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General Comments from Exam
This is the first series of examined papers for this unit and it is pleasing to note that
it provided a wide distribution of marks amongst learners. In the main, learners
were able to respond effectively to items that were set at all levels with very few
unable to answer Level 1 questions.
On the whole the use of scenarios within question items did not confound the
learners’ responses with many being able to use the information to inform their
answers.
It was clear in some cases where centres had or had not covered certain aspects of
the specification (theories in particular). It is vital that the learners cover the entire
content from the unit in order to be able to fully respond to the examination for
each series.

Grade
Boundary
Mark

Unclassified
0

Level 1
Pass

Pass

17

24

Level 2
Merit
31

Distinction
38

Question 1
Within this item learners were asked to give an example of a digital audio product.
Many learners confused this with a digital audio device (such as MP3 player) or
format (such as DVD). The learners who were able to give examples of products as
defined in the specification received marks for this item.
0 mark example:

One mark example:

Question 2
For this multiple-choice question the overwhelming majority of learners were able
to choose correctly that a Music Video was a digital TV product and that a Poster,
Website, or E-Newspaper were not.
Question 3
With this question learners were required to give a production task associated with
a TV drama. Most learners were able to define tasks within the production stage of
the process but there were many who gave examples of pre-production tasks such
as planning, casting, scriptwriting and some who gave examples from the
distribution stage such as advertising and promotion.
0 mark example:

One mark example:

Question 4
This multiple choice item required learners to choose the post production-task from
the four responses. Most were able to choose the correct answer of Editing
recorded materials from an interview over Recording interviews (a production task),
Researching materials for an interview or Drawing a storyboard (both preproduction tasks.

Question 5
In this multiple choice item the majority of learners were able to correctly choose
the correct answer of Filming scenes as not a pre-production activity over the three
incorrect responses of Undertaking research, Writing a script and Planning logistics.
Question 6 (a)
All Question 6 items were written around a scenario of a new video game being
produced and aimed at an under-18 audience.
Within this question learners were required to give two platforms that could be used
to distribute the video game. Many learners confused distribution with promotion
and gave examples of how the game could be marketed (through a radio campaign,
for example) and not platforms for distribution (digital download, DVD etc.).
One mark example:

Two mark example:

Question 6 (b)
This question required learners to give two ways that the TV Industry might help
promote the game. Many learners were able to identify the use of trailers or
advertisements as a method but only the stronger learners were able to give two
separate ways that could be used to promote the game (such as interviews with the
producers or reviews of the game on magazine shows appropriate to the audience).
One mark example:

Two mark example:

Question 7
This item required learners to explain how users might interact with a media
product using a tablet. Many responses were unable to fully explain how the tablet
would allow for interaction (editing existing videos, posting photos on a social
media site etc.). Learners received two marks if they were able to fully explain how
the tablet features could allow an interaction.
One mark example:

Two mark example:

Question 8
This item was only responded to successfully by a small proportion of learners.
There were clearly centres that had not fully covered the Uses and Gratifications
theory from the unit specification. Many learners mistook this theory for the
Hypodermic Needle model and were unable to provide examples. Pass learners
typically were able to give two examples or provide one example explained fully.
Distinction learners received between three and four marks for giving two examples
and fully explaining either or both.
Two mark example:

Three mark example:

Question 9
In the main learners were mostly able to give two examples of individual media
consumption other than listening to the radio. A small number of learners were only
able to give one or no examples and in some cases repeated the radio example
given in the question.
One mark example:

Two mark example:

Question 10
For this one mark item, learners had either been able to recall the correct name of
the regulator or did not have this knowledge.
0 mark example:

One mark example:

Question 11
Again, the vast majority of learners were able to understand the term demographic
and were able to give an example of one. In some cases learners had confused the
term with the process of collecting research information.
0 mark example:

One mark example:

Question 12
This item required learners to explain the importance of audience research to media
producers. In some cases learners were able to describe the process and receive
one mark.
Stronger learners were able to explain the impact of the audience research on the
product (for example, explaining how the feedback from the audience could make a
product more fit for purpose).
One mark example:

Two mark example:

Question 13
The majority of learners were able to give the meaning of primary audience for this
question. In a number of cases learners had confused the term primary with
primary research or the primary age children as an audience group.
0 mark example:

One mark example:

Question 14
This question required learners to outline two patterns of consumer behaviour. This
was generally poorly answered by learners with a high proportion not
understanding the term patterns of behaviour.
Pass level learners were able to perhaps identify genre choices as a pattern of
behaviour. There were few more sophisticated responses that explained about the
format and timings of media consumption.
One mark example:

Two mark example:

Question 15 (a)
This item was generally well answered with the vast majority of learners being able
to identify an example of secondary research from the scenario given. A few
responses incorrectly gave primary research methods from the scenario such as
meeting with the local history society members.
0 mark example:

One mark example:

Question 15 (b)
This item was again generally well responded to. Mostly, learners were able to
identify a qualitative research method. In a small number of cases learners were
confusing qualitative with primary as a research type.
0 mark example:

One mark example:

Question 15 (c)
This multiple-choice item proved the most challenging item of this type in the
paper. The question required the candidate to select am inappropriate research
method (that was not in the scenario). Many learners were able to select that
Market Research for a production of this type was inappropriate although in a
number of cases learners opted for one of the distractors (Research exiting
products, Prepare a questionnaire or Pay a visit to the site) all of which would have
been appropriate given the scenario.

Question 15 (d)
This was the first long answer (8 mark) question in the paper. Many learners
responded well to this item giving a number of examples why it was important for
researchers to use Primary research methods.
Many learners were able to talk about the fact that primary methods could be
specifically tailored to the researcher’s needs, would be current, would be reliable
and targeted to the audience.
Fewer learners were able to give both sides of the argument i.e. That Primary
methods were much more expensive and time consuming and that the scope of the
research (or size of data set) was limited to the resources available to the
researcher.
Four mark example:

Six mark example:

Question 16 (a)
This item asked learners to interpret audience data from the graph as required in
the unit specification. Most learners were able to use the scales and figures on the
chart to reach the correct answer of 400,000 or double although many were
confused by the fact that the figures were presented in thousands and some said
the difference was 400.
0 mark example:

One mark example:

Question 16 (b)
This item required learners to explain two reasons why the box office figures from
the US were higher than that in the UK. The vast majority of responses were able
to identify the fact that the US had a larger population and so a higher potential
audience. Far fewer were able to identify a second reason and explain it (such as
the fact that most movies are produced in the US so more attractive to a home
audience). In a number of cases learners wrongly assumed that the earlier release
dates in the US would increase box office sales month on month. Others were
incorrect in the assumption that there was more piracy (illegal downloads etc.) in
the UK.
Two mark example:

Four mark example:

Question 17
Within this 8 mark item the learners were required to discuss the stylistic codes
that might be used in a given scenario (a promotional campaign for an e-magazine
aimed at teenagers).
A number of learners failed to discuss stylistic codes in very much detail at all and
instead gave examples of the content of the e-magazine (what types of stories and
features it could carry). Many learners were able to give some basic examples of
stylistic codes that could be used such as bright colours or a bold font to make the
title stand out.
In a few cases the strongest learners were able to explain and justify why their
choices of stylistic codes would be appropriate to the given scenario (how it would
attract the audience and give them a sense of identification with the product).
Four mark example:

Seven mark example:

For more information on Edexcel qualifications, please visit
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE

