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1.

LEAD EXAMINER’S REPORT

General Comments
The external assessment process was judged to be straightforward. There were
1720 entries for this examination.
Generally, learners showed an understanding of healthy living, the factors that
contribute to healthy and unhealthy lifestyles, their effects on health and wellbeing
and how to explore ways of improving health and wellbeing.
There were a number of questions that were misinterpreted or misread by the
learners and it was evident that some centres did not cover all parts of the
specification.
It was clearly evident that many learners struggled to present their answers as
descriptions, explanations or a discussion. While a number of questions only
required the learners to either identify or give their answers, learners who were not
able to then describe, explain or discuss where required, limited the marks they
were able to be awarded as a number of questions required this skill for higher
marks.
This summer 2014 examination is the first for Unit 9 within the new BTEC First in
Health and Social Care and it is pleasing to report that the paper performed across
the grade boundaries as expected.

Individual Questions

Question 1
1(b)
Targeted Specification Area: Learning Aims A1 & A3

This question was incorrectly answered by many learners. Instead of correctly
identifying factors which can have a negative effect on sleep patterns, they
identified effects of poor sleep patterns which had been the focus of Q1a.

0 marks awarded

2 marks awarded

Question 2
2(b)
Targeted Specification Area: Learning Aims A1 & A3

This question required learners to simply give one short-term effect of smoking on
a person’s physical health. Many learners incorrectly gave a long-term effect of
smoking instead eg. lung cancer, rather than a short-term effect.

0 marks awarded

1 mark awarded

Question 3

Targeted Specification Area: Learning Aims A1 & A3

This question required the learners to simply give two effects of poor personal
hygiene on a person’s health and wellbeing. Learners often got one out of the two
correct rather than two effects correct and/or they gave examples of what poor
personal hygiene is.

1 mark awarded

2 marks awarded

Question 4

Targeted Specification Area: Learning Aims A1 & A3

Learners were required to simply give two physical benefits of having a regular
exercise routine. Learners often incorrectly gave an emotional benefit or a social
benefit, rather than a physical benefit.
1 mark awarded

2 marks awarded

Question 5
5 (a)
Targeted Specification Area: Learning Aims A3 & A4

This is the first question on the examination paper requiring the learners to
‘describe’ rather than to ‘give’ or ‘identify’ as in earlier questions. Learners were
required to initially identify how excessive alcohol consumption can lead to having
an accident; this part was often completed well by learners. The further mark
available was for the correct description/elaboration of their initial point; this was
often not completed well, if at all.

1 mark awarded

2 marks awarded

5 (b)
Targeted Specification Area: Learning Aims A3 & A4

This question performed similarly to Q5a as learners tended to correctly identify
what Jayne’s family could do to help Jayne reduce her alcohol intake. However,
many learners then found it difficult to correctly describe the support that could be
given to Jayne for the second mark. Many learners only identified and did not
attempt to describe; or, they identified two ways Jayne’s family could help her
reduce her alcohol intake with no description.
1 mark awarded

2 marks awarded

Question 6
6 (b)
Targeted Specification Area: Learning Aim A3

Learners were often not able to identify a limitation of only using BMI rating as a
way of measuring physical health and wellbeing and, because of this, they were
then unable to correctly describe this limitation for the full 2 marks. Many learners
just identified what BMI means (that it is a calculation using height and weight).

1 mark awarded

2 marks awarded

Question 7
7 (a)
Targeted Specification Area: Learning Aim B2

This question required learners to simply give one source of formal support and one
source of informal support that Guy could use for advice on diet and nutrition. Many
learners gave the expected answers of ‘GP’ for formal support and ‘Family’ for
informal support. If learners were giving ‘Weightwatchers’ as an answer, they often
incorrectly identified this support as informal rather than formal and if learners
were giving ‘personal trainer’ as an answer they often incorrectly identified this
support as informal rather than formal. A number of learners incorrectly got formal
support and informal support mixed up and confused and achieved no marks.

1 mark awarded

2 marks awarded

7(b)
Targeted Specification Area: Learning Aims A1, A2 & A3
This is the first question on the examination paper requiring the learners to
‘explain.’ Learners were required to explain two possible effects of being overweight
on Guy’s emotional health and wellbeing. Many learners were able to give a
comprehensive explanation of one possible effect but not two possible effects. Often
the second possible effect was a repeat of the first effect but re-worded. Many
learners also incorrectly explained one or two possible effects of being overweight
on another area of Guy’s health and wellbeing and not his emotional health and
wellbeing eg. physical health. A significant number of learners correctly identified
two possible effects but were then unable to develop these any further into
explanations.

