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Grade Boundaries
What is a grade boundary?
A grade boundary is where we set the level of achievement required to obtain
a certain grade for the externally assessed unit. We set grade boundaries for
each grade (Distinction, Merit, Pass and Level 1 fallback).
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner
who took the assessment. When we can see the full picture of performance,
our experts are then able to decide where best to place the grade boundaries
– this means that they decide what the lowest possible mark should be for a
particular grade.
When our experts set the grade boundaries, they make sure that learners
receive grades which reflect their ability. Awarding grade boundaries is
conducted to ensure learners achieve the grade they deserve to achieve,
irrespective of variation in the external assessment.
Variations in external assessments
Each test we set asks different questions and may assess different parts of
the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each test, because then it wouldn’t
take into account that a test might be slightly easier or more difficult than
any other.
Grade boundaries for this, and all other papers, can be found on the website
on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
Unit 1: Digital Media Sectors and Audiences
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Mark

0
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Summary
This is the third paper taken by learners for this unit. Pleasingly, we have
seen an improvement in the performance of learners in this June 2015 series.
Teachers are become more used to the types of questions that are used and
are, on the whole, preparing learners well.
Across a range of papers there are still elements of the specification that have
not been covered well or retained by some learners. Teachers are reminded
that the entire specification is in scope for this examination and that learners
need to have learnt each aspect of the unit before taking this paper.
There was a distinction between the learners who were able to respond to the
higher demand questions through giving points and then linking their answer
to the context of the question and those who could not. This is particularly
important where questions ask learners to “explain” something where two
marks are on offer for each part of the answer (making a high proportion of
the marks for this paper).

Q01
Targeted Specification Area: Learning Aim A2
This item required learners to name two examples of media products from
the film/video sector. Mostly, learners were able to offer valid examples of
products but in many cases learners gave devices or delivery platforms (e.g.
Television) rather than products (e.g. Music Video).
This was a poor performing response (0 marks awarded).

This was a high performing response (2 marks awarded).

Q02
Targeted Specification Area: Learning Aim A1
This item was a multiple choice question that required the learners to identify
which audio format would use analogue technology. While technically this
requires the same level of demand as previous multiple choice items
(requiring the learners to simply recall a part of the specification), the move
to this rather more obscure and perhaps less familiar area (analogue
technology) led to this item being somewhat more difficult to answer than
previous multiple choice items.

Q03
Targeted Specification Area: Learning Aim A3
In this item the learners were asked to give two platforms appropriate for a
TV programme. This item was generally well answered as the requirement
for learners to understand the difference between platforms, formats and
products has become well established in centres.
This was a poor performing response (0 marks awarded).

This was a high performing response (2 marks awarded).

Q04
Targeted Specification Area: Learning Aim B1
Some learners were able to answer this item well and give the correct
definition of passive viewing. Many learners were confused by this term and
may not have covered this part of the specification. There was often
confusion amongst learners between passive audience theory and passive
viewing. Passive audiences may be actively engaged in products (and are
often manipulated into interacting through the way that the product engages
with them). Here we are testing their understanding of passive viewing,
meaning that the audience does not interact with the product as described in
the specification.
This was a poor performing response (0 marks awarded).

This was a high performing response (1 mark awarded).

Q05
Targeted Specification Area: Learning Aim A4
Again, this was another multiple choice question where although the demand
level (the cognitive steps that learners had to go through to determine the
answer) was the same as in multiple choice items from previous items, the
fact that the subject matter may be from a less familiar part of the
specification (technogical convergence) led to more learners finding these
items difficult in this paper. This reinforces the requirement for learners to
cover all aspects of the unit before attempting this examination.

