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Welcome to your BTEC First delivery guide
This delivery guide is a companion to your BTEC First specification. It contains a
wealth of ideas for practical activities, realistic scenarios and independent learning,
helping to bring the content of the units to life. The aim of this guide is to show how
the content of the specifications might work in practice and to inspire you to start
thinking about different ways to deliver your course. The guidance has been put
together by teachers who understand the challenges of finding new and engaging
ways to deliver a BTEC programme, which means you can be sure the guidance is
relevant and achievable.
Unit-by-unit guidance is given and includes suggestions on how to approach the
learning aims and unit content, as well as providing ideas for interesting and varied
activities. You will also find a list of carefully selected resources for each unit,
including suggestions for books, websites and videos that you can either direct your
learners to use or that you can use as a way to complement your delivery.
Guidance about the new features of the BTEC Firsts is also included, providing an
explanation of how these work and what you will need to consider as you plan the
course. You will also find comprehensive coverage of assessment, including useful
advice about external assessment, as well as extensive guidance about how to plan,
design and deliver your assignments. Information about the Quality Assurance
process will help you understand the different roles and responsibilities of individuals
within your centre, and how you can work closely with Pearson to enable the
successful running of your programme.
This delivery guide is intended to be read in conjunction with the qualification
specification.
●

The specification tells you what must be taught and gives guidance about
how it should be assessed.

●

This delivery guide gives suggestions about how the content could be
delivered.

The suggestions given in this delivery guide link with the suggested assignment
outlines in the specification but they are not compulsory; they are designed to get
you started and to spark your imagination.
Remember that all assignments must go through internal verification before
being delivered to learners.
When combining units for a BTEC First qualification, it is the centre’s
responsibility to ensure that the qualification structure(s) in the
specification are adhered to.

Contents
1 BTEC First qualifications

1

2 Introducing the new BTEC First Award in Animal Care

2

3 Key features of the BTEC Firsts explained

3

Employability skills within BTEC

3

Contextualised English and mathematics

6

Supporting learners who are unable to achieve their Level 2 qualification

7

Learners moving onto a larger qualification: Recruitment with integrity

9

4 Assessment guidance

10

Assessment for the new BTEC Firsts

10

Quality assurance

19

Units

23

Unit 1: Animal Health

25

Unit 2: Animal Handling

31

Unit 3: Animal Welfare

37

Unit 4: Animal Housing and Accommodation

43

Unit 5: Principles of Animal Behaviour

49

Annexe
Definitions of terms used in assessment criteria grids

55
55

INTRODUCTION

1 BTEC First qualifications
BTEC Firsts are vocationally related qualifications designed to develop learners’ knowledge
and understanding through the application of learning and skills in a work-related context.
BTEC Firsts are designed to allow learners to progress to other Level 2 qualifications or
apprenticeships, to junior roles in the industry they are learning about or Level 3
qualifications.
Around 100 BTEC First qualifications are available for Level 2 learners, each linked to an
industry sector. Learners may take BTEC Firsts alongside core GCSE subjects, such as English,
maths and science, giving them the balanced curriculum recommended by the majority of
schools.
There are four sizes of qualification available in the BTEC Level 2 First suite:
Qualification

Size –

Equivalent

Age

guided

in size to

group

Delivered predominantly in

learning
hours
Award

120

1 GCSE

14–19

School

Certificate

240

2 GCSEs

14–19

School

Extended

360

3 GCSEs

14–19

School/FE College

480

4 GCSEs

14–19

FE College

Certificate
Diploma
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2 Introducing the new BTEC First Award in
Animal Care
The BTEC First Award in Animal Care provides an engaging, robust, broad-based
introduction to caring for animals. Learners can gain knowledge, skills and understanding
through practical participation in animal care activities. This will allow them to become
familiar with the language, skills and processes required to work in the animal industry.
The BTEC philosophy of ‘learning through doing’ remains at the heart of these
qualifications. Learners are given the opportunity to gain a broad understanding and
knowledge of skills in animal care.

Developing the qualifications in response to change
The new suite of BTEC Firsts is now available on the National Qualifications
Framework (NQF). The NQF fully supports both academic and vocationally related
progression pathways.
The BTEC Firsts have been designed to reflect recommendations as set out in
independent reviews, consultations and government guidance on vocational
education. As part of the development of all of the new BTEC Firsts, we have also
taken into account many consultations with schools, further education, higher
education institutions and employers.
The Wolf Review
Professor Alison Wolf’s Review of Vocational Education was published in March 2011.
The Government has since accepted her proposals in full and the Department for
Education (DfE) has produced a list of seven characteristics that all high-value
vocational qualifications for learners aged 14+ should demonstrate. Specifically,
they should:
1

be at least as big as a GCSE in terms of guided learning hours (GLH),
i.e. 120 GLH

2

contain an element of external assessment, e.g. an externally set and
marked test taken under specific conditions

3

contain some synoptic assessment so that learners appreciate the breadth of
their course and the links between its different elements, rather than just
taking units in isolation from each other

4

be graded, e.g. Pass, Merit, Distinction and Distinction*

5

contain content appropriate for learners aged 14+

6

enable progression to further study in the same subject at the next level, and
also support progression to broader study at the next level

7

have a proven track record, measured by an uptake of at least 100 learners
in five centres.

2
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3 Key features of the BTEC Firsts explained
We are always working to ensure our qualifications are relevant, and that they
support opportunities and progression for young people. We have updated the
current BTECs to meet the needs of today’s learners, teachers, educators, employers
and universities, and also to reflect the policy decisions being introduced following
The Wolf Report (March 2011) on vocational education. Our new BTECs contain a
number of new features and it is important that you understand these and how they
relate to your delivery of the course.

Employability skills within BTEC
Helping learners to progress into employment has always been a cornerstone of BTEC
qualifications. Equipping learners with the skills they will use in the workplace is at
the very heart of BTEC and remains an important driver in determining the content of
each qualification. When developing our qualifications, we work closely with
employers to understand the skills they are looking for in new entrants to their
industries. The vast majority of employers not only require learners to have certain
technical skills, knowledge and understanding to work in a particular sector, but they
are also looking for what is termed employability skills. These are the skills that
underpin the different tasks and duties which a person can be expected to undertake
in their role and which are applicable across sectors.
Unlike technical skills, which may become outdated over time, employability skills
enable learners to adapt to the ever-changing roles needed to survive in the global
economy.
The CBI definition of employability skills is based on a positive attitude (readiness to
take part, openness to new ideas and activities, desire to achieve) which underpins
seven characteristics.
1

Self-management: readiness to accept responsibility, flexibility, time
management, readiness to improve own performance.

2

Team working: respecting others, co-operating, negotiating/persuading,
contributing to discussions.

3

Business and customer awareness: basic understanding of the key
drivers for business success and the need to provide customer satisfaction.

4

Problem solving: analysing facts and circumstances and applying creative
thinking to develop appropriate solutions.

5

Communication and literacy: application of literacy, ability to produce
clear, structured written work, and oral literacy (including listening and
questioning).

6

Application of numeracy: manipulation of numbers, general mathematical
awareness and its application in practical contexts.

7

Application of information technology: basic IT skills including familiarity
with word-processing, spreadsheets, file management and use of internet
search engines.

In a recent CBI/Pearson education and skills survey, Learning to grow: What
employers need from education and skills 2012, it was noted that employers (71 per
cent) believe schools and colleges should prioritise developing employability skills.
They also want to see more done to develop literacy (50 per cent), numeracy (45 per
cent) and technology skills (30 per cent).
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How employability skills are promoted and developed in BTEC courses
All internally assessed units in BTEC are based on set assignments that require
learners to produce evidence of learning applied to a work-related scenario. Within
the scenario, learners will typically be put into a junior role in the sector, asked to do
some research or preparation, and then asked to provide evidence in the form of a
presentation, information leaflet, performance or artefact, depending on the
assignment. Suggestions for high-quality assignments are provided in the
specification and in the authorised assignment briefs. For example, in Unit 2: Animal
Handling, the following scenario is given:
You work as an assistant for an animal shelter and have been asked by your
manager to prepare an information board for your colleagues about potential risks
involved when working with animals. You have been asked to include the personal
protective equipment that is available to reduce the risks involved. You have also
been asked to explain when it is not advisable to handle animals.
Many of the assignments are group assignments and so involve teamwork.
Problem solving is developed through the research and/or practice part of the
assignment. All assignments require self-management in that it is the responsibility
of the learners to complete the assignments and ensure they are submitted by the
set deadline.
BTECs are vocational qualifications. This means that learners are preparing to work in
a particular sector and so must have good business and customer awareness: an
understanding of how the sector works, what makes it ‘tick’ and the business and/or
customer drivers for the sector. This will vary depending on the sector. For example,
in Business or I&CT the ‘customer’ is the person or organisation that buys or uses the
products or services, so in order to make good products the learner has to
understand customer needs primarily by doing research or surveys. In a sector like
Health and Social Care, the customer is the client or a carer; again, the learner will
need to learn by doing practical work and undertaking assignments that help develop
their understanding and respect of clients’ needs and wishes.

Knowledge and skills signposting for English and mathematics
The mastery of the essential skills of communication and numeracy are at the heart
of a young person’s ability to progress, as identified in the Wolf Report. In BTECs
these skills are woven throughout and tackled in two specific ways.
1

Embedded mathematics and English throughout the units, mapped to
GCSE and functional skills. Opportunities to practise these essential skills
in naturally occurring and meaningful contexts are provided throughout
units, where appropriate to the sector. In the specifications, Annexes B
and C show where an assessment criterion in a BTEC First unit can provide
an opportunity to practise a subject content area from the GCSE English or
Mathematics subject criteria.

2

Sector-specific mathematics and English units, where appropriate.
For some sectors, there are units specifically devoted to developing
mathematical and communication skills in context, for example, Mathematics
for Engineering and Effective Communication in Health and Social Care.

Throughout the course, learners are encouraged to produce their assignment work to
the highest standard by applying their information and communication
technology skills; for example, using the internet to do research, producing
spreadsheets of evidence, or using software packages to record results aurally or
visually. The assessment guidance for every unit provides suggestions for how
evidence can be presented, and use of electronic portfolios is highly recommended.

4
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In addition, the new external assessments have looked at innovative use of IT, for
example, through the introduction of onscreen testing.

Personal, learning and thinking skills
In addition to those qualities outlined by the CBI/Pearson, the qualifications were
also developed with personal, learning and thinking skills (PLTS) in mind. The
PLTS map closely to the CBI definition of employability skills in that they develop:

●

independent enquirers

●

creative thinkers

●

reflective learners

●

team workers

●

self-managers

●

effective participators.

A mapping grid showing coverage of these skills in each unit appears in Annexe A of
the specifications.
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Contextualised English and mathematics
The new BTEC First qualifications provide opportunities for learners to develop and
apply their knowledge, understanding and skills within vocational contexts. This
provides opportunities for them to develop their essential skills in English and
mathematics related to GCSE study.
You are encouraged to deliver these BTEC First qualifications in vocational contexts
as these will allow learners to develop and apply their skills in English, mathematics
and the use of ICT. Within units, we have identified opportunities for linking
assessment to GCSE study in English and mathematics. These GCSEs are relevant to
all learners at ages 14–16 and many learners post-16 who will be continuing to work
towards attaining a GCSE at grade C or above in one or both of these subjects.
It is recognised that good literacy and numeracy skills are highly valued by
employers and by wider society and that achievement of English and mathematics at
GCSE level is key to progression through the education system and into employment.
The current Government has refocused attention on this need with a number of
education policy announcements, and development of English and mathematics was
a key recommendation in The Wolf Report.
Research has shown that for many learners the most effective way of developing
their mathematical skills and of improving their functional skills in English is to learn
them within the context of a specific area of vocational interest. Therefore, in the
new suite of BTEC Firsts we have provided opportunities for contextualised maths
and English so that learners can practise these essential skills in a meaningful way
within naturally occurring contexts.
GCSEs in mathematics and English are the current benchmark of achievement, so we
have signposted the assessment criteria of the BTEC Firsts to content from these
GCSE qualifications, specifically to the more functional parts of their content. This
signposting, which is indicated by a ‘*’ sign for maths and a ‘#’ sign for English,
shows where learners should be able to practise and develop their skills. These
instances occur naturally within the BTEC Firsts, for example when communicating or
compiling reports, but can be emphasised and drawn out during teaching and
learning. More detail on how this can be done is given on a unit-by-unit basis in the
qualification specification.
Where signposting does occur in the unit specification, it indicates that English and
mathematics knowledge and skills are a constituent part of the assessment
requirements of the units. This does not mean that the BTEC assessment criteria
cover the whole of the GCSE or Key Stage 4 requirements but that learners can
practise specific areas of English and mathematics. You may want to highlight this
opportunity to learners during delivery.
Annexes B and C in the specification show the exact relationship between the BTEC
assessment criteria and the GCSE subject content. The mathematics content listed is
a consolidation of the full requirements in GCSE Mathematics. Note that GCSE
English and GCSE Mathematics already cover functional skills.
The following example demonstrates when learners will be able to develop their
mathematics skills within the context of a specific vocational area.
● Unit 5: Principles of Animal Behaviour – 1C.7, 2C.P7, 2C.M5 – where learners plot
and draw graphs to record observed animal behaviour.