2 marks awarded

4 marks awarded

Question 8

Targeted Specification Area: Learning Aims A1, A2 & A3

Learners were required to explain two ways in which the prolonged use of
recreational drugs can affect Lucy’s physical health. Many learners were able to
give a comprehensive explanation of one way but not two ways. Often the second
way was a repeat of the first way but re-worded. A significant number of learners
correctly identified two ways but were then unable to develop these any further into
explanations. A number of learners incorrectly identified another area of health and
wellbeing eg. emotional health and wellbeing rather than the required focus of
Lucy’s physical health.

2 marks awarded

4 marks awarded

Question 9

Targeted Specification Area: Learning Aims A3 & A4
This question required learners to explain two ways in which lifestyle choices can
have a negative effect on a person’s intellectual health and wellbeing.
Many learners identified incorrect lifestyle choices eg. ‘rely on transport’ or ‘getting
obese’ yet were then unable to access any further marks for their explanations.
A large number of learners incorrectly identified and/or explained how recreational
drugs as a lifestyle choice could have a negative effect, despite being asked not to
use recreational drugs as an answer.
A significant number of learners correctly identified two ways but were then unable
to develop these further into explanations. A number of learners incorrectly
identified another area of health and wellbeing eg. physical health and wellbeing,
rather than the required focus on a person’s intellectual health and wellbeing.

2 marks awarded

4 marks awarded

Question 10

Targeted Specification Area: Learning Aims A4, B1, B2 & B3

Learners were required to explain two possible difficulties Ruby may have in
starting regular exercise to improve her health and wellbeing. A large number of
learners correctly identified one possible difficulty and developed this into a
comprehensive explanation, but then their second possible difficulty was either a
repetition of the first possible difficulty or completely incorrect. A significant number
of learners correctly identified two possible difficulties for Ruby but were then
unable to develop these into explanations.

2 marks awarded

4 marks awarded

Question 11
11(a)
Targeted Specification Area: Learning Aims A3 & A4

This question required learners to describe one effect of an overcrowded home
environment on a person’s emotional health and wellbeing. On the whole, learners
did focus on a person’s emotional health; however, a number of learners focused
their answer on a person’s physical health instead. A large number of learners
correctly identified one effect but then did not develop this into a description, so
they were unable to access the second mark.

1 mark awarded

2 marks awarded

11(b)
Targeted Specification Area: Learning Aims A1, A2 & B2

Learners were required to explain two effects that an overcrowded home
environment may have on a person’s physical health. A large number of learners
got emotional and physical health mixed up and incorrectly gave answers referring
to a person’s emotional health eg. stressed. Where learners did refer to a person’s
physical health, they often identified an effect eg. contracting an infection but then
they did not develop this into an explanation for a full two marks.
A large number of learners included answers regarding overcrowding stating ‘you
don’t have a good income and so therefore you cannot eat a balanced diet and this
affects your physical health.’ This focus is incorrect.

1 mark awarded

3 marks awarded

Question 12

Targeted Specification Area: Learning Aims A1, A2, A3, A4, B1 & B2

The learners were given a small case study about Ravi. This question gives the
opportunity for learners to show all they know about the whole specification content
with the specific focus on smoking. Learners are required to do two things: discuss
strategies Ravi could use to stop smoking and the potential barriers Ravi may face.
A large number of learners included everything about Ravi from the case study in
their answer, rather than just focusing on smoking and this would be mainly a list
rather than developed into a discussion. Whilst the case study content is relevant,
the learner’s answer should explicitly focus on smoking. Learners were good at
identifying strategies Ravi could use to stop smoking eg. using nicotine
patches/sprays but then often did not develop this any further as a discussion and
their answer remained a list of strategies. The potential barriers Ravi may face was
not covered as well as the strategies that Ravi could use.
3 marks awarded

7 marks awarded
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External assessment
The suite of ‘next generation’ NQF BTECs include an element of external assessment.
This external assessment may be through a timetabled paper-based examination, an
onscreen, on demand test or a set-task conducted under controlled conditions.
What is a grade boundary?
A grade boundary is where we ‘set’ the level of achievement required to obtain a
certain grade for the externally assessed unit. We set grade boundaries for each grade
(Distinction, Merit, Pass and Level 1 fallback).
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner who took
the assessment. When we can see the full picture of performance, our experts are
then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.
When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries ensures that a learner
who receives a 'Distinction' grade next year, will have similar ability to a learner who
has received an 'Distinction’ grade this year. Awarding grade boundaries is conducted
to make sure learners achieve the grade they deserve to achieve, irrespective of
variation in the external assessment.
Variations in externally assessed question papers
Each exam we set asks different questions and may assess different parts of the unit
content outlined in the specification. It would be unfair to learners if we set the same
grade boundaries year on year because then it wouldn't take into account that a paper
may be slightly easier or more difficult than the year before.
Grade boundaries for all papers can be found here:
http://pastpapers.edexcel.com/content/edexcel/grade-boundaries.html
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