Q06
Targeted Specification Area: Learning Aim C1
This item required the learners to give two examples of sound that could be
used to create meaning. The specification gives a range of examples of sound
that this question was targeting. This question differentiated learners rather
well as the best responses gave two separate sound types that could be used
(e.g. voice over and diegetic sound effects) whereas many simply gave the
same sound type but in different contexts (eg two different types of music).
Some learners got too focussed on what the sound was doing without giving
valid examples (e.g. loud sound and quiet sound).
This was a poor performing response (1 mark awarded).

This was a high performing response (2 marks awarded).

Q07a
Targeted Specification Area: Learning Aim A4
Across the three items within Q07, the learners were required to apply three
different parts of the specification to the same scenario (that of a games
website being developed). Mostly, the set of items performed well in
differentiating learners, with the best performers being able to give two valid
responses (or one properly developed and linked response in the case of
Q07c) and achieve full marks. For Q07a, the key to learners achieving full
marks was their understanding that the question was asking them to provide
two benefits to the audience of the website being available on mobile devices
and not benefits to the producer of the website. For example, many learners
wrongly answered that the fact that many people have mobile phones was a
benefit. This benefits the website producer (broadening their potential
audience) but is not a direct benefit for the audience. In addition, some
learners who correctly identified the better accessibility to the content that
the mobile platform provides, simply repeated this for both points and were
only able to receive one out of two marks.
This was a poor performing response (1 mark awarded).

This was a high performing response (2 marks awarded).

Q07b
Targeted Specification Area: Learning Aim B1
Learners performed well on this item as many must be familiar with using
websites and services that allow collective enjoyment and interaction. The
main differentiation between the better performing learners and others was
the trend for weaker responses to repeat the same example of a way that the
website could enable collective enjoyment rather than give two distinct
examples.
This was a poor performing response (1 mark awarded).

This was a high performing response (2 marks awarded).

Q07c

Targeted Specification Area: Learning Aim B1

This item increases the demand level further and requires (for the first time
in the paper) the learners to “explain” in their answer or to link their point to
the context or effect it will have upon the audience. The increased demand
(as expected) widened the range of responses from learners. The better
responses were able to link the way that the website owners could influence
the audience’s opinions of their games and enabled them to demonstrate their
application of the hypodermic needle model audience theory. It seemed that
a number of learners picked up on the word “major” within the question and
responded that the audience would have more faith in the company’s
products because of their expertise in the field of games development which
missed the point of the question somewhat.

This was a poor performing response (1 mark awarded).

This was a high performing response (2 marks awarded).

Q08

Targeted Specification Area: Learning Aim B2

This was a well-answered item on the paper. Most learners were able to
identify valid regulators. In fact those who could identify one, could most
likely identify two. The question differentiated those who could understand
the term “regulator” to those who read it as something else. The mark
scheme was updated to include IPSO (Independent Press Standards
Organisation) which was formed since this paper was written, although
learners who answered PCC (Press Complaints Commission) were also
credited with a mark.
1 mark response.

2 mark response.

Q09
Targeted Specification Area: Learning Aim A2
This question was designed to test a specific part of the unit. The specification
requires learners to understand the different types of games (listing
entertainment, educational, fitness, simulation) although there are many
more relavant types of games that were accepted as answers: First Person
Shooter (or FPS), Turn Based Strategy, Role-Playing Game (or RPG) and Mass
Multiplayer Online Role Playing Game (or MMORPG). Many of the learners
incorrectly gave examples of components of games (such as the animation)
and others incorrectly gave genres (army, science fiction, for example).

This was a poor performing response (0 marks awarded).

This was a high performing response (1 mark awarded).

Q10a
Targeted Specification Area: Learning Aim B4
In each paper for this unit there is a question that targets the section of the
unit that requires learners to demonstrate their “interpretation of audience
and product data from charts, pie charts, graphs tables and reviews.” The
learners are being well-prepared now for these questions and this is reflected
in the relative success of learners who were able to identify the reduction in
ITV1’s audience share as 8% between 2003 and 2013.