6
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Delivery tips: examples of good practice
There are a number of different ways that centres can effectively manage the
delivery of units to strengthen the provision of English and mathematics. Below are
two examples.
Collaboration between the vocational teacher and mathematics/English
teachers
● In this example the mathematics and English concepts are taught by subject
teachers for English and mathematics, but they use contextualised examples
from the vocational sector to make the learning meaningful. The learners have
timetabled slots for specific lessons.
● This approach works well in larger centres where there are many learners taking
the same vocational route. It works less well when there is a range of vocational
sectors in the same mathematics or English class, or learners are taking different
pathways within the same sector.
Mathematics/English are taught in specific lessons by the vocational teacher
● In this example the learners have timetabled slots, as part of their vocational
contact time, in which their vocational teachers focus on presenting and
practising mathematics or English. This model is particularly motivating for
learners because they see the direct link between skills and application, but it
relies on vocational teachers being comfortable with teaching mathematics and
English.
Whichever model is chosen, we recommend that timetables include specific slots
to focus on the teaching of mathematics and English in the context of the vocational
course.

Supporting learners who are unable to achieve their Level 2
qualification
The new suite of BTEC Firsts is for learners aiming to achieve a Level 2 qualification.
Most will achieve this, but some will not. These learners may have struggled to
provide sufficient evidence in their assignments or they may have failed their
external assessment.
The new BTEC First qualifications give you the opportunity to assess your learners at
Level 1 if they are not able to reach Level 2 standards, recognising their learning and
achievements.
All the assessments you create must be written against the Level 2 criteria and be
reliable and fit for purpose. You should not create a separate Level 1 assignment. If a
learner does not provide sufficient evidence to meet the Level 2 criteria, only then
should you assess their work against the Level 1 criteria. The grade given will be
Unclassified if the learner does not meet the Level 1 criteria.
You should expect that learners will be able to achieve a Level 2 Pass or above in at
least some of their units. Units where learners have achieved a Level 2 Pass will be
shown in their certification even if the qualification overall is achieved at Level 1.
If a learner is identified as having difficulty achieving at Level 2 then you may want
to consider switching the learner to a smaller size of qualification, such as an Award
or Certificate, so that they can focus on achieving in a smaller range of units.
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An example of a learner being assessed against a Level 1 criterion
Below is an example of an assessment grid, taken from Unit 2: Animal Handling.
Each assessment grid includes Level 1 assessment criteria.
Level 1

Level 2 Pass

Level 2 Merit

Level 2 Distinction

Learning aim A: Understand safe handling and restraint techniques
1A.1 Identify two
risks associated with
handling and
restraining animals.

2A.P1 Describe the
risks, hazards and
accident reporting
procedures when
handling and
restraining
animals.

2A.M1 Discuss two
control measures to
reduce risks when
working with
animals, carrying
out a risk
assessment.

2A.D1 Evaluate the
risks associated with
working with
animals.

In the scenario below learners are given the following assignment:
Assignment Title: Risks When Working with Animals
Scenario: You work as an assistant for an animal shelter and have been asked by
your manager to prepare an information board for your colleagues about potential
risks involved when working with animals. You have been asked to include the
personal protective equipment that is available to reduce the risks involved. You
have also been asked to explain when it is not advisable to handle animals.
Assessment evidence:
Presentation
Observation report supported by learner-generated evidence
Written report
Poster/leaflet
Practical portfolio
To achieve a Level 2 Pass, learners must describe the risks, hazards and accident
reporting procedure when handling and restraining animals. The evidence produced
must show that the learner has knowledge of risk assessments and incident forms.
The evidence could include completed risk assessments and incident forms. If
learners do not achieve this but their work still fulfils the 1A.1 criterion, they could be
awarded a Level 1 Pass.
Remember: the BTEC Firsts are a suite of resources designed to be awarded at
Level 2. Level 1 achievement should only be an option in instances where learners
capable of undertaking a Level 2 qualification have struggled to provide sufficient
evidence for assessment at Level 2 or have failed their external assessment.
Learners who achieve at Level 1 can consider the following progression routes.
●

Use the skills, knowledge and experience they have gained to retake their
Level 2 qualification.

●

Choose to study a different subject at Level 2.

●

Work towards an Apprenticeship at Level 2.

8

Delivery Guide – BTEC First Award in Animal Care –
Issue 1 – December 2014 © Pearson Education Limited 2014

KEY FEATURES

Learners moving onto a larger qualification: Recruitment with
integrity
After completing a next generation BTEC a learner may wish to continue their studies
on a BTEC First in order to top up to a larger qualification, for example from an
Award to a Diploma. This could be at the same centre or at a new one.
It is often appropriate to recruit learners onto further study at Level 2 following a
BTEC First certification. In these cases you should ascertain that the learner is
demonstrating that they are still engaged and challenged at Level 2, rather than
demonstrating that they are capable of progressing to study at Level 3. This can
usually be judged from a learner’s BTEC, GCSE and other grades and the quality of
their application. It is also important that further qualification at Level 2 will benefit
the learner by furthering their progression into their chosen career.
Remember: Your groups may contain a mix of learners studying the qualification for
the first time as well as learners who are topping up. Care should be taken to ensure
that all members of these groups are equally engaged and challenged, for example
by ensuring all team members in group activities have an opportunity to perform the
leadership roles.

Learners moving onto a larger qualification: Top-up registration
After you have made a top-up registration for your learner, the achievement of the
certificated units will be imported into your records on Edexcel Online. There is no
opportunity to retake the assessments in the internally assessed units via a top-up
registration so the imported grades are final. It is possible for a learner to retake
externally assessed units.

Learners moving onto a larger qualification: Re-registration
If your learner did not realise their full potential in an NQF BTEC that they have been
certificated for, and wishes to study a larger-sized BTEC at a new centre, then an
entirely new registration may be more appropriate than a top-up registration to
enable a fresh start. In this case the learner must produce entirely new evidence for
assessment generated by the new centre’s assignment briefs.
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4 Assessment guidance
Assessment for the new BTEC Firsts
BTEC assessment has always been about:
● ensuring that learners are assessed for their skills as well as their knowledge
● ensuring that learners are given the chance to show what they have learned in
vocational and applied contexts
● allowing learners to be assessed when they are ready and when a centre is able
to fully support them.
While updating the BTEC Firsts, we have not changed these fundamentals – BTEC
assessment will remain a positive statement of achievement.
The introduction of external assessment will reinforce learner engagement, giving
them clear goals and targets in a way that helps them to understand the challenges
of working life.
Experienced BTEC teachers should think about whether or not they need to change
their delivery pattern to make sure they can provide access to external assessment
at the best time. At the same time, there are some important developments in
internal assessment that you should also be aware of as you plan your assessment
for the year.

External assessment
After careful discussion with centres and other stakeholders, we have tailored the
type of external assessment to meet the needs of the sector. All the assessments will
be distinctively vocational, enabling learners to apply their learning in vocational or
applied contexts.
For your sector you need to check:
● which unit(s) are to be externally tested
● the assessment method
● the availability of assessment for the first time
● the availability of retake opportunities (allowing for results)
● the delivery pattern we are recommending for these units and for other units as
given in the specifications.
Remember that you have plenty of time to prepare for assessments because you will
be delivering over a one- or two-year period. For some sectors, completion of the
externally assessed unit at or very near the end of the programme will be the
recommended pattern. In others, it may be suggested that learners take the
assessment earlier in the programme, but you should always make sure that learners
are fully prepared.
The externally assessed unit will often be one that provides a core of knowledge that
will be enhanced, developed and applied through other units. Learners’ depth of
understanding of the content of externally assessed units is likely to be enhanced by
applying knowledge through other units. Therefore, when you are planning and
delivering your units, think about how you can bring out examples that would be
useful illustrations of issues covered in the external unit(s).

10
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Each specification has details about when assessment is available. To gain access to
the assessments, learners have to be registered for a programme – the
arrangements for this will be the same as for all BTECs. Please refer to the
Information Manual on the website.
We will do everything we can to make external assessments relevant, engaging and
suited to learner needs so that they support the overall development of the learner
rather than being a hurdle or distraction. You should not enter learners for external
assessment to check how they are doing or to give them practice – we provide
sample materials for use in preparation.
The table below shows the type of external assessment and assessment availability
for this qualification.
This assessment forms part of the core knowledge of the programme and is likely to
be delivered towards the start of the programme but may be complemented by study
in the other core unit(s). The learner’s overall readiness to undertake external
assessment should be considered before entering for the assessment.

Unit 1: Animal Health
Type of
external
assessment

This unit is assessed externally using a paper-based exam marked by
Pearson.
The assessment must be taken by the learner under examination
conditions.

Length of
assessment

The external assessment will be 1 hour.

No. of marks

50

First
assessment
availability

June 2016
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Assessment and grading for internally assessed units
Internal assessment remains the main assessment method for BTEC qualifications
because we believe that assignments set and marked within the centre provide the
most relevant vocational learning experience for your learners.
You should guide both the teaching and the learning to ensure that learners are
assessed validly and reliably in a way that is relevant for a vocational qualification.
Your teaching of the knowledge, skills and vocational applications will underpin a
learner being able to demonstrate achievement through assessed assignments.
Learners should be given formative feedback on their learning and skills development
during the teaching and learning phase.
You should consider carefully when your learners are ready to undertake an
assessment. An assessed assignment must have a clear structure and timescale, and
encourage the learner to work independently to show relevant evidence. You should
make sure that the assessment is a clear, discrete activity. You can then make a
qualitative judgement on the evidence using the assessment criteria.
Those who are used to teaching BTEC will find that not much has changed, but we
are putting more emphasis on some requirements and helping to build good practice.
● You should make sure that the assessment is a clear, discrete activity. Evidence
from the guided learning phase is not admissible because evidence for
assessment must be produced independently.
● You should use the new presentation of units, where learning aims are placed
with associated assessment criteria, to provide building blocks for assessment –
these are clear and simple to use and we recommend that you work through
them with your learners.
● Your assessment plan for each unit and for the programme must be clear at the
outset of the programme and signed off by the Lead Internal Verifier.
● Your Lead Internal Verifier must authorise your assignments. If you do not have a
Lead Internal Verifier who has been through standardisation, you should use
support from us to ensure that your assignments are fully fit for purpose. You
can use the endorsed assignments or you can access the assignment checking
service through our website.
● You need to be explicit about the timescales and the evidence for assignments –
there is nothing new about this but we will be expecting centres to follow best
practice and to be very clear with their learners.
● You need to set out expectations through tasks and evidence – remember that
the criteria are used to judge evidence and are not tasks in their own right.
● Summative assessment takes place after the final submission date. A learner
may be given one opportunity to resubmit a completed assessment after a grade
has been given where this has been correctly authorised.
● You should ensure that all work has been produced authentically and that you
have checks in place to ensure that learners are submitting their own work.

How assignments are used
Assignments are used to assess learner achievement. You should work with the other
people in your programme team to design a plan of activity for the year, or the
programme as a whole, so that assignments have a clear schedule of start, finish and
internal verification dates.

