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Introduction 

 

This paper tests candidates’ ability to translate from English into Turkish and to respond analytically in 

Turkish to questions on literature and film. 

The published mark scheme provides extensive guidance regarding the overarching approach to marking, 

as well as the range of correct, acceptable, and rejected responses as they relate to Section A, plus 

indicative content for Sections B and C. Teachers should note that the mark scheme for Section A is not in 

such a way that every possible answer is included. Examiners look at each answer on merit to allocate 

marks. The approach to marking is positive, so examiners always seek to reward what candidates produce. 

When marking Sections B and C, examiners use a levels-based mark scheme and apply a ‘best-fit’ 

approach, first placing the candidate’s response in the correct box in the mark scheme and then deciding 

which mark in that box is applicable to that candidate. 

It is helpful for teachers to distinguish clearly between the assessment’s objectives stated in the 

specification: 

A02 – reading and responding in Turkish. 

A03 – grammar and vocabulary of Turkish. 

A04 knowledge and understanding of the countries and communities where Turkish is spoken. 

In this paper, A03 is assessed in Section A, and A03 and A04 are assessed in B and C. 

 

 

  

 

  

 

  

 

  

 

 

 

 



Section A 

Question 1  

This question tests candidates’ ability to translate into Turkish. Teachers should note that in the mark 

scheme there may, on occasion, appear to be a misalignment between the English column and the 

Turkish column: this is a reflection of the idiomatic nature of translation and the way word order and 

clause structure varies between English and Turkish. Reading the correct answer column vertically from 

the top will provide a complete translation, in good Turkish, of the passage.  

This year the translation relates to the theme 3: Perspectives on Turkey 

Subtheme 3.1: Human Geography 

 Aspect 3: Migration from Country to City 

One mark is awarded for each correctly translated segment up to a maximum of 20 marks and, as 

previously mentioned, not every acceptable or rejected answer is included in the mark scheme. 

Examiners will award a mark to a segment where the message is conveyed clearly, correctly and 

unambiguously in such a way that a native speaker of English with no knowledge of Turkish would 

understand exactly the same message as would a native Turkish speaker with no knowledge of English.  

Each segment is targeted at a particular grade and so it is normal and expected that candidates with 

different levels of Turkish should find some parts more challenging than others. In this way the passage is 

differentiated to assess across the full range of grades.  

Most candidates were successful in translating:  

miras yoluyla kalan toprakların paylaşılmasına neden oldu, geçimini sağlamak için mücadele edenler, 

şehirleri daha cazip hale getirir 

The parts of the passage that were most challenging were:  

Kırsal, miras, , iletişim, cazip/çekici, uyum sağlamak, kentleşme  

It was noted that some candidates need to pay closer attention to the naturalness of the Turkish phrasing 

that they use, to avoid ambiguity of message. A close reading of the reject column in the mark scheme 

will provide teachers with some useful areas to work on in terms of linguistic structures.  

  



 

These are examples of very good translations. The candidate has excellent command of both languages; 

they have understood the original text and transferred it correctly into the target language. :  

 



 



 



Questions 2-4 assess candidates’ ability to respond critically and analytically to literature. Teachers are 

reminded that all candidates must respond to at least one work of literature question and then choose 

either a question on film or a second work of literature one. These questions also assess the candidates’ 

ability to produce extended writing in Turkish. The specification and mark scheme provide detailed 

guidance on the available choices of works to study and the approaches to marking.  

The indicative content for A04 in the mark scheme is designed to be a guide to what a candidate could 

write about in response to the works they have studied. Examiners, however, assess each candidate 

response on its own merit, so it is perfectly acceptable for a candidate to approach their answer in a 

different way and still access the full range of marks available in the mark scheme.  

To score highly, candidates need to write showing both knowledge of the work and understanding of the 

writer’s purpose and/or the effect on the reader. Candidates should avoid retelling the story and should 

also avoid unnecessary, generalized preambles with biographical details of the writer, since these are not 

deemed relevant to answering the question that is asked.  

High-scoring candidates tended to make valid points, offer valid evidence, and add analytical academic 

comments about the author’s purpose and aims. It was evident in some cases that the guidance on the 

Pearson website had been followed carefully by teachers when preparing their candidates.  