Q10b
Targeted Specification Area: Learning Aim B4
This was the first long answer question in this paper worth 8 marks. Stronger
answers had both breadth as well as depth to their points and were able to
discuss the impact of the increased number of channels on the products
made, audience enjoyment and the industry. Weaker learners gave bullet
pointed lists and were unable to provide balanced answers that linked the
higher number of available TV channels with the impact on the audience or
the industry.
This was a poor performing response (3 marks awarded).

This was a high performing response (6 marks awarded).

Q11a
Targeted Specification Area: Learning Aim B3
This item was very well responded to as nearly all learners were able to give
a different type of research to quantitative. Some learners incorrectly gave
other examples of presenting research which missed the point of the
question.
This was a poor performing response (0 marks awarded).

This was a high performing response (1 mark awarded).

Q11b
Targeted Specification Area: Learning Aim B3
This question performed as expected in this paper. In this item learners were
asked to “explain.” In questions with this as a command verb the format is
that they receive a mark for identifying up to two points (one mark for each
point) and a further mark if either or both points can be explained or linked
to the subject (one mark for each explanation). A learner may say for
example “the research will only give numerical data” and receive a mark and
then “so we won’t know why viewers preferred these documentaries”
receiving a second mark. Many learners were making invalid points about
quantitative research (that it was more costly or time consuming and covered
a smaller range of respondents) and therefore answered incorrectly.

This was a poor performing response (1 mark awarded).

This was a high performing response (3 marks awarded).

Q12
Targeted Specification Area: Learning Aim C1
This item included a media text for the learners to respond to. For this series
a specific media text had been created which would give learners stylistic
codes to identify and then link to the meaning they created for the audience.
This question enabled some sophisticated responses from learners who
responded well to the stimulus. Many were able to pick two of the stylistic
codes from the broken typewriter font with ink spots, the ripped paper effect
across the eyes of the actress, the black and white photograph, the mode of
address (or way the actress would be looking directly at the camera were we
able to see her eyes) etc. In most cases these were linked correctly to the
way this would create meaning for the audience. Some responses identified
things in the poster related to the content that were not valid stylitic codes
and therefore could not receive full marks (e.g. that the girl in the poster
must be the main character).
This was a poor performing response (2 marks awarded).

This was a high performing response (4 marks awarded).

Q13
Targeted Specification Area: Learning Aim A4
Within this item learners were required to give two ways that an e-magazine
producer would be able to use interactive features. This was well answered
by learners in the main. Some learners focused on the platform or the device
that would be used to access the e-magazine rather than the interactive
features for the product.
This was a poor performing response (0 marks awarded).

This was a high performing response (2 marks awarded).

Q14a
Targeted Specification Area: Learning Aim C1
Mostly, learners responded to this question well. There were some learners
who confused camera movements with positions that cameras could be used
from (such as high angle shot) or particular shot types (establishing shot)
and were unable to access the marks for this question.
This was a poor performing response (1 mark awarded).

This was a high performing response (2 marks awarded).

Q14b
Targeted Specification Area: Learning Aim C1
This item required learners to demonstrate their understanding of narrative
structures. In the January 2015 paper for this unit there was an 8 mark
question on this topic that was very poorly answered by learners (perhaps
due to an unfamiliar context within the scenario – radio drama). Here the
learners were able to respond much more successfully with a more familiar
scenario (soap opera narratives).
Many learners were able to give
sophisiticated responses that explained fully a way that narrative could be
structured in a soap opera.
This was a poor performing response (1 mark awarded).

This was a high performing response (2 marks awarded).

Q14c
Targeted Specification Area: Learning Aim C1
In this final item and 8 mark question the learners were asked to apply their
understanding of representation to the context of a soap opera. Many
responses listed a range of things that could cause offence without properly
expanding on them or giving examples. Some answers were very repetitive
and only covered one point (the need for a diverse range of characters to
reflect the audience, for example) but in some depth.
This was a poor performing response (3 marks awarded).

This was a high performing response (6 marks awarded).
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