from the media. Learners could look at high-
profile individuals from the media and consider the major growth and development 
changes that they are going through. The individual should be chosen from a specific 
life stage – for example, Rebecca Adlington, Tom Daley, Barack Obama, Alan Sugar 
or the Queen. They could further develop their work on this to consider the other 
factors that will have impacted in the past on the growth and development of the 
person they chose and which might have an impact in the future. 

As this is an externally examined unit, you need to ensure that learners have a bank 
of factual information and/or notes to refer to for revision purposes for all the factors 
that affect human growth and development. 
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Getting started 
This provides you with a starting place for one way of delivering the unit. 
Activities are provided in preparation for the external assessment. 

Unit 1: Human Lifespan Development 

Introduction 
This unit is assessed through the completion of a 60-minute examination. 

Learning aim A: Explore human growth and development across life stages 

Task 1: Growing and Developing Across the Life Stages 

This assignment requires you to create a set of notes that you can revise from to 
prepare for the examination. These notes will need to cover all life stages and the 
changes which take place in each life stage in each of the following areas: 
● physical developmental changes in each life stage 
● intellectual/cognitive developmental changes in each life stage 
● emotional developmental changes in each life stage 
● social developmental changes in each life stage. 

Learning aim B: Investigate factors that affect human growth and 
development and how they are interrelated 

Task 2: The Factors Which Affect Growth and Development 

This assignment requires you to create a set of notes that you can revise from to 
prepare for the examination. These notes will need to cover how each of the following 
factors might affect growth and development: 
● physical factors 
● social, cultural and emotional factors 
● economic factors 
● physical environment factors 
● psychological factors 
● expected life events 
● unexpected life events. 
You will also need to make notes on how each of the following types of support might 
help manage the changes which life events could create: 
● formal support – professional care, e.g. doctors, nurses 
● informal support – family and friends 
● support from community groups. 

Preparing for the examination 

● The 60-minute examination consists of: 
o objective questions 
o short-answer questions 
o one extended writing opportunity. 

● The maximum mark for the examination paper is 50. 
● The examination will cover all aspects of the specification over a number of 

examination series and is designed to enable learners to demonstrate their 
knowledge and understanding of the unit content. 

continued 
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Unit 1: Human Lifespan Development 

● It is important that learners are prepared thoroughly for this examination. There 
are plenty of resources available to help with this preparation, such as sample 
examination papers and mark schemes, computer-generated resource packs and 
teacher support materials for examination-type questions. 

● It will be useful for learners to practise completing answers in the class 
environment to reinforce learning and develop examination technique. You should 
ensure that learners know the meanings of the following command words 
commonly used in the examination paper, so they use the time available in the 
examination effectively. 
o Identify 
o Give 
o Define 
o Outline 
o Explain 
o Assess 
o Evaluate 
o Discuss 

● You could set examination-style questions for homework on a regular basis as each 
part of the specification is covered, as further useful practice. 

● You should set aside time for final revision for the examination. It would be useful 
for your learners to complete a past examination paper, or sample examination 
paper, before they sit the live examination so they are fully aware of what they will 
need to do in examination conditions. This experience will also give them the 
opportunity to practise using their time effectively and build their confidence. 

Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 2: Health and Social Care Values 
● Unit 3: Effective Communication in Health and Social Care 
● Unit 4: Social Influences on Health and Wellbeing 
● Unit 5: Promoting Health and Wellbeing 
● Unit 6: The Impact of Nutrition on Health and Wellbeing 
● Unit 7: Equality and Diversity in Health and Social Care 
● Unit 8: Individual Rights in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 
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Unit 2: Health and Social Care Values 

Delivery guidance 

Approaching the unit 

This unit provides learners with an understanding of the values that underpin good 
practice in health and social care settings. Values in health and social care are not 
concepts that your learners are likely to be familiar with, but are an essential 
component for good practice when undertaking all roles in this sector. 

Delivering the learning aims 

The health and social care values are an integral part of current practice in health 
and social care. They underpin all areas, including legislation, policies and procedures 
and face-to-face delivery of support, all of which forms the care framework. It is 
essential that the importance of these values is conveyed to learners both through 
delivery of the unit and in its assessment. 

Learners will also need to understand the importance of applying the values 
effectively, how this could impact service users and the potential impact of applying 
the values ineffectively. 

You could start by using brainstorms and buzz groups as a way of encouraging 
learners to consider what is meant by ‘values’, followed by whole-group discussions 
on how this could be related to health and social care. 

In order to prepare learners for the demonstration of health and social care values, it 
is suggested that learners participate in practice simulations: for example, art and 
craft activities or planning sessions. 

Providing learners with a glossary of terms, including the care values, will support 
whole-group discussion and reduce the need for extended taught sessions. You could 
assess the understanding of these terms as a whole-group activity, for example, 
using gapped handouts, written to describe the values. Your learners could complete 
the gaps to show their understanding and ability to apply the terms appropriately. 

Case studies will work well here, helping learners to understand how these concepts 
apply to real life. You could include a series of short questions, together with the case 
studies, to encourage discussion in groups. Case studies can be obtained from 
professional magazines such as Nursing Times (www.nursingtimes.net) and 
Community Care (www.communitycare.com). 

You could help your learners further their understanding by inviting speakers to come 
and talk to the group about their own experiences, and how these values come into 
play on a day-to-day basis. Speakers could be professionals, or users of a health and 
social care service. Learners should also consider their own experiences of these 
services, perhaps at a dental or medical practice. 

It would be useful to hold discussions on the meaning of a non-discriminatory and 
non-judgemental approach to practice to enable your learners to explore any held 
prejudice in a safe environment. 

When delivering information regarding the relevant codes of practice, it is essential 
that you present learners with the relevant sections and show how these may be 
applied to health and social care. 

Learners will explore the topic of empowering individuals in health and social care. 
You could begin by asking learners to consider adapting environments to allow full 
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participation by reviewing a given environment, taking into consideration how the 
environment may create challenges for people with specific difficulties, for example, 
hearing and sight impairments or reduced mobility. Learners could then produce a 
plan with recommendations for adapting the environment to help these individuals. 

Visits to health or social care settings would enhance learner understanding of 
adaptations in practice. 

Learners could then review case studies of service users who have different 
additional needs. Learners could identify the necessary adaptations to environments 
and activities that would empower the individuals and enable a higher quality of 
health and wellbeing. 

You could ask your learners to work in groups to put together activities that meet 
specific needs, for example, playing cards for individuals with vision impairment or 
information posters which use signs and symbols for individuals who have learning 
disabilities. 

You could also invite speakers who have expertise in Makaton, British Sign Language 
or who act as interpreters and translators for service users with English as an 
additional language, to discuss with your learners how they work with individuals 
who have a preferred method of communication. 

Visits from professionals such as community physiotherapists and occupational 
therapists will support learner understanding of how these individuals contribute to 
the health and wellbeing of service users. 

Learners would also benefit from speakers who use adaptations to enable them to 
live independent lives and from a visit to an Independent Living Centre to observe 
relevant equipment. 

Learners will need to consider the reasons for supporting individuals in these ways. 
You could ask them to take part in a role play, between a health and social care 
professional and someone using a specific service. Learners could create a script and 
review this to understand how they can use these conversations for building trust 
and encouraging feedback. 

Case studies could be used in group activities to enable learners to gain 
understanding of positive working practices such as needs-led assessment. An 
explanation of this method of assessment would be required before the group 
activities. Learners could be given a list of the different needs to be met: physical, 
intellectual, emotional, language, social and spiritual, with gaps for the addition of 
how these would be met specifically for each individual in the case studies. 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 2: Health and Social Care Values 

Introduction 
You could introduce this unit with a whole-group discussion on the meaning of values. 
This could be followed by a brief outline of the scope of the unit and how it can be 
linked to other units. 

Learning aim A: Explore the care values that underpin current practice in 
health and social care 

● You could begin with a visit from a guest speaker to speak to your learners on the 
different types of activities which are appropriate for various groups in health and 
social care. 

● This could be followed by a quiz on the different types of activity to ascertain 
learner retention and understanding. 

● Your learners could then work in groups to plan the activities. 
● Activities should include: 

o opportunities to use an individual’s preferred title, e.g. Mr, Mrs, Dr, to show 
respect 

o provision of adapted tools, such as easy grip or left-handed scissors, or not 
asking a participant to read large amounts of script if English is an additional 
language, in order to preserve dignity 

o involvement of participants in making contributions to activities as part of the 
role play, to demonstrate a person-centred approach to care 

o offering a choice to characters within the role play and ensuring that equipment 
is fit for purpose to ensure emotional and physical safeguarding. 

● You could then work with your learners to plan a role-play situation to match each 
activity, producing short scripts and setting the scene. 

● You could engage your learners in a short question-and-answer session to check on 
their understanding of the values. 

● You could then divide your learners into manageable groups. The size will depend 
upon the number in the class. 

● Your learners will need to participate in both activities, each group providing an 
audience for the rest. 

● The audience could produce a peer review, using a checklist of the care values. 
● Your observing learners could be provided with a checklist in order to provide peer 

feedback. 
● You could record the evidence using a digital camcorder. 
● Settings should be provided with a checklist of the values and a witness statement 

for recording the evidence. 
● Learners could watch an episode of a recorded television programme, such as Holby 

City, where there is evidence of values being applied effectively and ineffectively. 
Learners could be provided with a checklist which they could tick/cross 
appropriately. 

● This could be followed by a class plenary on the potential impact of what they have 
observed. 
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Unit 2: Health and Social Care Values 
● Learners could be provided with a definition of reflection, and participate in 

reflecting on a class session or recent event. 

Assignment 1: Demonstrating Care Values in Health and Social Care* 
Assignment 2: The Importance of Care Values in Health and Social Care* 

Learning aim B: Investigate ways of empowering individuals who use health 
and social care services 

● You could lead and input into a whole-group discussion on what empowerment/ 
empowering individuals means. 

● This could be followed by a mini taught session with a gapped handout, on planning 
and delivering empowering care, with reference to different health and social care 
settings. 

● You could invite a guest professional to speak to your learners on the importance of 
taking individual circumstances into account. 

● Learners could take part in a short quiz to ascertain their retention and 
understanding of the topic. 

● Learners could be provided with a short handout containing the main points of the 
speaker’s delivery. 

● Your learners could produce a SWOT analysis of the circumstances they would like  
to be taken into account if they needed care. These might include service users’ 
domestic pets (which would require care), dependants such as partners and/or older 
relatives, and likes and dislikes. 

● This could be followed by a teacher-led discussion on the difficulties of taking 
individual circumstances into account when planning care and support. 

● Learners could observe a short video clip or recording of a suitable television drama, 
and note down the individuals’ circumstances that would have to be taken into 
account when planning care, and any potential difficulties. 

● Learners could work in groups on case studies obtained from either Nursing Times or 
Community Care, to identify individual circumstances, and the potential difficulties in 
taking some or all of these into account when planning care. 

● Learners could then work in the same groups, to plan care for one individual in the 
case study. 

● Learners could be given examples of reports, non-confidential documents in your 
centre, and portions of reports published by health and social care agencies. 

Assignment 3: Empowering Service Users in Health and Social Care* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

BTEC Level 2 Certificate in Preparing to Work in Adult Social Care (QCF): 

● Unit 5: Introduction to a Duty of Care in Health or Social Care, Children and 
Young People’s Settings 

Applied GCE in Health and Social Care: 

● Unit 2: Communication and Value 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Haworth, E. and Ashton, A., Edexcel GCSE Health and Social Care, Heinemann, 2009 
Contains information on values in health and social care and their application to 
relevant situations. 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 
Contains information on values in health and social care, their application to relevant 
situations and questions to test learner understanding. 

Journals 

Community Care Magazine 

Nursing Times 

Contain useful case studies which may be used as examples if producing the 
evidence for assignments 1 and 2. 

Video 

Promoting Care and Confidentiality Training provides information and simulated 
demonstrations of the application of values in health and social care. 

Person-centred Care Training provides information and simulated demonstration of 
the application of person-centred training in health and social care. 

Both videos are available from Mulberry House at www.mulho.com 

Websites 

www.dignityincare.org.uk 
Provides links to examples of good practice in applying values to health and social 
care. 

www.autism.org.uk/working-with/social-care-and-support/person-centred-
planning.aspx 
Provides information about person-centred care. 
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www.bbc.co.uk/learningzone/clips/help.shtml 
BBC Learning Zone, a source for short video clips selected to match curriculums. 
Search for material using keywords. 

www.nursingtimes.net 
www.communitycare.com 
Professional magazines that often contain case studies. 
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Unit 3: Effective Communication in Health 
and Social Care 

Delivery guidance 

Approaching the unit 

This unit helps your learners to explore the communication skills needed to interact 
with individuals who use health and social care services. Much of this unit can be 
delivered in a practical way using a varied range of activities, enabling learners to 
reflect on their own and others’ communications skills. 

Delivering the learning aims 

You could begin by encouraging learners to look at their own communication skills – 
how they use them day-to-day and how they could improve them, by reflecting on 
situations in which they have communicated well and less well. 

Your learners could then identify and discuss different forms of communication and 
their effectiveness in a health and social care setting by watching TV programmes, 
such as medical dramas. Games such as Pictionary or ‘Who Am I’? can be a useful 
tool in helping to demonstrate the need to speak clearly and accurately and listen 
carefully. Other suggested activities include role plays and audio recordings. You 
could help learners to understand the importance of body language by asking them 
to examine photographs/freeze frames or the hand gestures or facial expressions 
used by others to convey different messages. 

Using DVDs or TV programmes set in different health and social care contexts could 
help learners recognise appropriate methods of communication to be used in various 
situations and the difficulties some people experience due to barriers to 
communication. 

Reflecting on health and social care settings of which your learners have personal 
experience, such as their dental or medical practice, the local walk-in centre or care 
home, as well as consideration of the learning environment of their own centre for 
those with differing needs, can enable learners to recognise these barriers first hand. 

Other activities you could use with groups might include role plays to show both good 
and bad practice in a given scenario. Learners could then carry out research to 
investigate alternative forms of communication and produce PowerPoint® 
presentations, guides or posters to share what they have discovered. They could 
prepare sets of questions to ask visiting health care practitioners and, if possible, 
visit a particular health and social care setting, both of which will serve to broaden 
their knowledge of effective communication in health and social care contexts. 

A case study based on an article taken from a professional health and social care 
magazine, paired with a DVD showing a situation in a similar area of health and 
social care, could be followed by your learners. Video recordings could be taken of 
interactions based on simulations of the same health and social care situation, both 
one-to-one and in a group, where they can demonstrate their own interpersonal 
skills. 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 3: Effective Communication in Health and Social Care 

Introduction 
You could introduce this unit with a group discussion on examples of situations in which 
learners have communicated well and less well. This could be followed by a brief outline 
of the scope of the unit and how it can be linked to other units. 

Learning aim A: Investigate different forms of communication 

● With learners working in pairs, ask them to identify a situation in the last year when 
they have found it easy to communicate, and other times when they have found it 
less easy to communicate. This could be followed by a whole-class discussion to 
bring out the common points about situations and circumstances when it is easy, 
and less easy, to communicate. 

● To practise verbal skills, learners could take part in a game of Pictionary. After they 
have completed the game, ask them to identify what is involved in communicating 
well with another person and what makes someone a good listener. 

● To explore non-verbal communication, learners could look at a series of cards, 
on each of which is a photo cut from a magazine which conveys a specific 
emotion or mood, such as happiness, fear, elation, etc. The learners could use 
one word to sum up the emotion being conveyed. 

● With your learners, look at flow charts, mock prescriptions and written reports to 
recognise good and bad written communication. Collect examples of these for 
learners to look at. In small groups they could look at the examples to see if they 
understand what the piece of writing is communicating. They could then suggest 
ways to improve the ones that are found to be poor and suggest possible 
consequences for the written communication being less than 100% effective. For 
example, a handwritten prescription may not be very legible and could be improved 
by being word processed or printed in capitals if a doctor is out doing their rounds. 
The consequence if the writing is illegible could be the pharmacist dispensing the 
wrong dosage of a drug. 

● Following this, your learners could research alternative forms of communication and 
put together a presentation covering these. 

● Now your learners could produce a mind-map summing up the different forms of 
communication, and add sub-branches that show how each could be useful in a 
health and social care context, for example, in a nursing home. 

● Learners could then draw up a table showing the advantages and disadvantages of 
each method of communication in a one-to-one interaction and then in a group 
interaction. 

● You could select some DVDs and TV medical dramas set in different health and social 
care contexts, for your learners to watch. What kind of communication is being used 
in each one? What forms of communication are effective or less effective in the 
different types of situation? 

Assignment 1: How to Communicate in Health and Social Care (Part 1)* 
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Unit 3: Effective Communication in Health and Social Care 

Learning aim B: Investigate barriers to communication in health and social 
care 

● Watch DVDs and TV programmes set in various health and social care contexts. This 
time learners need to look at what stops communication happening in certain 
situations. What kinds of difficulties do people face if they cannot communicate well? 

● Reflect on and discuss own experience of health and social care contexts and school 
or college. Have there been times when you as a learner have not understood 
something? If so, why was this? How could this situation have been rectified? Look 
at the alternative forms of communication discussed in learning aim A. How do these 
help to remove barriers to communication? Learners could answer this by drawing 
up a table showing each form and which barrier(s) each can help to overcome. 

● Use a case study or DVD showing a resident in a nursing home. Based on this, your 
learners could have a class discussion on: 
o the barriers faced by service providers and service users in the context of a 

nursing home 
o how these could be overcome 
o what the benefits are of doing this 
o how effective each method is likely to be. 

● They could then be asked to produce PowerPoint® slides or a presentation, in pairs, 
to include the points made in the discussion and any additional points they may 
think of on their own. A selection of presentations can be shown to the class and the 
handouts from the best one distributed so all can have them as part of their notes. 

Assignment 2: How to Communicate in Health and Social Care (Part 2)* 

Learning aim C: Explore how to communicate effectively in health and social 
care 

● Use role plays, freeze frames, balloon debates, hot seating, PowerPoint® slides or a 
video recording to enable learners to practise their own communication skills. Ask 
learners to think about whether they are communicating effectively with others in 
these different situations. How can they tell? 

● With learners using the above methods, ask them to think about whether their 
verbal communication is clear and accurate. Is it suitable for the other learners and 
the situation? How can you tell that others are listening to you properly? Are you and 
they making eye contact? Are you aware of your body language and that of others? 
Are the facial expressions suitable? Is anyone invading anyone else’s personal 
space? Are you checking your understanding of what others are saying to you by 
repeating and clarifying? 

● Peer and self-assess all methods used. 

Assignment 3: Communicating Effectively in Health and Social Care* 
 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 4: Social Influences on Health and Wellbeing 

● Unit 5: Promoting Health and Wellbeing 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

Other links: 

GCSE Health and Social Care: 

● Unit 1: Understanding Personal Development and Relationships 

● Unit 2: Exploring Health, Social Care and Early Years Provision 

● Unit 3: Promoting Health and Wellbeing 

● Unit 4: Health, Social Care and Early Years in Practice 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Allen, B., Edexcel Diploma: Society, Health and Development: Level 2 Higher 
Diploma Student Book, Heinemann, 2008 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 
There are references to communication throughout the book, including in the sections 
on the care value base and barriers to communication. 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 

Morris, C. and Michie, V., Level 2 Health and Social Care Diploma, 
Hodder Education, 2011 

Nolan, Y., Illustrated Dictionary of Health and Social Care, Heinemann, 2009 
This is useful for key vocabulary. 

Rasheed, E., Hetherington, A. and Irvine, J., BTEC First Health and Social Care: 
Level 2, 3rd edition, Hodder Education, 2010 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, 
Collins, 2010 

Journals 

Able (Craven Publishing) 
Communication barriers. 

Choice: Health and Wellbeing (Success Publications Ltd) 
Communication barriers. 

Nursery World (Haymarket Media Group) 
Communication with under-5s. 
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Nursing Times (EMAP) 
Communication barriers. 

Websites 

www.edexcel.com/quals/btec/aquality 
BTEC Quality Assurance Handbook. 

www.media.photobucke.com 
A good source of photographs. 

www.nhsdirect.nhs.uk 
Provides access to case studies and booklets such as Not Feeling Well? The NHS 
Direct Self-help Guide by Dr Ian Banks, which is an example of excellent 
communication using flowcharts, and Your Guide to the NHS, which is also very 
clearly presented. 

www.tes.co.uk 
Provides access to PowerPoint® presentations such as those by Olivia Rowling, e.g. 
Body Language, Makaton and Sign Language, Developing Effective Communication in 
Health and Social Care and Effective Non-verbal Communication, as well as teaching 
resources by confused old bear and for Who Wants to be a Millionaire? Also provides 
a template for PowerPoint®. 

www.youtube.com 
Source of a selection of useful videos. 
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Unit 4: Social Influences on Health and 
Wellbeing 

Delivery guidance 

Approaching the unit 

This unit introduces learners to the social influences that can affect the health and 
wellbeing of individuals. Learners will need to explore how primary and secondary 
socialisation can have an impact on the health and wellbeing of people as they grow 
and develop. For example, if a child is brought up in a household where healthy-
eating patterns are followed, they are more likely to adopt this sort of behaviour 
themselves. They will need to understand how the different types of relationships 
people have in their lives and how the quality of these relationships can impact  
on health and wellbeing. For example, positive relationships build self-esteem and 
contribute to good mental health. Finally, learners will need to investigate how  
social factors such as income, education and social class can impact on health and 
wellbeing. 

Delivering the learning aims 

When covering learning aim A, it is likely that there will need to be some teacher 
input with learners about the concepts of primary and secondary socialisation. 
Learners could then begin a case study about themselves, identifying how primary 
and secondary socialisation has impacted on their own health and wellbeing. 

Alternatively, the learner could select fictional characters of their own or from a bank 
of characters developed by the teacher. The learners could then explore the effects of 
primary and secondary socialisation on health and wellbeing. There are plenty of 
positive and negative examples in the media of people who have had their health and 
wellbeing influenced by the way they were socialised: pop stars, film stars and 
footballers are just a few types that might be considered. These could be adapted 
and amended to create the fictional characters. 

When considering the effects of primary and secondary socialisation through the 
vehicle of fictional characters, learners will need to focus on how socialisation shapes 
gender role acquisition. It might be useful to consider how the process of gender role 
development has changed over time and become similar rather than different, e.g. 
the sharing of the child-rearing function. The development of their norms and values 
such as ‘right’ and ‘wrong’ is influenced through socialisation and it might be useful 
to include questions about these issues when completing primary research in 
preparation for the writing up of case studies. 

For the influence of lifestyle choices, it maybe appropriate for learners to continue 
the use of fictional characters but also consider case studies from the media. 

The selection of a celebrity in the media could be used as a further source of 
information. By looking at newspaper articles and magazines it might be possible to 
draw out the choices that these celebrities have made in their lives and then link 
these directly to the celebrities’ health and wellbeing. 

It is likely that the teacher may deliver an initial input with learners about the 
different types of relationships people commonly have in their lives to cover learning 
aim B. It would be wise to explore some of the ways in which relationships can 
impact on health and wellbeing in both positive and negative ways, e.g. poor work 
relationships might lead to stress and anxiety. 
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By using fictional characters the learners could then consider how different types of 
relationships influence health and wellbeing. Learners should aim to cover a range of 
different types of relationships such as family, work and friendship relationships. 

For learning aim C, the learners will need to be familiar with a range of social factors 
which can impact on health and wellbeing. It might be useful initially to do some 
group work, with the learners considering how each of the social factors in the 
specification can impact positively and negatively on health and wellbeing. Celebrities 
and/or television characters could provide information which might be useful. 
Alternatively, learners could use fictional characters, focusing on how three to four 
social factors have impacted on the characters’ health and wellbeing and how they 
might impact on their future health and wellbeing. 

Encourage your learners to be reflective and to develop a greater awareness of the 
social influences on their own and on others’ health and wellbeing. 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 4: Social Influences on Health and Wellbeing 

Introduction 
Present the unit to your learners. Highlight: 
● the socialisation process and how it links to health and wellbeing 
● how relationships are linked to health and wellbeing 
● the effects of social factors on health and wellbeing. 

Learning aim A: Explore the effects of socialisation on the health and wellbeing 
of individuals 

● Your input will be needed about the socialisation process. Links between socialisation 
and values, attitudes, behaviour and lifestyle should be outlined and considered. 

● Your learners will need to identify the agents of socialisation that may impact on 
individuals and consider how socialisation can impact on health and wellbeing. 
Learners will also need to explain how these agents of socialisation 
(mum/dad/carer/friend/media, etc) both positively and negatively influence the 
health and wellbeing of young people. 

Learning aim B: Understand the influences that relationships have on the health 
and wellbeing of individuals 

● Teacher input will be needed on the types of relationships people have with others 
(e.g. family/friends/work/personal and intimate). 

● You may wish to show a clip from a television soap and identify the influences of 
relationships on a character’s health and wellbeing (in the soap), paying particular 
attention to self-esteem, effects of dysfunction, and levels of stress and anxiety. 

● Learners could highlight the effects that relationships can have on the health and 
wellbeing of young people. These could be either positive or negative. For example, 
having parents who do not meet the physical needs of their children may lead to 
those children having poor physical health, poor communication skills and an inability 
to form relationships with others. 

Learning aim C: Investigate the effects of social factors on the health and 
wellbeing of individuals 

● It might be wise to complete some group work with learners about the range of social 
factors identified in the specification and how these can impact on health and 
wellbeing. Groups of learners could each select one social factor and explore how it is 
linked to health and wellbeing and feed back to the group as a whole. Teacher input 
would be very useful in the feedback stage to explore the social factors fully. 

● Learners will need to consider how social factors have impacted positively and/or 
negatively on individuals’ health and wellbeing. These factors could include family 
background, wealth, social class, educational achievement, beliefs and values. 

● The learners will need to link the social factors to current health and wellbeing and 
consider the possible impact on future health. They may wish to look at how these 
factors are linked to issues such as self-esteem, stress and anxiety, diet, smoking, 
recreational drug use and alcohol consumption. These are just a few ideas that might 
prove useful for teachers to focus on with their learners. 

