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Grade Boundaries
What is a grade boundary?
A grade boundary is where we set the level of achievement required to obtain a
certain grade for the externally assessed unit. We set grade boundaries for each
grade (Distinction, Merit, Pass and Level 1 fallback). The grade awarded for each
unit contributes proportionately to the overall qualification grade and each unit
should always be viewed in the context of its impact on the whole qualification.
Setting grade boundaries
When we set grade boundaries, we look at the performance of every learner who
took the assessment. When we can see the full picture of performance, our
experts are then able to decide where best to place the grade boundaries – this
means that they decide what the lowest possible mark should be for a particular
grade.
When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to
ensure learners achieve the grade they deserve to achieve, irrespective of variation
in the external assessment.
Variations in external assessments
Each test we set asks different questions and may assess different parts of the unit
content outlined in the specification. It would be unfair to learners if we set the
same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.
Grade boundaries for this, and all other papers, are on the website via this link:
qualifications.pearson.com/gradeboundaries

Grade
Boundary
Mark
1706

Unclassified

Level 1
Pass
15

Level 2
Pass
Merit
23
31

Distinction
39
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General Comments
Learner responses
performance.

from

this

series

demonstrate

stability

in

A trend continues where some learners find difficulty in recalling
age/stage specific milestones. This was particularly prevalent for
questions 10 (a) (b).
Similar to 1701, learners either misinterpret questions or do not read
questions thoroughly. In some cases, learners referred to scenarios
in previous questions. Questions asking learners to provide examples
of cognition continue to gain responses relating to communication and
language
Again, learners seem more competent in identifying age/stage
appropriate milestones when presented in multiple choice format
rather than in open questions.
The final question (19) (levels-based) continues to prove a challenge
for some learners. However, there appears to be a continuing trend
towards a better understanding of what is required than in previous
series
Overall, it is pleasing to observe that learner responses are improving
in quality and depth of application.
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Multiple Choice questions
There is evidence that many learners are achieving marks for these
questions.
Questions 1 – 5 and 7
These questions are in multiply choice format. Interestingly learners
were more able to provide correct responses that asked learners to
identify milestones expected of a child at an age/stage than they
were in providing open responses. The following responses received
full marks.
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Question 6
Targeted Specification Area: Learning Aim: B1
This question asked learners to identify two cognitive developmental
milestones expected of a child aged between five and eight years
Some learners were able to gain 2 marks for this response. Most
common responses were counting to 100 and simple calculations.
This response gained 2 marks.

0 Marks
Some responses focused on communication and language
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Question 8
Targeted Specification Area: Learning Aim: A1
This question required learners to give two aspects of cognitive
development.
Many responses gained 2 marks with the most common responses
being perception and memory.
This response gained 2 marks.

Some responses gave examples of cognition processes
This response gained 2 marks

Some learners who gained 1 mark provided examples from other areas of
development.
This response gained 1 mark

Some learners were not able to provide correct examples or definitions.
This response gained 0 marks.
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Question 9
Targeted Specification Area: Learning Aim: B1
Question 9 asked learners for two emotional and social milestones for a
child between ages of three and four years. The question was seeking
learner’s knowledge of the milestone the child should meet at four years.
Some learners provided examples of milestones already achieved.
Responses providing example of ‘friendships’ were not accepted unless
they related to strong/clear/good/stable/comfortable relationships.
Most learners were able to achieve at least one mark for this question.
2 marks.

1 mark

0 marks
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Question 10
Targeted Specification Area: Learning Aim: B1
This type of response always elicits a mix of responses from students
where more learners struggle to achieve 1 mark.
Q10 (a)
1 mark

0 marks

Q10(b)
1 mark

0 mark
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Question 11
Targeted Specification Area: Learning Aim: B1 and B1 C1
Many learners were able to provide responses gaining 2 marks for
this question. Most focused on ‘run’ or ‘walk’ which was accepted.
Q11(a)
2 marks

Some learners focused on Troy’s injury which was an appropriate
response. Here two responses on the second response are acceptable
‘jump’ ‘climb’
2 marks
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0 marks

Question 11b
In this response, many learners were able to achieve at least 2 marks for
How Troy’s leg injury could affect his gross motor skills but found
difficulty in providing an emotional effect
4 marks
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3 Marks