12
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Ask yourself how many assignments you will need. Your assessed assignments
should cover a minimum of one complete learning aim. You may choose to set an
assignment for a whole unit or even bring units together for assessment.
Remember that this means your assessed assignments. Of course you may set
activities before assessed assignments to provide opportunities for learning from
formative feedback and through skills building. These preparatory activities may
often use group work and research as a preparation for undertaking the assessment
itself but cannot be contributory evidence towards an assessment.
In making a decision about how many assignments to use, you can think about what
resources you have in your centre, what is available in the locality, how you could
use links with local employers, and what opportunities there are for relating
assessment to realistic vocational themes.

Top tips
● If a unit builds up – for example by ‘plan’ and then ‘do’ and then ‘review’ – then
one large assignment may work best.
● If a unit requires several forms of evidence then several assignments may be
best.
● It is good to emphasise the links between units but it is harder to manage
assessment across units – if you feel that this is a good approach then be clear
about how you will reach one decision for a unit.
You need to think about how the evidence that the learner will produce can be
verified and about how you will know that what each learner has done is authentic.
You can only accept for assessment learner work that you know has been produced
in a way that demonstrates the learner’s own achievement.

Assignment ‘warm-up’ – active teaching and learning
Your learners will do their best if they are motivated through engaging and realistic
activities. All units involve teaching the basics, but learners need to get involved in
order to understand where what they are learning fits in.
You can use your resources and your imagination to really bring the learning alive.
You can encourage learners to try things out in groups, role plays, presentations and
practical demonstrations. You can use visits and talks for research – remember that
you will need to structure what you do so that learners get the information they
need, such as by providing a question sheet for them to use during a talk or visit.
Encourage learners to ‘get their hands dirty’ by trying something out. You can build
up their skills so that they will be able to show them off confidently in the assessed
assignment.
You can use this ‘warm-up’ time to emphasise practical links between units, so that
when learners are carrying out tasks they appreciate that they are often
simultaneously drawing on skills/understanding from different units. It is important
that learners appreciate the holistic way that their learning prepares them for further
study or employment.

Introducing the assignment
Your teaching and learning phase is going to lead directly into the assessed
assignment. You may be setting this up in a very specific way – such as everyone
completing a practical activity in a timed slot – or this may be independent work
spread over a number of weeks.
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It is important to remind learners preparing work for assessment that they have to
produce it themselves and that they have to meet the deadlines you give them. Once
learners begin work on an assignment no specific assessment feedback can be given.
Remember that you should be sure that your learners understand all the
requirements for an assessed assignment before the assessment begins. Look at
each unit carefully to see how the evidence generated will be judged using the
assessment criteria.

Evidence for assignments
You can use different types of evidence for assignments. A description does not have
to be written and a presentation could be given in a number of styles – for example
PowerPoint®, verbal discussion or digital/video recording. You need to think about
what is fit for purpose. So, if learners need to explain a plan, why not have them
present it to an audience with a question and answer session?
You should check that the type of evidence you are planning is feasible – for
example, if you ask learners to ‘write a memo’, the coverage of one or two sides of
A4 must be capable of generating sufficient evidence. Likewise, a poster may not be
a suitable evidence format for a detailed evaluation.
Whatever evidence your learners produce, it must be capable of being verified as well
as assessed. So if they are actually producing a model, a performance, a meal, a
coaching session, a demonstration, etc., you need to think about how it will be
observed or recorded so that it can be checked during verification.
Remember: no activity can be evidenced solely by an assessor’s observation log or
by a witness testimony. All observed evidence must be able to be authenticated to
the learner. This means that observation logs must always be supported by learnergenerated evidence such as preparation notes or reflective logs, or by photographic
or video evidence in which the learner can be identified. The totality of this evidence
must be available to the assessor at the point of the assessment decision, which
must follow the handing-in of an assignment. An assessor should not award criteria
during an activity, e.g. at the point of completing an observation log.

Learning aims and assessment criteria
A learning aim sets out what you should cover in order to prepare the learners for
assessment. It may define knowledge, understanding, skills and contexts, and the
wording of the aim will suggest appropriate learning experiences. You may set an
assessed assignment on more than one learning aim but you should not normally
split a learning aim over assignments. The evidence that the learner produces in
response to the assignment brief is judged using the assessment criteria, so you
must make sure that what you have stated in the task fully covers those criteria.

What about the final grade for a unit?
The final grade for a unit is at Level 2 (Distinction, Merit or Pass), Level 1 or
Unclassified. The assessment criteria are detailed in each unit so that you can clearly
see what is required. You need to be aware that a unit grade can only be given once
all the activities and assignments for that unit are complete. In giving assessment
decisions to learners, you need to be clear about when you are giving a formal
decision and how this relates to the assessment for the unit as a whole.
If you choose to include a learning aim in more than one assignment, you should be
very clear with learners how a judgement will be reached through looking at the
evidence across the assignments. For example, the learner may be asked to show
the same skills in two different contexts. If so, they need to know if their
14
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performance in either is sufficient for assessment, or if they must perform to the
same standard in both.

Keeping clear assessment records
You can only use assignments as assessment instruments effectively if you work
closely with other members of the assessment team and keep accurate records of
what you are doing. Your records help you and the team to plan, review, monitor and
support learners and to ensure that assessment is authentic and accurate.
The Lead Internal Verifier has a very important role in ensuring that each teacher,
assessor and Internal Verifier on the programme understands the standards and the
processes for keeping assessment documents.
Your records are there to help you get it right for your learners. The main documents
that you use, which can be used electronically, are:
● an assessment and verification plan for the programme, showing when each
assignment starts and finishes, when it is verified, and which unit(s) or learning
aims it covers
● an assignment brief template, ensuring that all the key requirements of an
assignment are covered
● a record of internal verification for the assignment brief
● a record that the learner completes when submitting an assignment, which should
include the date and a declaration of authenticity
● a record of internal verification for an individual sample of learner work
● a record of progress for each learner, showing the assignments that have been
completed and the assessment decisions given.

Giving grades
At the end of an assignment you will need to reach a decision on assessment. If an
assignment covers a whole unit then this will be a final grade; if it covers part of a
unit then it will be a component of a final grade. In either case, it counts as an
assessment decision and should be subject to internal verification and then finalised.
Your decisions must be checked according to the internal verification plan signed off
by the Lead Internal Verifier. For each assignment, a sample of learner work must be
reassessed fully by the Lead Internal Verifier or another person acting as an Internal
Verifier who has been directed by the Lead Internal Verifier. Once your decisions
have been checked you can give them to the learners as ‘final’. Remember: you will
then be able to accept only one further attempt from the learner to provide further
or better evidence for the learning aim(s) covered in that assignment.
An assessment decision must be given to the learner on an appropriate assessment
record document which contains the assessment decision, the assessor’s declaration
of authentication of the learner work, space for the Lead Internal Verifier to authorise
a resubmission and specify the conditions where applicable, and the assessment
feedback comments. Feedback to the learner for each learning aim must be
constructive and criterion-based. The learner should understand why they have been
awarded each criterion, and why they have not been awarded any others. It is also
helpful to annotate the learner work to show exactly where evidence for each
criterion can be found.
The assessment feedback must not offer any further guidance to the learner. Further
guidance means guidance that is beyond that available to them at the start of the
assignment; they must not be told individually or specifically what they can do to be
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awarded further criteria. Care must be taken to maintain the independence of the
learner to enable a resubmission opportunity to be authorised.
You can only award higher grades if a learner has demonstrated the requirements of
lower grades. This does not mean that the criteria represent different tasks or
stages – you should be able to apply the criteria to the same evidence if the
assignment is structured carefully.
A summative unit grade is awarded after all opportunities for achievement are
given. A learner must achieve all the assessment criteria for that grade. Therefore:
● to achieve a Level 2 Distinction, a learner must have satisfied all the Distinction
criteria in a way that encompasses the Level 2 Pass, Merit and Distinction
criteria, providing evidence of performance of outstanding depth, quality or
application
● to achieve a Level 2 Merit, a learner must have satisfied all the Merit criteria in a
way that encompasses all the Level 2 Pass and Merit criteria, providing
performance of enhanced depth or quality
● to achieve a Level 2 Pass, a learner must have satisfied all the Level 2 Pass
criteria, showing breadth of coverage of the required unit content and having
relevant knowledge, understanding and skills
● a learner can be awarded a Level 1 if the Level 1 criteria are fully met. The award
of Level 1 is not achieved through a failure to meet the Level 2 Pass criteria.
A learner who does not achieve all the assessment criteria at Level 1 has not passed
the unit and should be given a grade of U (Unclassified).
A learner must achieve all the defined learning aims to pass the internally assessed
units. There is no compensation within the unit.

Enabling higher achievement
Your assignments should provide opportunities for learners to achieve at the highest
level and should promote stretch and challenge. Not all learners will finally achieve a
Distinction or a Merit, but it is important that they are provided with the opportunity
to do so.
You must look to structure assignments so that learners produce evidence that can
be used across the grade levels. Learners should not have to ‘get Pass out of the way
first’. To aim high, learners must be well prepared before they start the assignment
and should be encouraged to attempt to reach the highest standards. All assessed
activities must ask the learner to produce evidence that can be assessed against the
full range of grades available.

Assignment design
Your assignments are a tool for encouraging learners to provide evidence for you to
make assessment judgements. Good assignments are interesting and motivate
learners.
The components of an assignment are:
● scope – outlines which unit(s) or learning aims are being covered and which
criteria are being addressed
● a scenario – provides a setting and rationale for the assessment
● tasks – set out what a learner needs to do to provide the evidence
● evidence requirements – set out exactly what the learner is expected to
produce and how the assessment will take place

16
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● a timescale – sets out start and hand-in dates.

Assignment briefs
Your assignments must be given to a learner formally as an assignment brief so that
the learner knows they are being assessed and what is required of them.
The assignment brief includes:
● the qualification
● the title and number of the unit(s)
● an assignment title and number (if more than one per unit)
● the learning aims
● the assessment criteria
● the evidence requirements
● the start date
● the hand-in deadline.
You should include a record that it has been given to the learner, normally by
inserting the learner’s name into a copy of the assignment brief, but this could be
recorded electronically.
Your learners should be provided with a form or other record for declaring that their
work is their own and for confirming the date of submission.

Using an authorised assignment brief
We are preparing a bank of authorised assignments briefs that you will be able to
access at www.btec.co.uk/authorisedassignments. It will include at least one
authorised assignment brief for every internally assessed unit. For mandatory units,
there will be enough authorised assignment briefs to cover all assessment criteria.
We ask you to verify every assignment every year, regardless of whether it is your
own or one sourced from elsewhere. Once your assignment has been verified, you
can put it in your timetable and check that you have planned delivery of the
appropriate unit content. This can be as simple as making sure you have planned an
event, visit or performance as suggested.
● The Lead Internal Verifier should fit these assignments into the overall plan and
know when they will be assessed.
● You may want to adjust the assignment to make it fit your learners’ needs and
your centre’s resources.
● You should think about exactly how the evidence is going to be produced and
whether or not your learners need guiding to relevant activities that they have
already completed.
● You may need to plan for practical activities to be carried out and recorded.
It is important that you are as familiar with the authorised assignment brief as you
would be if you had created the assignment yourself. Understanding the assignment
will ensure that you plan activities that properly reflect the scenario given in the
assignment and that you are prepared for the evidence learners submit.
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The scenario
The assignment should be set in a vocational context that helps your learners to
show what they have learned in a relevant way. This can often be achieved by asking
learners to imagine they are in an appropriate job setting with a job role and job
tasks. It could involve providing them with a brief of an activity that would be of
value to a local employer, or without using a job context directly. It could draw on a
real case study in order to allow application and analysis. You can draw on
understanding of your sector to develop appropriate assessment contexts.

Evidence
You can choose suitable forms of evidence – and it is possible to use a wide range,
from reports to presentations, from performances to diaries, from record sheets to
digital/video recordings.
Of course you should match the evidence type(s) selected to the requirements of the
unit(s) or learning aims(s). For example, if a learning aim requires a practical
demonstration then you should think about how that is going to be set up and
recorded.
Be careful not to suggest a type of evidence that may be too short – for example, a
‘leaflet for new buyers’ may be a realistic form of assessment for Business learners to
produce but may not provide for sufficient breadth in itself, depending on the
assessment requirements.
For some evidence, the period for its production must be time constrained and in
some cases you may want to ensure authenticity by having some evidence produced
in supervised conditions.