Assignment 1: The Impact of Social Influences Today on Health and Wellbeing* 
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*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 

Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7: Equality and Diversity in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teaching Resource Pack, Pearson Education, 2010 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 

Rasheed, E., Hetherington, A. and Wyatt, L., BTEC First Health and Social Care, 
Hodder Education, 2008 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 

Walsh, M., GCSE Health and Social Care, Collins Educational, 2009 

Websites 

www.adviceguide.org.uk 
Citizens Advice Bureau. 

www.bbc.co.uk 
BBC. 

www.dh.gov.uk 
Department of Health. 

www.dss.gov.uk 
Department of Social Security. 

www.intute.ac.uk/socialsciences 
Free social sciences resource. 

www.ncb.org.uk 
National Children’s Bureau. 

www.statistics.gov.uk 
UK National Statistics. 

www.who.int 
World Health Organization.
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Unit 5: Promoting Health and Wellbeing 

Delivery guidance 

Approaching the unit 

When approaching this unit, give your learners time to develop background 
knowledge of the benefits of health promotion to the health and wellbeing of 
individuals and the nation, before they start to focus on any single health risk. You 
will need to explain clearly what health promotion is and why we as a country spend 
such large sums of public money on health promotion work. Guide learners closely in 
their choice of topic and target group to avoid choices that may prove difficult to 
work with, and raise ethical concerns or those that might be unsafe. When working 
with learners in the 14–16 age range, it might be wiser to select areas for study such 
as diet and obesity, smoking and exercise rather than drugs awareness or STIs. 

Delivering the learning aims 

As a starting point it is advisable for learners to look at existing promotions, both to 
ease the research process and because it can aid them in the design of their own 
health promotion. Either set your learners a health risk to research or guide them to 
select their own. Learners may engage more with the assignment if they are given a 
choice. Learners are likely to have some good prior knowledge of topics such as 
smoking, healthy eating and exercise which will help them in their own work. 

Engage visiting speakers from the local health promotion unit to give your learners 
an understanding of the importance of this topic area and its relevance not just to 
the nation, but also to where they live. It will give them an opportunity to ask 
questions following their initial research. Different types of learners can be engaged 
more effectively if they have an interest in particular issues. Many teenagers have a 
real interest in areas such as drugs awareness or STIs, and these may well be good 
topics in the 16–18 age range. Many centres run their own health promotion work, 
which may prove to be a good starting point for some learners. Most centres have 
PHSEC programmes which consider healthy eating, smoking and drugs awareness. 
Make the most of these programmes as starting points for the selection of the topics 
by learners. 

You could use statistics provided by your learners’ local authority in their annual 
Public Health Report to enable your learners to see the outcome of the health risks 
that individuals participate in. The voluntary and private sector also work and 
contribute in the health promotion field. They may also be a valuable source of 
materials and statistics. 

This may then lead to your learners compiling a questionnaire to investigate the 
health risks of their target group. This will provide them with primary research 
identifying a health risk for their chosen target group that needs addressing. You 
may find it advisable to restrict the number of potential health risks that could be 
identified, by constructing the questionnaire with care when you devise it. 

Some learners are likely to require support to plan and create resources for a health 
promotion activity, but it is important that they are able to complete this so they can 
access all sections of the unit. 

Your learners may present evidence in a range of formats. The learner may choose to 
submit a written report or article which is focused on a specific health issue or deliver 
a presentation. Presentations could be supported by notes and signed observation 
records. It may be that this sort of evidence could demonstrate depth of 
understanding in terms of unit content. 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 5: Promoting Health and Wellbeing 

Introduction 
This unit is based on a practical activity. Your learners must produce health promotion 
material for an activity tailored to a target group. 

Learning aim A: Explore the benefits of health promotion 

● Your learners will need to select a topic relevant to the local area in which they live 
and consider the benefits of health promotion work in this health area with 
teenagers. 

● Your learners could then research local and national statistics about the health issue 
selected and consider how this health issue affects teenagers’ health and wellbeing. 
Statistics provided could include levels of illness and disease and the social costs of 
the issue selected, e.g. the impact of recreational drug use on relationships and 
family. 

● You might choose to arrange a guest speaker to visit from a local health promotion 
unit. They could discuss the health promotion work done locally with a range of 
health issues or just a selected few relevant to the learners. The speaker could also 
outline to the learners the health promotion strategies currently used to address the 
health issue/s selected. The guest speaker could provide the learners with up-to-
date information about the success of these strategies so learners are able to 
evaluate the strategies for themselves. 

● Learners might also choose to compile a questionnaire to investigate the selected 
health issue and the benefits of health promotion work with teenagers. Learners 
could then analyse the responses received and evaluate the benefits to teenagers, 
and the nation as a whole, of health promotion campaigns in specific areas. 

● Learners may also choose to research the strategies used to address specific health 
issues through the use of the internet. 

● Learners will need to discuss how the different types of health promotion work used 
in the area they have selected to investigate benefits for individuals and the nation 
as a whole. 

● Finally your learners will need to analyse the benefits to individuals and the nation of 
the different types of health promotion which might be used for the health area 
selected. 

Assignment 1: Benefits of Health Promotion for Teenagers* 

Learning aim B: Investigate how health risks can be addressed through health 
promotion 

● Your learners will need to research information about the health risk selected using 
both primary and secondary sources. 

● Your learners could research and collect a range of existing health promotion 
materials related to the health risk they have chosen to investigate. This will give 
them the basic information and approaches that are currently used in health 
promotion. You may choose to look at these materials as a group and consider how 
they could be adapted by learners to meet the needs of teenagers who live in the 
local area. 

Assignment 2: Healthy Teens* 
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*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 

Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 6: The Impact of Nutrition on Health and Wellbeing 

● Unit 7: Equality and Diversity in Health and Social Care 

Resources 
Learners need access to: 

● Full library facilities including textbooks, relevant newspaper articles, DVDs, 
television adverts, e.g. NSPCC, Cancer Research, Stroke Awareness etc, and 
recordings of suitable television documentaries. 

● Local Authority Public Health Report. 

● Health promotion materials from the three different sectors: public, private and 
voluntary. 

Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

The following books all have sections which consider health promotion and will 
provide learners with valuable information relevant to this unit. 

Butler, J.T., Principles of Health Education and Health Promotion (3rd Edition), 
Wadsworth Publishing Co. Inc., 2000 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teaching Resource Pack, Pearson Education, 2010 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 

Rasheed, E., Hetherington, A. and Wyatt, L., BTEC First Health and Social Care, 
Hodder Education, 2008 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 

Walsh, M., GCSE Health and Social Care, Collins Educational, 2009 
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Websites 

www.bbc.co.uk 
BBC – current up-to-date case studies which may be relevant for learners. 

www.dh.gov.uk 
Department of Health –a good source of statistics. 

www.intute.ac.uk/socialsciences 
Free social sciences resource. 

www.ncb.org.uk 
National Children’s Bureau – may highlight issues relevant to the health and 
wellbeing of young people. 

www.nice.org.uk 
National Institute for Health and Clinical Excellence (NICE). 

www.statistics.gov.uk 
UK National Statistics. 

www.who.int 
World Health Organization. 
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Unit 6: The Impact of Nutrition on Health 
and Wellbeing 

Delivery guidance 

Approaching the unit 

This unit could be approached through a combination of teacher-led input about diet, 
and case studies based on real or fictitious individuals. The learners are already likely 
to have some knowledge about diet and its impact on health and wellbeing, and this 
can be built on. 

Delivering the learning aims 

Learning aim A explores the effects of balanced and unbalanced diets on the health 
and wellbeing of individuals. Learners will need to explore the components of 
balanced and unbalanced diets. You can use a range of approaches to generate 
evidence for this. Learners could be given case studies of one or more individuals. 
These could be fictitious case studies that you have created about two people in 
different life stages. It might be wise to have one case study based on a person who 
has a healthy balanced diet and one for a person who has an unbalanced diet. Letting 
learners base their work on friends and family members can also be a really useful 
way of helping them to understand how diet and nutrition affects health and 
wellbeing on a day-to-day basis. Learners may prefer to use family members as it 
may be of more interest to them and engage them in the unit. Ask your learners to 
design questionnaires to give to their friend/family member or to interview them. 
Learners could then use this information to create a written case study which 
highlights the effects of balanced and unbalanced diets on health and wellbeing. 

To meet learning aim B, learners will need to demonstrate understanding of the 
specific nutritional needs and preferences of individuals. Again there is a range of 
approaches that could be used. As the requirements are quite straightforward, it 
might be wise to take a case study approach based on two individuals in different life 
stages. You could use role play here, asking two learners to imagine they are 
different people in separate life stages such as adolescence and middle adulthood. 
Learners could then describe their diets and lifestyles while they are in role. Learners 
could interview the people who are in role about their diet and how this impacts on 
their health and wellbeing. 

Learners will explore the specific dietary needs and preferences of two individuals. 
Ensure that the learners select two very different types of people, demonstrating 
different needs to give more of a contrast. Learners can create a questionnaire to 
ensure they collect the relevant information and learners will need to be guided 
carefully by you. 

A case study approach would again be very useful here with some particular teacher 
input about factors that influence diet and the types of people who have specific 
dietary needs. You might need to lead on input in guiding learners in creating the two 
nutritional plans and how to compare the two nutritional plans. It might be possible 
for learners to use their own family members, as they will already have a good 
insight about the nutritional needs of the two individuals. If this is the case, it is 
important to ensure the confidentiality of personal information. 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 6: The Impact of Nutrition on Health and Wellbeing 

Introduction 

Using well-constructed case studies will make it much easier for the learner to 
generate the evidence they need, especially for merit and distinction criteria. 
Learners could design questionnaires to collect evidence from ‘real people’ such as 
family members but this could make it harder for the teacher to structure the work 
and it is not guaranteed to provide all the evidence the learner will need to meet 
the assessment criteria. 

Learning aim A: Explore the effects of balanced and unbalanced diets on the 
health and wellbeing of individuals 

Learning aim B: Understand the specific nutritional needs of individuals at 
different life stages 

● Learners could design questionnaires to collect evidence either from case studies or 
from people they know. 

● Using this information, plus teacher input about balanced and unbalanced diets, the 
learners research the components of a balanced diet, their functions and their 
sources. 

● The learners will need to be able to explain and analyse the potential effects of 
healthy and unhealthy diets. 

● Learners are also required to describe the specific dietary needs of individuals and 
the factors which influence their dietary choices. 

● Provide your learners with case studies associated with the two people in different life 
stages with different specific dietary needs – for example, a person with irritable 
bowel syndrome and a person from a specific cultural group such as Islam or 
Hinduism. 

● Learners will be required to consider the nutritional needs of the people in the 
different life stages. If the learners choose to complete their research in relation to 
real people, such as family members, they will need to design research sheets to 
collect the relevant information. 

● Learners need to understand how to design and create nutritional plans for 
individuals, outlining how these link to their specific nutritional needs. 

● Learners should aim to explain and discuss how the factors related to the selected 
individuals impact on their nutritional needs. It may be wise for you to produce case 
studies for these individuals to ensure a good depth of information is available. 

● The information collected could then be put together into written form and presented 
in a PowerPoint® presentation for the individuals. The information may include a 
range of materials such as tables, charts, diagrams, pictures and written material. 

Assignment 1: Impact of Balanced and Unbalanced Diets on Health and Wellbeing* 
Assignment 2: Nutritional Needs of Individuals* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 4: Social Influences on Health and Wellbeing 

● Unit 5: Promoting Health and Wellbeing 

● Unit 7: Equality and Diversity in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 
(ISBN 9781846903731) 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teaching Resource Pack, Pearson Education, 2010 
(ISBN 9781846906718) 

Higgins, H., Lavers, S., Garnham, P. and Haworth, E., BTEC First in Health and Social 
Care Student Book, Pearson Education, 2012 

Videos 

www.bbc.co.uk/learningzone/clips/ 
BBC Learning Zone Class Clips. 



 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

56 



UNIT 7: EQUALITY AND DIVERSITY IN HEALTH AND SOCIAL CARE 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

57

Unit 7: Equality and Diversity in Health and 
Social Care 

Delivery guidance 

Approaching the unit 

This unit introduces learners to the issues of equality and diversity in multicultural 
societies. Learners will explore the importance of non-discriminatory practice in 
health and social care settings and the impact of discriminatory and non-
discriminatory practice when working with service users. By working in a non-
discriminatory way and adapting services, practitioners can help promote equality 
and diversity. 

It will be important for teachers to provide input about the concepts involved in this 
unit, as learners often find the subject conceptually quite difficult. 

Delivering the learning aims 

Learners could start by looking at their own local society to examine its diversity. It  
is important that the diverse range of beliefs, knowledge and experience within the 
teacher group is seen to be valued and respected by all group members; this should 
be discussed and ground rules set before starting the topic. Encourage learners to be 
reflective and to be aware of their own rights and the rights and responsibilities of 
others at all times. 

Learners will need to develop an awareness of the different factors that affect the 
care needs of service users. Different religious/secular beliefs and their practices  
are just one example of the many sorts of diversity that service providers need to 
address to meet individual needs. Understanding this type of difference could be 
helped by a trip to different places of worship, and inviting a guest speaker into the 
learning environment from a different culture would also be beneficial. Learners could 
then apply their knowledge and understanding to a specific care setting and see how 
the services provided are adapted to meet the needs of service users from different 
cultures, e.g. meals, prayer. 

Exploring equality and diversity is an area that is ideal for group work. Each group 
could investigate a different aspect of culture and diversity, and present their findings 
in a PowerPoint® presentation with handouts, or create a whole-class display. 

Equality issues could be introduced through looking at a collection of current 
newspaper articles and video clips of news items and how different sub-cultural 
groups are portrayed. This could be used to stimulate debate on this area. An 
investigation of the image portrayed of groups such as travellers, different races, 
sexuality and disability might illustrate stereotyping of groups of people. 

Most health and social care settings have their own ‘codes of practice’ which help 
promote non-discriminatory practice and help to meet diverse individual needs. You 
might consider looking at your own centre’s codes of practice and then invite in a 
speaker from a health and social care setting to outline their code of practice and 
how it is implemented. There are various websites from which a range of codes of 
practice can be downloaded, and they can be used to look at how they promote 
responsibility and protect the rights of both the service user and service provider. 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 7: Equality and Diversity in Health and Social Care 

Introduction 
Present the unit to your learners, outlining the scope and aims. 

Learning aim A: Understand the importance of non-discriminatory practice in 
health and social care 

● Begin by asking learners to reflect on their own local society and our wider 
multicultural society, as reflected on television. This is only an initial discussion, so 
in pairs learners could discuss the cultural cross-section of their own school and 
local community, and then television programmes that are current at the time of 
delivery, such as the latest episode of EastEnders, or a current reality show. They 
can then feed their conclusions into a class discussion. 

● Use techniques such as role plays, balloon debates, hot seating and PowerPoint® 
presentations to look at discrimination and its possible consequences. For example, 
learners could be asked to role-play a scene in a residential care home where a 
trainee care assistant is bullying an older-adult resident because they are from a 
different culture. The learners should include the possible consequences, if this 
bullying continues, for the resident, their family and the trainee. 

● Each pair of learners can be given an example of discrimination in health and social 
care, such as prejudice or stereotyping, and be asked to explain how it affects 
service users/providers, as well as the benefits of promoting and using non-
discriminatory practices instead. 

● To introduce the idea of codes of practice to your learners, you could ask them to 
write a set of rules that they would like to see in place in your centre and discuss 
what would happen if their rules were introduced. They could then examine the 
centre’s existing rules or code of practice, discuss why there is such a set of rules 
and predict what would happen if the centre did not have them. 

● Present to learners a range of codes of practice from various areas of health and 
social care and ask them to write their own code of practice for a situation, such as 
bathing an elderly person in a residential care home, and consider how legislation 
backs up codes of practice. 

● Use role plays and case studies to look at how services are adapted to meet specific 
needs of individuals. Learners could be given different scenarios such as a Muslim 
being admitted to hospital having specific prayer needs and how the hospital might 
adapt and accommodate these needs. Draw out any examples of practices that will 
be covered by codes of practice and legislation. 

● The group could then watch an episode of a TV medical drama that shows how 
services are adapted to meet specific needs of individuals and so promote non-
discriminatory practice. They should be given a series of points to look out for, 
depending on the episode you select for this activity. You could ask learners to 
follow the storyline for a specific individual and identify that person’s needs and how 
they are met, making notes on a table with columns headed ‘needs’ and ‘how met’. 
The effects of any bad practice that discriminates against the person so their needs 
are not met can also be looked for, such as the attitude and lack of tolerance of 
certain staff on Holby City after a late night. It is harder to find a TV programme 
about areas such as care assistants, but learners could write a script, based on 
some aspect of diversity, which they would then perform in their groups, for a five-
minute segment of an imaginary soap set in a residential care home. 
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Unit 7: Equality and Diversity in Health and Social Care 

Assignment 1: Equality and Diversity in Health and Social Care* 

Learning aim B: Explore how health and social care practices can promote 
equality and diversity 

● Give each pair of learners one of the categories of individuals in society from the 
specification, such as gender or age, to research how that factor affects the diverse 
needs of health and social care service users. They can then plan and perform a 
role play or TV show to demonstrate what they have found out. 

● Ask learners to use the internet to research the beliefs and practices of different 
religious and secular groups, and then present their findings back to the class using 
PowerPoint® or as part of a class display. 

● Arrange a trip to a place of worship. The website http://pow.reonline.org.uk is very 
useful, as it leads you though a series of questions to answer in planning the visit 
and advises you on how to set about organising such a trip. 

● For religion and belief, invite guest speakers from different cultures to come and talk 
to the group. Brief the speaker to expect questions on areas such as dress, diet and 
personal beliefs (and worship, if relevant), and how these affect their access to 
healthcare. Brief the learners before the talk, so they have a prepared set of 
appropriate questions to ask. 

● For other categories, ask guest speakers in and brief them to expect questions about 
how they feel they are treated by society and by health and social care services in 
particular, and what their opinion is on their access to services to meet their 
particular needs. 

● Invite health and social care practitioners, such as a hospital or practice nurse, to 
talk about how and why they adapt services to meet the diverse needs of services 
users. You can refer back to the TV programmes watched for learning aim A if you 
cannot get speakers in. 

● To draw this section together, initiate a class discussion on the implications for 
medical care of different beliefs and practices and the benefits to service users of 
adapting provision. 

Assignment 2: Meeting Diverse Needs of Service Users in Health and Social Care* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 4: Social Influences on Health and Wellbeing 

● Unit 5: Promoting Health and Wellbeing 

● Unit 8: Individual Rights in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Allen, B., Edexcel Diploma: Society, Health and Development: Level 2 Higher 
Diploma Student Book, Heinemann, 2008 (ISBN 9780435401030) 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 
(ISBN 9781846903731) 
There are references to diversity throughout the book, including in the sections on 
the care value base and diversity. 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 

Morris, C. and Michie, V., Level 2 Health and Social Care Diploma, Hodder Education, 
2011 (ISBN 9781444135411) 

Nolan, Y., Illustrated Dictionary of Health and Social Care, Heinemann, 2009 
(ISBN 9780435401054) 
This is useful for key vocabulary. 

Rasheed, E., Hetherington, A. and Irvine, J., BTEC First Health and Social Care: 
Level 2, 3rd edition, Hodder Education, 2010 (ISBN 9781444111903) 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, Collins, 
2010 (ISBN 9780007342655) 
Issues series of books: each of which contains journal extracts, articles, discussions 
on social issues etc. are published by Independence Educational Publishers, based in 
Cambridge, and have titles such as Homeless, Sexuality, Refugees and Asylum 
Seekers, The Racism Issue and Privacy Rights. 

Journals 

Nursery World (Haymarket Media Group): codes of practice. 

Choice: Health and Wellbeing (Success Publications Ltd): codes of practice. 

Able (Craven Publishing): disability. 

Nursing Times (EMAP): codes of practice. 
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Websites 

www.bbc.co.uk/religion 
BBC Religion, for information on various religious and secular groups. 

www.dh.gov.uk 
Department of Health. 

www.eoc.org.uk 
Equal Opportunities Commission, for research into non-discriminatory practice. 

www.humanrights.org.uk 
For research on human rights. 

www.media.photobucke.com 
For photos on the elderly, for example, to generate discussion. 

www.skillsforcare.org.uk 
For information on the Sector Skills Council for Social Care such as codes of practice. 

www.skillsforhealth.org.uk 
For information on the Sector Skills Council for Health such as codes of practice. 

www.society.guardian.co.uk 
The Guardian, for research into culture issues. 

www.tes.co.uk 
Times Educational Supplement, for PowerPoint® presentations such as those by Olivia 
Rowling, e.g. Diversity, and for teaching resources by confused old bear, for Who 
Wants to be a Millionaire? template for PowerPoint® and for a game called Norm and 
Deviance, based on cultural differences. 

www.teachingenglish.org.uk 
For links to British Council, Storytelling to celebrate diversity, which has lots of ideas 
for activities and discussion stimulus. 

www.youtube.com 
YouTube for videos such as cultural diversity in health care. 
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Unit 8: Individual Rights in Health and 
Social Care 

Delivery guidance 

Approaching the unit 

This unit should be regarded as an introduction to the rights of individuals as they 
are addressed in health and social care settings. A useful way of getting learners to 
understand service user rights is to get them exploring their own rights and then 
relate them to individual receivers of care in vocational settings. It would be useful to 
ensure all learners are introduced to the different types of rights services users have 
and how care workers can uphold these rights. 

The unit also requires learners to examine the responsibilities employers and 
employees have in upholding service users’ rights in relation to safety and 
confidentiality. The concepts are quite complex and teacher input would be valuable. 

Once the learners are familiar with the rights of service users, it might be useful 
either to visit a care setting or invite a speaker into the school/college environment 
to show how these concepts are applied practically in a real world situation. 

Delivering the learning aims 

The concepts that underpin this unit should be delivered with reference to the key 
legislation referenced in the unit specification and the Codes of Practice of the Health 
and Care Professions Council (HCPC). Emphasis should be placed on exploring how 
the rights of individuals and the responsibilities of health and social care employers 
and employees. Employees empower and enable individuals who use health and 
social care services to identify their specific needs and preferences. 

The ways in which employers and employees uphold the rights of individuals are 
often discussed in the media and current relevant news stories underline both good 
and bad practice in health and social care settings; use these as stimulus for 
discussion and for case studies. 

Ensure that learners are aware that individual rights are underpinned by legislation; 
role play or group work could help learners understand and demonstrate how care 
workers can uphold the rights of service users. By relating legislation, e.g. the 
Equalities Act 2010 or the Human Rights Act 1998, to a vocational setting, learners 
can apply relevant parts of the legislation to real-life situations. For example, the 
Equalities Act ensures that people with different cultural or religious dietary 
requirements have their needs respected. 

Learning aim B requires more detailed consideration of ensuring safety for service 
users in care settings and how confidentiality is maintained and when it is 
appropriate to breach confidentiality. The topic of confidentiality, and when it is 
appropriate to breach this, could be considered through case studies created by the 
teacher about fictitious individuals in the care setting that learners are considering. 

Learners could research a health and social care provider using a questionnaire to 
explore how risk assessments are completed, how safeguarding is achieved and 
other ways service users are kept safe. Learners could be introduced to relevant 
legislation such as the Health and Safety at Work Act of 1974 and how it might 
promote service user safety. 

Examples of using the Freedom of Information Act 2005 and the Data Protection Act 
1998 might include discussions about who is entitled to access personal information – 
the service user? 
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Getting started 
This provides you with a starting place for one way of delivering the unit, 
based around the suggested assignments and tasks in the specification. 

Unit 8: Individual Rights in Health and Social Care 

Introduction 

This unit enables you to present a background to the factors that contribute to a 
diverse society. It also considers the underpinning values that support individuals in 
society. 
● You can begin by discussing diversity of individuals and the need for equal rights. 
● Ask learners to discuss and apply relevant parts of legislation in supporting the 

rights of individual service users (e.g. Human Rights Act 1998, Equalities Act 2010), 
for example, are all those in care treated with dignity and respect, or are some 
people treated according to their appearance? 

● Using material taken from the media or a vocationally-based resource – use this to 
demonstrate how carers should uphold the rights and values of service users. 

Learning aim A: Investigate the rights of individuals using health and social 
care services 

Learning aim B: Examine the responsibilities of employers and employees in 
upholding service users’ rights in health and social care 

● Ask learners to research and discuss the rights of individual service users. 
● Put your learners into small groups and ask them to explore how principles and 

values support the rights of individuals in different health and social care settings. 
● In small groups discuss the need for confidentiality – why is it important? What 

might be the consequences if confidentialities are not kept? 
● Ask learners to research or observe (by using material sourced from the media or 

their workplace) how legislation is applied in the work setting for the benefit and 
protection of both service users and care workers (e.g. Data Protection Act 1998, 
Freedom of Information Act 2005). 

● Use a role play or a case study that highlights how to carry out a risk assessment. 
● Present learners with a case study – this should cover enabling service users to 

make choices, take risks and be independent. For example, a carer is introducing an 
individual to basic cooking skills using the cooker and the oven; at what point 
should the carer interfere and take over the tasks? 

● Lead a discussion on ensuring safety and preventing harm, and outline the 
application of the relevant parts of Health and Safety at Work Act 1974. Learners 
can then undertake their own research to back up the discussion. 

● Ask learners to put together a written assessment of a planned outing for a service 
user. 

● Learners should identify the different individuals planning to go on the trip – their 
gender, age, physical abilities, learning skills and communication needs, specific 
dietary and clothing requirements, and individual medical requirements. 

● Having identified those going on the trip, learners should state the requirements 
and precautions that should be taken to ensure each individual has an enjoyable 
and safe outing. 

● Ask learners to carry out a risk assessment of the destination. 
● Have a teacher-led session identifying how service users’ records are stored, and 

who has access to those records. 
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Unit 8: Individual Rights in Health and Social Care 
● Have a class discussion on confidentiality and ask learners if they can think of 

examples when it is necessary/appropriate to breach a confidence. 
● Outline when there exceptions to the confidentiality rule, e.g. in an emergency 

(health, suicide threat or self-harm). 
● Learners can then draw up their plans for a video that outlines confidentiality in 

health and social care. 

Assignment 1: Individual Rights in Health and Social Care* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification.  
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Details of links to other BTEC units and qualifications, and to 
other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7:Equality and Diversity in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Asbridge, L., Lavers, S., Stretch, B. and Scott, J., BTEC First Health and Social Care, 
Revised Edition: Student Book, Heinemann, 2008 (ISBN 9780435500269) 

Gresford, P., Case Studies in Health and Social Care, Heinemann, 1997 
(ISBN 9780435452735) 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teaching Resource Pack, Pearson Education, 2010 
(ISBN 9781846906718) 

Higgins, H., Lavers, S., Garnham, P., Haworth E, BTEC First in Health and Social Care 
Student Book, Pearson Education, 2012 

Moonie, N., Bates, A. and Spencer-Perkins, D. Diversity and Rights in Care (Care 
Management Series), Heinemann, 2004 (ISBN 9780435401269) 

Nolan, Y., S/NVQ Level 2 Care Candidate Handbook: Student Handbook, Heinemann, 
2003 (ISBN 9780435452216) 

Websites 

www.hse.gov.uk/pubns/law.pdf 
Health and Safety at Work Act 1974. 

www.idea.gov.uk/idk/core/page.do?pageId=5145524 
Equality Act 2010. 