13

2 marks
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Question 12
Targeted Specification Area: Learning Aim: B, C
Learners were asked to describe one way a childminder can support the
fine motor development to the next expected milestone of two and a half
years.
Most learners were able to achieve at least one mark for this question by
providing an appropriate way through examples of activities and
resources e.g., crayons, paintbrushes.
In the following example 2 marks were achieved
1 mark for holding crayons and
1 mark for tripod grasp

2 marks
1 mark for ‘lots of colouring’ 1 mark for ‘develop hand preference’
Writing skills is only acceptable when it refers to ‘mark making’ There
were a number of instances where learner responses included ‘write
small sentences’ ‘write complex words’ which were not age appropriate
examples.

1 mark
It is important that learners should read questions carefully in order to
guide their responses.
In a number of instances learners provided examples of gross motor
developmental skills
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In the example below the learner has given ‘tricycle’ as an example.
However, they have provided an example of ‘playdoh’ which is given 1
mark

Some learners gave some good examples but did not provide age
appropriate milestones.
Here the learner has provided examples of making a necklace or giving
him colouring books to colour which are good examples. However, the
extension of encouraging hand-eye coordination whilst correct is not a
specific age appropriate milestone
1 mark

There were many instances where learners gave responses of grips e.g.,
palmer, pincer whereas the age appropriate milestone was tripod
1 mark

16

Some learners gave responses that did not provide specific examples.
0 marks

It is important that learners read questions carefully to ensure they focus
on the area of development asked for in the question.
Here some gave responses to other areas of development particularly
gross motor development.
0 marks
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Question 13
Targeted Specification Area: Learning Aim: B1
Question 13 asked for age appropriate Milestones.
Few learners were able to achieve 2 marks for this question
Knowing 200 words seemed to be the most common response
2 marks

1 mark
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0 marks

Some gave milestones of older ages/stages
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Question 14
Targeted Specification Area: Learning Aim:
In this question learners were asked to give two cognitive milestones a
child should reach by the age of 5 years.
This question was a recall question of age appropriate developmental
milestones and some learners appear to struggle with this type of
question.
1 mark for ‘count up to 10’

0 marks
Here responses are general and not specific to the milestone of a 5-yearold.

A number of responses gave milestones from other areas of
development.
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Question 15
Targeted Specification Area: Learning Aim: C1
Question 15 carried two marks for giving two ways a key person could
support the emotional and social development of Sadiq.
Most learners were able to provide two correct examples.
2 marks
1 mark for encouraging him to join in group activities (to encourage
friendships).
1 mark for developing a close relationship.

2 marks
1 mark for ‘make him feel good about himself’ develop bond/relationship.
1 mark for encourage friendships.

1 mark
1 mark for ‘help him with making friends’ no marks for the second
response as this is similar to the first response
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Question 16
Targeted Specification Area: Learning Aim: C1
In this question learners were asked two ways adults could support
Leah’s (aged 4) communication and language development
Most learners were able to gain 2 marks for this question. However, most
responses focused on the type of support adults could provide and there
were no links made to age appropriate examples.
Those able to achieve 2 marks for a linked response gave examples such
as ‘talking about what had happened/might happen’.
The following example gained 3 marks
1 mark for ‘reading to her’ or ‘asking her simple questions’ and 1 mark
‘what happened next’
In the second response 1 mark was given by encouraging ‘Leah to talk to
her and getting her to talk back’ or ‘respond so she knows you are
listening’.
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2 marks
Most learners achieved two marks for providing examples of the type of
support an adult could give Leah.

2 marks
1 mark for encouraging her to play with others and 1 mark for ‘ask her
for it’ (asking questions). If the learner added the word ‘complex’
between ‘forming’ and ‘sentences’ this would have achieved a further
mark for an age appropriate milestone.

