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Scheme of work
Guided learning hours (GLH): 30
Number of lessons: 30
Duration of lessons: 1 hour
This scheme of work is provided as a suggestion only of how the teaching of these two units could be combined to give you a starting point to help you make the most of your planning time; other units could be combined. Customise this document by adding your own activities/lesson ideas to the ‘Activities’ column.

	Lesson
	Unit content
	Activities
	Links to other units

	Learning aim A: Explore the effects of socialisation on the health and wellbeing  of individuals 

	1
	Introduction
	· Teacher/tutor-led introduction: Introduce the unit, outline the nature of the learning aims and the number of assignments that learners will be expected to complete. 
· Whole group activity: Ask learners the following: Do you know the difference between right and wrong? How? Who taught you? How did you learn? How do know when to behave in a particular way? Capture the answers on a whiteboard and talk them through.
	All

	2-4
	Topic A.1 Primary and secondary socialisation
· Primary and secondary agents of socialisation and their influence 
	· Whole group activity: Write the headings ‘Primary socialisation’ and ‘Secondary socialisation’ on the whiteboard. Define what each means and ask learners to suggest agents for each heading. 
· Teacher/tutor-led discussion on primary and secondary socialisation. 

· Whole group activity: Lead a class discussion to share examples and memories of learners’ primary socialisation. 

· Small group activity: Ask learners to get together in groups of twos or threes to identify ways in which the media has influenced learners’ and their family’s health and wellbeing.

· Individual activity: Ask learners to think about the key influencers in their own lives. Ask them to create a timeline of life stages (e.g. 0-5, 6-10, 11-17) and then to list how each agent influenced/affected them during each stage. 
· Whole group activity: Show the class different clips from a range of television shows and discuss what agents of influence they see as impacting and on whom.  Can they make any connections with their own lives? Or to different service users? 
· Ask learners to complete activity on primary and secondary socialisation.
	Unit 2: Health and Social Care Values

	5-6
	Topic A.2 Effects of socialisation
· Gender roles; shaping of attitudes
	· Teacher/tutor-led discussion: Discuss gender roles, expectations and the dangers of stereotyping. 
· Small group activity: Introduce the activity by briefly explaining the relevance of shaping of gender roles, shaping of attitudes, development of social norms and values, influence on lifestyle choices. Split learners into four groups to discuss how primary and secondary agents affect the issues allocated to them.
· Whole group activity: Write the following headings on separate pieces of A1 sheets of paper:

· gender-based expressions

· female descriptive words

· male descriptive words. 

Ask learners to add their ideas/thoughts to each sheet of paper. Discuss the findings in detail. Do learners agree with what is on each sheet? Why? Why not? 

· Teacher/tutor-led discussion: Learners share own experiences of how gender roles have changed in their lifetime and what influenced change.

· Small group activity: Explore the way different attitudes can have an effect on tolerance and prejudice. Can learned behaviour or beliefs be changed? 
	Unit 1: Human Lifespan Development

	7-8 
	Topic A.2 Effects of socialisation
· Development of social norms and values; influence on lifestyle choices 
	· Teacher/tutor-led discussion: What do we mean by moral? How does understanding of this differ between generations, communities and religious faiths? 

· Whole group activity: Ask learners whether they think older people are correct when they say things like the young generation lack the same respect and moral fibre they had when at that age. 

· Small group activity: Provide each group with a case study which allows them to discuss the influences of primary and secondary agents of socialisation on a service user.  

· Learners to complete activity on effects of socialisation.
	Unit 7: Equality and Diversity in Health and Social Care

	9-11 
	Assignment 1
Use authorised assignment briefs from Pearson. Alternatively, use adapted or centre-devised assignment briefs.
	· Learners to start work on Assignment 1 and complete in their own time as required
	

	Learning aim B: Understand the influences that relationships have on the health and wellbeing of individuals  

	12-13
	Topic B.1 Influences of relationships on individuals

· Different types of relationship 
	· Teacher/tutor presentation: Introduce Learning Aim B. 
· Paired activity: Ask learners to discuss what the word ‘relationship’ means, and to list as many types of relationships as they can think of. Ask all pairs to contribute their ideas to a class discussion and record findings on the whiteboard. 

· Small group work: Split class into four groups. Each to be allocated a type of family. Using paper, ask groups to draw up an annotated list of the advantages and disadvantages of the type of family allocated. Ask each group to feed back. You could use the ‘Family units’ activity on page 89 of the SB to support this activity. 

· Tutor/teacher-led discussion: Discuss three different types of working relationships. Can learners name some social relationships other than friends? How do intimate and sexual relationships this type of relationship affect health and wellbeing? Think about PIES. 
	Unit 1: Human Lifespan Development 

	14
	Topic B.1 Influences of relationships on individuals

· Influences of relationships on individuals’ health and wellbeing 
	· Individual activity: Ask learners to draw a basic timeline of their life stages to date (e.g. 0-5, 6-11, 12-17)). Ask them to consider any major changes which happened during these periods, considering how it may have affected relationships, health and wellbeing.  

· Small group work: Ask learners to consider the positive and negative effects of marriage and divorce. Ask each group to feed back to the class. 

· Learners to complete activity on the influence of relationships on individuals.
	All

	15
	Topic B.1 Influences of relationships on individuals

· Influences of relationships on individuals’ health and wellbeing continued
	· Tutor/teacher-led activity: Tutor leads self and peer assessment of freeze frames to draw out the main points made.
· Small group work: In small groups discuss how our relationships help us develop coping skills to reduce our levels of stress and anxiety.  
· Small group work: Discuss how relationships can help overcome dysfunction. 
· Individual activity: Learners to sketch a cartoon to show how a relationship in their life influences their self-esteem.
· Learners to complete activity on the influence of changing relationships.
	All

	16-18
	Assignment 2

Use authorised assignment briefs from Pearson. Alternatively, use adapted or centre-devised assignment briefs.


	· Learners to start work on Assignment 2 and complete in their own time as required.
	

	Learning aim C: Investigate the effects of social factors on the health and wellbeing of individuals  

	19-20 
	Topic C.1 How social factors influence health and wellbeing

· Social factors that influence health and wellbeing 
	· Teacher/tutor presentation: Introduce Learning Aim B. 
· Teacher/tutor presentation on social factors that influence health and wellbeing.  
· Individual activity: Learners reflect for a short time on own answers to questions teacher/tutor has posed.
· Teacher/tutor-led discussion: Lead a discussion of learners’ answers.

· Paired activity: Ask pairs to select a social factor which can affect health and wellbeing. Ask each pair to produce a mind map showing how the factor influences:

· a person’s health choices

· their health and wellbeing (now and in the long term).
	All

	21-23
	Topic C.1 How social factors influence health and wellbeing

· Effects of social factors on health choices
	· Individual activity: Ask learners to consider health-related choices in relation to their own lives to date. What choices were made by others? Why? What choices were made by them? Why? 

· Tutor/teacher presentation: Introduce the effects of social factors on health choices.
· Small group work: Allocate each group one of the following health choices:

· diet

· smoking

· living accommodation 

· use of recreational drugs

· alcohol consumption

· participation in sport or exercise

· seeking medical care. 

Each group should discuss how social factors affect their area. Ask groups to create a presentation to present to the rest of the class. 
	All

	24-25
	Topic C.1 How social factors influence health and wellbeing

· Effect of social factors on health and wellbeing
	· Tutor/teacher presentation: Introduce effects of social factors on health and wellbeing.
· Individual activity: Using the social factors they discussed in lessons 19-20, learners think about how each affects:

· self-esteem

· levels of stress and anxiety

· access to health and social care

· short-term effects on health and wellbeing

· long-term effects on health and wellbeing.

. 

· Individual activity: Allocate each learner three social factors which affect self-esteem and access to services. Ask each learner to research their factors and write a report on how each one affects:

· self-esteem

· access to health and social care services.

Ask them to include positive and negative statistics and to create a conclusion which can be shared with the rest of the class. 

· Learners to complete activity on How social factors influence health and wellbeing and health choices.
	All

	26-27
	Reflection on what has been learned in the unit
	· Whole group activity: Identify and discuss individual health and social care workers mentioned throughout the unit and discuss how socialisation affects their jobs. Using the whiteboard, record each professional as a header in a table and add in learners’ thoughts as bullet points. 
· Teacher/tutor-led session: Recap of each learning aim and the key areas covered.  Run an active learning session per learning aim, asking learners to self-evaluate whether they feel they understand a topic in the right level of detail. Address any areas around which learners need clarification.
	All

	28-30
	Assignment 3

Use authorised assignment briefs from Pearson. Alternatively, use adapted or centre-devised assignment briefs.
	· Learners to start work on Assignment 3 and complete in their own time as required.
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