UNIT 9: HEALTHY LIVING 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

67

Unit 9: Healthy Living 

Delivery guidance 

Approaching the unit 

The most appropriate way to deliver the learning in this unit is likely to be through 
the use of case studies and for learners to examine their own health and lifestyle. 
You can readily find case studies on the internet that will cover some of the key 
health issues outlined in the specification; however, you may want to adapt these to 
suit your learners. 

The unit is externally assessed through completion of a 60-minute, paper-based 
exam. It is therefore important that as learners work through the unit you ensure 
they keep a bank of factual information and/or notes which they can refer to later for 
revision purposes. 

Delivering the learning aims 

To meet learning aim A, learners will need to develop knowledge and understanding 
about the different factors that contribute to healthy and unhealthy lifestyles and 
must be able to appreciate the effects of these factors on health and wellbeing. 
Learners will need to know how healthy and unhealthy lifestyles are defined, focusing 
particularly on the ‘holistic’ approach. A whole range of factors, such as diet, personal 
hygiene and exercise, contribute to healthy or unhealthy lifestyles and learners must 
be able to consider the effects of these factors. Learners will also need to know and 
understand the factors which can influence whether an individual adopts either a 
healthy or unhealthy lifestyle. Lifestyle choices are influenced by a range of factors 
such as peer pressure, self esteem and the mental health of the individual 
themselves. 

To set the context for learning aim A you can begin by providing the WHO’s (World 
Health Organization) definition of health, which covers four areas: physical effects, 
intellectual effects, emotional effects, social effects. This will help learners 
understand the broad context of this unit and how influences on health go beyond 
the obvious examples of diet and exercise. To explore these concepts you could use 
real or fictitious case studies or ask learners to draw on their own experiences. If a 
case study approach is taken to learning the unit content, it is important that 
examples are used from all life stages to ensure specification coverage and 
preparation for examinations. A suitable case study might be as short as: ‘Janet is 39 
years of age and smokes heavily.’ You can then explore the broad range of potential 
health issues arising from this, asking questions such as ‘Explain how smoking might 
affect Janet’s health and wellbeing’, ‘What are the short-term health implications for 
Janet?’ or ‘How might Janet’s smoking affect her relationships with others?’ 

Learners could also look at high-profile individuals from the media and consider the 
factors which are affecting the person’s health and wellbeing. It might be useful to 
select very different people from the media and consider how their lifestyle affects or 
affected their health and wellbeing. Individual studies by learners which are based on 
their own close family and other extended family members may also work well. On 
occasions it is good to start a topic area by assessing the experience which 
individuals in the group may already have about specific health issues; for example, 
you could ask them to consider someone in their family who smokes or to look at 
how many units of alcohol someone they know might consume in a week. 
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To meet learning aim B, learners will investigate ways to improve health and 
wellbeing, the types and sources of support available to help promote healthy 
lifestyles and the barriers to achieving a healthy lifestyle. 

It may be useful for learners to work in small groups to look at the different elements 
of health improvement planning, such as setting realistic targets, the barriers to 
meeting the targets, and the strategies which could be used to help achieve targets 
set. You can ask learners to use the internet to explore the different ways this is 
possible. There are a number of useful websites providing advice and guidance. They 
will also need to consider the different forms of support available to help people 
improve their health and wellbeing; again the internet is the ideal resource for 
exploring the different options available. You could ask learners to use their findings 
to put together a health plan for a fictitious individual – for example, someone who is 
overweight and has who struggled to lose weight – or for another learner. This 
should not only be a diet and exercise plan but should provide details of support 
options as well as motivational tips and advice. 

Finally learners will need to look at the barriers to achieving a healthy lifestyle. A 
class discussion will work well, with learners drawing on their own experience and 
those of people they know. Ask learners to consider how people might overcome 
these barriers; to help them they can look back over the forms of support they 
identified in the first part of the learning aim and the plans they have put together. 
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Getting started 
This provides you with a starting place for one way of delivering the unit. 
Activities are provided in preparation for the external assessment. 

Unit 9: Healthy Living 

Introduction 
Healthy living is a high profile issue in the media and a concern for the government in 
improving the overall health of the nation. Many learners will already have a good level 
of general knowledge of some aspects of the unit content. It is important to build on 
this knowledge to create a more detailed understanding about the issues surrounding 
healthy lifestyles. 
The unit could be introduced through the use of a case study or video clip from 
television which highlights issues about healthy or unhealthy lifestyles. 

Learning aim A: Explore the factors that contribute to healthy and unhealthy 
lifestyles, and their effects on health and wellbeing 

Suggestions for activities in preparation for assessment 
Learners will need to create a set of notes that they can revise from to prepare for the 
external examination. You should ensure learners have kept notes for each of the 
activities below. 
● Provide learners with a definition of health as set out by WHO (World Health 

Organization). Learners will then look at the effects of a healthy lifestyle on 
individuals. These are divided into: physical effects, intellectual effects, emotional 
effects, social effects. Split the class into four groups and ask each group to explore 
one of these effects. They should report back to the class, providing an explanation 
of the positive effects of improving one’s health in this area. 

● To cover both Topic A.2 and Topic A.3 and Learning aim A of the specification you 
could provide the class with a range of case studies covering people who have 
unhealthy lifestyles; these will need to cover ten factors outlined in the 
specification. You might want to provide two or three case studies that encompass 
three or four of the factors listed. You could consider using a high-profile individual 
well-known for their drug use and excessive alcohol consumption. Present each 
case study to the class and then ask them to provide a list of possible effects; these 
should be divided into the four categories given above. 

● Learners will need to know and be able to understand how factors outside an 
individual’s control may affect healthy and unhealthy lifestyles. This is good 
opportunity for learners to reflect on their own health and the influences on it. If 
they feel comfortable doing this, ask them to share how one or more of the ten 
influences given in the specification has had an impact on their health. You can 
facilitate discussion about role models and media by using magazines and papers to 
highlight how the health of individuals is often portrayed and how this influences 
learners’ decisions about their own lifestyle choices. 

Learning aim B: Explore ways of improving health and wellbeing 

Suggestions for activities in preparation for assessment 
Learners will need to create a set of notes that they can revise from to prepare for the 
external examination. You should ensure learners have kept notes for each of the 
activities listed. 

continued 
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Unit 9: Healthy Living 

● To explore ways to improve health, ask your learners to keep a diary of what they 
have eaten/drunk in a week, and the exercise they have taken. They should then 
exchange their diary with that of a classmate. They can provide a list of ways for 
each other to improve their health and wellbeing. They should include a list of 
realistic goals and ways to achieve this; for example, if a learner smokes their 
partner should provide a timeline and list the support they should access. 

● To understand the different forms of support available, provide learners with a case 
study (for example, of someone who is overweight) and ask them to provide a list 
of support available. They can use the internet to research the formal support 
provided, but you should guide them to also think beyond this and to consider 
informal sources of support too (friends, family). Ask them to create a table 
outlining the support and providing details about each group and how they can help 
the individual to keep to their health improvement plan and maintain a positive 
attitude. 

● Learners will need to consider the barriers to achieving a healthy lifestyle and the 
difficulties that might be encountered in starting and keeping to a healthy lifestyle. 
Learners could look back over their diaries and create call-out boxes which identify 
where there may be barriers to them achieving a health goal 

Preparing for the examination 

● The 60-minute examination consists of: 
o multiple-choice questions 
o short written answers 
o longer written answers. 

● The maximum mark for the examination paper is 50. 
● The examination will cover all aspects of the specification over a number of 

examination series and is designed to enable learners to demonstrate their 
knowledge and understanding of the unit content. 

● It is important that learners are prepared thoroughly for this examination. There 
are plenty of resources available to help with this preparation, such as sample 
examination papers and mark schemes, computer-generated resource packs and 
teacher support materials for examination-type questions. 

● It will be useful for learners to practise completing answers in the class 
environment to reinforce learning and develop examination technique. You should 
ensure that learners know the meanings of the following command words 
commonly used in the examination paper so they use the time available in the 
examination effectively: 
o Identify 
o Give 
o State 
o Describe 
o Define 
o Explain 
o Assess 
o Evaluate 
o Discuss 

continued 
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Unit 9: Healthy Living 

● You could set examination-style questions for homework on a regular basis as each 
part of the specification is covered, as further useful practice. 

You should set aside time for final revision for the examination. It would be useful for 
your learners to complete a past examination paper, or sample examination paper, 
before they sit the live examination so they are fully aware of what they will need to do 
in examination conditions. This experience will also give them the opportunity to 
practise using their time effectively and build their confidence. 

 



UNIT 9: HEALTHY LIVING 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

72 

Details on links to other BTEC units, BTEC qualifications and links to 
other relevant units/qualifications 

BTEC Firsts in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 4: Social Influences on Health and Wellbeing 

● Unit 5: Promoting Health and Wellbeing 

● Unit 6: The Impact of Nutrition on Health and Wellbeing 

● Unit 7: Equality and Diversity in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Ashton, A., Garnham, P., Haworth, E., Higgins, H., Howarth, S. and Lavers, S., 
BTEC Level 2 First in Health and Social Care Student Book, Pearson Education, 2010. 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 
A GCSE book that has core content for this unit written at level 2. 

Websites 

www.bbc.co.uk/health/treatments/healthy_living 
Contains a broad range of guidance, including comprehensive information on diet, 
weight and fitness as well as diet and exercise questionnaires and plans. 

www.direct.gov.uk/en/youngpeople/healthandrelationships/keepinghealthy 
Contains some useful guidance on healthy living. From here you can access other 
government websites, including the NHS Smoking Helpline. 

www.takelifeon.co.uk 
This website contains a number of real-life case studies about people who have made 
changes to their lifestyle to encourage healthy living. 

www.who.int/en 
The United Nations system for the directing and coordinating authority for health. 
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Unit 10: Human Body Systems and Care of 
Disorders 

Delivery guidance 

Approaching the unit 

When you begin to deliver this unit, you will need to spend some time clearly 
explaining the terms anatomy and physiology so that your learners understand that 
they will need to know the position and structure of organs and systems in the body 
and how they work. It is also important that they understand that organs and 
systems do not work in isolation, but interrelate to maintain homeostasis in the body. 
You will need to guide learners closely in how body systems interrelate, so that they 
have a clear understanding of which body systems work together. This will help them 
to complete the required assignment work. 

Once they have established a knowledge and understanding of the anatomy and 
physiology of the body, your learners will need to find out what happens when things 
go wrong and the treatment and care that might be needed to relieve or cure 
conditions or diseases. A sensitive approach may be needed here, as you might find 
that some learners have family members with some of the conditions studied. 

Delivering the learning aims 

To introduce learning aim A you could find out how much your learners know about 
their bodies and the position of their major organs. Although this is not required in 
the learning aims, learners nevertheless need to know where everything is to provide 
context for what they will be learning. You could do this by having a quiz in which 
you provide them with a full-sized body shape and cut-outs of the different organs 
which they have to stick on to the body. This could be done in a variety of ways, such 
as a small group activity in which they have to race to complete the task quickly and 
accurately. A follow-up could be to try to identify the function of the organ in 
question. Learners could then select a particular system to research in small groups, 
ensuring that they establish which organs make up each system, and feed back to 
the rest of the class. This will enable them to consider how the body works in a 
coordinated way rather than each organ or system working in isolation. You should 
ensure that at least the circulatory, respiratory, nervous, renal, digestive and 
endocrine systems are covered before moving on to any others. 

If you have access to any models of the different organs, such as a heart, a kidney or 
a skeleton, these could be used to illustrate the structure of the different parts of the 
body. You might decide to study the organs and systems in a particular order; it 
helps if systems that interrelate are studied in sequence as this helps with learners’ 
understanding. You may decide to get your learners to create wall posters of all the 
systems studied so that they have visual images around them as they study. 

It is important to spend time in supporting learners to understand how the systems 
interrelate to keep the body functioning. You will need to guide them closely in the 
choice of the two systems they describe and explain, in order to ensure that they 
have an understanding of which systems work closely together. Homeostasis can  
be a difficult concept for learners to understand, so you will need to ensure that  
you take plenty of time to confirm their understanding of the different homeostatic 
mechanisms that occur in the body. You can support learners during sessions of  
self-directed study to ensure they know how to research and where to get their 
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information from. You might consider planning individual or small group work to 
achieve this. 

It is possible that, having studied the required organs and systems in learning aim A, 
learners will be able to identify some of the common disorders that relate to different 
body systems (learning aim B). You could devise a question-and-answer session in 
which you provide some symptoms from which they can try to identify the disorder. 
Learners should aim to be able to write about one common disorder for three 
different systems. 

There are many voluntary organisations that provide information about different 
disorders and many of them have websites. You could set aside a couple of sessions 
for your learners to research what information is available about the routine care 
given for different disorders. They should be encouraged to read the information 
carefully and try to identify the most important and relevant information about care 
and treatment. They can produce a visual display, such as an annotated poster that 
they can present to the rest of the group and then hang it on the wall. This could be 
done as individual or group work. Learners should demonstrate that they can justify 
the care given with clear explanations. This can be done orally and visually. 

Finally, your learners will have the opportunity to practise taking a variety of routine 
measurements such as temperature, pulse and blood pressure. You will probably 
need several sessions to do this, especially if you are going to be measuring blood 
pressure. For this you will need to provide thermometers, watches or clocks with 
second hands and blood pressure machines. Although learners will probably find it 
easier to take blood pressures using battery operated machines, there is a move 
back to using manual machines in clinical areas; however, these can be tricky to 
master and, if you do not have the knowledge of how to do this, you might be able  
to ask a practice or school nurse to come in and do a session with the learners. It is 
also important that they know how to recognise when measurements fall outside the 
normal range, and how to record them accurately. You should also ensure that they 
are aware of health and safety issues and infection control when they are working 
with the equipment. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 10: Human Body Systems and Care of Disorders 

Introduction 
To introduce this unit to learners, start with a short quiz to gauge their knowledge of 
the human body. Provide a diagram of the human body and ask them to label each 
organ. 

Learning aim A: Understand the structure and function of main organs and 
major body systems, and their interrelationships 

● Your learners will need to ensure that they are able to describe the structure and 
function of different major organs of the body clearly. Begin by asking them to carry 
out research using textbooks and websites. They will need access to computers and 
the library as well as time for research and preparation. 

● Once they have researched the organs, they will need to go on to research which 
organs make up which systems, and how they work together to perform functions. 

● One of the major body systems must be studied in greater detail and you might 
decide that you want all your learners to study the same system. If they all choose 
to do something different this is of course fine, but you might want to steer them 
towards systems with structures and functions that are less complicated. However, 
if they have a particular interest in studying (for example, the nervous system), this 
should be encouraged. 

Assignment 1: The Amazing Human Body* 
Assignment 2: How Do the Body Systems Work Together?* 

Learning aim B: Explore routine care of disorders relating to body systems 

● Your learners will need to choose one disorder for each of the six major body systems, 
but have the freedom to choose which disorder they wish to study. 

● A visiting speaker, such as a local practice nurse or even a GP if possible, could be 
invited to talk to learners about specific disorders. Other professionals, such as a 
diabetic specialist nurse, could also be invited to visit to discuss diabetes and its care 
and management, and school nurses are often very familiar with cases of childhood 
asthma. 

● It is possible that the learners have a relative with a disorder who might agree to 
come and speak to the group. As with any visitor, learners should spend some time in 
researching before the visitor arrives and compiling some relevant questions to ask. 

Assignment 3: Common Disorders and Their Care* 
Assignment 4: High Blood Pressure: Effects and Routine Care* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details on links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 6: The Impact of Nutrition on Health and Wellbeing 

● Unit 9: Healthy Living 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

The following books all have sections about anatomy and physiology and will provide 
learners with valuable information relevant to this unit. 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teacher Resource Pack, Pearson, 2010 

Higgins, H., Lavers, S., Garnham P. and Haworth E., BTEC First Health and Social 
Care, Student Book, Pearson, 2012 

Rasheed, E., Hetherington, A. and Wyatt, L., BTEC First Health and Social Care, 
Hodder Education, 2008 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 

Walsh, M., GCSE Health and Social Care, Collins Educational, 2009 

Waugh, A., and Grant, A., Ross and Wilson Anatomy and Physiology in Health and 
Illness, Churchill Livingstone, 2010 

Winston, R., Body – An Amazing Tour of Human Anatomy, Dorling Kindersley, 2005 

Websites 

www.bbc.co.uk/schools/gcsebitesize/pe/appliedanatomy 
GCSE revision activities for anatomy and physiology. 

www.getbodysmart.com 
An online textbook with interactive quizzes and tutorials. 

www.innerbody.com/htm/body.html 
Shows the anatomy of different body systems. 
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Unit 11: Services in Health and Social Care 

Delivery guidance 

Approaching the unit 

This unit is designed to introduce your learners to health and social care services.  
It is important to capture the interest of your learners, rather than presenting them 
with potentially dry factors and figures. This unit covers a broad spectrum of health 
and social care services. You should be aware that information is intended to inform 
learners at level 2, when producing teaching plans and assessments. 

The use of case studies taken from professional magazines, broadsheet newspapers 
or television news programmes, visits to relevant health and social care settings and 
professional speakers (for example, the school nurse, a local GP practice nurse or a 
domiciliary care worker) would give your learners valuable insights into how these 
services actually function and the role of the health and social care professional. 

Other resources could include factsheets from relevant organisations, such as Age 
UK, BUPA, the Alzheimer’s Society and the Autistic Society; the BBC Learning Zone 
Class Clips and YouTube are also useful sources of information that can provide 
learners with real situations to add interest. 

Delivering the learning aims 

Learning aim A will introduce your learners to the wide range of services which are 
available in health and social care. You may wish to begin the session with a class 
‘buzz session’ to ascertain learners’ existing knowledge of the sectors. This could be 
followed by a short taught session on the structure of health and social care services, 
accompanied by a gapped handout to support learner note taking. 

Speakers from the relevant professions, such as school nurses, community 
physiotherapists, occupational therapists, and speech and language therapists,  
will introduce them to the types of provision and add interest for your learners. Your 
local Health Development Worker would be a useful source of information; he/she 
can be found in the telephone directory or online under the heading of ‘Community 
Health’, preceded by the name of your local council. Your learners could prepare 
questions to ask the professional following their presentation. 

Visits to health and social care settings, such as a day centre for older people, to help 
with tea or with festivals and celebrations, will help to provide your learners with a 
relevant context for the learning aim. For large groups of learners, more than one 
visit may be required, subdividing the group into two. Alternatively, many care 
homes have websites which include video clips of the provision; these can give 
learners an insight into good quality care. 

A short taught session on national and local organisations, together with their links, 
could be followed by internet research. Your learners could work in groups to find out 
more information on one of each type. These findings could then be delivered to the 
group in the form of PowerPoint® presentations. Alternatively, learners could produce 
posters to be displayed in the classroom. 

It is essential that all legislation is linked to other parts of the unit content to 
maintain your learners’ interest. While some taught input will be required, learners 
could also be provided with legislation printed on cards/paper and work in groups to 
match these with case studies and relevant scenarios. Learners should concentrate 
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on the effects of the legislation rather than focusing on remembering specific details 
of the legislation. 

Factors that positively and negatively affect access to health and social care are 
addressed by learning aim B; your learners, their families and friends may have 
experienced some of these. Drawing upon learner experience will help to enliven the 
sessions and add realism. Case studies and episodes from relevant television 
programmes, such as Holby City and Casualty, together with relevant documentaries, 
will add interest to the sessions. 

You may wish to introduce learning aim B using a whole-class ‘buzz session’ to 
ascertain current learners’ knowledge. The session could be recorded in any of the 
following ways. 

● Learners could write their information on large paper before reading this to the 
class; photocopies of this could be distributed to the whole class. 

● The information could be recorded by the teacher onto the Smartboard and copies 
printed off for each learner. 

● The teacher could record learners’ contributions on the whiteboard; learners could 
then be given class time to copy this down. 

Learning aim C introduces your learners to the concept of partnership working. 
Partnership working is an essential component in health and social care; your 
learners will have the opportunity to consider the reasons for this. 

Role-play and simulation activities, such as planning for trips or spending an allotted 
budget for a new health or social care centre (for example, to buy equipment), can 
illustrate to learners the benefit of partnership working. Learners could either be 
provided with printouts from the internet of potential equipment or be allowed class 
time to research this. A consideration of the benefits of partnership working and the 
potential difficulties could be addressed through peer- and self-assessment of the 
role play. This could be linked with the course content in discussion and related to 
local and national examples. 

Learners will require taught input to cover the course content; gapped handouts  
are useful in supporting learners with note taking. Case studies obtained from the 
internet or reference to local projects, such as the opening of a new unit at the local 
hospital, will add interest. 

Allowing learners to include their own/family experience of health and social care 
services will require sensitivity, tact and diplomacy. Experiences may have been 
negative and it is essential to maintain objectivity by including both positive and 
negative factors, rather than reinforcing subjective images of the health and social 
care services. 

Learners should be encouraged to research additional information to support that 
which is provided in class sessions; out-of-class tasks could be focused on this, with 
results shared in class sessions, time permitting. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 11: Services in Health and Social Care 

Introduction 
You could introduce the unit with a whole class activity; you could produce a ‘20 
questions’ quiz sheet on the different types of health and social care services currently 
available; the completed sheet could be retained by learners for future use in 
assignment work. 

Learning aim A: Understand the provision of health and social care services 

● You could begin by providing learners with a diagrammatic structure of current 
health and social care services. Leave gaps for them to add relevant information on 
each area; for example, give them a job title (e.g. ‘social worker’) and ask them to 
provide a brief job description. 

● Follow this by asking learners could to research the structure of the social care 
services and add the information to the diagram. 

● Learners will then need to use the initial information in the diagram to produce 
fuller information on the structure. 

● You could then arrange a visit to either a health or social care setting. This will help 
your learners to see the types of provision available for individuals. 

● Using case studies, which can be taken from magazines such as Nursing Times or 
Community Care, or the experience of family and friends, ask learners to match the 
type of provision to the individuals within the case studies. 

● You could then invite a guest speaker from a local branch of a national organisation 
(for example, a health visitor or a community worker) to speak about the structure 
of the organisation in which they work, and how their own role fits within the 
structure. Ask learners to prepare questions for the speaker prior to the event.  
It would be helpful if you also took notes and provided learners with a summary  
of the talk, in the following session. 

● Learners could then conduct research into a local organisation (for example, the 
local support group for parents of children with autism) in order to find out more 
about the structure of this organisation. This research could include online research 
and visits to the library and community centre to obtain information. 

● One-to-one tutorials as part of class sessions will provide learners with support and 
enable you to monitor the information gathered. 

● Learners will require formal input to cover the area of legislation; class activities 
could include matching legislation to types of provision, such as the Mental Health 
Act 1983 and Care of Older People with dementia. 

Assignment 1: Who Looks After Us All?* 

Learning aim B: Explore factors that affect access to health and social care 
services 

● You could introduce the learning aim with a whole-class ‘thought shower’ about the 
factors that positively affect access to health and social care provision; learners 
could be encouraged to contribute their own, positive experiences. 

● You could then divide the class into buzz groups, providing them with large paper 
and pens to produce a spider diagram or list of the factors that negatively affect 
access to health and social care services. 
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Unit 11: Services in Health and Social Care 
● The groups could present their findings to the class, followed by a teacher-led 

discussion on positive and negative influences to accessing health and social care 
services 

● Invite a guest speaker – either from a disability rights group, or a community 
worker – to talk to your learners about the difficulties in accessing health and social 
care services. Learners could prepare questions prior to the event. 

● Your learners would benefit from a summary of the speaker’s presentation, 
produced by you. 

● Your learners could work in groups using case studies that demonstrate the effects 
of various factors influencing access to health and social care: for example, case 
studies based on individuals who have visual impairments, learning disabilities or 
who have English as an additional language. Other case studies could be based 
around individuals who live in rural areas and have limited access to transport and 
individuals who are offered health and social care appointments which would 
prohibit the practice of religious duties. 

● Your learners could produce posters on their recommendations for improving 
access, referring to the individuals in the case studies. 

Assignment 2: Why Can’t I Get In?* 

Learning aim C: Examine partnership working in health and social care 

● You could begin with a teacher-led session, defining multi-disciplinary partnerships 
in health and social care. You could provide learners with gapped handouts to 
support note taking. 

● Learners could then work together in groups to make lists of multi-disciplinary 
partnerships they know about – for example, health visitors, GPs and practice 
nurses. 

● A guest speaker could be invited (for example, a local GP or practice nurse), to 
speak about how they might work in partnership with other health professionals. 
Learners could produce questions prior to the event to ask at the end of the 
presentation. 

● You could then provide your learners with a definition of multi-agency partnerships, 
stressing the differences between these and multi-disciplinary partnerships. 

● Learners could work in groups, assessing the ways in which partnership working 
could be applied to support the individuals in case studies. Case studies could be 
based around a family in which several individuals require support from health and 
social care professionals: for example, a family social worker to support the family 
in managing care of a disabled child, the asthma nurse to support the father’s 
asthma, the housing officer to enable provision of appropriate accommodation, the 
dietician to support the mother in managing her type 2 diabetes. Alternatively, the 
case studies could be based on the occupational therapist or psychiatric nurse 
working with the staff in a residential care setting to support individuals who have 
dementia. 

● A teacher-led discussion on the potential benefits of partnership working would 
clarify learner understanding. 

● You could use the whiteboard/Smartboard to focus learners on the topic in hand.  
You could produce a spider diagram of the potential benefits of partnership working, 
adding to the diagram from learner contributions. This could be followed by learners 
making their own records of the discussion. 

● High-profile cases from the media (newspapers, Community Care magazine, 
reputable internet sites such as the BBC news website) could be used to highlight 
potential difficulties in partnership working; learners could study these in groups, 
followed by a teacher-led discussion. 

Assignment 3: Multi-disciplinary Partnerships* 
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*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 

Details on links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 13: The Health and Social Care Sector 

BTEC Level 2 Certificate in Preparing to Work in Adult Social Care (QCF): 

● Unit 5: Introduction to a Duty of Care in Health or Social Care, Children and 
Young People’s Settings 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Haworth, E. and Ashton, A., Edexcel GCSE Health and Social Care, Heinemann, 2009 
Contains information on health and social care settings and services. 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care, Pearson Education, 2010 
Chapter 10 of the book matches much of the content for the NQF Unit 11. 

Journals 

● Community Care and Nursing Times magazines contain relevant case studies. 

● The Guardian and The Independent newspapers contain relevant case studies and 
reference to current legislation. 

Websites 

www.bbc.co.uk/learningzone/clips/help.shtml 
BBC Learning Zone: a source for short video clips selected to match curriculums. 
Search for material, using keywords. 

www.cqc.org.uk 
The website of the Care Quality Commission which provides information on all 
aspects of health and social care provision, including the application of legislation. 
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Unit 12: Creative and Therapeutic Activities 
in Health and Social Care 

Delivery guidance 

Approaching the unit 

When approaching this unit, you will need to start by explaining to learners what 
creative and therapeutic activities are and why they are important for service users. 
Referring back to themes such as needs, values and individual rights covered in  
units 2, 7 and 8 will be useful here, and this could lead on to learners identifying the 
benefits of different activities for individuals. Learners will need to have a knowledge 
and understanding of how professionals support and encourage individuals who take 
part in different activities and you can support this by inviting guests to come in and 
carry out workshops with your learners or, if appropriate, arrange for visits to care 
settings where they can observe activities taking place. 