24

3 marks
Few learners were able to achieve 3 or 4 marks for this question. In this
example 1 mark is given for the first example for ‘read a story to Leah’
(as in marking scheme) 1 further mark for asking simple questions
‘about the story’ (encouraging Leah to talk about what has happened)
In the second response 1 mark was given for ‘singing nursery rhymes’

Few learners were able to achieve 3 or 4 marks the most common
examples for linked descriptions were ‘complex sentences’ ‘counting to
10’ using ‘because’.
4 marks
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Question 17
Targeted Specification Area: Learning Aim: B1, C1
Learners were asked to explain two ways that adults could support a
child’s cognitive development between the ages of seven and eight years
old.
Learners struggled with this question and in most cases, were able to
achieve 2 marks mainly for the adult support (provide resources e.g.,
counters) but unable to provide age appropriate extensions (to
encourage Wendy to count to 100)
Common responses for adult support included: new environments,
puzzles, treasure hunts, trips to park/zoo
Many responses provided examples e.g., ‘provide them with a map of the
school’ ‘show them around the school’ ‘give them objects and hide them
around the school’ ‘take one away’ These types of adult support may
explain student’s ability to provide an age/stage appropriate link rather
than identifying an age appropriate milestone and the adult support that
might be appropriate to achieve the milestone
4 marks
Here the learner has provided two good examples.
Response 1 1 mark for ‘providing a worksheet with clocks’ and 1 mark
for a linked response ‘telling the time’
Response 2 1 mark for ‘encouraging problem solving’ 1 mark for ‘simple
maths calculations’.
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3 marks
First response: 1 mark for providing activity to support Wendy’s
memory’ 1 mark for telling the time (age appropriate milestone)
Second response: 1 mark for ‘opportunities to go somewhere new’ or
‘ask Wendy questions’.

2 marks
1 mark for providing costumes for imaginary play.
1 mark for encouraging problem solving activity.
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A number of responses focused on communication and language or
provided examples that were not age appropriate.
0 marks

Question 18
Targeted Specification Area: Learning Aim: A2, C1
Question 19 Most learners were able to achieve at least 2 marks for this
question with many achieving 3 or 4 marks. Learners were required to
provide examples of encouraging physical development of children aged
5 – 8 years.
4 marks
1st response: 1 mark for Food (nutrition) 1 mark for ‘get strong bones’
2nd response: 1 mark for sleep 1 mark for ‘could delay growth’
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3 marks
1st response: 1 mark for providing a bike. 1 mark for ‘balancing skills’
2nd response: 1 mark for sports day or kick/throw a ball

2 marks
1st response: 1 mark for hopscotch or hula hooping or hide and seek or
tag (no marks for skipping as this is in the question)
2nd response 1 mark for painting.
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Question 19
Targeted Specification Area: Learning Aim: ALL
Learners were required to demonstrate understanding of Justin’s
emotional and social behaviours and relate that to one other area of
development, showing how supporting the other area could support his
transitions. For example: Justin is withdrawn so unlikely to socialise so
therefore his language and communication may be delayed as a result.
The key person could encourage group activities based on his likes and
dislikes (role play of superheroes) which would encourage dialogue and
communication, thus support his transition.
Level 1 Band
Responses falling in the first band provided responses that were limited,
did not give specific examples or focused heavily on emotional and social
development.
Some learners were unable to make links to other areas of development
or provided limited information.
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This response focuses on the emotional and social aspects of Justin’s
development.

Some learners cited a number of areas of development and examples
were general. These types of responses gained marks at the lower end
of Band 1
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Level 2 Band
Responses falling in the 2nd Band provided examples where learners were
able to focus on one other area of development (or a few areas of
development but were able to provide good examples for at least 1
area). This example demonstrates that even though the learner has not
provided a comprehensive response filling two pages, they have provided
some good clear links to communication and language and how it links
back to emotional and social development.
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The following provides further examples of a common link made to
communication and language development.
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Level 3 Band
The following provides an excellent example demonstrating how the
learner has engaged in identifying communication and language and
drawing links across to emotional and social development. For example,
they have shown the value of friendships in encouraging language
development, using pretend play as a platform for expressing emotions
using the theme ‘mum’s and dad’s’ which may make Justin open up
about any negative emotions he may be feeling. Providing drawing

36

materials is another example of where the learner has successfully
demonstrated another form of communication that can give clues about
any issues Justin may have at home.
Though an age/stage appropriate milestone is ‘hinted’ at here (‘… create
a bond built on trust so the child will be able to confide in his key
person’, inferred link to milestones – talk about what has happened’’);
this response would have benefited from a few age/stage appropriate
milestones to achieve full marks e.g., using complex sentences, using
words ‘because’, using language to argue and answer back.
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Level 3 Band
This response provides an excellent example where a learner has written
part of the response and re read the question. Realising they were not
answering the question they have produced an answer that falls within
level band 3
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