The tasks
The tasks should be a clear statement of what a learner needs to do to produce the
evidence. You may explain the tasks to learners in more detail during delivery, but
the assignment itself should be clear. You should relate tasks to the scenario and to
the evidence. If learners have been carrying out preparatory work – such as visits,
rehearsals or skills exercises – then you may want to refer to this in the tasks.
Your tasks must:
●
●
●

specify the nature and extent of the evidence
be clear and include any specific materials or steps with times or dates when
necessary
refer to the assessment criteria that the evidence will be judged against

●

encourage the generation of evidence that can be judged against the criteria

●

be presented in a way the learner can understand – remember that the criteria
are not in themselves tasks

●

fit together to cover the learning aim sensibly, allowing learners to achieve to the
best of their ability.

You must make sure that the tasks can generate evidence that covers the criteria.
When you create tasks you should not use the exact wording of the criteria, but you
should pay close attention to it and the associated assessment guidance.
You should always list the criteria covered by each assignment, and usually each
task. When you quote the assessment criteria, please do not change their wording.
You can, of course, use a glossary of the wording of tasks to highlight what certain
words mean (for definitions, refer to the Annexe at the back of this guide). Many
words will be repeated across criteria for different grades and your learners may find
it useful if you highlight the changes.
18
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Scope
You can choose the scope of an assignment provided that it fits well into the overall
assessment plan for the unit(s) and the programme. For some qualifications it is
normal practice to bring several units together for large-scale projects, while for
others initial coverage of a topic in one unit may then be picked up in later, more
specialist units.
When planning a unit-by-unit approach to assessment, you should make sure that
learners understand through their learning how the units relate to each other, and
that the requirements for synopticity are addressed.
Assignments that span several units should be carefully controlled, and you need to
decide whether it is only the learning or both learning and assessment that is
considered together.

Learner responsibility
You should make sure that learners know that they must meet their deadlines and
provide work that is genuinely their own, otherwise their grades will be affected. To
support learners, you should explain how to reference the work of others and how to
work in such a way that ensures they can declare that their work is their own.
We recommend that learners are given a guide to their assessment at induction to
the programme. You can reinforce the expectations when assessed assignments are
handed out.

Quality assurance
What is quality assurance?
Quality assurance is at the heart of vocational qualifications. For many BTEC units,
assessment is completed by your centre and your centre is responsible for the
grading and standard of assessments.
●

You use quality assurance to ensure that your managers, Internal Verifiers and
assessors are standardised and supported.

●

We use quality assurance to check that all centres are working to national
standards. This is done by sampling your marked assignments.

What is the purpose of quality assurance?
In your centre, quality assurance allows you to monitor and support your BTEC staff
and to ensure that they understand and are working to national standards. It gives
us the opportunity to identify and provide support where it is needed in order to
safeguard certification. It also allows us to recognise and support good practice.

How does it work?
First of all, you need approval to deliver BTEC qualifications. By signing the approval
declaration you confirm that you have in place all necessary resources, appropriately
experienced staff, and quality-assurance policies and procedures. You should have
standardised systems and procedures for registering and certificating learners,
tracking learner achievement and monitoring assessment and internal verification.
During the delivery of a programme, internal verification is the quality-assurance
system that you use to monitor assessment practice and decisions, ensuring that:
●

assessment is consistent across the programme

●

assessment tools are fit for purpose
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●

assessment decisions judge learner work accurately using assessment criteria

●

standardisation of assessors takes place.

Internal verification is a recorded discussion between two or more professionals to
ensure accuracy, fairness, consistency and quality of assessment. Internal
verification procedures must:
● check all the assignment briefs or assessment tools used in every internally
assessed unit
● check a sample of assessment decisions made for every internally assessed unit
● check a sample of assessment decisions from every assessor
● ensure that within the sample:
o the range of assessment decisions made is covered
o the experience of the assessor is taken into account when setting the sample size
o the sample size is sufficient to assure the accuracy of the assessment decisions for
the whole group
● plan and document the process.
Our external quality-assurance processes include:
● annual visits to each centre to look at quality-assurance systems and procedures
(Quality Review and Development)
● standards verification by a subject specialist to sample assessment and internal
verification of learner work
● standardisation activities to support assessors, Internal Verifiers and Lead
Internal Verifiers.
Every year we publish an updated BTEC Quality Assurance Handbook to explain our
external quality-assurance process for the next academic year. Along with the
programme specification, the handbook should provide your programme team with
everything they need to run vocational programmes successfully.

Centre roles and responsibilities
● Senior managers
The Head of Centre is formally responsible for ensuring that your centre acts in
accordance with our terms and conditions of approval. These include ensuring the
provision of appropriate resources, recruiting learners with integrity, providing
full and fair access to assessment, maintaining full and accurate records of
assessment, complying with all quality-assurance processes, and ensuring that
all certification claims are secure and accurate. Day-to-day responsibility is
normally delegated to the centre’s BTEC Quality Nominee.
● BTEC Quality Nominee
Each centre is asked to identify a member of staff as its Quality Nominee for
BTEC provision. This person is the main point of contact for information relating
to quality assurance. Quality Nominees will receive regular information from us
about all aspects of BTECs, which they should share with the relevant staff in
their centre. Therefore, it is very important that Quality Nominee details are kept
up to date on Edexcel Online. We recommend that your Quality Nominee is
someone with responsibility for the BTEC curriculum because they will be
involved in monitoring and supporting staff in your centre. The Quality Nominee
should ensure that BTEC programmes are managed effectively and actively
encourage and promote good practice in your centre.
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● Examinations Officer
The Examinations Officer is the person designated by the centre to take
responsibility for the correct administration of learners. This person normally acts
as the administrator for Edexcel Online – our system for providing direct access
to learner administration, external reports and standardisation materials.
● BTEC Programme Leader
The Programme Leader (or Programme Manager) is the person designated by your
centre to take overall responsibility for the effective delivery and assessment of a
BTEC programme. The Programme Leader may also act as the Lead Internal
Verifier.
● Lead Internal Verifier
The Lead Internal Verifier is the person designated by your centre to act as the
sign-off point for the assessment and internal verification of programmes within a
principal subject area (for example, BTEC Firsts and Nationals in Business, or BTEC
Firsts and Level 1 in Engineering). We provide Lead Internal Verifiers with access
to standardisation materials. The Lead Internal Verifier should be someone with
the authority to oversee assessment outcomes. Ideally this would be the
Programme Leader, because this would normally be a key part of their role. They
should be directly involved in the assessment and delivery of programmes and
able to coordinate across assessors and other Internal Verifiers for a principal
subject area.
● Assessors and Internal Verifiers
The programme team consists of the teachers who are responsible for the
delivery, assessment and internal verification of the BTEC qualification. An
assessor is anyone responsible for the assessment of learners. An Internal
Verifier can be anyone involved in the delivery and assessment of the
programme. Please note that if a teacher writes an assignment brief they cannot
internally verify it. Someone else should perform this function. Where there is a
team of assessors, it is good practice for all to be involved in internally verifying
each other. If there is only one main person responsible for delivery and
assessment then arrangements must be made for their assignments and
assessment decisions to be internally verified by someone appropriately
experienced.

Tips for successful BTEC quality assurance
● Recruit with integrity. Ensure that the learners you register on the programme
are able to achieve at Level 2 and have a specific interest in the vocational
sector.
● Ensure that you have sufficiently qualified and vocationally experienced staff
involved in delivery and assessment. BTECs are vocational qualifications,
designed to be delivered by staff with expertise in their subject.
● Provide induction, training and ongoing development opportunities for your staff.
Best practice comes from having staff that understand the BTEC ethos and
assessment methodology and have up-to-date knowledge of their vocational
sector.
● Use the free resources available. There is a wealth of guidance in the
specifications and delivery guides that will help you with delivery and
assessment.
● Make quality assurance part of everyone’s role. Quality assurance is a
fundamental aspect of every role, from assessor to senior manager. Recognising
this and providing time and resources to support quality assurance is the key to
success.
Delivery Guide – BTEC First Award in Animal Care
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● Plan ahead. You should begin a programme with a clear schedule for handing out
assignments, assessment deadlines and internal verification, so that you are well
prepared to ensure ongoing quality and able to address any issues quickly.
● Ensure good communication. Assessors, Internal Verifiers, Lead Internal Verifiers
and managers should all be clear on their roles and how they interact. The Lead
Internal Verifier must have a clear overview of the plan of assessment and how it
is being put into practice.
● Provide clear, consistent feedback to learners during the guided learning stage.
Give clear and accurate assessment feedback based on the grading criteria only
after the final submission. Remember: care must be taken to maintain the
independence of the learner during assessment activities. This allows learners to
know exactly how they are achieving on the programme, identifies areas for
development, and encourages them to take responsibility for their own learning.
● Undertake internal verification in a timely way. Assignment briefs must be
internally verified before they are given to learners. A sample of assessment
decisions should be internally verified as soon after assessment as possible to
ensure that learners receive accurate and supportive feedback on their
achievement.
● Track assessment and internal verification accurately as you go along.
Assessment records should be kept at the level of the learning aim and
assessment criterion/criteria. This gives a clear confirmation of individual
achievement and identifies areas for improvement.
● Using standardised templates for all quality-assurance documents helps to ensure
a consistent approach. We provide templates via our website that you can use
for:
o internal verification of assignment briefs
o internal verification of assessment decisions
o observation records and witness statements.
These templates are not mandatory and you are free to design your own, but
using them will help to ensure that you are meeting requirements.
● Ensure that learner work is kept securely, but is accessible during the
programme. You will be required to provide learner work for external quality
assurance while learners are on the programme.
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Unit 1: Animal Health
Delivery guidance
Approaching the unit
The primary principle of caring for animals is to undertake all husbandry tasks to
keep animals in the best of health. This unit will allow learners to gain knowledge of
specific animal health signs for a variety of species, as well as giving them an insight
into the causes of disease and an understanding of some common diseases and
parasites. With your guidance, learners should have the opportunity to put their
knowledge into practice through practical sessions in which they undertake health
checks on the specified range of species.
The sample assessment materials (SAMs) should be used from the very first lesson
to help learners to prepare for the externally assessed paper. These could be used as
plenary activities and starter activities to help your learners with their preparation.
Wherever possible, use practical sessions to consolidate the knowledge that learners
have gained. Practical sessions will also emphasise the vocational nature of this
course, and will help learners to gain important transferable employability skills.

Delivering the learning aims
When you are delivering learning aim A, ensure that learners keep the animal’s
health and safety in mind. This will require you to guide and encourage them. This
learning aim also gives learners the opportunity to work with a variety of species and
gain practical hands-on experience, as well as improving learners’ observational skills
as they complete the visual checks. Regular visits to the animal unit should be
scheduled in so that learners can monitor animal health over a period of time (for
example, weekly over a period of at least three weeks or monthly over the length of
a term). They should record the results of their monitoring. This will allow them to
begin identifying subtle changes and the importance of noticing these changes when
working with animals.
Following on from this, give learners the opportunity to complete temperature, pulse
and respiration (TPR) assessments on the different species in the specified range.
This will develop their understanding of the health and safety considerations required
when undertaking these checks and also develop useful practical skills. This learning
aim offers the opportunity to bring in outside speakers. Alternatively, depending on
the number of learners in the group, you could arrange a visit to a veterinary
practice so that learners can see how veterinary-based quantitative checks such as
faecal egg counts and blood sampling are undertaken.
For the delivery of learning aim B, set the scene for learners by giving definitions of
the terms used in relation to common diseases. This could be partially delivered
using discovery or active inquiry-based learning. Discussion about disease prevention
could be supplemented by an outside speaker, for example someone from an animal
health company. Try to use case studies about the different diseases, including
images and concise details, to give the learning a practical context.
For learning aim C, learners will look at the signs, symptoms, prevention and
treatment of common parasites. Learners could study examples of common parasites
either by using specimen samples and microscopes or by using models, which are
available from some animal health companies. As with learning aim B, you could also
use case studies about the different parasites to contextualise the learning.
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Getting started
This provides you with a starting place for one way of delivering the unit.
Activities are provided in preparation for the external assessment.
Unit 1:Animal Health
Introduction
Introduce learners to this unit by examining the importance of animal health in relation to
provision of the five animal welfare needs, in line with the Animal Welfare Act 2006 and
the duty of care. Learners should visit the centre’s animal unit regularly throughout this
unit to complete practical sessions and practise their animal handling skills.
Learning aim A: Understand the essential signs of good and ill health in animals
●

Give a presentation to introduce learners to the broad spectrum of animal health. This
should identify the importance of monitoring animal health, especially in relation to
relevant legislation, including the Animal Welfare Act 2006 and the duty of care for all
animal owners and carers.