SECTION B  

Assessment Objective: There are three levels-based mark grids to be applied to each individual essay that 

makes up the written response to works.  

In the essay writing (literacy) section candidates’ piece of writings were  estimated through the mark grids 

which  were A04, A03  

 Critical and analytical response (AO4) helped assessing ‘’Critical and analytical responses’ 

• Candidates’ ability to respond critically and analytically to the aspect of the literary work or film 
outlined in the question.  

• To provide a critical and analytical response, students should select relevant material, present, 
and justify points of view, develop arguments, draw conclusions based on understanding and 
evaluate issues, themes, and cultural and social contexts. 

• This grid is applied twice, once for each essay individually. 

When deciding how to reward an answer, examiners consulted this mark grid as well as the indicative 
content associated with each question. Indicative content contains points that candidates are likely to 
use to construct their answer. Some candidates for their answers did not mention some or all of these 
points; they provided alternative responses that fulfil the requirements of the question. 

• The recommended word count for each essay is 300-350 words, but you must mark the whole 
essay regardless of length. If candidates did not write the 300-350 words essay their essays were 
not awarded with the highest mark 

Also the candidates who were able to make  critical analysis of issues/themes/cultural or social contexts, 

demonstrate through convincing points of view,  justified with appropriately selected evidence from the 

work, give detailed answer link together, made very well logical arguments and conclusions consistently 

and  written relevant response to the question throughout, they were awarded with full marks. 

  



On the other hand candidates who were not able to give points of view relating to issues/themes/cultural 

or social contexts, able to present with simplistic justification limited interpretation with frequent 

misunderstanding or confusion; give limited evidence from the work, be descriptive, response relates to 

the work but with limited focus or with the ability not to form arguments or draw conclusions, they were 

awarded with low marks. 

 

Range of grammatical structures and vocabulary -AO3, helped examiners to assess 

• Candidates’ ability to use a range of grammatical structures and vocabulary in order to produce 
articulate written communication with a range of expression, 

• And this mark grid was used twice for each essay of candidates. 

The candidates who were very good at writing consistent variation of perfect grammatical structures, 

consistent variation of complex language, producing consistently articulate writing, consistent variation in 

use of vocabulary, allowing ideas to be conveyed in a variety of different ways and rich terminology 

appropriate for literary and cinematic analysis, were awarded with high marks. 

The candidates who were able to write limited variation of straightforward grammatical structures with 

much repetition, to produce writing that is often restricted and stilted or limited variation of 

straightforward vocabulary resulting in repetitive expression, used limited terminology appropriate to 

literary and cinematic analysis, were awarded with low marks. 

 

Accuracy of language-AO3 helped examiners to  

• manipulate the candidates’ accuracy of their Turkish language in written forms, a range of 

lexis and structures,  

• examine ability to apply grammar and syntax accurately, 

• And this mark grid used twice, once for each essay individually. 

● The candidates who were able to set an accurate language throughout, resulting in consistently 
coherent writing with any errors do not hinder clarity of communication, were granted with high 
marks, but the candidates whose answers were with limited sequences of accurate language (spelling 
mistakes, not using grammatically correct structures/sentences), resulting in lapses in coherence and 
with errors which often prevent the meaning, they granted with low marks. 

 

 

Question 2: Üç Anadolu Efsanesi (Three Anatolian Legends) -Yaşar Kemal 

(a) Evaluate the relationships of the protagonists with their beloved ones. 

 

In 2024, 123 essays have been written about Q 2(a). This question was among the popular questions of 

this exam.  Some candidates were descriptive and simply wrote a summary of the stories. Some 

candidates were very good at examining beloved animals, rather than human, through three stories.  



So, this year the questions for 2(a) worked very well as intended. The tasks were targeted at a particular 

grade, they were borne out in practice and not stand out as being challenging. Both tasks were performed 

very well. 

 

(b) Analyse which of the protagonists in the three stories best reflects a heroic character.  