There is a practical element to this unit, as learners will be required to plan and 
implement an activity. You should give them sufficient time to consider and practise 
different types of activity before they implement the one they have chosen to do with 
service users. Your guidance will be important here, to ensure that activities they 
choose are appropriate. 

Delivering the learning aims 

As a starting point to cover learning aim A, it is advisable for learners to consider 
what creative and therapeutic activities are, as they will need to understand these 
before they can plan and implement their own activity. If learners are spending time 
in work experience placements while they are completing this unit, they should have 
the opportunity to observe activities taking place and may even be able to participate 
in some of them. If this is not feasible, you could invite professionals from different 
settings to lead workshops. Either of these approaches should include an opportunity 
for your learners to develop an understanding of the benefits of different activities 
and how service users are supported and encouraged to take part in them. You may 
establish that some of your learners have hobbies or take part in activities in their 
spare time, such as art, knitting, drama or playing football or netball, and you could 
encourage them to lead activities as practice. Alternatively there are many activities 
that you could lead or facilitate, such as arts and crafts, exercise sessions, games 
and quizzes or cookery if you have the facilities. 

Learners need to consider the activities that are being observed or practised and 
identify their benefits. This is because they will need to plan and implement an 
activity and they need to understand the physical, cognitive, emotional and social 
benefits that service users can gain from taking part. 

Different people, including professionals, are involved in supporting and encouraging 
individuals to take part in creative and therapeutic activities. Through learning aim B 
you can help learners to find out more about what different professionals do to 
support different activities by getting them to research this. They could then present 
their findings to the rest of the group. Alternatively you could arrange for visits to 
different settings in your area and ask learners to feed back their findings on their 
return. To ensure that they get the right information, you could provide them with  
a worksheet to take with them. Another option would be to invite professionals into 
your establishment to speak to the learners. Prior to this you could have a session 
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with learners devising a set of questions to ask, or you could use the same worksheet 
as for visiting settings. 

It is important at this stage that learners understand the underpinning principles and 
values that professionals develop when working with service users. This is covered 
particularly in units 7 and 8, and learners should be guided to take a holistic view of 
their learning and not complete the units in isolation. 

The final learning aim (learning aim C) of this unit is to plan and implement 
appropriate activities, and you will need to support learners in achieving this. You  
will have to guide them towards considering the service users’ age and mental  
and physical ability, and the resources such as time, materials and staff available. 
Additionally, they must understand the need to maintain legislation and guidelines, 
especially health and safety. You could devise an action plan that learners can use, 
similar to a lesson plan, to ensure that they consider all aspects of preparation and 
implementation so that the activity is a success. Allow time for practice and 
preparation. The activity could be carried out in a real setting or, if this is not 
possible, simulation in the classroom would be acceptable. 



UNIT 12: CREATIVE AND THERAPEUTIC ACTIVITIES IN HEALTH AND SOCIAL CARE 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

85

Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 12: Creative and Therapeutic Activities in Health and Social Care 

Introduction 
You could introduce this unit by asking learners to lead a short activity that they could 
introduce to a small group of their classmates. 

Learning aim A: Explore different creative and therapeutic activities used in 
health and social care and their benefits 

● Your learners will need to select appropriate activities for individuals or groups of 
service users that are realistic. They could research the health and social care 
settings in the local area to find out what is available and arrange a visit to observe 
activities taking place. 

● Additionally you could arrange for health and social care professionals to visit your 
establishment to lead some sessions that the learners can take part in. 

● Your learners could then go on to spend some sessions working on different 
practical activities. You should guide them in assessing how appropriate these are 
in different settings and how they would benefit different service users. When they 
have done this, you could organise a plenary session in which learners feed back 
their findings. From this they could create a large wall poster showing which 
activities are appropriate in which settings. They can also include the benefits of  
the different activities, or make an additional poster to show this. 

Assignment 1: Creative and Therapeutic Activities and Their Benefits* 

Learning aim B: Understand how professionals support and encourage 
individuals who take part in creative and therapeutic activities 

● Your learners will need to develop an understanding of several factors in order  
to meet the requirements of this assignment. They will need to research and 
understand the roles of different professionals who facilitate creative and 
therapeutic activities, understanding how they support service users both in groups 
and individually, and how they ensure that principles and values are maintained. 
They can achieve this by researching information in job advertisements on websites 
or in health and social care journals, or by speaking directly to the professionals in 
the workplace during work experience or by inviting them in to talk to the whole 
group. 

● Learners need to know about the role of professionals in different care settings, and 
so must be able to identify how the roles differ when working with service users of 
different ages and abilities; therefore you will need to guide them to think carefully 
about what is appropriate. You could do this by organising a matching activity 
where you provide a set of cards showing different activities, a set of cards showing 
different service users and a set of cards showing different health and social care 
settings, and getting learners to work in small groups discussing and matching 
them up appropriately. In a feedback session, they will need to justify the choices 
they have made and identify how the service users will benefit. This will provide a 
guide to help them to complete the assignment for this learning aim. 

● If learners have access to work experience placements during this part of the 
course, they should be encouraged to speak not only to the professionals who plan 
and implement the activities, but also to the service users who take part. This  
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Unit 12: Creative and Therapeutic Activities in Health and Social Care 
should enable them to gain an understanding of the different interests service users 
have and how beneficial the service users find the activities that they take part in. 

Assignment 2: The Role of Professionals* 

Learning aim C: Be able to plan and implement appropriate creative and 
therapeutic activities in a health and social care setting 

● You will need to advise learners on how they select and plan any activities they are 
going to carry out. You can provide opportunities for them to practise different 
activities in the classroom so that they can find an activity they are interested in 
and can achieve. You could run different sessions, such as one or two on art and 
crafts, one on exercise, one on games and quizzes, and one on other activities. 

● If learners are completing work experience in appropriate health and social care 
settings, they will need to consider the abilities and interests of the service users. 
You can provide guidance here by encouraging them to consider this before 
selecting an activity. 

● The more careful the planning, the more successful an activity is likely to be. One 
way to support learners in planning is to run a workshop to devise an action plan 
that everyone can use to plan an activity. You will need to encourage them to 
suggest what factors are important in planning, such as: health and safety issues; 
the number of people taking part; what resources they will have and what they 
might need to provide; the amount of money that might be needed; the time 
needed to complete the activity; the space available; and other staff who may need 
to be available. Learners will also need to factor in clearing-up time at the end of an 
activity. The final action plan that is drawn up should be user-friendly and you 
should be able to upload it to a work area on the computer so that learners can 
access it easily. 

● Reflection is an important part of working in health and social care, and learners will 
need some guidance on how to assess and evaluate their work. You will need to 
help them to become objective about what they achieve, clearly describing the 
process of selection and planning. Learners often initially find evaluation of their 
own performance difficult and your role here will be to support them in learning 
how to do this. You could use prompt questions to help them to get used to thinking 
about their performance, such as: What went well? Did the service users enjoy the 
activity? Did you achieve what you set out to achieve? 

● If a workplace activity is not possible, then a simulated activity could be completed. 
If learners are to use members of their group to do this, then your role will be to 
ensure that the group members understand what is expected of them in role play. 
Inappropriate behaviour may have an adverse effect on the learner’s achievement 
of the learning aim. 

Assignment 3: Plan and Implement Activities in Health and Social Care* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details on links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 13: The Health and Social Care Sector 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Asbridge, L., Lavers, S., Stretch, B. and Scott, J., BTEC First Health and Social Care, 
Revised Edition: Student Book, Heinemann, 2008 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teacher Resource Pack, Pearson, 2010 

Hobart, C and Frankel, J., A Practical Guide to Activities for Young Children, Nelson 
Thornes, 1999 

Parsons, V., Simple Expressions: Creative & Therapeutic Arts for the Elderly in Long-
Term Care Facilities, Venture Publishing, 1998 

Rasheed, E., Hetherington, A. and Wyatt, L., BTEC First Health & Social Care, Hodder 
Education, 2008 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 

Websites 

The websites below provide suggestions for different creative activities that learners 
could use. 

www.arttherapyblog.com 

www.creativeexpressiveactivities.com 

www.recreationtherapy.com/tractv.htm 
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Unit 13: The Health and Social Care Sector 

Delivery guidance 

Approaching the unit 

In order to meet the requirements of this unit, learners need to complete a 
placement of a minimum of 25 hours in a health or social care setting. When you are 
planning delivery of this unit, you need to provide your learners with some time to 
explore the different health and social care provision and the various jobs that exist. 
Although they might want to work in health and social care, they may have quite a 
limited knowledge and understanding of the wide range of jobs that exist, and this 
initial activity might help them to consider their own career pathway. You will also 
need to help them to understand the skills and professional standards of behaviour 
that are required and which they will be expected to demonstrate when they are on 
work experience. How work experience is managed may affect the order in which the 
learning aims are covered, as practical experience will certainly help learners to meet 
some of the learning aims. 

Delivering the learning aims 

A suitable starting point for delivering this unit could be to set an activity in which 
learners search for different health and social care jobs advertised in the local press, 
specialised health and social care journals and the internet. You may also need to 
provide some guidance for them on the difference between jobs in health care and 
jobs in social care. 

You might be able to invite visiting speakers with different jobs in the health and 
social care sector, such as a registered nurse or a social care worker, to come in and 
talk about the jobs they do, including the type of provision it is, the career structure 
and potential career development. You may have contact with previous learners from 
your institution who may be prepared to take part in this; or you might ask workers 
in the various work experience placements that you use. Learners will probably need 
time to think about some questions that they might like to ask. 

Learners must be able to identify the skills that they will need to develop so that they 
can work effectively in health and social care (learning aim A). Access to different job 
descriptions could help them to consider the skills and professional standards that 
are needed to work effectively in the health and social care sector, but you could also 
draw on their own experience of being cared for, or ask them to consider what skills 
they would consider important for someone who might be caring for them or a 
relative of theirs. It can be difficult for learners to empathise in such a way if they  
are not experienced, so you may need to support them in doing this. 

Maintaining professional standards is an important aspect of working in health and 
social care, and learners must be encouraged to think carefully about what these are. 
You could lead an ideas session in which they identify what they think professional 
standards are. They might be able to draw on information that is provided by any 
visiting speakers from the questions they prepared. 

Learners need to be able to understand the difference between statutory, private and 
voluntary provision, and which services come under each, as covered by learning aim 
B. This could be done in the form of a table: learners could be given a list of different 
services provided within health and social care and they could then identify the type 
of provision it is (whether it is health or social care) and the different characteristics 
of each service. Some of this may have been started in the initial activity you set for 
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the learners, but they should be encouraged to engage in further research to extend 
their knowledge and understanding. Depending on what type of work experience the 
learners engage in and how it is organised, learners might be able to do this by 
observing and talking to health and social care workers in their placements. 

A work experience booklet and/or diary for learners to complete during their 
placement is a useful tool which could provide prompts to enable them to meet the 
requirements of learning aim C, although you may have to help them to develop 
skills in reflective practice and evaluation. Any activities they carry out should be 
witnessed and signed by the placement supervisor. Although learners are not allowed 
to carry out personal care for service users, there are activities that they can take 
part in, such as a creative activity, some exercise, feeding a service user or ‘Tea for 
Two’ where they make a cup of tea for themselves and a service user and spend time 
talking to them. You should advise them to negotiate what is suitable with their work 
placement supervisor. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 13: The Health and Social Care Sector 

Introduction 
You could organise a snowball activity in which you ask each learner to work alone, 
making a list of all the health and social care jobs they can think of. They can then 
come together in small groups to put their lists together. A plenary session can be used 
to list all the jobs they have thought of on the board. 

Learning aim A: Develop an understanding of the skills and professional 
standards required of health and social care workers 

Learning aim B: Investigate service provision and job roles in the health and 
social care sector 

● You could start by getting learners to work individually to list as many jobs in health 
and social care that they can, and then have a plenary session to get feedback and 
see how many jobs they thought of. They will then need to decide if the jobs are in 
health care or social care. 

● You might decide to ask the careers advisor to come in and talk to the learners 
about different jobs that they might not know about, or have considered as a 
career, and back this up with a visiting speaker (or more than one if possible) to 
talk about their job. Learners should be encouraged to prepare some questions. 
Learners should be able to write about jobs in health care and social care, 
explaining how they are all different. 

● Your learners could start this learning aim by holding a discussion about what skills 
they think are important for working in health and social care. They should be able 
to explain why the skills are important in terms of caring for service users. This 
could then be displayed on the classroom wall as a poster which serves as a daily 
reminder for them. 

● A practical activity that you could give them might be to provide a limited amount  
of resources and ask them to plan an activity for an individual or a group of service 
users, making sure that they take into account the ability of the individual or group 
and use only the resources available. They will need to explain how they will plan 
the activity and how they will display completed work. If you have time, you could 
get them to role play the activity within the group, or you could provide them with 
case studies of specific individuals. 

● You could then go on to support your learners in identifying what professional 
standards are and why they are important. It will be useful for them to carry out 
some research into different codes of professional conduct or guidelines. You can 
find many of these on the internet. When discussing professional standards, you 
might begin the discussion by asking them how they feel if they are let down by 
their friends or family, and how this can relate to a work setting. This could lead  
on to discussion about the consequences of not maintaining professional standards. 
Learners could then make a second poster to show this, as a partner to the one on 
skills. You might want to emphasise the importance of their own behaviour when 
doing this activity. 

Assignment 1: The Health and Social Care Sector* 
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Unit 13: The Health and Social Care Sector 

Learning aim B: Investigate service provision and job roles in the health and 
social care sector 

Learning aim C: Undertake a work placement within the health and social care 
sector 

● When preparing learners for work experience, you could use small group work to 
get them to practise the necessary skills. Tasks could be set with specific 
instructions and a very specific time frame, and a learner could be assigned to each 
group as an observer and note taker. You could then debrief each group at the end, 
asking them how well they used the skills to complete the task. 

● You could also play games such as ‘Chinese whispers’ where you start the whisper 
to demonstrate the importance of communication and listening skills. 

● You should encourage learners to be as involved as possible in activities that are 
going on in the placement. Ask them to observe what different staff members do 
and how they do it, so they have a knowledge and understanding of the roles, skills 
and professional standards that must be maintained. 

● While in placement, learners have to demonstrate that they use work-related skills 
to address tasks. You could organise a number of practical sessions before they 
start their placement, such as at least one hand-washing session and working in 
pairs to feed each other – helping them to understand different aspects such as 
pace of feeding, how much food to put on each spoonful and the need for drink to 
be provided as well as food. 

Assignment 2: Working in Health and Social Care* 

Learning aim C: Undertake a work placement within the health and social care 
sector and reflect Work Placement Report upon performance 

● Reflection can be a difficult concept for learners to grasp, and you might need to 
help them to practise this, so that they are aware that it is more than simply 
describing what they have done. 

● You could use any of the suggested activities (or others if you use them) to 
encourage the learners to think about what they did, and then consider what they 
did well and what they would improve if they did the same task again. 

● This would work particularly well as a follow-up to the small group work above. 

Assignment 3: Reviewing Performance* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details on links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 11: Services in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

The following books all have sections which consider working in health and social 
care and will provide learners with valuable information relevant to this unit: 

Asbridge, L., Lavers, S., Stretch, B. and Scott, J., BTEC First Health and Social Care, 
Revised Edition: Student Book, Heinemann, 2008 

Haworth, E. and Ashton, A., Health and Social Care GCSE, Edexcel, 2009 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., BTEC Level 2 First 
Health and Social Care Teacher Resource Pack, Pearson, 2010 

Rasheed, E., Hetherington, A. and Wyatt, L., BTEC First Health and Social Care, 
Hodder Education, 2008 

Walsh, M., BTEC First Health and Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 

Walsh, M., GCSE Health and Social Care, Collins Educational, 2009 

Professional publications 

Health and Care Professions Council, Standards of Proficiency: Social Workers in 
England, 2012 

Nursing and Midwifery Council, Guidance on Professional Conduct for Nursing and 
Midwifery Students, 2010 
These are the guidelines under which nursing and midwifery students must work. 

Nursing and Midwifery Council, The code: Standards of conduct, performance and 
ethics for nurses and midwives, 2008 

Websites 

www.dh.gov.uk 
The website of the government’s Department of Health provides a huge resource of 
information about health care in the United Kingdom. 

www.hpc-uk.org 
The Health and Care Professions Council, which regulates social care workers in the 
United Kingdom. It publishes codes of practice for social care workers and bosses. 

jobs.communitycare.co.uk 
This website provides information on working in social work and social care. 
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www.jobs.nhs.uk 
This website advertises jobs available across the country in the National Health 
Service. 

www.nhscareers.nhs.uk 
This website provides information on different careers that exist in the NHS and 
advertises jobs available across the country. 

www.nice.org.uk 
The website for the National Institute for Health and Clinical Excellence (NICE) 
provides guidance to healthcare professionals on providing the best possible quality 
of care and value for money. 

www.nmc-uk.org 
The Nursing and Midwifery Council which regulates nurses and midwives in The 
United Kingdom. They publish codes of conduct for nursing and midwifery students 
and registered nurses and midwives. 

www.skillsforcare.org.uk 
This website provides information about careers in social care and advertises job 
vacancies.
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Unit 14: The Early Years Sector 

Delivery guidance 

Approaching the unit 

This unit provides learners with an understanding of the basic structure of the current 
early years sector. Learners will also gain an understanding of the wide-ranging 
provision within the sector, and the professional standards that are required in order 
to work as an early years professional. 

Delivering the learning aims 

Although learners will require some taught input, a largely ‘hands on’ approach is 
recommended, so that learners are thoroughly prepared for their work experience in 
an early years setting (learning aim D). 

To cover learning aim A, the use of a plenary session on the skills and attitudes 
required to work in the Early Years sector could prove a useful method of introducing 
the topic, giving you an insight into your learners’ existing understanding and levels 
of knowledge. 

Useful information on the professional standards required within the setting may be 
obtained from Ofsted (the Office for Standards in Education, Children’s Services and 
Skills). This official body inspects and regulates services that care for children and 
young people, and those providing education and skills for learners of all ages. You 
could access reports from outstanding providers through their website (they are all in 
the public domain) and discuss the main points with your learners. Such discussions 
will provide learners with an insight into the standard of provision that is currently 
seen as acceptable. 

You might like to consider covering learning aim C here before B; this follows on well 
from learning aim A, as learners will need to investigate service provision and job 
roles in the sector. Job roles are many and varied, with commonalities and variations 
which the learner could explore and collate into a grid. Suggestions for this could be 
to examine job descriptions in professional journals, discuss job roles of staff at 
placement, ask visiting speakers and/or exploring child care websites. This will 
appeal to learners as they may have a leaning towards a specific job role. It will also 
broaden their outlook and help them consider alternate roles for the future. 

Role-play sessions, in conjunction with case studies, could also be used to prepare 
learners for the different situations they may face when on work experience; for 
example, encouraging a child who does not want to participate. Learners should be 
given opportunities to ask questions, so that they are as informed as possible. 

In learning aim B, learners will explore planning experiences and activities for 
children. The provision of books and magazines containing activities for children of 
different ages will provide your learners with ideas and introduce them to the topic. 
Some taught input will be required to cover: 

● planning to include aims and objectives 

● managing resources 

● providing a stimulating and safe environment 

● meeting the physical needs of children 

● activities for different ages and abilities 
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● encouraging creativity, experimentation, social interaction, language. 

Practical experience, for example, in mixing paints, reading stories or using props to 
enhance story time, will support learner experience and develop necessary skills in 
preparation for work placement. 

Visits to local provision would also enable learners to gain valuable insights into the 
provision available in the local area. However, the first duty of settings is to provide 
care and support for the children and therefore this may not be possible. 

Following their work placement learners will need to reflect on their experiences  
to cover learning aim D. Reflection is a vital tool in both personal and professional 
development. It is important for future learning, setting goals, working towards 
them, identifying strengths, achievements and areas for improvement. 

A simple introduction to reflection could take the following form. 

● What did I do? 

● What have I learned from this? 

● How can I apply what I have learnt to future tasks? 

Preparation for work placement could include plenary sessions on sources of 
feedback such as: 

● supervisor reports 

● one-to-one interviews with the placement supervisor 

● informal feedback from adults in the setting and children 

● peer reviews. 

Other topics for discussion could include the benefits of constructive feedback to 
improve practice and the use of a reflective diary to inform action plans. 

Beginning work experience can be a daunting prospect for learners of this age; a 
plenary session with opportunities to discuss concerns will help to prepare learners 
for this new experience. It is recommended that you contact the setting during the 
first few days to ensure that the learner is not experiencing undue anxiety. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 14: The Early Years Sector 

Introduction 
You could introduce the unit by exploring the learners’ existing experiences and 
knowledge of early years settings. These could be from: 
● their own childhood 
● friends or siblings 
● adult family members. 
Internet searches on early years provision from previous decades could provide 
learners with a comparison and the impact of recent changes. 

Learning aim A: Develop an understanding of the skills and professional 
standards required of early years workers 

Learning aim B: Explore planning experiences and activities for children in 
early years settings 

Learning aim C: Investigate service provision and job roles in the early years 
sector 

● You could begin by asking the group to make a list of all the different types of early 
years services they are aware of. This could initially begin in the classroom and 
then develop into a web search or a library search. Ensure that private, voluntary 
and statutory sectors are covered. When the group has been debriefed, smaller 
groups can be established. 

● Small groups can then be assigned a number of services to investigate in more 
detail. You could assign these or let the groups choose their own – ensure each 
group has a topic which requires in-depth investigation, such as hospital play 
provision, autism support, nurseries for children with sensory impairments, 
Children’s Centres. 

● Learners could either deliver a short presentation on their findings. 
● You could invite a guest speaker from, for example, the local hospital to explain  

and discuss the special requirements of children who are ill in hospital. Following  
on from this, the learners could discuss with the speaker the skills and knowledge 
needed by the practitioner to work with this group of children. 

● You could then work with the group as a whole to collate the information and give 
support and guidance on how to present the collated information; for example,  
as a poster to be displayed in the classroom. 

● You could lead a discussion on the importance of professionalism in the sector. You 
could give a verbal picture or perform a role play of ‘the worst early years worker 
ever’. This should be amusing but will also have a serious message. Your learners 
will identify what not to do and say, how not to act from your input and then be 
able to ascertain good practice, with your guidance. You could ensure you include 
professional conduct, timekeeping, personal hygiene, dress code, positive attitude, 
values, and confidentiality and professional relationships. 

● Your learners could then progress to researching the professional standards 
required by the Care Councils in the relevant country in the UK and any 
requirements for registration for early years and child care workers. Websites are 
suggested below. 
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Unit 14: The Early Years Sector 

Assignment 1: The Early Years Sector* 

Learning aim D: Undertake a work placement in the early years sector and 
reflect on your experience 

● You could begin with a short introduction on the benefits of keeping a work diary. 
This is a useful way to record learning and progress and can also provide evidence 
towards demonstrating competence for a qualification. 

● Your learners do not have to record every detail of the routine for each day; a 
sample of a ‘normal’ week will show when tasks change. It is important to reflect  
on significant changes and events and try to identify what has been learned by  
the learner and the developmental aims of activities. These could be: creativity, 
imagination, experimentation and physical, social, intellectual and emotional 
development. 

● You could give an example of a repetitive journal that concentrates on description 
and then compare it to a sample hat is more reflective and developmental. This 
would highlight working with children, the relationships with placement staff, input 
on solving problems and writing comments on significant events. 

● You could provide an exercise to address planning for an activity with a 
child/children and how to change this to be suitable for another age group. Put a 
number of activity suggestions in a hat (this could be a Harry Potter Sorting Hat 
perhaps); for example, ‘Making Music’ for one- to three-year-olds or ‘Hand Puppets’ 
for five- to eight-year-olds. Divide the group into smaller sections and let each one 
choose an activity from the hat. 

● The exercise is to produce a plan for the activity, then identify how this could be 
altered to make that activity suitable for another age group. The small groups 
present their work to the large group and you debrief and discuss the outcomes. 

● You could discuss the requirements of planning with the whole group, ensuring they 
are aware of issues dealing with resources, the environment, safety and security, 
developmental goals for the children and how to maintain interest. Remember the 
adage: fail to plan, plan to fail. 

● You could discuss with the group the skills that will be assessed while each one is 
on placement. These will include communicating with different people, effective 
listening, identifying their own and others’ roles and responsibilities, respecting all 
those they deal with, team-working, time management, observing children and the 
passing on information to placement staff: these link to learning aim A too. 

● You could begin before placement by introducing the concept of reflective practice 
to the group. The analogy of looking in a mirror and checking your appearance 
before going on a night out could be useful here. We look at ourselves in a critical 
way  
and may make minor adjustments to hair, clothing, make-up, etc. to boost our 
confidence and look better. Link this to reflecting on an incident on placement. 

● You could emphasise here the value of reflective practice in remembering and 
recording experiences, monitoring progress and encouraging analytical thinking  
for lifelong learning and professional development. The topic of ‘reflection’ can be 
revisited as the learner progresses and also on completion of placement. 

● Most learners are very critical of themselves, so when introducing a SWOT analysis 
encourage them to be kind to themselves. Sometimes the ‘Weaknesses’ quadrant 
can be introduced as ‘Areas for Development’. Your role is to facilitate the process 
by providing support and guidance and being positive about the process. The 
analysis can be carried out before starting and then compared with one raised  
after completion of placement to provide evidence of progression. 
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Unit 14: The Early Years Sector 
● The SWOT analysis should help develop self-awareness and help the learners to 

focus and evaluate their work in a structured way. You could discuss the benefits 
gained from constructive feedback and how to deal positively with feedback. 

● You could introduce the concept of professional supervision in the workplace, 
emphasising the two-way, supportive process and its place in both personal and 
professional development. Supervision aims to improve practice by giving staff the 
opportunity to reflect on their work. This assignment will provide good practice for 
learners in preparing for supervision when employed. 

Assignment 2: Working in Early Years* 
Assignment 3: Reviewing Performance* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Unit 15: Carrying Out a Research Project in 
Health and Social Care 

Delivery guidance 

Approaching the unit 

This unit will enable your learners to develop the investigative research skills needed 
to become independent learners. 

While some of this content must be delivered formally, you could encourage learners 
to pursue their own interests, e.g. related to future career ambition or a topic of 
interest. 

Delivering the learning aims 

For learning aim A, learners will need to understand different research methods that 
may be used. You could begin by asking if they have taken part in research by 
completing a customer questionnaire, and then explain how companies use such 
research to improve the experience for future customers, e.g. by changing a service 
or providing a helpline. 