●

Practical sessions should include a variety of the animal species in the specified
range, as well as other animals if possible, so that learners have the chance to put
the theoretical elements into hands-on practice. This should include working on
learners’ observational skills prior to handling, with an emphasis on health and safety
throughout the practical sessions.

●

Use case studies or scenarios, both written and video-based, to support the delivery
of this unit. You should get learners to plan for the handling techniques used during
practical health checking, and to familiarise themselves with the areas of the animals
that are checked. They should also be encouraged to think about their own health and
safety when undertaking health checks.

●

Invite guest speakers from veterinary practices or animal health companies to
enhance the delivery of this unit. You could ask learners to prepare questions for the
speakers in advance, so that you can ensure that their questions are relevant.

●

Run revision workshops for learners to help them prepare for the type of questions
that they will meet in the externally assessed paper. Use the sample assessment
materials (SAMs) and mock questions throughout the year.

●

Learners could devise checklists for a variety of the health checks that they
undertake. These checklists should identify all elements of the practical health checks
for a variety of the animals in the range given in the specification.

●

Learners should investigate the quantitative checks undertaken in veterinary practices
and the expertise required to complete these checks. This could be reinforced by a
visit to a veterinary surgery or laboratory, or by inviting a guest speaker from a
veterinary surgery or laboratory to talk about the work that they do.

Learning aim B: Understand common diseases, their causes, transmission and
treatment
Learning aim C: Understand the signs, symptoms, prevention and treatment of
common parasites
●

Give a presentation to introduce learners to the concept of microorganisms,
explaining what bacteria, viruses and fungi are, and how each of them reproduces. It
should also explain the different modes of transmission: direct contact, indirect
contact and vector transmission.

●

Give learners a card-sorting/mix-and-match activity to match new terms with their
definitions. This could also involve getting learners to think about how modes of
transmission affect efforts to prevent disease.
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●

Use scenarios or video case studies with prevention and vaccination in mind, focusing
on the importance of vaccination. These could include video clips from programmes
such as Animal Cops: Houston or RSPCA Animal Rescue (Australia) showing animals
with the symptoms of common diseases. Visual stimuli like this will help learners to
see the importance of vaccination.

●

Introduce a ‘Disease of the Week’ where, each week, learners investigate a particular
disease from the specification. Provide visual aids and emphasise the importance of
knowing how to treat and prevent this disease. This could be followed by answering
short-answer questions about that week’s disease.

●

Arrange a laboratory session so that learners can look at the parasites listed in the
specification under a microscope. This will help them to identify the external
structures of these parasites, and will give learners more hands-on experience of the
subject.

●

Provide visual aids in picture card-sorting or card-ordering activities to get learners to
look at the life cycles of parasites and help them to see that the prevention and
treatment methods are designed to break these cycles.

●

Give learners a variety of scenarios based on working in the animal industry to help
them consolidate what they have learned about diseases and parasites. Within these
scenarios, learners should identify the disease or parasite from the information that
they are given. Extension tasks could include getting learners to identify the
implications of the disease or parasite for the animal’s health, or to identify the health
and safety concerns in each situation.

●

Invite guest speakers from veterinary practices or animal health companies into the
school or college to contextualise the knowledge that learners have gained. You could
ask learners to prepare questions in advance, so that you can ensure that their
questions are relevant.

●

Run revision workshops for learners to help them to prepare for the externally
assessed exam. Use the sample assessment materials (SAMs) and practice questions
throughout the year.

Preparing for the exam
The unit is externally assessed by Pearson using a paper-based exam. The exam
consists of:
●

multiple choice questions

●

short-answer questions

●

extended writing questions.

The maximum mark available for the exam is 50, and the exam will last one hour.
The exam will cover all aspects of the unit specification over a number of examination
series. It is designed to enable learners to demonstrate their knowledge and
understanding of the unit content.
It will be useful for learners to practise completing answers in the class environment, as it
will reinforce what they have learned and improve their written answers. You could set
exam-style questions for homework as each part of the specification is covered; this will
give learners further useful practice.
You should set aside time for final revision for the exam. It would be useful for your
learners to complete a past or sample exam paper before they sit the live exam, so they
are fully aware of what they will need to do under exam conditions. This experience will
also allow them to practise using their time effectively and build their confidence.
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Details of links to other BTEC units and qualifications, and to
other relevant units/qualifications
BTEC First Award in Animal Care:
●

Unit 2: Animal Handling

●

Unit 5: Principles of Animal Behaviour.

Resources
In addition to the resources listed below, publishers are likely to produce Pearsonendorsed textbooks that support this unit of the BTEC First Award in Animal Care. Check
the Pearson website (www.edexcel.com/resources) for more information as titles achieve
Pearson endorsement.
Textbooks
The books suggested below are only a few that offer detail about health in specific
species.

●

Aspinall, V., The Complete Textbook of Veterinary Nursing, Elsevier, 2012
(ISBN 978-0-702-05367-2)
This book will be useful for teachers and as a stretch opportunity for some
learners. It contains chapters on microbiology and parasitology, as well as
giving lots of information about companion animal diseases that will help to
expand learners’ knowledge.

●

Girling, S. and Raiti, P., BSAVA Manual of Reptiles (2nd edition), British
Small Animal Veterinary Association, 2004 (ISBN 978-0-905-21475-7)
This book looks in detail at health issues associated with reptiles and is
useful for both teacher and learner.

●

Harwood, D., Goat Health and Welfare: A Veterinary Guide, The Crowood
Press, 2006 (ISBN 978-1-861-26824-2)
This book looks in detail at health issues associated with goats and is useful
for learners.

●

Hotston-Moore, P. and Hughes, A., BSAVA Manual of Practical Animal Care,
British Small Animal Veterinary Association, 2007
(ISBN 978-0-905-21490-0)
This book looks in detail at the ways in which practical animal care promotes
animal health. It will give learners an insight into the links between this unit
and the more practical units in this course, and how practical animal care
has an impact on animals’ health and welfare.

Videos and television programmes
Relevant films and videos can be used to contextualise learning or provide starting
points for class discussions.
●

Animal Cops: Houston: follows the work of the Houston SPCA
www.animalplanet.com/tv-shows/animal-cops/videos/houston

●

RSPCA Animal Rescue: follows the work of RSPCA Australia

Websites
The following websites are suggestions; they offer a variety of detail about specific
animals.
●

The Bearded Dragon: information about bearded dragon health
www.thebeardeddragon.org/bearded-dragon-health

●

British Goat Society: information about goat health
www.allgoats.com/health.htm
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●

British Small Animal Veterinary Association (BSAVA)
www.bsava.com/Resources

●

Government information about notifiable diseases in animals:
www.gov.uk/government/collections/notifiable-diseases-inanimals#documents

●

It's a Jungle Out There (Bayer UK): information about parasite control
www.itsajungle.co.uk

●

PDSA: information about rabbit health
www.pdsa.org.uk/pet-health-advice/rabbits

●

Poultry Club of Great Britain: information about poultry health
www.poultryclub.org/poultry/health-and-diseases

●

Purina: information about cat health
www.purina.co.uk/content/your-cat/helping-to-keep-your-cat-healthy

●

Purina: information about dog health
www.purina.co.uk/content/your-dog/helping-to-keep-your-dog-healthy

●

RSPCA: advice about care and welfare
www.rspca.org.uk/adviceandwelfare/pets/general
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Unit 2: Animal Handling
Delivery guidance
Approaching the unit
Many learners assume that all animals are handled in the same way, when in fact
there is a variety of handling techniques. This unit will allow learners to develop their
animal handling skills and become confident in the use of restraint and handling
techniques with a variety of animals, while ensuring that the welfare and safety of
the animals being handled is maintained throughout.
It is necessary to handle and restrain animals for a variety of reasons, including for
health inspections, grooming or training. Explain to your learners that handling skills
are a vital part of any career in the animal industry, and that this is why they will
learn how to approach, handle and restrain animals safely.
This unit also aims to ensure that learners understand the importance of working
both safely and effectively and to develop their knowledge of safe working practices.
It is essential to highlight the hazards and risks associated with handling animals, as
well as the fact that it is crucial in any job in the animal industry to be aware of these
risks. You can then introduce learners to the control measures that can be used to
reduce these risks, as well as the procedures for reporting accidents when working
with animals.
Allowing learners to work closely with animals in a practical setting will demonstrate
that what they learn in the classroom will be applied in real-life situations, and will
give learners the vocational skills needed to work safely within the animal industry.

Delivering the learning aims
When you are delivering learning aim A, introduce learners to the known risks
associated with working with animals and explain the difference between a hazard
and a risk. Following on from this, give examples of the personal protective
equipment (PPE) used when handling and working with animals and ensure that your
learners are aware that different items of PPE are relevant to different species of
animal. It is important that you arrange activities that allow learners to understand
the purposes of PPE and be aware of the risks associated with not wearing PPE.
You should include activities that will give your learners an understanding of safe
behaviour in accordance with health and safety legislation and animal welfare
legislation. Learners must understand this legislation, the importance of having
legislation and how this legislation relates to the safe handling and restraint of
animals.
Engage learners by talking about real-life experiences when handling animals and by
demonstrating handling tasks wherever possible. Give them relevant scenarios to
discuss and practical handling tasks to carry out. This will help to give a hands-on
context for their knowledge of the reasons for (and for not) handling animals and the
appropriate techniques to use. It is important that activities are arranged in order for
the learners to first understand the importance of handling animals and how to do so
using safe and effective working practices before they start handling animals
themselves.
Learning aim B builds on the knowledge and understanding gained in learning aim
A by allowing learners to put into action the safe working practices they have learned
about and to develop their practical animal handling and restraining skills. Practical
activities should be arranged so that learners can develop confidence in
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understanding the suitable methods of approach and handling techniques to use with
different animals. They will then develop further knowledge of adapting their
methods of approach and choice of handling technique to suit each individual
animal’s needs.
You must also explain to learners when they will need to select appropriate handling
and restraining equipment, and demonstrate how they should use it both safely and
effectively. Provide learners with a selection of handling and restraint equipment to
look at and handle, so that they become familiar with the equipment they will use
and know when to use it. You will also need to emphasise the importance of
maintaining and cleaning the handling and restraint equipment that learners use.
As in learning aim A, it is important to ensure that learners really understand the
risks associated with handling and restraining animals and the measures that can be
put in place to reduce these risks. Make sure that they have taken this on board
before they practise the correct handling and restraint of animals.
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Getting started
This provides you with a starting place for one way of delivering the unit,
based around the suggested assignments and tasks in the specification.
Unit 2: Animal Handling
Introduction
Introduce learners to this unit by explaining that handling small animals is an important
skill to develop if they want to work in the animal industry. You need to make learners
aware that they should develop their handling and restraining skills gradually, focusing on
their competence and safety. Give examples of when animals need to be handled and the
reasons for working effectively and safely around them. Ensure that learners are aware
that animals need to be handled and restrained in different ways to ensure that animal
safety and welfare is not compromised.
Explain that learners need to use safe handling and restraint practices both for their
benefit and also for the benefit of the animals. You will need to ensure that learners are
aware of the reasons why it is important to follow safe working practices that follow
industry guidelines and abide by health and safety and animal welfare legislation.
Learning aim A: Understand safe handling and restraint techniques
●

Give an interactive presentation to introduce learners to risk assessment and the
accident reporting procedure. Learners must recognise the difference between a risk
and a hazard. They should also start to assess the likelihood of people being harmed
by particular hazards, so give them group activities to allow learners to investigate
the ways in which risks can be controlled.