Discuss reasons for research in health and social care, e.g. to identify gaps in 
provision such as NHS dentists or youth facilities, or the need to discover more about 
particular issues such as binge drinking or obesity. Understanding the reasons for 
research will motivate learners to conduct their own research. 

Learners will require taught explanations of different methods and their uses. You 
could suggest ideas for topics, for example: 

● why some people visit the dentist more than others 

● how much sleep each class member needs. 

Working in small groups, your learners could decide on the most appropriate method 
for their topic, and design a set of questions that will provide the required answers. 

Provide examples of primary research methods, from sources that your learners may 
relate to, on topics that may interest them, e.g. questionnaires from magazines such 
as Community Care or teen magazines on topics such as dealing with acne or family 
problems, and recorded interviews from television news programmes. It is important 
to highlight the need for learners’ sensitivity when carrying out primary research in 
this sector. 

Learners could begin their background research by checking if there is sufficient 
secondary information to support their proposed project area in online magazines 
such as Community Care (www.communitycare.co.uk) and Learning Disability 
Practice (www.learning-disability-practice.co.uk), and websites of charities such as 
The National Autistic Society (www.autism.org.uk). Library literature searches will 
also provide useful secondary material. 

For learning aim B, provide a list of interesting potential project topics, such as: 

● differences in healthy eating habits between males and females 

● nursery provision for children with additional needs, in a specified area 

● the benefits of youth clubs in early adolescence. 
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Demonstrate and discuss the benefits of using SMART targets to help learners focus 
relevant issues. They could keep a written progress log, and regularly discuss 
progress and any problems with you. 

Lead a discussion on ethical considerations including confidentiality, the rights of 
service users to refuse treatment or divulge information, and the need to obtain 
informed consent before using information. Learners must be clear about issues such 
as not using information that interviewees have asked to be removed, and changing 
the names of settings and individuals to maintain confidentiality. 

For learning aim C, learners may need support in understanding different methods of 
presenting and interpreting data (e.g. bar charts, pie charts and tables). You could 
use studies of relevant statistics from professional magazines such as Community 
Care, and broadsheet newspapers to develop their understanding. Demonstrations  
of research tools, e.g. rating scales and questionnaires using open and closed 
questions, will also help learners; you can find examples at reliable websites such as 
the Department of Health website. 

Guide learners through the following model to produce a reflective project evaluation 
for learning aim D: 

● What have I achieved? Have the aims and objectives of the project been met? 

● What went well? What were the strengths of the project (aims and objectives that 
you achieved particularly well)? 

● What could have been done better? What were the areas of improvement (project 
outcomes that do not meet planned aims and objectives)? 

● What have you learned from this experience? How could you improve your 
performance on future projects (e.g. planning, use of skills and techniques, 
further practice, presentation of the project)? 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 15: Carrying Out a Health and Social Care Research Project 

Introduction 
You could introduce the unit to your learners by describing some research projects that 
have benefited people; for example: 
● the discovery of penicillin 
● the discovery of anaesthetics 
● the benefits of vaccination 
● the effects of diet on health 
● the effects of loud music on hearing levels. 
You could then ask your learners about any areas of research they have heard of, 
before outlining the full scope of the unit. Emphasise the individual nature of the 
project, and the potential for following own interests, within a supportive framework. 

Learning aim A: Explore methods which may be used for carrying out research 
in health and social care 

● You could briefly explain what primary and secondary research is. It may be useful 
to have a discussion about what types of materials are available in the centre’s 
library/resource centre. Examples of questionnaires from magazines or online could 
also be shown. (The NHS has produced an online questionnaire about alcohol 
intake, which can be found at www.nhsinform.co.uk/health-zones/alcohol.aspx.) 

● After a short taught session on the use of closed and open questions, you could 
divide your learners into small groups, give them a research topic (e.g. How well  
do people care for their teeth?) and ask them to produce five questions that would 
elicit the relevant information. They could exchange their questions with another 
group to answer, then have a discussion on validity and reliability. 

● Give examples of rating scales, then ask your learners to produce their own  
scale (e.g. on how often individuals clean their teeth) to distribute to other  
learner groups in your centre. Show the video clip on interview techniques from 
www.bbc.co.uk/learningzone/clips/interviewing-practising-technique/9768.html and 
support your learners in producing three interview questions designed to obtain in-
depth information on tooth care. They could then work in pairs to interview each 
other. 

● You could deliver a short taught session to help your learners understand the 
difference between data and opinions, and then ask groups to analyse their results 
and present their data using a variety of methods, e.g. bar charts, pie charts. 

● They could then (with support) find relevant sources in your centre’s 
library/resource centre and online, to support their primary findings. 

● Engage your learners in a discussion on the advantages and disadvantages of the 
different primary methods and any difficulties they experienced. 

Assignment 1: Research Methods* 

Learning aim B: Plan a health and social care research project 

● You could begin by asking your learners which areas of research they may be 
interested in, and writing their suggestions on the whiteboard/Smartboard along 
with your own suggestions. Give your learners time to choose one. 
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● Learners could search online for pieces of research that relate to their chosen topic 
and briefly present their findings and how these link with their proposed project. 

● Invite a guest speaker, e.g. the school nurse or another teacher, to speak on a 
project they have produced and any difficulties they experienced in gathering 
information. 

● Ask your learners to produce a working title for their project, aims and objectives as 
homework to be completed by the next class session. You could provide a template 
for the project plan. 

● Ask your learners to produce draft questionnaires and interview questions and then 
pilot them with members of another group. They could then discuss the results in 
small groups and identify any flaws (e.g. question design, size of sample), refine 
and modify their project plan in light of their experience, and deliver short 
presentations to the group on how effective the modified plan will be. 

● Invite the peer group to ask each presenter about potential problems they may 
face, and how they intend to manage these. 

● Lead a discussion on managing risk and dealing with problems that may arise. 

Assignment 2: My Health and Social Care Project Plan* 

Learning aim C: Carry out a health and social care research project 

● You could lead a discussion on how learners can use project management and 
communication skills. 

● You should highlight the importance of following relevant health and safety practices 
at all times. 

● A guest could speak about ethics in research, e.g. safeguarding service users, 
promoting health and social care values. 

● You could provide a variety of formats for collecting data, e.g. rating scales, tally 
charts, open questions, closed questions, observations etc, and engage your 
learners in role plays to practise communication skills using some of these formats. 

● Ask small groups to choose suitable methods for gathering information on a given 
research proposal and present the reasons for their choice. You could support them 
to produce a checklist for data collection, including informed consent with signatures 
with dates, and the exclusion of data when individuals refuse consent. 

● You could organise a workshop, with input from other colleagues, on alternative 
methods of gathering information, e.g. photography or use of video clips. It is 
essential, however, to remember that pictorial representation of service users, in 
any form, is not permitted. 

● You could organise a workshop where your learners formalise their research 
proposals and prepare questionnaires and interview questions to enable you to 
review these one-to-one. 

● You could organise another workshop where your learners work on their projects 
while you discuss progress with each learner in turn. 

Assignment 3: My Health and Social Care Research Project* 

Learning aim D: Reflect on the health and social care research project 
outcomes and own performance  

● You could show your learners examples of realistic and unrealistic proposals and 
engage them in discussion about these. 

● You could show one or both of the following video clips on presentation skills: 
www.bbc.co.uk/learningzone/clips/presentation-approach-and-style 
www.bbc.co.uk/learningzone/clips/presentation-skills/352.html. 

● Ask your learners to note down positive and negative points from the clips. 
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● You or an ICT colleague could run a workshop on preparing PowerPoint® slides. 
● You could use some class time to review drafts of your learners’ presentations and 

ask them to peer-review the presentations. 

Assignment 4: My Health and Social Care Project Review* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Firsts in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 3: Effective Communication in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Bowkett, W. and Bowkett, S., 100 Ideas for Developing Good Practice in the Early 
Years, Continuum International Publishing Group Ltd, 2008 (ISBN 9781847061669) 
Practical and engaging ideas for developing practice in early years, covering aspects 
such as creating an effective learning environment and addressing social, emotional 
and learning skills. 

Curtis, A. and O’Hagan, M., Care and Education in Early Childhood: A Student’s Guide 
to Theory and Practice (2nd edition), Routledge, 2008 (ISBN 9780415457576) 
Provides consideration of good practice and relates theory to practice in an accessible 
way. 

Dryden, L., Forbes, R., Pound, L. and Mukherii, P., Essential Early Years, Hodder 
Education, 2005 (ISBN 978-0340888773) 
This covers all aspects of early years theory and practice and child development in an 
accessible, comprehensive and highly readable format. 

Smidt, S., A Guide to Early Years Practice (3rd edition), Routledge, 2007 
(ISBN 9780415416047) 
A practical guide to early years practice. Theories about how children learn best are 
examined and it provides a focus on how we can support and extend the learning of 
young children. 

Journal 
Nursery World 
Breaking news, best practice and management for those working in child care and early 
years education. Also available online: nwweekly@haymarket.com. 

Websites 

Each country in the UK has its own regulatory body: the Care Council for Wales, the 
Health and Care Professions Council, the Northern Ireland Social Care Council and 
the Scottish Social Services Council. The Councils are each responsible for the 
registration and regulation of social care workers in their country. Standards of 
conduct and practice are set and registration requirements may differ from country 
to country. 

● www.ccwales.org.uk 

● www.hpc-org.uk 

● www.sssc.uk.com 

The following sites are also useful: 
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● www.ncb.org.uk 
National Children’s Bureau: may highlight issues relevant to the health and 
wellbeing of young people. 

● www.ofsted.gov.uk 

● www.ofsted.gov.uk/inspection-reports/outstanding-providers 

● www.autism.org.uk – The National Autistic Society 

● www.mencap.org.uk – Mencap 

● www.ageuk.org.uk – Age UK 

● www.nhs.uk 
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Unit 16: Vocational Experience in Health and 
Social Care 

Delivery guidance 

Approaching the unit 

This unit will give your learners insights into the health and social care sector. 

While learners will require some taught input, they can also gather information 
through supervised internet searches, visits to Jobcentre Plus and practical 
experience on work placement. They can enjoy rehearsing and building essential 
practical skills in simulated activities that replicate the health and social care 
environment. 

Delivering the learning aims 

For learning aim A, opportunities to rehearse practical skills prior to work experience 
will enhance learners’ confidence. They could also benefit from discussion on the role 
of the care worker within health and social care settings, and through input from 
relevant guest speakers: for example, the manager of a local care residence for older 
people, or the school nurse, who could share insights into the practical application of 
professional skills and standards. 

Share examples of alternative methods of communication to broaden learner 
understanding. Examples could include Makaton symbols (see www.makaton.org) or 
examples of Braille (see www.omniglot.com/writing/braille.htm). 

For learning aim B, learners could investigate service provision within their local area, 
relating this to the information they obtained from the internet. 

To help learners gain insight into different job roles, you could invite a guest speaker 
or arrange for the learners to visit a local health or social care setting, e.g. a day 
centre for older people where they could perhaps be involved in an activity or shadow 
members of staff. 

You could support learning aim C by providing examples of application documents, 
e.g. CVs, application forms and letters of application, from your centre, from online 
sources or by creating your own examples. You could use application forms for jobs 
in local newspapers, Jobcentre Plus and professional magazines such as Community 
Care and Nursing Times, for learners to experience a variety of formats and 
requirements. Practice in completing these forms will support a variety of skills in 
English and ICT. 

You could follow up with a video clip on interview skills and provide a gapped 
handout to support learners’ understanding and note-taking skills. 

For learning aim D, learners will undertake work experience, and will benefit from 
visiting the setting before beginning their placement. You could produce a checklist  
to help them obtain important information during their initial visit, for example: 

● dress codes, e.g. plain top and black trousers; shoes not trainers 

● working hours 

● arrangements for lunch, e.g. provided by the setting and costs; option to bring 
own lunch 

● name of supervisor 
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● check travel time needed in order to be punctual 

● inform the setting of any personal requirements, e.g. prayer times. 

To help prepare learners for work experience, issues should be discussed such as not 
using mobile phones at work, and observing confidentiality and respecting staff, 
service users, visitors to the setting and other volunteers. 

During work experience, learners will benefit from contact with your centre, either by 
visits or by telephone calls to the setting from the teacher or work placement officer. 
It is important to communicate to the setting any allergies or conditions that may 
impinge on the learners’ wellbeing on work experience, before the placement begins. 

To help learners reflect on their own performance, you could set up activities where 
small groups produce artefacts from paper, or pairs guide each other to build a tower 
of bricks, with one partner blindfolded. This could be followed by peer and self-
reflection, using a scale of 1 to 5, where 1 is excellent, and 5 needs much work. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 16: Vocational Experience in Health and Social Care 

Introduction 
Ask your learners for their views on the benefits of work experience. They could then 
write down anonymously any worries they have about work experience. You could 
collect the notes and then read them out. You could then comment and lead discussion 
on managing difficulties with work experience. 
Learners will benefit from access to the unit specification introduction. 

Learning aim A: Develop an understanding of the skills and professional 
standards required of health and social care workers 

Learning aim B: Investigate service provision and job roles in the health and 
social care sector 

● Explain to your learners that they need to understand the skills and professional 
standards required of health and social care workers. 

● You could divide your learners into small groups and ask them to produce lists of 
the skills required to work in health and social care. You could then display and 
discuss the lists in turn, adding details where there are gaps, and follow this by 
using role play to allow your learners to practise the skills. 

● Using a recording of a relevant television programme, e.g. Holby City or Casualty, 
challenge your learners to identify and score skill levels portrayed, from 1 
(excellent) to 5 (poor). Then hold a plenary to discuss the issues raised by the 
scoring. 

● A guest (for example, your centre’s counsellor) could speak about professional 
standards in health and social care. Learners could ask prepared questions and take 
notes using gapped handouts. 

● Learners could search online for information on professional standards, for  
example, from the British Association for Counselling and Psychotherapy 
(www.bacp.co.uk/ethical_framework) or the Nursing and Midwifery Council 
(www.nmc-uk.org). You could lead a discussion on the potential consequences of 
non-compliance with professional standards, referring to high-profile cases in the 
media. 

● Support your learners in conducting internet searches, into the different types of 
health and social care services that are currently available. 

● Invite a careers adviser to give a short presentation on the different careers in 
health and social care. Learners could follow up by researching and producing 
posters about job roles for display in the classroom. 

● You could take learners on a pre-arranged visit to a local Jobcentre Plus, to 
research job opportunities in health and social care. In groups, they could prepare 
and deliver short PowerPoint® presentations on their findings. 

Assignment 1: The Health and Social Care Sector* 

Learning aim C: Understand the application process for a period of work 
experience in health or social care  

● You could introduce the session by explaining what type of personal information is 
required in job applications. You could then provide examples of CV templates 
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Unit 16: Vocational Experience in Health and Social Care 
(many are available online, for example, at www.CVwriting.net). 

● You could also supply sample application forms, either downloaded from the job 
section of Community Care magazine, or one used in your own centre. 

● Learners could watch the video clip on interview preparation on YouTube, for 
example, by using the following link: www.youtube.com/watch?v=0p_A2P_uvzc. 

● You could also invite a guest, e.g. from your centre’s Human Resources department 
or the head teacher, to speak about preparing for interviews. Follow this up by 
asking your learners to draw pictures of the ideal health and social care worker, and 
then use a class plenary to address any misunderstandings with regard to dress 
codes. 

● Learners could then work in groups to produce a poster or booklet about preparing 
for interviews. 

● Learners could work in pairs, using prepared questions, to practise interview skills. 
A third learner could take the role of observer to provide feedback to the 
interviewee and interviewer. 

● You could record the mock interviews and allow your learners to review their own 
performance. 

Assignment 2: Are You Ready?* 
Assignment 3: How Did That Go?* 

Learning aim D: Undertake a work placement within the health and social care 
sector, and reflect on performance 

● Ask your learners to complete a daily diary for one week before going on work 
experience. Use class time to support them in reflecting on events in their diary,  
to prepare them for completing the work experience diary. 

● Give your learners an audit table of strengths and weaknesses (or areas of 
development) to complete in class before beginning work experience. 

● You could set up mock appraisals and asking learners to bring their audit tables to 
these. 

● You could introduce the following simple reflection model: 
o What I did 
o What happened because of my actions 
o What I have learned 
o How I will use this to improve my future performance. 

● You could provide your learners with a template for an action plan. 
● Learners will benefit from guidance in taking a balanced approach; you will need to 

promote learner self-esteem and positive self-image. 

Assignment 4: Reviewing Performance* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
Pearson BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 11: Services in Health and Social Care 

Pearson BTEC Intermediate Apprenticeships in Health and Social Care, Level 2 

Resources 
Textbook 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Lavers, S. and Lancaster, H., BTEC Level 2 First Health and Social Care, Edexcel, 
2010 (ISBN 9781846906817) 

Journals 

Both of these professional magazines contain pages of relevant jobs: 

● Community Care 

● Nursing Times. 

Video 

Mulberry House Training DVD on Communication in Health and Social Care, 
www.mulho.com 
This DVD demonstrates good and bad practice in communication, and also includes 
downloadable handouts, which can be printed off and given to learners. 

Websites 

www.hse.gov.uk/youngpeople/workexperience/students.htm. 
This website gives advice to teachers on supporting learners on work experience: 

www.hpc-uk.org 
Information on professional standards may be found on the Health and Care 
Professions Council website. 

Further information can also be obtained from the Sector Skills Councils: 

● www.skillsforhealth.org.uk 
Skills for Health. 

● www.skillsforcareanddevelopment.org.uk 
Skills for Care and Development. 

Information on service provision may be obtained from supervised internet searches, 
using appropriate sources such as the Department of Health website, 
www.dh.gov.uk, which provides information on both health and social care services. 
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Unit 17: Community Volunteering in Health 
and Social Care 

Delivery guidance 

Approaching the unit 

This unit will provide your learners with insights into the role of the volunteer, the 
process by which they can become involved in their own community, and the range 
of opportunities that are available. 

Community volunteering may be used as part of an enrichment programme, 
extending skills, contributing to overall learning and development, and enabling 
learners to widen their life experience. 

While learners will require some taught input, they will benefit from practical 
examples and support in developing their own skills throughout the unit delivery. 

It is recommended that completion of learners’ CRB application forms takes place 
during the introduction of the unit, to reduce delays in beginning volunteer 
placements. 

Delivering the learning aims 

For learning aim A, explain that an understanding of skills and standards underpins 
good practice in the health and social care sector. You may wish to provide your 
learners with a self-assessment grid, to chart their own development of relevant 
skills. 

Participation in role play and team games will support the development of skills. You 
could follow these with peer and individual assessments, rating skills where 1 is 
excellent and 5 requires some work. 

You could invite health and social care professionals, such as a local GP, practice 
nurse or youth worker, to speak about standards in the sector. 

Further information on professional skills and standards is provided in the resources 
section of this document. 

For learning aim B, you could encourage your learners to research the range of 
health and social care provision available both locally and nationally, including youth 
clubs for people with physical and learning disabilities, nursing homes and care 
homes. Guest speakers from such groups would motivate learners and inspire 
interest. 

Suggested organisations to contact for guest speakers can be found in the resource 
section. 

For learning aim C, you could support your learners to access relevant websites to 
find out more about volunteering in the community – for example,  
www.volunteering.org.uk/iwanttovolunteer or www.ukvolunteering.org. 

You could show a DVD or video clip on interview skills and use a gapped handout to 
support understanding and note-taking. 

Encourage learners to consider their own wardrobe contents when planning outfits 
for interview to avoid the unnecessary expense of buying clothing that may not be 
used again. 
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For learning aim D, learners will benefit from visiting the setting before starting their 
voluntary experience. A checklist will support them in obtaining relevant information, 
for example: 

● dress codes, e.g. suitable footwear for outdoor work, waterproof clothing if 
accompanying service users on trips 

● working hours 

● arrangements for lunch, e.g. provided by the setting and costs; option to bring 
own lunch 

● name of supervisor 

● expected duties 

● travel times, routes and costs. 

Learners could also use the visit to inform the setting of any personal requirements, 
e.g. prayer times, dietary requirements if meals are provided. 

It is important that any allergies or conditions that may impact on the learners’ 
wellbeing are communicated to the setting before the voluntary placement begins, to 
reduce the risk of incidents that could affect the success of the placement. 

During the placement, visits or telephone contact from teachers will support learner 
confidence, and manage any issues that may arise. 

You can support your learners in producing a reflective account of their volunteering 
placement by providing a diary or log book. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 17: Community Volunteering in Health and Social Care 

Introduction 
You could introduce the unit by asking your learners if they know someone who 
volunteers. 
You could then ask them why they think people volunteer, before reading through the 
unit specification introduction. 

Learning aim A: Develop an understanding of the skills and standards required 
of volunteers in the health and social care sector 

Learning aim B: Investigate community volunteering opportunities and the 
organisations involved in the health and social care sector 

● You could invite a manager of a volunteer programme, such as the local branch of 
Mencap, to speak on the benefits of volunteering, or a fundraiser from a voluntary 
organisation such as Shelter to explain about their own role. You could take brief 
notes in the session, and provide your learners with a copy to support information 
gathering. 

● To introduce the concept of teamwork, you could give out craft materials and ask 
your learners to design a game for children aged four to five years, then ask them to 
rate each other’s cooperation, willingness to compromise, listening skills and support 
of team members on a scale of 1 (excellent) to 5 (requires some work). 

● You could follow the activity with a short lecture on teamwork, giving your learners a 
gapped handout to support note-taking. 

● In a supported research session, learners could use the internet and telephone 
directories to research what nursing and care homes there are in the local area and 
whether there any volunteering opportunities. Groups could then produce posters 
showing the different groups of service users who populate the different types of 
settings. 

● Give an example of a contents page and ask learners to prepare a folder divided into 
sections: volunteer opportunities, volunteer roles sub-divided into the different tasks 
included in each role, skills needed, importance to the community, and suitability for 
roles. 

● Follow this activity with a discussion on the differences between volunteer and staff 
roles. 

Assignment 1: Community Volunteering in Health and Social Care* 

Learning aim C: Understand the application process for a voluntary placement 
in the health and social care sector 

● You could show a video clip of a simulated interview and discuss the positive and 
negative aspects of this. The following website contains a suitable video clip: 
www.bbc.co.uk/learningzone/clips/presenting-oneself/348.html 

● You could then give your learners examples of CV templates (many are available 
online) and an application form, either downloaded or adapted from a volunteer 
website (e.g. www.crusebereavementcare.org.uk/PDFs/VolAppForm.pdf, which 
would require some adaptation) or one from your own centre. 

● Simple advice on applications and interviews for volunteers is online. See the 
suggested website in the resource section. 
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Unit 17: Community Volunteering in Health and Social Care 
● Your learners could participate in role play to practise their telephone skills; videoing 

the sessions would enable them to review their performance and recognise strengths 
and areas for improvement. 

● You could provide your learners with professional and appropriate topic magazines. 
Ask your learners to identify individuals who are appropriately dressed for an 
interview, and then hold a class discussion on appropriate dress. 

● Learners could research bus timetables and calculate the time required to arrive on 
time to interviews. 

● Your learners could collate information in folders, e.g. relevant documents, in 
preparation for their interviews, including CV, CRB documentation and birth 
certificate if required. 

● Your learners could practise their interview skills by interviewing each other for 
specific roles in a suitable organisation prior to participating in a mock interview. 

Assignment 2: Are You Ready?* 
Assignment 3: How Did That Go?* 

Learning aim D: Undertake and review a community voluntary placement in 
the health and social care sector 

● You could begin by asking your learners what they hope to achieve during a period 
of volunteering, writing each point on the board and then discussing it. 

● Some learners may have concerns about beginning a voluntary placement; you 
could ask them to write down any concerns anonymously. Then gather the notes 
and read them out, suggesting a solution for each concern. 

● Your learners may benefit from one-to-one discussions before the commencement of 
the placement, to reassure them and highlight any final concerns. 

● Remind your learners that their mobile phones should be switched off at the setting. 
● Remind them to always show respect to other volunteers, members of staff and 

service users. 
● When your learners have completed placement and need to review their experience, 

you could introduce the following simple reflection model: 
o What I did 
o What happened because of my actions 
o What I have learned 
o How I will use this to improve my future performance. 

● You could then demonstrate how to use this model by engaging them in a practical 
activity: for example, using toy blocks to build a house, and then reviewing what 
happens using the reflective model. Following your example, learners could produce 
their own short reflective account on the practical activity. 

● Remind your learners to obtain signed permission before taking photographs or 
recording events; you may wish to provide them with a suitable form to take to the 
setting. Remind them, too, that images of vulnerable service users should not be 
included in their portfolio of evidence. 

● Your learners should keep a log book/placement diary to record their own progress 
while on work placement. 

Assignment 4: Being a Community Volunteer in Health and Social Care* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 11: Services in Health and Social Care 

● Unit 16: Vocational Experience in Health and Social Care 

BTEC Level 2 Preparing to Work in Adult Social Care 

BTEC Intermediate Apprenticeships in Health and Social Care, Level 2 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

These books contain examples of good and bad letters of application and CVs; they 
also contain information about work experience dress codes and other requirements 
such as punctuality and the use of mobile phones. 

Haworth, E., Higgins, H., Hoyle, H., Lavers, S. and Lewis, C., Edexcel BTEC Level 2 
First Health and Social Care, Pearson, 2010 (ISBN 9781446905623) 

Walsh, M., BTEC First Health & Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 (ISBN 9780007342655) 

Journals and videos 

Do-it, Volunteering made easy 
This online magazine can be found at: www.do-it.org.uk/magazine. 
This provides information about volunteering opportunities and blogs from people 
who are currently volunteering. The ‘About volunteering’ section of the Do-it website 
includes useful videos and links to resources and further websites exploring reasons 
and motivation for volunteering and a range of practical issues and experiences. 

Websites 

Information on skills and standards can also be obtained from the following agencies: 

● www.acci.org.uk 
African Caribbean Community Initiative 

● www.hpc-uk.org 
Health and Care Professionals Council 

● www.mencap.org.uk 
Mencap 

● www.nmc-uk.org 
Nursing and Midwifery Council 

● www.phabkids.co.uk 
Phabkids 
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● www.skillsforcareanddevelopment.org.uk 
Skills for Care and Development 

● www.skillsforhealth.org.uk 
Skills for Health 

● www.autism.org.uk 
The National Autistic Society 

● www.cqc.org.uk 
Care Quality Commission 

● www.vitalise.org.uk 
Vitalise 

● www.volunteering.org.uk/iwanttovolunteer 
Information on volunteering. 
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Unit 18: Child Development and Observation 

Delivery guidance 

Approaching the unit 

This unit will provide your learners with a foundation in child development, and also 
with an understanding of the purpose and benefits of observation when working with 
children in health and social care settings. 

Your learners will require some taught input for this unit; however, you can also use 
group and individual research and input from guest speakers, such as the school 
nurse or the manager of a local day nursery, to engage interest and enhance 
learning. 

Delivering the learning aims 

In completing this unit, your learners will gain an understanding of the ways in which 
children develop and the factors that can have an impact on the different areas of 
development. 

For learning aim A, learners will benefit from access to a wide variety of resources, 
including relevant textbooks, online video clips and professional magazines such as 
Nursery World. A visit to an early years setting such as a day nursery, playgroup or 
toddler group would stimulate interest and enjoyment and set the content in context. 

You could also enhance learners’ understanding by providing a range of toys and 
other items of equipment that support different areas of development – for example, 
mobiles to encourage visual tracking, shape sorters to encourage hand–eye 
coordination and large play equipment, such as pull-along toys and tricycles, to 
encourage gross motor skills. 

A holistic approach to delivery will enable your learners to understand how one  
area of development can affect one or more other areas; for example, how the 
development of speech will support social development, or how an extended stay  
in hospital in infancy can affect emotional development. 

Learning aim B will introduce your learners to the various factors that can have an 
impact on growth and development. It is really important, however, to consider the 
positive impact on development of the factors included in the unit, e.g. opportunities 
to develop positively networks of friends and educational experiences. 

As with learning aim A, learners will benefit from a holistic approach, e.g. how  
the factors affect more than one area of development. This could include how 
opportunities to play can support all areas of development. 

While being sensitive to individual learners’ own experiences, encourage them where 
appropriate to consider the various factors that have affected their own development 
in a positive manner. 

Learning aim C will introduce your learners to the role of observation in supporting 
children’s growth and development. You could introduce the topic by asking your 
learners to observe a video clip of a young child, and write down their observations. 
See the resource section for suggested websites. The activity could be followed by a 
discussion on the results of the observation. 

The main focus of the unit content is to enable learners to understand the reasons for 
observations, in addition to learning about various techniques. They will benefit from 
gaining an insight into ethical considerations surrounding observation: confidentiality; 
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the effects of the observer on the situation; obtaining written permission from the 
parent and the setting; not coercing a child to participate in an activity, merely to 
conduct an observation; not affecting a child adversely through obvious observation, 
which causes embarrassment. 

Be aware that your learners may find some topics difficult to discuss, for example, if 
their personal circumstances have negative aspects, or because family members are 
affected by particular factors. Use your knowledge and understanding of individual 
learners and take a sensitive approach to delivery. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 18: Child Development and Observation 

Introduction 
This unit will provide your learners with an understanding of the rapid changes in 
development that take place in early childhood. Your learners will also gain an 
understanding of the purpose and value of observation in informing care and support 
for children. 
You could introduce this unit by asking your learners if any of them have younger 
siblings, or nieces and nephews. 
You could then ask for comments on the rapid changes they have observed. 
You could then read through the unit introduction, outlining the relevance of the unit to 
prospective career plans. 

Learning aim A: Understand how children develop from birth to eight years 

● You could begin by showing your learners an online video clip of the sequences of 
child development. You could then give them handouts outlining definitions of 
growth and development, how growth is measured and how development is broken 
down into five areas (in accordance with the unit content). 

● In small groups, learners could use textbooks to research one area of child 
development (physical, intellectual, language, emotional or social). 

● Learners could produce a chart showing key milestones in development. You could 
then lead a short discussion on issues to be noted when applying the milestones – 
for example, noticing early signs of delay, taking into account family patterns such 
as late walkers or early talkers, and acknowledging that every child is different. 

● Learners could match a range of toys and play equipment (perhaps borrowed from 
a local nursery, toddler group or toy library) to the various areas of development 
and explain how each toy supports that area of development. 

● They could also watch a recording of a children’s television programme, for 
example, Mister Maker or Balamory on CBeebies, and assess which area(s) of 
development these programmes promote. 

Assignment 1: Children’s Growth and Development* 

Learning aim B: Know the factors that influence children’s development 

● You could introduce the topic by showing your learners a video clip of an aspect of 
developmental delay in children. 

● You could deliver a short lecture on socio-economic factors, giving out gapped 
handouts to support learners in note-taking. You could then give out case studies, 
taken from, for example, the broadsheet newspapers, for learners to identify  
socio-economic factors that would affect growth and development in children. 

● You could invite a guest speaker, for example, a local health visitor or manager of a 
day nursery, to talk to your learners about the impact of various factors on child 
development. 

● A guest speaker, for example, a representative from a charity such as the National 
Autistic Society or the Down’s Syndrome Association, could speak about the effects 
of disability on all areas of child development. 
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Unit 18: Child Development and Observation 
● Learners could watch an appropriate video clip; see the resources section for a 

suggested website. 
● In groups, learners could produce a list of the positive influences on the 

development of the child in the clip. 
● You could follow this with a discussion about the effects of positive experiences on 

development – for example, networks of friends, support from carers and access to 
health and welfare provision. 

● You could support your learners to research online the various factors that impact 
on growth and development, both positive and negative. Learners could produce 
and deliver presentations on their findings; presentations could include audience 
participation in the form of quizzes, to stimulate interest. 

Assignment 2: Understanding the Factors that Influence Children’s Development* 

Learning aim C: Understand the role of observation in promoting children’s 
development 

● You could begin by asking your learners for reasons to observe children and writing 
their answers on the Smartboard/whiteboard. 

● You could then show your learners a clip from the series of DVDs recommended  
in the resource section, e.g. www.sirenfilms.co.uk/products/documentary-
films/toddlers-outdoors. You could then ask what they observed. They could watch 
the video again, noting down behaviour, and then have a discussion on the 
importance of observing behaviour in children. 

● You could invite a guest speaker, for example, a nursery manager or health visitor, 
to deliver a session on the reasons for observing children. 

● You could then give your learners examples of the different types of observations 
used (for example, checklists, written records, sociograms), together with a 
description of each. Examples may be found in several textbooks (see the resources 
section). 

● Set up a simulated observation using scenes from the DVDs of children’s play 
recommended in the resources section. You could ask your learners to use one 
method for observing one excerpt from the DVD and another for the next excerpt. 

● You could follow this activity by leading a discussion on which methods are most 
suitable for observing different areas of development or aspects of children’s 
activities – for example, behaviour, use of language. 

● You could give your learners relevant case studies, taken from professional 
magazines such as Nursery World, from the textbooks recommended in the 
resource section, or produced by yourself, and then deliver a taught session on the 
ways in which observation can be used to keep children safe from harm and on the 
protocols that must be used in safeguarding situations. 

Assignment 3: The Role of Observation in Promoting Children’s Positive 
Development* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant unitsqualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 1: Human Lifespan Development 

● Unit 2: Health and Social Care Values 

● Unit 4: Social Influences on Health and Wellbeing 

● Unit 7: Equality and Diversity in Health and Social Care 

BTEC Level 2 First Award in Children’s Play, Learning and Development 

Pearson Intermediate Apprenticeships Level 2 Children and Young People (England) 

BTEC Foundation Apprenticeships Level 2 Children’s Care, Learning and Development 
(Wales) 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Billingham M., Talman, H., McKie, S., Herne, D. and Snaith, M., BTEC Level 3 
National Health and Social Care: Student Book 2, Edexcel, 2010 
(ISBN 9781846907470) 
This is useful for its unit on child protection. 

Hobart, C., Frankel, J. and Walker, M., A Practical Guide to Child Observation and 
Assessment (4th edition), Nelson Thornes, 2009 (ISBN 9781408504888) 
This book provides information on observation techniques and a rationale for their use. 

Tassoni, P., CACHE Level 2 Child Care and Education, Heinemann, 2007 
(ISBN 9780435987411) 

Tassoni, P., Children’s Play, Learning and Development, Pearson, 2013 
(ISBN 9781446902691) 
This book provides learners with information on children’s growth and development 
from birth to eight years. 

Journal 

Nursery World (www.nurseryworld.co.uk) 
This magazine includes case studies on various aspects of child development. 

Video 

Observation Techniques – Siren Films Ltd 
This DVD demonstrates observation techniques, and provides a rationale for their use. 

Websites 

www.downs-syndrome.org.uk 
This website provides learners with an insight into Down’s syndrome, its genetic root 
and methods of working with children and families. 

www.bbc.co.uk/programmes/b011vnls 
This website, entitled ‘BBC One Poor Kids’, includes a video clip of two young girls 
discussing the effects of having sufficient and insufficient money on their futures. 
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Unit 19: Skills and Qualities for Working in 
the Health and Social Care Sector 

Delivery guidance 

Approaching the unit 

The focus of this unit is to teach learners about the skills and qualities needed for  
a successful career working with people in, for example, a health and social care 
setting. They will develop some of these skills, as well as understanding why they are 
important. You can deliver much of this unit through visits to health and social care 
settings, or by using video and other online resources that show people working in 
these settings. 

Delivering the learning aims 

You could introduce learning aim A by asking your learners to list their own skills and 
qualities, making sure they know the difference between the two. You could then 
explain and give examples and learners could peer assess each other’s lists to check 
understanding. They could then brainstorm the qualities needed to work in the health 
and social care sector. Allocate the general groups of skills or qualities listed in the 
specification to pairs or groups for them to discuss their importance in this sector. 
They could prepare and deliver a PowerPoint® presentation to the class on their 
group of skills and qualities and print out PowerPoint® handouts. 

To introduce the second part of learning aim A, you could ask your learners to think 
about older people they know and imagine that they are residents in a residential 
care home for people with special needs. They could write down all the ways in which 
they imagine a care worker would apply those skills when meeting the needs of 
residents and reflect on how this would make them feel. They could then produce a 
role play to show what they have come up with. 

As a starter to learning aim B, you could give your learners definitions of the words 
‘independence’ and ‘empower’, and discuss how teachers empower learners to be 
independent. You could then ask your learners to reflect on how someone who needs 
to be cared for can stay as independent and empowered as possible. Each group of 
learners could take one of the bullet points from the specification and discuss, 
research and write down what that means to a service user. You could take the group 
on a visit to a residential care home to talk to residents or care assistants about this. 

You could introduce learning aim C by asking your learners how they know whether 
they are good at something and how they improve. Where else in their studies have 
they had to reflect on their own effectiveness, and what tools and techniques did 
they use? Ask them to reflect on their communication skills by working in groups  
of three, with one telling a story, another listening attentively and then repeating it 
back, and the third observing and evaluating how effectively the listener has listened. 
They can then discuss in groups what aspects of their own caring skills and qualities 
they should be reflecting on to become good care practitioners. 

It is important that you talk to the class before starting this unit to remind them that 
not everyone is confident in joining in discussions reflecting on their own skills and 
qualities, and that no one should say anything negative about another learner. They 
should also be reminded about the need to work as a team and gently draw any 
quieter members of the group into discussions. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

Introduction 
Explain the difference between a skill and a quality. Ask your learners to work in 
groups to play a sorting game where they are provided with cards showing either a 
skill or a quality and have to put them on the correct pile. At the end of the game, they 
share their results with the rest of the class and discuss which are right and wrong and 
why. 

Learning aim A: Know the caring skills and personal qualities needed when 
providing care 

Learning aim B: Explore how the application of caring skills and qualities 
promotes independence and empowers service users 

● Invite your centre’s nurse or another health and social care service provider to 
describe to the class what they do in a typical day. Charities such as Macmillan 
nurses are often happy to send someone to speak to learners. Ask your learners to 
write down the skills and qualities they think that person will have needed to do 
those jobs. The speaker then discusses their skills and qualities with the class. 

● Give your learners sheets outlining the job descriptions of other roles in health  
and social care; these are provided in some teacher resource packs or can be 
downloaded from the internet, for example, on the ‘A Day in the Life’ website, 
referenced in the website list below. Do people in these roles need similar skills  
and qualities? Ask your learners to write a list of those they have in common. 

● Show your learners a video of a typical day of someone working in a health and 
social care setting (to be found, for example, on the ‘A Day in the Life’ website, 
referenced in the website list below), such as a residential care home for children 
with special needs. Then discuss and note down how the person applied the skills 
and qualities to meet the service users’ needs. Then give them the folollowing four 
headings: 
o Effective use of personal qualities 
o Supporting personal care 
o Supporting mealtimes 
o Undertaking routine health checks. 

● Get learners to write one in each of the four corners of a large sheet of paper. Ask 
them to try to subdivide what they have written under the four different headings. 
Then invite each group to display and compare what they have produced with the 
findings of other groups. 

● Ask your learners to look up the definitions of ‘independence’ and ‘empower’, and 
write a sentence using each correctly about a child in a nursery school. 

Assignment 1: Caring Skills and Qualities Needed to Work Effectively with Service 
Users in the Health and Social Care Sector* 

Learning aim B: Explore how the application of caring skills and qualities 
promotes independence and empowers service users 

● You could give each group of learners a different scenario of a person needing care, 
such as a hospital patient who has suffered a brain injury, and task them with 
identifying what active support the people caring for them could provide. Ask each 
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group to draw a stick person in the middle of a large sheet of paper and write each 
of their ideas in the space around the figure, then compare with other groups and 
add any missed. 

● You could take the ‘hot seat’ in role as an older person who walks with a Zimmer 
frame. Invite your learners to question you about your mobility needs. Ask them to 
discuss different ways they could help you if they were care assistants. Help them 
to focus on forms of help that promote independence and empowerment. 

● Ask your learners to work in groups to research assistive technology available to 
help promote independence and empower service users, and prepare a PowerPoint® 
presentation. As each group gives their presentation, ask other members of the 
class to jot down the different forms the group has found, so that by the end they 
will have a comprehensive list that you can supplement so it is complete. 

● A professional who works in a health and social care setting mentioned in the 
specification could be invited in to speak to your learners. One of the learners may 
have a family member who can do this. With the class, prepare in advance a list of 
questions about their job role and how they work with other professionals to 
empower service users. Ask your learners to use the job sheets used in delivering 
learning aim A, or a website that gives job descriptions, to compile a booklet 
containing details of other job roles. 

● In groups, ask your learners to imagine that they work in a residential care home 
and to work out how they can promote social, emotional and intellectual wellbeing 
in that setting. They can then produce a leaflet for the care home emphasising 
these points. 

Assignment 2: Empowering Service Users* 

Learning aim C: Reflect on the effectiveness of own caring skills and qualities 

● You could discuss ways in which your learners can review their own work. Then, in 
pairs, ask them to sit back to back, with one describing how to draw a simple 
picture and the other attempting to draw it, to evaluate their communication skills. 
Ask them to discuss with their partner how effectively they have communicated. 

● You could lead a discussion on the caring skills and qualities they have learned 
about, as listed in the specification, and as a class draw up a checklist for your 
learners to take with them on visits. 

● You could arrange a visit to a local health and social care setting, such as a nursery, 
local day care centre or residential care setting, to help support the service users. 
In the next lesson, ask your learners to evaluate the effectiveness of their own 
personal skills and attributes by reflecting on each aspect listed in the specification, 
and produce a written evaluation report, explaining what they do well and 
identifying areas for improvement. Ask them to start a diary or log to make notes 
on their use of their skills and qualities. Have a copy of the checklist at the front to 
refer to, and a reminder to look for the positive first and then look for possible 
areas for improvement. 

Assignment 3: Review of Performance* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 11: Services in Health and Social Care 

● Unit 12: Creative and Therapeutic Activities in Health and Social Care 

● Unit 15: Carrying out a Health and Social Care Research Project 

● Unit 16: Vocational Experience in Health and Social Care 

● Unit 17: Community Volunteering in Health and Social Care 

● Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

● Unit 20: Understanding Disability 

● Unit 21: Introduction to Dementia 

● Unit 22: An Introduction to Basic First Aid 

● Unit 23: Food Safety in Health and Social Care 

● Unit 24: Infection Control in Health and Social Care 

● Unit 25: Using ICT in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Garnham, P., Haworth, E., Higgins, H. and Lavers, S., BTEC First Health and Social 
Care, Pearson Education, 2013 (ISBN 9781446901359) 
This book covers the Pearson specification for Units 1 to 12; those listed above link 
with this unit. 

Rasheed, E., Hetherington, A. and Irvine, J., BTEC First Health & Social Care: Level 
2, Hodder Education, 2010 (ISBN 9781444111903) 
This book contains a unit on a safe environment. 

Walsh, M., BTEC First Health & Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 (ISBN 9780007342655) 
This book contains a unit on a safe environment. 

Walsh, M., BTEC First Health & Social Care – Teacher Resource Pack, Collins 
Educational, 2010 (ISBN 9780007342679) 
This resource pack contains worksheets that cover aspects of a safe environment. 

Journal 

Nursery World (www.nurseryworld.co.uk) 
This regularly contains articles, as well as adverts for various jobs, which describe 
skills and qualities needed to work with children under five. 
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Videos 

Short videos of a whole range of health and social care jobs can be found on the ‘A 
Day in the Life’ website: www.dayinthelife.org.uk. 

Videos showing the use of a range of different assistive technology devices can be 
found on the downloads page of the RSL Steeper Assistive Technology website: 
www.assistive-technology.co.uk. 

Websites 

www.dayinthelife.org.uk 
This website gives definitions and examples of skills and qualities and also gives job 
roles, skills and qualities needed, and videos for different jobs in the NHS. 

www.targetjobs.co.uk 
www.publicjobsdirect.com 
www.careers-guide.com 
These three sites give a wide range of job descriptions. 

www.tes.co.uk 
The TES site has PowerPoints on Makaton and Sign Language, Developing Effective 
Communication in Health and Social Care and Effective Non-verbal Communication, 
as well as teaching resources by ‘confused old bear’ and for Who Wants to Be a 
Millionaire? 

www.alzheimers.org.uk 
The Alzheimer’s Society website explains what assistive technology is and why it is 
useful and outlines the full range of what is available. 

www.assistive-technology.co.uk 
This site shows a wide range of assistive technology products and videos showing 
how they are used. 
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Unit 20: Understanding Disability 

Delivery guidance 

Approaching the unit 

It is important when introducing this unit to present a positive approach to the 
subject of disability. You could do this by reminding your learners of the 
achievements of a wide range of high-profile people with disabilities. 

You could invite a speaker from a disability rights group or a national organisation 
that promotes positive images of disability: for example, PHAB (www.phab.org.uk), 
which promotes and encourages people of all abilities to come together on equal 
terms. 

Alternatively, you could ask a colleague with a disability to speak on disability 
awareness and to challenge learners’ misconceptions about living with a disability. 

Delivering the learning aims 

Learning aim A focuses on factual descriptions of different types of disability, and 
their causes. This information could be delivered through a combination of taught 
sessions and learner research. 

Your learners may need full explanations of the different terms, and the provision of 
a glossary will support understanding. 

Research for information on specific disabilities will enable learners to gain a fuller 
understanding of the conditions; for example, the NHS web pages on multiple 
sclerosis and macular degeneration: 

● www.nhs.uk/Conditions/Multiple-sclerosis/Pages/Symptoms.aspx 

● www.nhs.uk/Conditions/Macular-degeneration/Pages/Symptoms.aspx. 

As part of your introduction to learning aim B, learners could explore websites  
that introduce them to various aspects of disability. Some learners may hold 
misunderstandings about the effects of disability; they will benefit from discussing 
these within a safe environment where you can correct any misunderstandings and 
provide accurate information. 

Simulated activities, such as guiding a blindfolded partner around your centre, may 
help learners to understand some of the individual challenges and environmental 
accessibility issues. 

Your learners will benefit from an approach to delivery that links the effects of 
disability with the challenges faced by individuals, but also enables them to recognise 
the differences between the effects of impairment and the effects of prejudice and 
lack of practical provision. 

While learners will require some taught input for learning aim C, they will benefit 
from supported research on internet sites such as www.nhscareers.nhs.uk and in 
professional magazines such as Community Care and Nursing Times. 

Learners could also make a pre-arranged visit to Jobcentre Plus to obtain information 
on relevant jobs. 

Speakers from NHS and social care settings will enhance learner understanding. 
Alternative sources of information could include the observation of recorded 
television programmes; these could be used to demonstrate various aspects of 
disability, and the coping strategies employed by individuals. 
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You will only need to deliver information on relevant sections of the legislation, 
linking this to health and social care contexts. Community Care magazine is a useful 
source, providing case studies of the application and misapplication of legislation. 

Giving your learners a glossary of current terms would support their completion of 
the assignments, and enlarge their understanding of inclusivity with regard to 
disability in society. Discussions could include reasons for not using some terms, why 
they are demeaning to individuals and their origins. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 20: Understanding Disability 

Introduction 
You could begin by dividing your learners into groups, and asking them to produce a 
list of famous people who have a disability; this could be researched online. 
Your learners could then share their findings with the whole class. 
You could then go on to read through the unit introduction with your learners. 

Learning aim A: Explore the different types of disability 

● Introduce the topic with a discussion on the importance of recognising the whole 
person, rather than assuming restrictions. 

● You could divide your learners into small groups and ask them to research different 
types of disabilities, e.g. genetic, due to accident etc. The groups could then deliver 
a short presentation on their findings. 

● You could deliver a taught session on the definitions and types of disability; 
providing a gapped handout will support note-taking. 

● You could show your learners the following video clip on multiple sclerosis: 
www.nhs.uk/Video/Pages/Multiplesclerosis.aspx. 

● You could invite a guest speaker, for example, a representative of the Spinal Injury 
Association, to deliver a presentation on the causes of spinal injury. 

● Produce a quiz for your learners on the causes of different types of injury. 

Assignment 1: Disability Awareness* 

Learning aim B: Investigate the effects and challenges faced by individuals 
with disabilities 

● You could begin by showing the video clip entitled ‘I have Tourettes, but Tourettes 
doesn’t have me’ produced in association with the Tourette Syndrome Association, 
available online (http://tsa-usa.org/ZHBO/VideoPlayer.html). Ask your learners to 
identify the ways in which the children in the clip manage the challenges presented 
by the condition. 

● You could invite a guest speaker who has a disability, for example, a member of 
staff or of the local community, to speak about the barriers they meet in their daily 
life in connection with their disability. 

● You could divide your class into small groups, refer them back to their lists of 
famous people, and ask them to research the internet for information on the 
challenges they face and how they overcome these challenges. You could ask  
the groups to present their findings to the class. 

● You could invite a guest speaker, for example, a learning support worker in your 
centre, to speak about using alternative methods of communication and provide 
examples of Braille or Makaton signs. 

● Your learners would benefit from taught explanations of the terms ‘independence’ 
and ‘inclusion’; these could be given on a handout. You could ask your learners to 
produce short descriptions of the terms as applied to themselves; you could either 
read these out, or ask individuals to read out their neighbour’s. 

● Lead a group discussion on the importance of independence and inclusion for 
people who have disabilities. 
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Unit 20: Understanding Disability 

Assignment 2: Effects and Challenges* 

Learning aim C: Investigate the role of health and social care professionals in 
enabling and empowering individuals with disabilities 

● You could begin by giving your learners a clear definition of a coordinated approach 
to care, a person-centred approach to care and a holistic approach to care. You 
could give your learners a short glossary of terms, to keep in their work folders. 

● You could give your learners examples of the application of each term given above 
in working with service users. Examples may be found in professional magazines 
such as Community Care and Nursing Times. 

● You could invite a health or social care professional to speak on their role in 
enabling and empowering individuals – for example, a housing officer, 
physiotherapist or occupational therapist. 

● You could take your group to a disability living centre, to observe the different 
types of assistive products, assistive technology and accessible environmental 
design features and, if appropriate, to hear from service users with disabilities 
about their views about independence and inclusion. 

● You could take your group to see a wheelchair basketball match; fixtures can be 
located at www.gbwba.org.uk/gbwba/index.cfm/the-league. Your group could then 
write a short account of how the sport empowers individuals. 

● You could involve your learners in simulated activities – for example, performing 
personal care tasks such as washing hands and face or combing hair while wearing 
a blindfold. Your learners could then write a short evaluation of how they felt about 
the activity and what they learned from this. 

● You could deliver a taught session on the relevant sections of legislation. Your 
learners could then work in groups on case studies to apply the legislation. Relevant 
case studies may be found in professional magazines such as Community Care, or 
you could produce your own case studies. 

Assignment 3: Enabling and Empowering Individuals* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 11: Services in Health and Social Care 

BTEC Level 2 Preparing to Work in Adult Social Care 

BTEC Intermediate Apprenticeships in Health and Social Care, Level 2 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Garnham, P., Haworth, E., Higgins, H. and Lavers, S., BTEC First Health and Social 
Care, Pearson Education, 2013 (ISBN 9781446901359) 
Rasheed, E., Hetherington, A. and Irving, J., BTEC First Health & Social Care: Level 
2, Hodder Education, 2010 (ISBN 9781444111903) 
These books provide information on relevant legislation, rights of individuals and the 
values that underpin support of individuals who have a disability. 

Journals 

Community Care (www.communitycare.co.uk) 
Nursing Times (www.nursingtimes.net) 
These magazines contain information on disability issues, including case studies, and 
also information about job roles. 

Websites 

www.assist-uk.org 
This website provides information about Disability Living Centres. 

www.bbc.co.uk/learningzone/clips/presentation-skills/352.html 
www.bbc.co.uk/learningzone/clips/presentation-approach-and-style 
Both of these websites contain clips which give hints and tips on presentation skills. 

www.disabilityrightsuk.org 
This website gives information on the different types of support provided by the 
Disability Rights UK organisation. 

www.learningdisability.co.uk 
www.spinal.co.uk 
Both of these websites provide information on the conditions named in the titles and 
also on related issues and challenges. 

www.LibertyMutual.com/Responsibility 
This website provides a link to a video clip entitled ‘Anjali’s story’; Anjali relates how 
she had to become accustomed to her disability and the challenges she had to face. 
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www.redcross.org.uk/What-we-do/Teaching-resources/Lesson-plans/Disability 
This website leads to a teaching resource about a person with a disability who enjoys 
extreme sports. It aims to help learners understand the difference between social 
barriers and the effects of physical impairments. 
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Unit 21: Introduction to Dementia 

Delivery guidance 

Approaching the unit 

The focus of this unit is to give learners a basic understanding of dementia as one 
challenge facing health and social care services. There are some very good websites 
for material to bring the topic to life and to show learners some of the problems 
faced by service providers when caring for people suffering from dementia. 

Delivering the learning aims 

You could introduce learning aims A and B by putting your learners into groups  
and asking them to write down what they know about dementia. Some common 
misconceptions will emerge, such as that it only affects older people and that 
Alzheimer’s is a totally different disease. Each of the groups could research one  
of the types of dementia and prepare a PowerPoint® presentation, with handouts,  
on its causes, signs and symptoms. You could then show a video from the internet  
of people living with dementia, both those who have the disease and their families 
and close friends. 

For learning aim C, learners will need to research the different professions that 
support people with dementia. They should be given opportunities to apply their 
information by producing materials, e.g. posters, leaflets or presentations. This 
research can be enhanced by inviting in care professionals. You could contact your 
local dementia or Alzheimer’s society well in advance of starting this unit so you can 
plan around any speakers who may be available. If this is not possible, use video 
clips and TV documentaries that show care professionals working with individuals 
with dementia. Learners can then use websites to look at job roles of the 
professionals identified in the specification and relate these to the specific task of 
caring for individuals with dementia. 