●

Provide learners with animal handling scenarios and ask them to identify the hazards
and associated risks in the scenario. They should then suggest control methods to
reduce the risk and explain how the incident in the scenario should be reported.

●

Use video footage to show the learners the dangers of not wearing PPE. Show footage
of unsafe working practices, then ask learners to give reasons why what they saw
was an example of unsafe working and to advise what they would change in order to
make it safer.

●

In groups, learners could create wall displays about safe working practices.
Alternatively, they could create a visual presentation or a poster that focuses on a
particular named animal, covering:

●

o

the risks associated with working with that animal

o

how to work safely with that animal

o

the PPE that should be worn when working with that animal

o

how to behave around that animal

o

the health and safety and animal welfare legislation that you should be
aware of when handling animals.

Lead a class discussion about the reasons for handling animals and instances when
animals should not be handled. Give clear direction about the appropriate restraint
and handling techniques in the following situations:
o

general handling and restraint

o

administering medication

o

transportation to a veterinary surgery

o

sexing

o

grooming

o

removing animal from an emergency situation

Delivery Guide – BTEC First Award in Animal Care
Issue 1 – December 2014 © Pearson Education Limited 2014

33

UNIT 2: ANIMAL HANDLING

o
●

cleaning accommodation.

Give learners a selection of scenarios and ask them to consider which restraint
technique they would use in that situation and why.

Assignment 1: Risks When Working With Animals *
Learning aim B: Demonstrate safe handling and restraint techniques used with
animals
●

Give an interactive presentation to introduce learners to the suitable methods of
approach and how to adapt appropriate methods of approach to specified animals.

●

Use role play or scenario-based exercises with relevant teaching materials to allow
learners to decide which handling and restraint technique to use in each situation.
See the list of situations given in the specification under Topic B.1.

●

Practical demonstrations of the correct handling and restraint of animals are essential.
Learners must see demonstrations of all available techniques and the way that these
techniques are adapted to suit different animals. Allow learners to participate in
practical animal handling activities so that they can develop the safe working
practices and essential handling and restraint skills needed to work in the animal
industry.

●

Give learners the different types of restraint equipment listed in Topic B.2 to examine
and discuss the purpose of handling and restraint equipment. Discuss how to choose
appropriate equipment and demonstrate how to correctly fit handling and restraint
equipment.

●

Lead a discussion about the reasons for maintaining and cleaning the equipment used
to handle and restrain animals.

Assignment 2: Animal Handling and Restraint *
*Full details for the assignment and scenario can be found in the relevant
qualification specification.
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Details of links to other BTEC units and qualifications, and to
other relevant units/qualifications
BTEC First Award in Animal Care:
●

Unit 1: Animal Health

●

Unit 3: Animal Welfare.

Resources
In addition to the resources listed below, publishers are likely to produce Pearsonendorsed textbooks that support this unit of the BTEC First Award in Animal Care. Check
the Pearson website (www.edexcel.com/resources) for more information as titles achieve
Pearson endorsement.
Textbooks
The textbooks below will provide learners with relevant information relating to animal
handling and restraint, as well as examples of animal husbandry and safe working
practices.
●

Dallas, S. and Jewell, E., Animal Biology and Care (3rd edition), WileyBlackwell, 2014 (ISBN 978-1-11827-606-8)

●

Warren, D., Small Animal Care and Management (3rd edition), Delmar
(Cengage Learning), 2010 (ISBN 978-0-84003-129-7)

Websites
Listed below is a range of animal-related websites current at the time of writing.
They provide specific information relating to safe working practices, health and safety
legislation and animal welfare legislation.
●

Animal Welfare Act 2006
www.gov.uk/government/publications/animal-welfare-act-2006-it-s-yourduty-to-care

●

Control of Substances Hazardous to Health (COSHH) Regulations 2002 www.hse.gov.uk/coshh

●

Health and Safety at Work etc Act (HASAWA) 1974
www.hse.gov.uk/legislation/hswa.htm

●

Manual Handling Operations Regulations 1992
www.hse.gov.uk/msd/backpain/employers/mhor.htm

●

PDSA
www.pdsa.org.uk

●

Royal Society for the Prevention of Cruelty to animals (RSPCA)
www.rspca.org.uk
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Unit 3: Animal Welfare
Delivery guidance
Approaching the unit
The UK is renowned for its love of animals and has played an important part in the
history of animal welfare. It is crucial for anyone who keeps animals or supports
animal keepers to ensure that all animals kept in captivity are kept safe and healthy,
and that they receive the best care according to their welfare needs.
A major part of keeping animals in captivity is paying close and careful attention to
their welfare, ensuring that animals are kept satisfactorily and that their needs are
met. Learners should be aware of the key aspects of animal welfare, for pets and for
other animals kept in captivity, so that they can promote high standards of welfare
when working with animals and so that they can learn to identify good and bad
practice.
You should make every attempt to deliver this unit as practically as possible. This will
help learners to understand the practical relevance of the theory behind animal
welfare. As the content of this unit is so important, it is worth delivering it early on in
the course. This will heighten learners’ awareness of welfare issues so this awareness
can be built on throughout the rest of the course.
This unit provides ample opportunities for you to use a wide variety of delivery
methods. You should encourage debate and explore a range of ideas and approaches
to keeping animals. This will help your learners enjoy learning about welfare.
Studying animal welfare can prompt plenty of discussions; for example, should
animals be kept in captivity at all? You should guide learners through these
discussions and ensure that they are aware of the responsibilities associated with
keeping animals. As part of this unit, learners will learn both industry-specific skills,
such as how to recognise good and bad practice in animal care, and transferable
skills, such as how to research information and to use it well and how to debate.

Delivering the learning aims
Learning aim A examines animal ownership and the roles of animals in society.
It provides many opportunities for looking at a range of organisations linked to
animal care. You could invite representatives from some of these animal-related
organisations to come and speak to the class, or alternatively you could arrange a
class visit to an animal-related organisation. You could also use debates and films to
show learners that some aspects of animal welfare are not immediately obvious.
Learning aim B invites a more practical, hands-on approach for learners to discover
and investigate the principles of good animal welfare and the needs of animals in
captivity. You could achieve this by arranging for learners to see animals being cared
for in a variety of situations and commenting on the welfare issues in each situation.
These visits could tie in with visits made in connection with the other units that
learners are taking.
Learners can find learning about legislation uninteresting, often because they fail to
see its relevance to them and their learning. You should facilitate active learning,
whereby learners are encouraged to see how and why this legislation actually affects
them and the animals in their care. Try to get learners to appreciate that animal
welfare is about how all of us keep our animals. Encourage learners to visit a variety
of different places where animals are kept, so that they can learn to recognise good
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practice and how to maintain good animal welfare. Again, these visits could tie in
with work being done in other units.
In learning aim C, learners will examine the responsibilities associated with animal
ownership. This can encourage discussion about what needs to be done to care for an
animal and what the considerations and implications might be.
This learning aim should be delivered as practically as possible. Learners could
examine examples of pet ownership in their own lives; for example they could use
themselves, a family member or a neighbour with a pet dog, cat, bird or rodent.
They should use these examples and others to examine the issues related to keeping
a pet, such as the disadvantages of owning a particular type of animal and what help
new owners need before they acquire a pet.
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Getting started
This provides you with a starting place for one way of delivering the unit,
based around the suggested assignments and tasks in the specification.
Unit 3: Animal Welfare
Introduction
Introduce learners to this unit by looking at both good and bad practice in animal care,
and examining the consequences of not caring correctly for animals. For example, you
could arrange for learners to visit some animal care units or encourage them to examine
the care provided for the animals at your centre. Such visits could be used to inform the
work that learners are doing as part of other units. DVDs and other video footage could
also be used to extend the range of animal care situations for learners to examine.
Learning aim A: Understand the different roles of animals and animal-related
organisations in society
●

Invite a guest speaker from an animal-related organisation to talk about the
organisation for which they work. Ask your learners to prepare questions for the
speaker, so they can find out more about the organisation and its role, mission and
responsibilities.

●

Use a card-sorting activity to get learners thinking about the different roles of
animals in society and how these roles can be categorised. Each card should
give an example of an animal in society (e.g. guide dog, laboratory rat, horse
kept for leisure/riding, sheep kept for wool production, police dog, pheasant
bred for shooting, elephant kept in a zoo, etc.). Learners should then sort
these cards into the categories of roles of animals in society (companionship;
commercial; working; media, sport, leisure and education; symbols) and
discuss these roles. You could provide learners with ready-made cards;
alternatively, learners could be divided into groups and create the cards
themselves, then swap the cards between groups to help stimulate
discussion.

●

Set a topic for debate, then divide your learners into two groups, one group for the
motion or topic and one group against. Give them some time to discuss their
argument before starting the debate. Topics could include:

●

o

‘Should animals be used for work?’

o

‘Medicines are often tested on animals before they can be used on humans.
Should this be allowed?’

o

‘Why do people in our society keep animals as pets?’

Ask learners to research animal-related organisations and their purposes. They could
prepare (or you could supply) a list of 10 organisations that support animals and then
find out why each organisation exists, its purpose, its responsibilities and the limits of
its responsibilities.

DVDs or other video footage may help to identify the roles of organisations if guest
speakers are not available.
Assignment 1: Role of Animals in Society *
Learning aim B: Understand animal welfare and legislation
●

Lead a discussion of animal needs to get learners to identify the five animal welfare
needs. This could be achieved by asking learners to consider their own pet’s or pets’
needs.

●

Learners could devise a checklist for assessing the welfare aspects of premises where
animals are kept, based on the five animal welfare needs. Once they have done this,
select a place where animals are kept, for example a kennels, a stables or a cattery,

Delivery Guide – BTEC First Award in Animal Care
Issue 1 – December 2014 © Pearson Education Limited 2014

39

UNIT 3: ANIMAL WELFARE

and ask learners to assess it using the checklist that they have devised. Learners
should then summarise their findings and suggest any possible improvements. You
could use your centre’s animals or, alternatively, the animals that learners will work
with during any work experience placements.
●

The work done in this unit should inform practical activities undertaken as part of
other units. Encourage learners to review animal welfare against the five animal
welfare needs in every practical activity.

●

Use DVD or video footage available from organisations such as the RSPCA to show
learners some examples of good and bad practice in a wide range of situations. This is
especially useful in cases where learners would not be able to visit or view such
situations first-hand.

●

Learners could research the main pieces of animal welfare legislation in the UK. They
could be divided up into groups, and each group could research the aims and
purposes of each piece of legislation (i.e. its purpose, its effectiveness and who it is
intended to help). Several groups could investigate the same piece of legislation, then
share their findings with the rest of the class. Each group could then produce a
summary sheet about their piece of legislation and give a copy to every learner in the
class.

●

Lead class discussions on topics such as:
o

‘Why is it necessary to have legislation to support animal ownership?’

o

‘Why does animal welfare legislation change or get updated?’

o

‘How helpful are Codes of Practice?’

Consider and discuss how your own centre uses animals, for example in learner practical
sessions. How is the use of the animals managed to avoid over-handling or any other
potential welfare issues?
Assignment 2: Animal Welfare and Legislation *
Learning aim C: Understand the responsibilities involved in caring for animals
●

You could approach this learning aim through a scenario-based case study. This could
be a case study of someone who would like to get a pet. Based on the information
they are given, learners should discuss what the person in the case study needs to
consider before making a final decision about whether or not to get a pet. These
considerations could include the cost of the pet, facilities for the pet and the time
required to look after the pet.

●

Learners could be arranged into groups to research some of the related animal care
and welfare issues that should be considered before deciding to get a pet. They could
then discuss their findings and use the discussion to add to their own ideas and
knowledge.

●

Learners could create a checklist of arrangements or lifestyle changes that the person
in the case study would need to make if they chose to get a pet.

Assignment 3: Responsibilities of Owning and Working with Animals *
*Full details for the assignment and scenario can be found in the relevant
qualification specification.
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Details of links to other BTEC units and qualifications, and to
other relevant units/qualifications
BTEC First Award in Animal Care:
●

Unit 1: Animal Health

●

Unit 2: Animal Handling

●

Unit 4: Animal Housing and Accommodation

●

Unit 5: Principles of Animal Behaviour.