Topic C.2 of learning aim C starts with looking at principles and values, familiar from 
Unit 2: Health and Social Care Values. You could ask your learners to show how they 
would hope to be cared for if they were in hospital with a long-term illness. Via 
discussion, you could draw out the principles and values needed when working with 
people with dementia. You could briefly revisit the main points on communication 
from Unit 3: Effective Communication in Health and Social Care by showing a 
PowerPoint® used in that unit. 

You could best deliver Topic C.3 of learning aim C by inviting in speakers who are 
care professionals, or from a local dementia society, to talk to your learners. If this  
is not possible, you could use videos. 

You will need to be aware that some learners will have relatives or family friends with 
dementia, and while some may be happy to talk about it, others will find it upsetting. 
It is important to ensure learners know that although any insights would be 
invaluable, it is their decision whether they share these or not. It is also important to 
talk to the group in general terms about discussing anything in this topic sensitively. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 21: Introduction to Dementia 

Introduction 
Ask your learners what they think is meant by dementia. Then show them a video clip 
of a person suffering from dementia with their family members. 
Tell your learners that all materials they produce in this unit can be put into their 
portfolios and also added to a wall display on dementia. 

Learning aim A: Explore the types and causes of dementia 

Learning aim B: Explore the signs, symptoms and effects of dementia 

● Learners could research the different types of dementia and their causes and 
produce an information leaflet for each type. Use these information leaflets to form 
the start of a wall display on dementia and ask your learners to peer assess each 
other’s leaflets to decide which are best and why. 

● Ask learners to research and construct a mind map, using a mind-mapping 
computer programme, about the signs and symptoms of each type if dementia. 
These can be printed and added to the wall display. 

● Learners could watch some online videos about people living with dementia for 
homework. Ask them to discuss the effects of dementia in groups and then write a 
script for a TV documentary about some of these effects. They could then rehearse 
and perform the script. 

● Ask your learners to produce an A to Z of facts about dementia, one A4 page for 
each letter, which can be hung on pegs from a washing line across the room once 
completed. 

● If there is a local residential setting for individuals with dementia in the area, take 
your learners on a visit if allowed, or invite a member of staff or volunteer from 
there or the local dementia society to speak to your learners about the symptoms 
and effects of dementia. Prepare a set of questions with the learners, which they 
can ask to make sure that symptoms and effects, such as quality of life, impact on 
health and the increased likelihood of abuse, are properly covered. 

Assignment 1: Volunteering to Help Individuals Experiencing Dementia* 

Learning aim C: Explore the role of care professionals who work with 
individuals who have dementia 

● As a class, ask your learners to discuss the roles of the following professionals: 
o Doctors 
o Specialist dementia nurses 
o Physiotherapists 
o Occupational therapists  
o Speech/language therapists 
o Health care assistants 
o Social services 
o Voluntary organisations. 
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Unit 21: Introduction to Dementia 
● Ask learners to apply the aspects of the roles they come up with to caring for 

someone with dementia. Split them into eight groups and give each group one care 
professional from the list. Ask them to add to their notes by looking at the job roles 
on careers websites and produce a fact sheet showing how that care professional 
works with individuals with dementia. Add these to the wall display. 

● Ask your learners to imagine they are in a residential care home and produce a 
piece of imaginative writing on how they would want to be treated. This could be, 
for example, a story, poem or song. Invite them to deliver their piece of writing and 
draw out the principles and values needed by professionals working with those with 
dementia in a class discussion, reflecting on the creative writing. Add the creative 
writing to the wall display. 

● Remind your learners of the main points of effective verbal and non-verbal 
communication. Ask them to work in groups to develop and perform role plays to 
explore how to communicate effectively with a person with dementia, drawing on all 
they learned about effective communication in Unit 3: Effective Communication in 
Health and Social Care. 

● Ask your learners to produce a spider diagram on techniques of working with 
individuals with dementia, including personal safety, pendant alarms etc as listed in 
the specification, to add to the wall display. 

● Alternatively ask your learners to create and perform a section for a TV programme 
for a health channel on techniques for working with, and activities for supporting, 
individuals with dementia. 

● Ask your learners to research activities to support individuals with dementia and 
produce a week-long programme of such activities, based on what is available 
locally. Ask them to look at what their peers have produced and self-assess their 
own work. 

● In a class discussion, draw out the ways in which care professionals need to 
maintain diet and physical health of people with dementia. Show your learners a 
video that shows professionals doing this. Add anything missed to the factsheets  
on job roles completed earlier in this unit. 

● Ask learners to make posters for each care professional, with a picture in the  
middle and aspects of their roles around the outside, including ways in which, as 
appropriate, each helps with maintaining diet and physical health of people with 
dementia. 

● Give each group of learners the start of one of the following seven areas: 
o Professional planning and reviewing of the service user 
o Involvement in decision making with care professionals 
o The importance of early intervention 
o Respite care 
o Residential care 
o Supporting carers with end of life care for people with dementia 
o The work of voluntary agencies, e.g. Alzheimer’s Society. 

● Ask the groups to research their area and produce some bullet-pointed notes for 
each member of the class. Learners can then use the seven sets of notes to write 
an article for a magazine on ways in which care professionals and organisations can 
support the families and carers of individuals with dementia, including types of 
settings, such as respite and residential care, and also end-of-life care. 

● Enhance this work, if possible, by inviting a speaker from the local dementia or 
Alzheimer’s society, or a relative of someone with dementia, to speak to the class 



UNIT 21: INTRODUCTION TO DEMENTIA 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

142 

Unit 21: Introduction to Dementia 
about ways in which care professionals and organisations support families and 
carers of individuals with dementia. 

Assignment 2: Presentation on Professionals Working with People who Have 
Dementia* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 6: The Impact of Nutrition on Health and Wellbeing 

● Unit 7: Equality and Diversity in Health and Social Care 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 9: Healthy Living 

● Unit 10: Human Body Systems and Care of Disorders 

● Unit 11: Services in Health and Social Care 

● Unit 12: Creative and Therapeutic Activities in Health and Social Care 

● Unit 16: Vocational Experience in Health and Social Care 

● Unit 17: Community Volunteering in Health and Social Care 

● Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Garnham, P., Haworth, E., Higgins, H. and Lavers, S., BTEC First Health and Social 
Care, Pearson Education, 2013 (ISBN 9781446901359) 
This book covers the Pearson specification for Units 1 to 12; those listed above link 
with this unit. 

Nolan, Y., Health and Social Care: Dementia Level 2, Pearson Education, 2012 
(ISBN 9780435077884) 
This book has useful information on implementing best practice in a setting. 

Rasheed, E., Hetherington, A. and Irvine, J., BTEC First Health & Social Care: Level 
2, Hodder Education, 2010 (ISBN 978-1444111903) 
Walsh, M., BTEC First Health & Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 (ISBN 9780007342655) 
These two books contain units on care values and communication. 

Walsh, M., BTEC First Health & Social Care – Teacher Resource Pack, Collins 
Educational, 2010 (ISBN 9780007342679) 
This resource pack is useful because it contains worksheets on care values and 
communication. 

Donnellan, C. (ed.), Ageing Matters, Volume 16, Independence Educational 
Publishers, 1999 (ISBN 9781861680921) 
This contains several newspaper articles about dementia, which can be used to 
compare with dementia information and care available now. 
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Journals 

Living with Dementia 
This magazine is produced monthly by the Alzheimer’s Society. 

UK Journal of Dementia Care 
This is published bi-monthly by careinfo.org. It is useful for teachers as it is aimed at 
professionals working with dementia. 

Videos 

Videos about real people and their personal experiences with dementia are produced 
by the Alzheimer’s Society and available on their website. 

‘Dementia: Singing in the Rain’, on the NHS website, shows how singing and other 
activities bring together people with dementia. 

There are lots of useful videos on YouTube, which, although has to be used 
selectively, shows real people with dementia. 

‘Living with young onset of dementia’ and ‘The causes of dementia’ are just two of 
several videos on the SCIE (Social Care Institute for Excellence) website. 

The dementia guide website has a number of short videos to help understanding of 
dementia. 

Websites 

www.alzheimers.org.uk 
The Alzheimer’s Society’s website gives most of the information needed in this unit, 
such as what dementia is, an A to Z, fact sheets, types of dementia, free publications 
such as teaching resources, leaflets and brochures, videos and a link to the journal 
Living with Dementia. 

www.nhs.uk 
The NHS website has a range of videos about dementia. 

www.dementiauk.org 
Dementia UK’s website has a video about a woman and her husband who has 
dementia. It also explains what dementia is and gives information on the Admiral 
Nurse Service for those with dementia. 

www.bbc.co.uk 
The BBC website has a lot of information about dementia, such as what it is, types, 
symptoms, diagnosis, treatment, reducing risk and sources of help. 

www.helpguide.org 
Helpguide has information on the signs, symptoms and treatment of Pick’s disease. 

www.hda.org.uk 
This is the Huntingdon’s Disease Association website. 

www.bupa.co.uk 
The BUPA website has a lot of information about all aspects of dementia, such as 
symptoms and diagnosis, caring for someone with dementia and care homes suitable 
for people with dementia, as well as videos. 

www.scie.org.uk 
The Social Care Institute for Excellence has a range of videos on dementia. 

www.medicalnewstoday.com 
Medical News Today has videos on dementia and Alzheimer’s. 

http://www.dementiaguide.com/aboutdementia/videos/ 
This website has three short videos on understanding dementia. 
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www.careinfo.org 
The careinfo.org website gives information about the UK Journal of Dementia Care. 

www.dh.gov.uk 
The Department of Health gives lots of information and links to stories about 
dementia. 

www.dayinthelife.org.uk 
A Day in the Life website gives definitions and examples of skills and qualities and 
also outlines job roles, skills and qualities needed, and videos for different jobs in the 
NHS. 

www.targetjobs.co.uk 
www.publicjobsdirect.com 
www.careers-guide.com 
These three websites give a wide range of job descriptions. 
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Unit 22: An Introduction to Basic First Aid 

Delivery guidance 

Approaching the unit 

The focus of this unit is to teach learners enough basic first aid for them to be able  
to keep a person who has been taken ill or been injured as comfortable and safe as 
possible until help arrives. You can adopt a very practical approach when teaching 
this unit, using various speakers to give practical demonstrations, videos and games, 
so that learners are introduced to skills in a very hands-on way. The websites in the 
resources section below provide access to a number of videos and offer resources 
that are mainly free of charge. 

Delivering the learning aims 

You could introduce learning aim A by brainstorming the reasons we need first aid 
and the range of situations where first aid is needed. You may find that your learners 
come up with burns, injuries and illnesses, for example, but may forget to mention 
situations such as poisoning, hypothermia and allergic reactions. Newspapers and 
internet stories, and stories from the learners themselves, of situations where fast 
actions have stopped someone becoming more seriously affected by an incident, or 
have even saved a person’s life, can be used to engage learners to want to learn 
basic first aid while understanding the principles of it so they too can take such 
actions. 

There are many pictures or worksheets available, showing pictures of situations 
where learners have to spot hazards, to use as a starter. TV adverts, on issues such 
as binge drinking, speeding and drink driving, can also be used to show situations 
that lead to people nearest to a situation needing to be able to give basic first aid.  
TV soaps sometimes show how it is easy to make a situation worse before first aid is 
even given. 

You can use TV clips to demonstrate points of learning aim B, from hospital dramas, 
medical dramas and soaps. These may not always be accurate but they can be useful 
to illustrate situations that can arise and how ordinary people on the scene of 
accidents might assess and give basic first aid. Invite speakers such as your centre’s 
nurse to give a practical demonstration on how to assess a casualty, and use role 
plays or case studies of different scenarios to give your learners practice on assessing 
and prioritising emergency situations. A discussion on situations that learners have 
come across, such as why the cabin crew on planes always say that you should put 
your own oxygen mask on before helping anyone else, and the care taken with 
contestants on reality shows such as I’m a Celebrity… Get Me Out of Here!, also help 
them understand the need to assess and prioritise. 

For learning aim C, basic first-aid procedures need to be delivered in a practical 
hands-on way wherever possible, and reinforced by watching video clips, in 
preparation for learners having to demonstrate these skills themselves in a simulated 
health and social care setting, for example, the British Heart Foundation campaigns 
on CPR and videos from websites such as the Red Cross. Speakers such as your 
centre’s nurse or a police officer can demonstrate many of the techniques mentioned. 
Many schools and colleges have a defibrillator these days, and a number of staff who 
are first-aid trained, so you may have access to someone who can demonstrate a 
range of these techniques. Sometimes learners have relatives who have jobs such as 
paramedic, fire officer or care assistant, so you could invite them to speak to your 
learners. The local police community support officers and people from organisations 



UNIT 22: AN INTRODUCTION TO BASIC FIRST AID 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 2 – October 2014 © Pearson Education Limited 2014 

148 

such as St John Ambulance are also usually willing to come in to speak. A tour of 
your centre to find the signs that identify first-aiders and show where first-aid kits 
are kept would also make the section on the first-aid kit more relevant. 

You will need to be aware of learners in your class who may have been in accidents 
or had family members or close friends affected by any of the situations covered, and 
ask the class to be sensitive in what they say in group discussions so they do not 
upset any of their peers. This unit also offers the opportunity for discussions on the 
possible consequences of vandalism and what some will see as practical jokes, such 
as moving traffic cones from around a hole in the road or from behind a skip. 
Learners will be more familiar with some situations than others; they might be less 
aware of accidents in the garden or when out fell walking, so a video or speaker can 
be very useful to raise their awareness of such situations. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 22: An Introduction to Basic First Aid 

Introduction 
Ask your learners why we need to learn first aid. In groups they could come up with a 
range of situations where first aid is necessary and then pool their ideas as a class. 
Then ask them to identify the possible impact of effective and ineffective first aid in 
such situations. 

Learning aim A: Explore the principles of first aid 

● You could begin by exploring the roles and responsibilities of those administering 
first aid. Use a case study or scenario to draw these out. Ask your learners to draw 
a spider diagram of these in their books. 

● You could use worksheets and TV clips from medical dramas or soaps to show the 
need for a safe environment and possible risks to the casualty and self. For 
example, show an episode of a current medical drama, or a clip from a fly-on-the-
wall road traffic police series, showing a situation where someone going to help 
someone who has been in an RTA gets hit by traffic. Follow this up with learners 
working in groups to produce role plays to show how the risks to the casualty and 
self could have been reduced. Invite each group to show their role play to the rest 
of the class, who peer assess what they have seen. You can end the lesson by 
picking the best role play and explaining why you have chosen that particular one. 

● Limitations of first aid and the importance of understanding those limitations could 
be tackled by setting a research task on the internet to find examples of a situation 
being made worse by well-meant but excessive use of first aid, e.g. moving 
someone with a back or neck injury and paralysing them, rather than waiting for 
the professionals to arrive. Each learner can produce a PowerPoint® presentation, 
the best of which can be shown to the class. 

Assignment 1: Introducing First Aid: Roles and Responsibilities* 

Learning aim B: Know how to assess and prioritise first aid in emergency 
situations 

● You could use case studies or video clips to teach your learners how to assess the 
safety of an emergency scene. Ask them to show what they have learned through 
role plays and/or freeze frames. 

● A speaker such as someone from the local St John Ambulance will be able to 
demonstrate how to identify injury or illness, do a primary assessment and then 
checks for various signs. 

● Role plays, followed by class discussions on what has been shown, can be used to 
show how to decide what actions should and should not be taken. 

● A series of pictures of various situations, such as helping someone who is bleeding 
when you have broken skin, or giving mouth to mouth, can be used to prioritise 
how to reduce dangers to self. 

● You can use situations shown in TV dramas and soaps to illustrate the chain of 
survival in suspected cardiac arrest. 

Assignment 2: Emergency Situations in and Around the Workplace* 
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Learning aim C: Explore basic first-aid procedures 

● There are videos available on the websites listed in the resources section below on 
all the procedures mentioned in the specification. You can also invite speakers in to 
demonstrate, and for CPR you can show a video from the British Heart Foundation’s 
CPR health promotion campaign. 

● When learners have been taught the various procedures, they can complete a quiz 
and/or worksheets to test what they have learned. These can be found online and 
in various TRPs. 

● TV documentaries can be used to show care of the casualty. A trained first-aider 
from within your centre can be asked to demonstrate this using one of the learners 
as the casualty. 

● You can send your learners out on a treasure hunt, with clues to follow, to find out 
the names of the first-aiders in your establishment and the location and contents of 
the first aid boxes. They can then pool what they have discovered to produce a map 
showing this information. The final activity can be a class discussion about the 
contents of a first-aid box, with learners saying why they think some items are 
included while others are excluded. 

Assignment 3: First-Aid Procedures* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 3: Effective Communication in Health and Social Care 

● Unit 4: Social Influences on Health and Wellbeing 

● Unit 11: Services in Health and Social Care 

● Unit 16: Vocational Experience in Health and Social Care 

● Unit 17: Community Volunteering in Health and Social Care 

● Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

● Unit 24: Infection Control in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Garnham, P., Haworth, E., Higgins, H. and Lavers, S., BTEC First Health and Social 
Care, Pearson Education, 2013 (ISBN 9781446901359) 
This book covers the Pearson specification for Units 1 to 12; those listed above link 
with this unit. 

Rasheed, E., Hetherington, A. and Irvine, J., BTEC First Health & Social Care: Level 
2, Hodder Education, 2010 (ISBN 9781444111903) 
Walsh, M., BTEC First Health & Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 (ISBN 9780007342655) 
These two books contain a unit on a safe environment. 

Walsh, M., BTEC First Health & Social Care – Teacher Resource Pack, Collins 
Educational, 2010 (ISBN 9780007342679) 
This book contains worksheets that cover aspects of a safe environment. 

St. Andrew's First Aid, St. John Ambulance and British Red Cross, First Aid Manual 
(9th edition), Dorling Kindersley, 2011 (ISBN 9781405362146) 
This is the authorised manual of St. John Ambulance, St. Andrew's First Aid, and the 
British Red Cross. 

There are many other books available on basic first aid. 

Videos 

The British Red Cross website includes basic videos on the procedures to take in a 
range of situations. Although some of these are aimed at five to 11 year olds, they 
are useful because they are very clear and easy to follow. The website also includes 
videos on a wider range of situations, covering most of those named in the 
specification. It also has a video on signed first aid for deaf people and videos 
showing how they helped survivors in various natural disasters, such as the 2004 
tsunami. 

The NHS website has videos showing procedures for first aid for children and for 
adults. 
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The British Heart Foundation website includes the CPR campaign video. 

The Wellbeing website has videos on a range of first-aid procedures aimed at 
parents. These are useful because learners could watch them at home with an adult 
to consolidate learning. 

There are videos on ‘Hands-only CPR’ and ‘Stop a nosebleed’ on the About.com First 
Aid website. 

Websites 

www.redcross.org.uk 
The Red Cross website explains what first aid is and why it is important, and has a 
teachers’ area called ‘Life. Live it’, which has videos, a spot the danger activity and a 
quiz to test learning. 

www.sja.org.uk 
St John Ambulance has a schools’ section on first aid, which offers support and 
guidance to teachers, and resources to buy such as a Young first aider pack 
containing fact sheets, lesson plans, video clips, scenario cards, PowerPoint slides, 
differentiated worksheets, posters and certificates for seven to 16 year olds, and free 
resources such as an online game and competitions. It also allows you to check the 
legal requirements for first-aiders, first-aid kits etc. 

www.bhf.org.uk 
The British Heart Foundation website has the CPR campaign video and other activities 
based on the campaign. 

www.teachthedifference.org.uk 
‘Teach the difference’ is run by St John Ambulance and has lots of free lesson plans 
on situations such asthma, communication and casualty care, bites and stings, burns 
and scalds, bleeding and shock, health and safety in the workplace, and an online 
game called Rescue Run, linked to Facebook, which learners can do at home to learn 
vital first-aid skills. 

www.nhs.uk 
The NHS website has videos on first-aid procedures. 

www.goodtoknow.co.uk 
The Wellbeing page of this website includes videos and advice on the recovery 
position, electric shocks, falls etc. 

www.bbc.co.uk 
The BBC website has an area on health, which gives advice and guidelines for various 
situations and has a first-aid index with first-aid techniques and procedures, pictures, 
aims and actions for each entry. 

www.firstaid.about.com 
The About.com First Aid page has videos and links to other websites with videos. 
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Unit 23: Food Safety in Health and Social 
Care 

Delivery guidance 

Approaching the unit 

The emphasis in this unit is on teaching learners about food safety so that those they 
care for as a health and social care practitioner are not harmed by the food they eat. 
You can deliver this unit in a very hands-on way, with visits to your establishment’s 
kitchen and/or food technology rooms, and other workplaces such as a residential 
care home in your local area, to see how they put in place guidelines to keep food 
safe. There are also websites (see the resources section below) that provide access 
to a range of videos and resources. 

Delivering the learning aims 

You could introduce learning aim A by showing your learners a selection of fruit and 
vegetables, and asking them what they would do before eating each one. Then show 
them pictures of what organisms are likely to be on the surface or within each one, 
and discuss why these might be harmful to those who visit or live in health and social 
care settings. You could then split the class into groups and task each group with 
researching and preparing a presentation on an allocated food safety hazard from a 
picture of a kitchen. 

You could engage your learners’ interest in the section on procedures, processes and 
prevention by looking at a TV clip of a kitchen that has been condemned, followed by 
a discussion on why we need guidelines for those preparing, cooking and serving 
food. Effective hand-washing could be introduced by reflecting on visits to hospital, 
for example, and the signs and hand gel dispensers at the entrance to every ward. 
You could invite in your centre’s nurse to demonstrate, using gels and ultraviolet 
light, how to wash hands properly, or show a videos. A visit to a working kitchen,  
to look at how food is selected, stored, prepared, cooked and served, and the 
subsequent washing-up process, would make the rest of the learning aim relevant 
and memorable. 

You will ideally need access to a food technology room to deliver learning aim B, as 
this is when learners have to put into practice what they have learned. You could 
demonstrate how to prepare a basic meal and your learners could then have a go, 
going on to cook a snack for an invited expert guest, who can watch them and pass 
comments on the standard of food safety afterwards. 

Some learners may have part-time jobs working in a food establishment, so care 
should be taken that they do not make comments about food safety there, which 
might be considered defamatory, could be repeated by others and might get back to 
the establishment itself. You will need to be mindful that some learners may come 
from homes where, for example, cooking oil is regularly reused, so you will need to 
strike a balance between not making personally judgemental comments while 
teaching about best hygienic practices. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 23: Food Safety in Health and Social Care 

Introduction 
Ask your learners if they have had any experience of food poisoning. What may have 
caused it? 

Learning aim A: Investigate food safety in health and social care 

● Ask your learners to research one of the food poisoning organisms and produce an 
information sheet, to include a picture, what the organism does and how it can be 
avoided, and present this to the class along with reporting news stories they have 
found about outbreaks of food poisoning caused by the organism. The information 
sheets can be used to form a wall display for future reference. 

● Show your learners a picture of a dirty kitchen to look at physical and chemical 
contaminants (there are several links to worksheets with such pictures given in the 
websites list below). 

● Ask your learners to look at a picture of a café or kitchen, to spot potential food 
safety hazards. 

● You could stage a food preparation demonstration by making pastry, for example, 
but deliberately doing it in an unhygienic way without telling your learners of your 
intention, e.g. with your hair dangling into the food, blowing your nose and not 
washing your hands, coughing on it, scraping bits out from under your fingernails 
etc, to provoke some comments from them. 

● Invite your centre’s head cook to talk to the group about the codes of practice and 
legislation they have to follow. 

● Show your learners part of a TV cookery show such as Saturday Kitchen, which 
shows the chefs regularly washing their hands, to introduce the importance of 
having clean hands when preparing food. 

● All watch a demonstration or video on effective hand washing. Then look at signs, 
posters etc used to encourage people to wash their hands in various health and 
social care establishments. Which are most effective and why? 

● Discuss reasons why some people need different food selected for them than 
others. 

● Visit a kitchen in a local health and social care setting, if possible, to look at how 
food is selected, stored, prepared, cooked and served, and the subsequent 
washing-up process. Also look at the selection of foods for particular dietary needs. 

Assignment 1: Introducing Food Safety Hazards* 
Assignment 2: Processes and Procedures in the Workplace* 

Learning aim B: Be able to demonstrate food safety practice in health and 
social care 

● Ask your learners to reflect on their own experiences of being served food in a 
health and social care setting, such as during a stay in hospital, asking questions 
such as ‘Were hair nets worn?’ or ‘Was food covered as it was brought up to the 
ward?’ 

● Show your learners the animated video ‘The Sneeze. How Germs Are Spread’ 
(www.watchknowlearn.org/Video.aspx?VideoID=25838), from the Watch, Know, 
Learn website, which shows how germs can spread from a sneeze. 



UNIT 23: FOOD SAFETY IN HEALTH AND SOCIAL CARE 

Delivery Guide – BTEC Firsts in Health and Social Care – 
Issue 1 – August 2013 © Pearson Education Limited 2013 

155

Unit 23: Food Safety in Health and Social Care 
● Invite your learners to watch a demonstration by a cook from a working kitchen, 

having being previously briefed on the specific practices listed in the specification 
on the correct way to prepare a basic snack such as a prawn wrap with salad. 

● Ask your learners to make a snack such as eggs on toast, with others observing 
and making notes to then make a checklist of good points and areas for 
improvement. Ask the learners who observed to report back to those who cooked. 

Assignment 3: Afternoon Tea* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 

Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 6: The Impact of Nutrition on Health and Wellbeing 

● Unit 9: Healthy Living 

● Unit 11: Services in Health and Social Care 

● Unit 16: Vocational Experience in Health and Social Care 

● Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

● Unit 24 :Infection Control in Health and Social Care 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Garnham, P., Haworth, E., Higgins, H. and Lavers, S., BTEC First Health and Social 
Care, Pearson Education, 2013 (ISBN 9781446901359) 
This book covers the Pearson specification for Units 1 to 8; those listed above link 
with this unit. 

Rasheed, E., Hetherington, A. and Irvine, J., BTEC First Health & Social Care: Level 
2, Hodder Education, 2010 (ISBN 9781444111903) 
Walsh, M., BTEC First Health & Social Care Level 2 – Student Textbook, Collins 
Educational, 2010 (ISBN 9780007342655) 
These two books contain a unit on food. 

Walsh, M., BTEC First Health & Social Care – Teacher Resource Pack, Collins 
Educational, 2010 (ISBN 9780007342679) 
This book contains worksheets covering aspects of food safety. 

Videos 

Videos on how to avoid food poisoning, on food storage and on dealing with and 
handling raw meat can be found on the NHS website, www.nhs.uk. 