Resources
In addition to the resources listed below, publishers are likely to produce Pearsonendorsed textbooks that support this unit of the BTEC First Award in Animal Care. Check
the Pearson website (www.edexcel.com/resources) for more information as titles achieve
Pearson endorsement.
Textbooks
The following books are more suitable for teachers than for learners, as they are
often too detailed for Level 2 learners, but provide excellent background information
and support for teachers.
●

Appleby, M.C., Hughes, B.O., Mench, J.A., Olsson, A., Animal Welfare (2nd
edition), CAB International, 2011 (ISBN 978-1-845-93659-4)

●

Appleby, M.C., What Should We Do About Animal Welfare?, Blackwell, 1999
(ISBN 978-0-632-05066-6)

●

Fraser, D., Understanding Animal Welfare, Wiley-Blackwell, 2008 (ISBN 9781-405-13695-2)

●

Hosey, G., Melfi, V., Pankhurst, S., Zoo Animals: Behaviour, Management,
and Welfare (2nd edition),Oxford University Press, 2013 (ISBN 978-0-19969352-8)

●

Radford, M., Animal Welfare Law in Britain: Regulation and Responsibility,
Oxford University Press, 2001 (ISBN 978-0-198-26245-9)

●

Spedding, C., Animal Welfare, Earthscan Publications, 2000 (ISBN 978-1853-83672-5)

●

Stamp Dawkins, M., Animal Suffering: The Science of Animal Welfare,
Chapman & Hall, 1980 (ISBN 978-0-412-22590-1)

●

Webster, J., Management and Welfare of Farm Animals: The UFAW Farm
Handbook (5th edition), Wiley-Blackwell, 2011 (ISBN 978-1-405-18174-7)

Websites
Listed below is a range of websites current at the time of writing. They provide a
wide range of information relating to the issues associated with caring for animals
and animal welfare. Legislation may change or be updated, so you will need to check
it is still current.
●

Animal Welfare Act 2006
www.legislation.gov.uk/ukpga/2006/45/contents

●

BBC: guide to ethics
www.bbc.co.uk/ethics/animals/defending/legislation_1.shtml

●

Blue Cross
www.bluecross.org.uk

●

International Cat Care
www.icatcare.org
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●

PDSA
www.pdsa.org.uk

●

RSPCA
www.rspca.org.uk/home

●

UK Government: details of animal welfare legislation
www.gov.uk/animal-welfare-legislation-protecting-pets

●

Wood Green, The Animals Charity
www.woodgreen.org.uk/what_we_do/animal_welfare

42

Delivery Guide – BTEC First Award in Animal Care –
Issue 1 – December 2014 © Pearson Education Limited 2014

UNIT 4: ANIMAL HOUSING AND ACCOMMODATION

Unit 4: Animal Housing and Accommodation
Delivery guidance
Approaching the unit
A fundamental part of animal husbandry is ensuring that the housing and
accommodation provided for animals is suitable and promotes good health and
welfare. This unit will give learners an opportunity to learn how to select suitable
animal housing and set up accommodation for specific animals. They will also
understand how suitable housing and accommodation helps to keep animals healthy
and with a high standard of welfare.
Learners will gain practical skills in monitoring and maintaining accommodation and
will come to understand the importance of setting up accommodation correctly for a
variety of species. These are important skills for anyone wanting to work in the
animal industry.
Delivery of this unit will be enhanced by providing practical sessions to put into
practice the knowledge that learners have gained in their theory sessions. As this is a
vocational course, it is important to emphasise that practical sessions will help
learners to develop important and transferable employability skills.

Delivering the learning aims
When delivering learning aim A, ensure that learners consider animal
accommodation with the animal’s health and welfare in mind, particularly focusing on
the five animal welfare needs. This learning aim also gives learners the opportunity
to learn about the accommodation needs for a variety of species. Use relevant
images and schedule in regular visits to the centre’s animal unit to allow learners to
assess the factors that affect the choice of animal accommodation.
Encourage learners to evaluate the features of housing, including a variety of
fixtures, fittings and bedding, which will depend on each individual animal’s
requirements. This unit also gives the perfect opportunity for learners to practise
functional mathematics by designing accommodation to scale and assessing stocking
densities by measuring accommodation.
For the delivery of learning aim B, it is suggested that you focus on the practical
aspects of this unit. Give learners plenty of opportunities to prepare and maintain a
variety of animal accommodation types and to select suitable bedding, fixtures and
fittings. Learners also need to be given the opportunity to assess the safety of animal
housing, with a focus on looking for potential hazards, and to carry out the
maintenance checks required to make accommodation safe. As in learning aim A,
learners could also practise functional mathematics by measuring the current
accommodation in the centre’s animal unit and calculating its area, and then using
the data to assess the stocking densities of current accommodation.
Learning aim C should be delivered through practical activities. Introduce safe
working practices at the very start to ensure that learners focus on developing their
planning skills when undertaking cleaning tasks. They should consider the safe use of
disinfectants, the safe disposal of waste, and how to promote their own health and
safety through the use of personal protective equipment (PPE) and through the
careful planning of tasks.
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Getting started
This provides you with a starting place for one way of delivering the unit,
based around the suggested assignments and tasks in the specification.
Unit 4: Animal Housing and Accommodation
Introduction
Introduce learners to the unit by examining the importance of the five animal welfare
needs when planning accommodation. This can be related back to the Animal Welfare Act
2006 and the duty of care. Give learners the opportunity to make regular visits to the
animal unit in practical sessions to practise their animal husbandry skills.
Learning aim A: Understand how to select animal accommodation
●

Give a presentation to introduce this unit’s learning aims. This should identify the
importance of animal housing and accommodation in relation to animal welfare and
the five animal welfare needs. This can be linked to animal welfare legislation, with
particular reference to the Animal Welfare Act 2006 and the duty of care.

●

Use visual aids and a card-sorting or card-ordering activity to match terms to
definitions. This will help learners to define the difference between fixtures, fittings,
bedding and substrates. Once they have done this, learners can then evaluate the
suitability of each one for different species.

●

Use species-specific case studies to help learners to identify the specific requirements
for individual animals. Case studies will also give learners an opportunity to evaluate
accommodation against the key factors outlined in the specification.

●

Organise practical sessions with a variety of animal species so that learners have the
chance to put their theoretical knowledge into practice. Emphasise that learners
should work on improving their observational skills when evaluating the various
animal accommodation provided.

●

Give learners some samples of bedding types and ask them to assess these samples
for different features (e.g. cost, absorbency, hypoallergenic properties). They should
then discuss which animals each type of bedding would suit best.

●

To improve learners’ functional mathematics skills, ask them to measure the centre’s
animal accommodation and produce scale drawings. Learners could also calculate the
area of the accommodation to determine whether the accommodation meets industry
minimum standards and provides enough space for the animal(s).

●

Invite relevant guest speakers, such as from a kennel manufacturer or a zoo
enclosure design company, to talk about animal accommodation and the factors that
influence its design. You could ask learners to prepare questions for the speaker(s) in
advance, so you can ensure that their questions are relevant.

●

Ask learners to devise checklists for the key features that need to be included in all
accommodation. They can then use their checklist as a basis for their evaluations.

Assignment 1: The Right Kind of Home *
Learning aim B: Prepare and maintain animal accommodation
●

Give a presentation to introduce the concepts of preparing and maintaining animal
accommodation. This should focus on planning tasks to improve efficiency and
promote good health and safety, as well as referring back to the factors that affect
the choice of accommodation as discussed in learning aim A.

●

Use scenarios or video case studies that focus on preparing for tasks to help learners
understand the importance of planning tasks before starting work. You could include
‘What happens next?’ scenarios, where learners are given scenarios and have to
advise what will happen next. This will help learners to identify how accidents can be
avoided by planning. Alternatively, you could give your learners some images of

44

Delivery Guide – BTEC First Award in Animal Care –
Issue 1 – December 2014 © Pearson Education Limited 2014

UNIT 4: ANIMAL HOUSING AND ACCOMMODATION

animal accommodation and ask them to identify the areas of the accommodation that
need to be maintained.
●

Brainstorming, snowballing or card-ordering activities could be used to get learners to
think about the preparation and maintenance checks that need to be carried out and
in what order these checks should be completed. This will help learners to prepare for
practical assessment against provided checklists.

●

Run a variety of practical sessions to give learners the opportunity to put into practice
what they have learned and to get them thinking about all elements of
accommodation preparation and maintenance. This could include scenarios which you
could set up using broken or damaged equipment to improve learners’ observational
skills.

●

During practical sessions, ask learners to assess each other’s work against agreed
criteria. This will develop their evaluation skills and encourage them to think about
the criteria more carefully, as well as helping them to prepare for their practical
assessment.

Assignment 2: Preparing and Maintaining Animal Housing *
Learning aim C: Be able to clean out animal accommodation
●

Give a presentation to introduce the concept of cleaning out animal accommodation,
with a focus on planning tasks to improve efficiency. Emphasise the importance of
using safe working practices and correct waste disposal methods (looking at
biodegradable waste, hazardous faecal waste disposal, and household waste).

●

Use scenarios or video case studies that focus on cleaning tasks. Ask learners to
identify key points in line with good cleaning practice, such as cleaning frequency,
identifying whether a spot-clean or full clean is required, precautions to take, waste
disposal considerations, etc.

●

Use brainstorming, snowballing or card-ordering exercises to get learners thinking
about the preparatory tasks that should be carried out before cleaning and in what
order these tasks should be completed.

●

A variety of practical sessions should be arranged to give learners the opportunity to
put their knowledge into practice. Practical sessions will also get them thinking about
all elements of cleaning out accommodation, including safe working practices, suitable
cleaning equipment and safe waste disposal. A variety of situations with different
requirements (e.g. isolation and parturition enclosures) would broaden learners’
experience.

●

During practical sessions, learners could assess their peers against agreed criteria.
This will develop their evaluation skills and encourage them to think about the criteria
more carefully, as well as helping them to prepare for their practical assessment.

Assignment 3: Squeaky Clean! *
*Full details for the assignment and scenario can be found in the relevant
qualification specification.

Delivery Guide – BTEC First Award in Animal Care
Issue 1 – December 2014 © Pearson Education Limited 2014

45

UNIT 4: ANIMAL HOUSING AND ACCOMMODATION

Details of links to other BTEC units and qualifications, and to
other relevant units/qualifications
BTEC First Award in Animal Care:
●

Unit 2: Animal Handling

●

Unit 5: Principles of Animal Behaviour.

Resources
In addition to the resources listed below, publishers are likely to produce Pearsonendorsed textbooks that support this unit of the BTEC First Award in Animal Care.
Check the Pearson website (www.edexcel.com/resources) for more information as
titles achieve Pearson endorsement.
Textbooks
The books suggested below give plenty of varied information on animal
accommodation.
●

Alderton, D., The Ultimate Encyclopedia of Small Pets and Pet Care,
Southwater, 2012 (ISBN 978-1-780-19110-2)
This book offers a good basic introduction to the care of a variety of small
pet species, including some reptile species; it is a useful reference book for
learners to use as a starting point when designing enclosures.

●

Ekarius, C., How to Build Animal Housing: 60 Plans for Coops, Hutches,
Barns, Sheds, Pens, Nest Boxes, Feeders, Stanchions and Much More, Storey
Publishing, 2004 (ISBN 978-1-580-17527-2)
This book offers a variety of detailed plans for various types of animal
accommodation that learners may find useful to look at when planning
accommodation; it has an emphasis on including access to power, drainage
and ventilation.

●

Hotston-Moore, P. and Hughes, A., BSAVA Manual of Practical Animal Care,
British Small Animal Veterinary Association, 2007
(ISBN 978-0-905-21490-0)
This practical guide gives basic knowledge of animal housing requirements as
part of animal care; it is a useful resource to get learners to look at the links
between the accommodation and the overall care of a variety of species.

●

Wolfensohn, S. and Lloyd, M., Handbook of Laboratory Animal Management
and Welfare (4th edition), Wiley-Blackwell, 2013 (ISBN 978-0-470-65549-8)
This book focuses on the care of laboratory animals but gives good insight
into the minimum housing requirements for a variety of species that are also
kept as pets. This offers learners the opportunity to compare what is
provided in a home or college environment with the legislated laboratory
minimum requirements.

Websites
The websites suggested below are examples of useful websites that look at some of
the welfare and legislative requirements that have an impact on accommodation
design and maintenance.
●

Government information about animal welfare legislation and codes of
practice for the welfare of dogs, cats, horses and other equidae, and
privately kept non-human primates
www.gov.uk/animal-welfare-legislation-protecting-pets

●

The Health and Safety Executive (HSE) guide to working with substances
hazardous to health
www.hse.gov.uk/pubns/indg136.htm
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●

RSPCA guidance on pet welfare
www.rspca.org.uk/adviceandwelfare/pets

●

Wood Green Animal Charity guidance on pet welfare
www.woodgreen.org.uk/pet_advice
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Unit 5: Principles of Animal Behaviour
Delivery guidance
Approaching the unit
Understanding the principles of animal behaviour is an invaluable skill for all animal
carers, as it allows them to keep animals’ welfare at an optimum level. This unit will
give learners an opportunity to gain knowledge of animal behaviour patterns, to
monitor these behaviours in a variety of species and to develop an understanding of
the ways in which enrichment can influence these behaviours.
This unit also gives learners the opportunity to gain practical skills, such as
identifying behaviour patterns in animals and monitoring these patterns in a variety
of animal species. Learners will also develop an understanding of the importance of
giving animals the opportunity to express their natural behaviours.
Practical sessions will help learners to consolidate the knowledge they gain in theorybased sessions. These sessions will also allow learners to develop their observational
skills and their ability to evaluate, both of which are important skills to have in the
animal industry.

Delivering the learning aims
When you are delivering learning aim A, you should focus on the reasons why an
understanding of behaviour patterns is an important skill for all animal carers.
Explain that animal behaviour relates to animals’ health and welfare. This learning
aim also gives learners the opportunity to gain knowledge of the main influences on
animal behaviour, both internal and external. This can lead onto a discussion of the
negative impact that captivity and stress can have on animals, such as causing
stereotypical behaviours. Use relevant images and schedule regular visits to the
animal unit so that learners can assess animal behaviour first-hand and put the
theory into practice.
For the delivery of learning aim B, you should cover the reasons why animals
display abnormal behaviours. Building on what they have learned in learning aim A,
encourage your learners to link different influences with the occurrence of
stereotypical behaviours. Monitoring animal behaviour will also reinforce the link
between animals displaying these behaviours and the way that good husbandry can
minimise these behaviours.
Learners also need to be given the opportunity to assess how enrichment can have
an impact on animals’ natural behaviours. They could use case study videos to see
this. Alternatively, they could evaluate the enrichment requirements for the species
to which they have access, and then provide enrichment and monitor the results to
see its impact first-hand.
Learning aim C can be delivered through practical activities in which learners
monitor and record animal behaviours directly as they happen. Some theory
elements are required, such as identifying methods of recording observed behaviours
and reporting the findings of these observations. Opportunities should be given for
learners to monitor behaviour in a range of species and record the observed
behaviours, in order to give learners a broad view of the similarities and differences
between different species.
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Getting started
This provides you with a starting place for one way of delivering the unit,
based around the suggested assignments and tasks in the specification.
Unit 5: Principles of Animal Behaviour
Introduction
Introduce your learners to this unit by identifying the importance of being able to identify
normal and abnormal behaviours. Explain that it is an important skill for all animal carers
and that animal carers’ actions can influence animals’ welfare, both positively and
negatively.
Learning aim A: Know what indicates behaviour patterns in animals
Learning aim B: Understand the influence of enrichment on animal behaviour
●

Give a presentation to introduce the learning aims, and to explain to your learners
how the actions of animal carers can affect the behaviour of the animals for which
they care. You should also identify links to animal welfare legislation, with particular
reference to the Animal Welfare Act 2006 and the animal welfare need that concerns
allowing animals to display normal behaviours.

●

Use visual aids and definition-matching activities to introduce learners to different
normal behaviour patterns and how to identify and describe them, as well as the
factors that influence animal behaviour.

●

Use species-specific case studies to help learners identify species-specific natural
behaviour patterns, such as those outlined in the specification, linking these to the
ways in which they are influenced by both internal and external factors.

●

Video clips can be used to illustrate various behaviours, including stereotypical
behaviours (see BBC Nature and ARKive for good examples).

●

Invite guest speakers such as animal behaviourists or veterinarians to discuss real-life
case studies of animals with which they have worked. As part of the talk, learners
could analyse the situations for themselves and, in groups, come up with possible
solutions.

●

As part of their preparation for monitoring animal behaviours, learners could devise
definitions of normal behaviour patterns and stereotypical behaviours in certain
species.

●

Use scenarios or video case studies about animals displaying stereotypical
behaviours, and encourage learners to link causes with effects. Try to use UK-based
examples where possible.

●

Use brainstorming, snowballing or card-ordering activities to get learners to think
about the different types of enrichment that could be used with different animals.

●

To develop learners’ ability to read and use academic research, use articles that
discuss the use of different types of enrichment. These could come from journals such
as Ratel (produced by ABWAK), Animal Behaviour and Animal Welfare.

●

You could give learners the opportunity to design and make different types of
enrichment and evaluate the impact of these types of enrichment on different species.
This would help learners to evaluate the impact that enrichment can have on animals’
health and welfare. To make the exercise even more useful to learners, the animals’
behaviour could be monitored both before and after enrichment is used, which will
allow learners to fully evaluate the impact that the enrichment has had.

Assignment 1: Informing Employees about Animal Behaviour *
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Learning aim C: Monitor and record the behaviour of a range of animals
●

Give a presentation introducing the concepts of monitoring and recording animal
behaviour, both in relation to individual animals and groups of animals.

●

Give learners plenty of opportunities to observe animals of different species and in
different situations. There is the opportunity to integrate the use of ICT in this
learning aim through the use of apps such as Lincoln Park Zoo’s Observe to Learn
app, which allows learners to create their own ethograms.

●

Use brainstorming, snowballing or card-ordering activities to get learners thinking
about what they need to record when monitoring animal behaviour. Discuss different
methods of recording observed behaviours and reporting findings.

●

Arrange a variety of practical sessions to give learners the opportunity to practise
their observational skills, as well as to help them to define various behaviours in
different species.

●

During practical sessions, learners could also peer assess other learners’ descriptions
of behaviours. This will develop their evaluation skills and encourage them to think
about the criteria more carefully, as well as helping them to prepare for their practical
assessment.

Assignment 2: Observing and Monitoring Animal Behaviour *
*Full details for the assignment and scenario can be found in the relevant
qualification specification.
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Details of links to other BTEC units and qualifications, and to
other relevant units/qualifications
BTEC First Award in Animal Care:
●

Unit 1: Animal Health

●

Unit 2: Animal Handling

●

Unit 3: Animal Welfare

●

Unit 4: Animal Housing and Accommodation.

Resources
In addition to the resources listed below, publishers are likely to produce Pearsonendorsed textbooks that support this unit of the BTEC First Award in Animal Care.
Check the Pearson website (www.edexcel.com/resources) for more information as
titles achieve Pearson-endorsement.
Textbooks
The books suggested below offer information on monitoring and studying animal
behaviour and will help learners to supplement their learning with background
reading.
●

Appleby, D., The APBC Book of Companion Animal Behaviour (2nd edition),
Souvenir Press Ltd, 2013 (ISBN 978-0-285-63887-7)
This book focuses mainly on dog and cat behaviour, including how they
learn, basic training and the behavioural issues commonly found in these
species.

●

Bateson, P., and Martin, P., Measuring Behaviour: An Introductory Guide
(3rd edition), Cambridge University Press, 2007 (ISBN 978-0-521-53563-2)
This book will help both teachers and learners as it gives a step-by-step look
at the observation and accurate monitoring of animal behaviour.

●

Byers, J.A., Animal Behaviour: A Beginner’s Guide, Oneworld Publications,
2013 (ISBN 978-1-780-74260-1)
This book takes an in-depth look at the biology of behaviour and may also
offer some good background reading for teachers to further expand their
own knowledge.

●

Stamp Dawkins, M., Observing Animal Behaviour: Design and analysis of
quantitative data, Oxford University Press, 2007 (ISBN 978-0-198-56936-7)
This book will help both teachers and learners to analyse the data they
collect during observations.

●

Wolfensohn, S. and Lloyd, M., Handbook of Laboratory Animal Management
and Welfare (4th edition), Wiley-Blackwell, 2003 (ISBN 978-0-470-65549-8)
Certain chapters in this book will help learners to understand the importance
of observing behaviour in relation to improving and enhancing animal
welfare.

Websites
These are just a few suggestions of useful websites that offer a variety of detail on
specific animals and monitoring techniques.
●

Arkive: videos, photos and facts, which are great to use as examples,
including short films and useful fact-files
www.arkive.org/species

●

BBC Nature: excellent video clips that explain various different animal
behaviours and adaptations
www.bbc.co.uk/nature/adaptations
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●

Marwell Wildlife: materials to use for animal behaviour observation; Marwell
also runs day conferences for learners, including talks on animal behaviour
www.marwell.org.uk/education/post_14/post_14_resources.asp

●

Wheaton College: notes on behavioural recording techniques by a professor
at Wheaton College, Massachusetts
http://acunix.wheatonma.edu/kmorgan/Animal_Behavior_Class/recordingme
thods.html
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Annexe
Definitions of terms used in assessment criteria grids
Most assessment and grading criteria start with a command word − ‘describe’,
‘explain’, ‘evaluate’, etc. These words relate to how complex a learner’s answer
should be.
Learners will need to provide evidence that meets the command-word requirements
of a criterion. For instance, if the command word is ‘describe’ evidence must provide
a description in the learner’s own words. (A diagram on its own for ‘describe’ is not
sufficient, but a diagram may be used to help aid the description.)
Analyse

Identify the factors that apply, and state how these are related.
Explain the importance of each one.

Carry out

Conduct and complete a task, e.g. a piece of research or a
practical procedure.

Compare

Identify the main factors relating to two or more items/situations,
and explain the similarities and differences, and in some cases
say which is best and why.

Contrast
Construct

Make or manufacture something complex, e.g. a process, an
artefact, or system.

Create

Make something, e.g. a plan or an artefact, using materials
provided or those that you have chosen.

Demonstrate

Provide several relevant examples or related evidence, which
clearly support the arguments you are making. This may include
showing practical skills.

Describe

Give a clear description that includes all the relevant features –
think of it as ‘painting a picture with words’.

Discuss

Consider different aspects of a topic and how they interrelate.

Evaluate

Bring together all your information and review it to form a
conclusion. Give evidence for each of your views or statements.

Explain

Provide details and give reasons and/or evidence to support the
arguments you are making. Start by introducing the topic then
give the ‘how’ or ‘why’.

Fit

Correctly place and secure an item or piece of equipment,
e.g. a saddle on a horse.

Give examples

Refer to relevant examples in your work.

Identify

Point out or select the right one or give a list of the main features.

Justify

Give reasons or evidence to support your opinion to show how
you arrived at these conclusions.

List

Provide the information in a list, rather than in continuous writing.

Monitor

Observe something over a period of time, e.g. animal behaviour
or plant growth, and note the results of the observation so that
they can be interpreted.

Observe

Watch something, e.g. animal behaviour or plant growth, and
note the results.
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Outline

Write a clear description but not a detailed one.

Plan

Work out and plan how you would carry out a task or activity.

Prepare

Set up something to make it ready for its intended purpose.

Produce

Make or manufacture something, e.g. a report, plan, artefact.

Recognise

Know the name and purpose of something, e.g. a piece of
equipment.

Recommend

Weigh up all the evidence to come to a conclusion about what
would be best, giving reasons.

Record

Set something down in a permanent form (e.g. written or
electronic) so that it can be referred to later.

Select

Choose an appropriate item, environment or piece of equipment.

Suggest

Give your own ideas or thoughts.

Summarise

Write down or articulate briefly the main points or essential
features.

Using examples

Use relevant examples to illustrate views or points you wish to
make.
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