‘Put Your Hands Together’ is on the CDC (Centers for Disease Control and 
Prevention) website, www.cdc.gov. 
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‘The Sneeze. How Germs Are Spread’ is on the Watch, Know, Learn website, 
www.watchknowlearn.org/Video.aspx?VideoID=25838. 

Websites 

www.food.gov.uk 
The Food Standards Agency website includes teaching resources on food safety, such 
as a kitchen cleaning audit. 

www.twinkl.co.uk 
Twinkl’s website contains reference to Food Safety Week with free teaching resources 
for primary children, which are useful because they are clear and easily read, and 
include posters on Health and Hygiene, and Washing Your Hands. 

www.tes.co.uk 
TES has links to food safety and hygiene games, puzzles and quizzes. 

www.salford.gov.uk 
Salford City Council’s website has links to good safety games such as Foodbuster, an 
interactive computer game with a TV game show-type format. It also has a Teacher 
Resource Centre aimed at teaching basic rules of food hygiene, with activity sheets 
on food poisoning and the importance of food hygiene. There is also a glossary in 14 
different languages. It also looks at an Environmental Health Officer’s job and has 
free downloadable worksheets on its ‘Kids zone’: ‘Bugs like it hot word search’ and 
‘Bugs like it hot spot the difference’ are useful as quick starters. 

www.familylearning.org.uk 
This website has free online food games such as Stack the Fridge and The Spud 
Zone. 

www.carex.co.uk 
Carex’s website has a range of teaching resources such as the Helping Hands Board 
Game. 

www.watchknowlearn.org 
www.sneezeintoelbow.com 
These websites have videos and information on sneezing and germ spreading. 
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Unit 24: Infection Control in Health and 
Social Care 

Delivery guidance 

Approaching the unit 

This unit will introduce your learners to the concept of infection control within the 
health and social care sector. As you will be aware, the spread of infection within 
health and social care settings is of primary concern to professionals, government 
departments and service users. 

While your learners will require some taught input, a practical approach will enliven 
the subject, promote interest and enable them to understand the application of the 
knowledge delivered. 

The use of guest speakers, video clips and ‘hands-on’ activities, such as the use of 
personal protective equipment (PPE) and hand-washing techniques, will add interest 
to the facts presented. 

Delivering the learning aims 

For learning aim A, learners will benefit from visual images of the main types of 
infection, along with examples of the conditions caused. You can find suitable images 
at the Wellcome Foundation Trust Images Collection (http://images.wellcome.ac.uk). 
Exercise caution about asking learners to research their own images, as popular 
internet search engines may lead them to inappropriate sensationalised or alarmist 
images. 

Guest speakers will enhance your learners’ understanding, and give a realistic 
context for the information delivered; for example, an infection control nurse or 
manager of a care home could speak about the risks to vulnerable service users, 
when infection control measures such as the use of personal protective equipment 
(PPE) are not in place within a setting. 

Practical experiments, for example, swabbing areas of the classroom and growing the 
results in Petri dishes, will clearly demonstrate the need for infection control 
measures. 

Online games that demonstrate the chain of infection are a ‘fun’ way of introducing 
learners to ways in which infections are spread but may also be controlled. 

For learning aim B, a guest speaker such as an environmental health officer could 
enhance your learners’ understanding of the need to control infection in health and 
social care, and the consequences of ineffective practice. 

Researching high-profile cases of infection outbreaks such as MRSA and Clostridium 
difficile will demonstrate to your learners the importance of following procedures. 
Relevant information may also be found in professional magazines such as Nursing 
Times. 

Access to PPE, such as masks, gowns and gloves, will add interest and enjoyment to 
a session, as learners ‘try on’ the equipment. 

The use of commercially produced powder and lotion designed to highlight 
inadequate hand-washing techniques, combined with the use of ultraviolet light, will 
add a practical element to the session, and reinforce your learners’ understanding of 
a thorough approach. 
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Class discussions on personal hygiene, and the reasons for this, will emphasise the 
importance of personal care to learners. 

For learning aim C, a guest speaker (for example, an infection control nurse from  
an NHS Trust or the manager of a care residence) could deliver information on the 
correct procedures for reporting and recording incidents, accidents and spillages 
within health and social care settings. 

Do remember when delivering information on relevant legislation and regulations 
that your learners only need to know about the relevant sections. Gapped handouts 
to support note-taking will be helpful to your learners. 

You could use examples of relevant forms and documents, used in your own centre, 
to enable your learners to understand the administrative processes involved in 
recording information. 

Your learners will benefit from visual images of hazard warnings in health and social 
care. Examples of these will be found, for example, in your centre’s kitchen. 

You can find information on legislation relevant to learning aim D at the Department 
of Health website: www.dh.gov.uk/en/Publicationsandstatistics/Publications. Your 
learners will require some taught input on the relevant sections; however, working 
with case studies and scenarios will support your learners to apply the information  
to realistic situations. 

Guest speakers, for example, an infection control nurse or an environmental health 
officer, will place the legislation in a realistic context for your learners. 

A combination of taught delivery and practical application will motivate learners, and 
convey the importance of the unit to all areas of health and social care. Some 
learners may have allergies, for example to latex, or the components of the ‘germ 
powder’ suggested under learning aim B. It is recommended that information about 
allergies is obtained prior to the activities. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 24: Infection Control in Health and Social Care 

Introduction 
You could introduce the unit to your learners by showing an appropriate online video 
clip on ways of infection spread in hospitals (see ‘Break the chain’ at 
www.uhb.nhs.uk/Videos.htm). 
You could then divide your learners into small groups and ask them to produce a list of 
the different means of spreading infection that they are aware of. 
You could then use the learners’ lists to introduce a general discussion, leading on to 
reading through the unit introduction with your learners. 

Learning aim A: Investigate common types, causes and routes of infection 

● You could begin by asking your learners if they have had an infectious condition 
such as chickenpox, common cold etc. You could then show them visual images of 
common infections using materials downloaded from the following websites: 
o www.bupa.co.uk/.../directory/f/fungal-skin-infections (fungal infection) 
o www.meningitis-trust.org/meningitis-info/signs-and-symptoms/glass-test 

(bacterial infection) 
o www.patient.co.uk/health/chickenpox-in-children-under-12 (chickenpox – viral 

infection). 
● Your learners could then produce a leaflet to be placed in your centre’s library, on 

transmission routes for infections. 
● You could invite a professional, for example, an infection control nurse or your 

centre’s nurse, to speak on transmission routes. 

Learning aim B: Explore the roles, responsibilities, practices and procedures 
of the care worker in preventing and controlling infection 

● You could introduce the topic by inviting the manager of a local care residence  
or day centre to speak on the correct procedures in preventing and controlling 
infection, including appropriate disinfection techniques. Learners could then use the 
information learned to produce a poster of ways in which personal hygiene prevents 
and controls the spread of infection. 

● With your support, learners could research the safe disposal of waste and laundry, 
using the internet. Your local NHS Trust will have accessible guidelines online. 

● You could show your learners a video clip on safe practice in handling food  
and washing hands appropriately. Then encourage small groups to wash  
their hands, using the six-stage technique displayed on the poster at 
www.islington.nhs.uk/InfectionControl/NHS-hand-hygiene-poster.pdf. 

● Learners could rub commercial germ powder into their hands (checking first about 
allergies/skin disorders such as eczema or psoriasis), then use an ultraviolet lamp 
to highlight areas that remain unwashed. In groups they could produce and deliver 
a presentation about the need to follow correct procedures in controlling infection. 

● A health professional, for example, your centre’s nurse or the practice nurse from a 
local GP practice, could be invited to speak on the care of skin disorders, and the 
links with skin disorders and systemic infections. You could follow this with a short 
taught session on the correct use of personal protective equipment (PPE), providing 
gapped handouts to support note-taking. 
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Unit 24: Infection Control in Health and Social Care 
● Allow your learners to ‘try on’ masks, aprons and gloves, and then work in pairs to 

bandage each other’s arms while wearing gloves. 
● You could deliver a short presentation on reporting and recording accidents, 

incidents and spillages. 

Learning aim C: Understand the correct procedures for the reporting and 
recording of incidents, accidents and spillages 

● A brief taught session on following correct procedures and completion of records 
when reporting concerns to senior staff in health and social care will provide your 
learners with sufficient information on the topic. 

● You could invite your centre’s nurse or a public health official to speak on the role  
of public health in epidemics and communicable diseases such as rubella (German 
measles), influenza and meningitis. 

● You could send your class to investigate the hazard warnings around your centre;  
for example in the kitchens or toilets. Your learners could then produce posters  
of hazards in one area of your centre. 

Learning aim D: Explore the impact of current legislation, regulations and 
policies, on the prevention and control of infection 

● You could begin by asking your learners why we need laws about infection control, 
and leading a short discussion on this. 

● You could deliver a short presentation on the relevant sections of the three pieces 
of legislation in the unit content; give learners handouts on the main points of the 
legislation to support understanding and as a useful resource for the assignment. 

● You could give learners a short case study, and ask them to work in groups  
to apply at least one piece of legislation, to support them in understanding the 
contribution of legislation, to controlling and preventing infection. Case studies  
can be found on the BBC News website. 

● Learners could be supported in conducting an internet search on the COSHH 
Regulations 2002 and RIDDOR 2012. Follow this by leading a class discussion  
on their findings. 

● A health or care professional, for example, an infection control nurse or a family 
support worker, could be invited to speak about the application of the COSHH 
Regulations to the care of vulnerable adults and children. 

● You could deliver a taught session on the application of the legal framework to 
health and social care settings. This website would give suitable support for this: 
o www.nhs.uk/Conditions/MRSA/Pages/Prevention.aspx. 

● You could show your learners the following video clip about ‘Anti-infection wards’: 
www.bbc.co.uk/learningzone/clips/anti-infection-wards/7337.html, which 
demonstrates a response to the legislation. Give learners a gapped handout so they 
can note down the areas where legislation/regulations have been applied. 

● A representative of the Food Standards Agency or an environmental health officer 
could be invited to speak about their work with local authorities, and the application 
of the Food Hygiene Regulations 2010. Learners could then be supported in 
researching the role of the Health Protection Agency. 

Assignment 1: Preventing and Controlling Infection in Health and Social Care 
Settings* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification.
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Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

Ayling, P. (ed.), Knowledge Set for Infection Prevention and Control, Heinemann, 
2007 (ISBN 9780435402327) 
This book will provide learners with information on all sections of the unit. 

Nolan Y., Burgess C. and Shaw C., Level 2 Health and Social Care Diploma: 
Candidate Book (3rd edition), Heinemann, 2011 (ISBN 9780435031947) 
This book contains a section on infection control. 

Journals 

Community Care (www.communitycare.co.uk) 
Nursing Times (www.nursingtimes.net) 
These magazines include relevant articles to support preparation of sessions; they 
also provide useful case studies. 

Videos 

www.hpa.org.uk/Publications/InfectiousDiseases/InfectionControl/. 
This website provides a link to video clips on infection control; the clips are all 
provided by the Health Protection Agency. 

Websites 

www.bbc.co.uk/learningzone/clips/health-and-safety-in-food 
This website provides useful information on the safe disposal of waste in health care 
for learning aim B. 

www.uhb.nhs.uk/Videos.htm 
This website is a link to two video clips; the first is on hand washing and the second 
demonstrates ways in which infection may be spread in a hospital. 

www.fph.org.uk/ 
This website provides useful information on the role of public health in cases of 
epidemics and communicable diseases such as tuberculosis and rubella for learning 
aim C. 

www.dh.gov.uk/en/Publicationsandstatistics/Publications/ 
This Department of Health website provides useful information on legislation relevant 
to learning aim D. 

www.bbc.co.uk/2ni/health/3291997.stm 
This website is a link to a suitable case study at the BBC News website for learning 
aim D. 
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Unit 25: Using ICT in Health and Social Care 

Delivery guidance 

Approaching the unit 

This unit will raise learners’ awareness of ways that Information and Communications 
Technology (ICT) is used in a wide range of different health and social care contexts. 
It will also support learners to develop skills in ICT in preparation for work in the 
sector. Your learners are likely to be interested in new technologies and already use 
them in their everyday lives, so reflecting on everyday ICT usage is a good starting 
point. 

Delivering the learning aims 

Learning aim A introduces the uses of ICT in the health and social care sector. It 
familiarises learners with the range of ICT applications that may be used in different 
health and social care contexts and settings, for example: 

● between specialists, e.g. sharing information, stock control 

● between service users and professionals, e.g. booking appointments or receiving 
results following health checks 

● by service users, e.g. to find information about services or to find out about their 
symptoms. 

Your learners may have little experience of the sector, so guest speakers could be 
invited to discuss how information is recorded and passed between professionals and 
with service users. Group or individual visits by learners to health care settings are 
recommended, perhaps to their own health centre, optician or day centre that they 
know. 

Learners must understand that ICT has benefits for professionals and service users, 
but that there can also be problems associated with it. Case studies and realistic 
scenarios could be used to explore both the benefits and the problems. Learners 
should be given exemplar recording documentation such as medical records and care 
plans. Examples of care plans are available from local NHS sites, for example 
Derbyshire Health Care NHS at www.corecarestandards.co.uk/care-planning. 

For Topic A.2, learners must consider the purpose and audience for documentation. 
They could be presented with different types of document to explore and consider  
its purpose and the intended audience. Learners must know about key legislation 
relating to confidentiality and security, but this can be quite complex, so you could 
give learners summaries of the key parts, such as that available from 
www.patient.co.uk. 

A practical approach should be used for learning aim B, giving learners the 
opportunity to use a range of information and communications technologies. Learners 
will need opportunity and resources to explore different types of information that can 
be accessed on the internet. A good source for information on treatments and 
symptoms is the NHS website www.nhs.uk or www.patient.co.uk. There are also a 
number of websites run by charitable organisation that would be useful, for example, 
MIND for people with mental health problems (www.mind.org.uk) or the Royal 
National Institute of Blind People (www.rnib.org.uk) which provides support and 
information for the blind or those with visual difficulty. 

Searching for a health and social care topic using key words will bring up a wealth of 
websites, and learners must understand that not all information on the web is from a 
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reliable source. The section on DiDA (using ICT) on the BBC ‘Bitesize’ website would 
support learners’ understanding of how to select websites. You could give the context 
for a search, such as a specific issue or health condition, and suggest two or three 
websites for learners to search and judge their usefulness. Alternatively, learners 
may already be using websites to obtain information for their research project (Unit 
15), which they can link to this unit. Guidance, in the form of a checklist, on what to 
consider when selecting a website would be beneficial. 

Learners may have experience in sending and receiving emails, but they must 
consider the skills required for managing email communication in a formal health  
and social care context. They can then be given scenarios to give practice in sending, 
forwarding and replying to emails, and also requiring them to manage and archive 
them appropriately. 

For Topic B.2, learners should be given practice in managing files while maintaining 
these securely. Learners will see the relevance of these skills if they are given 
realistic information, relevant to the sector, which they have to file and retrieve. 

For learning aim C, learners can use information they found in the previous learning 
aim to present and communicate to identified individuals or groups. They need to 
develop skills in using word-processing software and then produce a range of types 
of document that include images. Learners must also produce spreadsheets, entering 
and presenting information relevant to health and social care. Learners may need to 
develop these skills in workshops over a period of time. You could give learners 
suitable scenarios which require them to put their skills into practice, for example, to 
produce a letter about a service or an information leaflet about support for carers, or 
to enter data. 
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Getting started 

This provides you with a starting point for one way of delivering the unit, 
based around the suggested assignments in the specification. 

Unit 25: Using ICT in Health and Social Care 

Introduction 
In small groups, learners could discuss how ICT supports them in their everyday lives. 
Each group could feed back their ideas. 
The teacher could write each idea on a whiteboard (e.g. texts, emails, apps, web 
searches, recording information) and then ask learners how each form of 
communication might apply to a health and social care context. 

Learning aim A: Investigate the use of ICT in the health and social care 
workplace 

● Learners can discuss and identify reasons why individuals may need to search for 
information related to health and social care. They could note ideas on a large 
planning sheet and share them with the class. 

● You could give learners headings of types of communication that may take place in 
a health and social care context, e.g. between professionals or between service 
user and professionals, and ask learners to list the types of information that may 
need to be shared under the appropriate heading. They could go on to suggest 
what information would need to be gathered for a care plan and produce an outline 
form. 

● You could show learners exemplar forms that may be used to record information, 
e.g. care plans, child immunisation records and medical records, and ask them to 
discuss how these may be shared with the service user and other professionals. 

● You could invite a guest speaker, for example, from a residential care home, health 
centre or day centre, and ask learners to discuss the types of information that are 
required and how ICT is used to obtain, share and store information. 

● You could ask learners to research services that use technology and online  
services such as GP booking systems, NHS choices (www.nhs.uk) and NHS Direct 
(www.nhsdirect.uk). Learners could produce a brief report giving an overview of the 
purpose of each service and scope of information. 

● In small groups, learners could discuss how ICT may be used for organisation of 
services linked to managing resources, including staffing. 

● You could show learners the ‘easy read’ version of the document ‘The power of 
information: Putting all of us in control of the health and care information we need’, 
Department of Health, 2012. (For further details see the resources section below.) 
As a follow up, ask learners to list all the benefits for the service user and the carer 
or professional. Learners could share their ideas with the class. 

● Discuss with learners the idea that as well as benefits there can be problems with 
using ICT. You could introduce this by asking learners to state one benefit and one 
problem of patients receiving test results by text. In small groups, learners could 
then suggest and discuss any problems that might arise from the use of ICT for 
professionals and service users. 

● You could show learners extracts from websites, leaflets and reports that relate to 
health and social care issues. Learners could discuss these in groups and identify 
the purpose of each and the audience. 

● You could give learners a summary of the key legislation relating to maintaining 
confidentiality and security of data, Data Protection Act 1998, Computer Misuse Act 
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Unit 25: Using ICT in Health and Social Care 
1990, Freedom of Information Act 2000, Copyright, Designs and Patents Act 1988. 
Learners could be assigned one Act and then work in pairs or small groups to 
produce and present information to the class. 

● Learners could work in groups to produce a short sketch/video for their peers to 
show good practice in recording/storing and/or accessing data to illustrate the Data 
Protection Act 1998, and an alternative ‘what not to do’. This could be followed by 
discussion on good practice. 

Assignment 1: Uses of ICT in the Workplace* 

Learning aim B: Use common ICT software packages and applications in 
health and social care-related contexts to find information 

Learning aim C: Use common ICT software packages and applications in 
health and social care-related contexts to present and communicate 
information 

● Learners could discuss what they should consider when selecting websites to use. 
You could follow this by using the BBC website Bitesize GCSE DiDA (using ICT), 
which gives advice on selecting suitable sites. 

● You could give learners an issue (e.g. the support available for carers in the local 
area) or condition (e.g. the causes and symptoms of diabetes) to research and give 
them guidance on the information required. Ask learners to select two websites to 
find information. Learners can then justify their selection of websites identifying the 
date, source and reliability of each. Learners could be asked to reference each 
source they have used. Alternatively, learners could find information that they 
require for their research project. 

● You could give learners several questions to research, for example, ‘Are there local 
support services for people with dementia?’ or ‘What is the current advice on 
immunisation for children?’ Learners could discuss and agree on the most suitable 
search terms and then test these out using search engines to find information. 

● Learners could discuss the characteristics of formal and informal email. Learners 
can then identify the email address of a health and care service and send a formal 
email to request information that would support their learning in this or other units. 

● You could arrange for learners to register email addresses for use in this task.  
In small groups, learners could role play professionals involved in a health and 
social care issue (ensuring that information would not be sensitive/confidential),  
for example, discussing the activities they could offer in a day care centre for older 
people. Rather than acting their role play, they could communicate ideas and 
information through email, thus practising skills in sending, forwarding and 
receiving emails, saving, archiving emails and organising information into folders. 

● You could organise a workshop on file management and security of files. Give 
learners information and documents, and ask them to organise them in 
appropriately named files. 

● Learners could produce a leaflet or poster with advice on controlling documents, 
backing up information and ensuring the security of documents. 

● You could organise a workshop to assess and develop learners’ word-processing 
skills. 

● You could give learners exemplar documents, letters, forms, agendas, minutes, 
reports and promotional information, and ask them to identify each. Learners could 
then apply their skills to produce two documents, for example, a letter informing a 
service user of an appointment or a leaflet with information on local services for 
families. 
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Unit 25: Using ICT in Health and Social Care 
● You could organise a workshop on the use of spreadsheet software. 
● You could give learners data relating to health and social care that they can use to 

produce a spreadsheet, for example, a list of resources and costs for setting up a 
playgroup. Alternatively, learners could link this activity with data they have 
obtained for their research project. 

● You could show learners examples of different types of graph and ask them to 
identify these. You could also show them a video on ways to produce graphs. 

● Learners could produce two different types of graph using the data from their 
spreadsheet. 

Assignment 2: Finding and Presenting Information Using ICT* 

*Full details for the assignment and scenario can be found in the relevant qualification 
specification. 
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Details of links to other BTEC units, BTEC qualifications and 
links to other relevant units/qualifications 
BTEC Level 1/Level 2 First Diploma in Health and Social Care: 

● Unit 2: Health and Social Care Values 

● Unit 5: Promoting Health and Wellbeing 

● Unit 8: Individual Rights in Health and Social Care 

● Unit 11: Services in Health and Social Care 

● Unit 15: Carrying Out a Health and Social Care Research Project 

● Unit 16: Vocational Experience in Health and Social Care 

● Unit 19: Skills and Qualities for Working in the Health and Social Care Sector 

Resources 
Textbooks 

In addition to the resources listed below, publishers are likely to produce Pearson-
endorsed textbooks that support this unit of the BTEC First in Health and Social Care. 
Check the Pearson website (www.edexcel.com/resources) for more information as 
titles achieve Pearson endorsement. 

O'Byrne, S., Letts GCSE Succes – ICT: Revision Guide, Letts, 2011 
(ISBN 9781844195244) 
Heathcote, R., Latif, N., Mason, M. and Waller, D., Edexcel GCSE ICT Student Book, 
Edexcel, 2010 (ISBN 9781846906145) 
GCSE books provide information on the skills relating to use of the internet, file 
management and using common applications such as word processing and 
spreadsheets. 

Downloadable document 

‘The power of information: Putting all of us in control of the health and care 
information we need’, Department of Health, 2012 (www.gov.uk) 
This document outlines a ten-year strategy of how information could be used to 
benefit the service user, carers and professionals. An ‘easy read’ version is also 
available to download that would be suitable for the learners available from 
http://informationstrategy.dh.gov.uk/about/view-easy-read-version/. 

Journals 

Community Care (www.communitycare.co.uk) 
Nursing Times (www.nursingtimes.net) 
These professional magazines are a good source for articles about the use of ICT in 
the care sector. 

Videos 

YouTube videos are available that demonstrate skills in word processing, using email 
and spreadsheets. 

Tutorial videos on ICT skills are available from www.teach-ICT.com and are useful for 
workshops or for learners to practise skills independently. 
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Websites 

www.bbc.co.uk/schools/gcsebitesize/ict/ 
This website provides useful information on ICT skills and selecting suitable websites. 

www.corecarestandards.co.uk/core-care-standards/care-planning/ 
This website provides information on care planning with examples of forms used. 

www.excelcentralcom 
This website takes learners through basic and advanced skills in the use of 
spreadsheets. This site is useful for learners to practise skills. 

www.hscic.gov.uk 
This is the Health and Social Care Information Centre website. The Confidentiality 
Code of Practice for NHS can be accessed through this site. 

www.kingsfund.org.uk 
The research document ‘Transforming the delivery of health and social care’ (2012) 
can be found on this website. This document contains a section on using information 
and communications technology. 

www.medicalprotection.org/uk/england-factsheets/medical-records 
This is a useful website for teachers which provides factsheets and information on 
keeping medical records, including information that may be required, types of 
records and advice on communicating with patients via email. 

www.nhs.uk 
This website provides information for professionals on conditions, symptoms and 
services. 

www.nhscarerecords.nhs.uk/ 
This website provides information on the national care records system. 

www.patient.co.uk 
This website provides medical information for patients and medical professionals, and 
also gives a summary of key legislation on gathering, recording and storing 
information. 
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Annexe 

Definitions of terms used in assessment criteria grids 
Most assessment and grading criteria start with a command verb − ‘describe’, 
‘explain’, ‘evaluate’, etc. These verbs relate to how complex a learners’ answer 
should be. 

Learners will need to provide evidence that meets the command-verb requirements 
of a criterion. For instance if the command verb is ‘describe,’ evidence must provide 
a description in the learner’s own words. (A diagram on its own for ‘describe’ is not 
sufficient, but a diagram may be used to help aid the description.) 

Assessment word Definition 

Analyse Identify the factors that apply, and state how these are 
related. Explain the importance of each one and how it 
contributes to the topic. 

Assess Give careful consideration to all the factors or events that 
apply, and identify which are the most important or 
relevant to determine the importance, size or relevance 
of something. 

Carry out Conduct and complete; e.g. a task, piece of research 

Compare and contrast Identify the main factors relating to two or more 
items/situations, and explain the similarities and 
differences, and in some cases say which is best and why. 

Create Make something e.g. a plan, an artefact, using materials 
provided, or those you have chosen. 

Define Clearly explain what a particular term means and give an 
example, if appropriate, to show what you mean. 

Demonstrate Provide several relevant examples or related evidence 
which clearly supports the arguments you are making. 
This may include the use of practical skills. 

Describe Give a clear description that includes all the relevant 
features – think of it as ‘painting a picture with words’. 

Discuss Consider different aspects of a topic and how they 
interrelate and the extent to which they are important. 

Evaluate Bring together all your information and review it to form 
a conclusion. Give evidence for each of your views or 
statements. 

Explain Provide details and give reasons and/or evidence to 
support the arguments you are making. Start by 
introducing the topic then give the ‘how’ or ‘why’.  

Give examples Refer to relevant examples in your work. 

Identify Point out or select the right one or give a list of the main 
features. 

Illustrate Include examples or a diagram to show what you mean 
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Assessment word Definition 

Justify Give reasons or evidence to support your opinion to show 
how you arrived at these conclusions. 

Make recommendations Make relevant and appropriate suggestions; usually for 
improvement. 

Outline Write a clear description but not a detailed one. 

Plan Work out and plan how you would carry out a task or 
activity. 

Produce To make or manufacture; e.g. a report, plan, artefact 

Recommend Suggest changes or improvements 

Review Consider each factor in turn, providing a description and 
explanation of their uses, strengths and weaknesses, 
making recommendations. 

Select and demonstrate Select several relevant examples or pieces of related 
evidence which clearly support the arguments you are 
making. This may include showing particular practical 
skills. 

State Provide a clear and full account in speech or writing. 

Summarise Write down or articulate briefly the main points or 
essential features 

Using examples Use relevant examples to illustrate views or points you 
wish to make. 