 

The topic was thought to be attractive to young people, but only 30 essays were written about this. Some 

candidates studied heroism over one or two stories, instead of focusing on three stories. Candidates who 

read the stories carefully analysed them with very good perspectives and justifications by comparing the 

best hero through the stories with other heroes in the other stories. However, some candidates who did 

not read the stories could not compare the best hero with other heroes in other stories, and because of 

this, could not analyse any of the heroes. Their writings were either descriptive, summaries of stories, or 

generally informative about the type of hero. 

Although the questions were borne out in practice and not stand out as being challenging, both years 

questions for 2(b) worked slightly well as intended. Apparently, questions were not very interesting for 

students. However, they were targeted at a particular grade and were performed very well writings. 

Question 3: Sessiz Ev (Silent House) -Orhan Pamuk 

(a) Examine why Mrs. Fatma ends up so lonely.  

67 essays have been written about Q3a. Although some of the candidates who wrote on this subject were 
very good, some of them could not successfully examine Fatma Hanım's loneliness. Because of using 
descriptive sentences about their bad relationships with their family members, but they could not 
examine their feelings with justifications and opinions. On the other hand, some candidates who read the 
novel carefully, were able to evaluate the details and wrote very well-planned articles based on cause and 
effects relationships. As a result of that, these candidates received high scores. 
In fact, examining or analysing each question was not difficult for candidates and their essays were very 

successful. It means the tasks were targeted at a particular grade, they were borne out in practice and not 

stand out as being challenging. Both tasks performance of writing was good. 

 

(b) Analyse how politics affects the relationships between characters.  

About Q3 (b) 113 candidates wrote essays. Some of them were very good at comparing and analysing 

political approach of Mr. Selahattin and Mrs. Fatma, Hasan and Nilgün, her siblings and Recep. However 

some candidates’ essays were insufficient with limited examples, justifications and points of views. 

Candidates who lacked political knowledge were also unable to analyse the protagonists' behaviour based 

on protagonists’ political ways of thinking. These candidates mostly described the events in the novel or 

wrote essays with a limited response which was not really relevant to particular aspects of the question, 

or they lost their focus on the question in their writing. 

This year the writings in questions for Q(b) worked as intended. The tasks were targeted at a particular 

grade, they were borne out in practice and not stand out as being challenging for most candidates.  



Question 4: Veda (Farewell)- Ayşe Kulin                                                                                                                                                           
 
(a) Explain the relationship between the title and the content of the novel.                                                    
Apparently, this novel was the most popular novel among the other two. Candidates like Ayşe Kulin’s 
novel ‘’Veda’’ very much, because 108 essays were about Q4a.                                                                                                                                                 
Question 4(a) worked as intended in both years. The tasks were aimed at a certain level and verified in 

practice. They did not stand out as challenging for most candidates. This year, the Q 4(a) was found quite 

interesting, and the task performance of writing about these questions was well. 

 
(b) Examine how the war impacts the women’s relationships with Kemal.                                                              
 
113 essays were written about this question by candidates. This was another popular question. Although 
some essays were descriptive about women’s life through the novel, most candidates writing o this 
question was generally satisfactory. 
  
Questions 4(b) worked as intended in this year well. The tasks were aimed at a certain level and verified in 

practice. They did not stand out as challenging for most candidates. 

The most popular works was: 'Veda' by Ayse Kulin 

Candidates were very successful about explaining the relationship between the title and the content of 
the novel (Q4a) and examining how the war impacts the women’s relationships with Kemal. (Q4b)      
 
 
The essays below, are excellent answers for Q4 a/ b. In these essays the frequent use of terminology 

appropriate for literary works and variation of grammatical structures are very good. Examples were given 

to justify points of view, to underline logical arguments and draw conclusions that are linked together.  
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Q4(b) 

 



 

 



 

 



 

 



 



 

 



 



 

 



In generally, it is highly recommended that candidates show consistent variation in use of grammatical 

structures, consistent variation in use of complex language, producing consistently articulate writing. Also, 

candidates should avoid writing long, descriptive examples. and the examples selected from the work 

should be less descriptive and the analysis is not sufficient, which is reflected in the final mark.  

 

SECTION C: WRITTEN RESPONSE TO WORKS (FILMS) 

Question 5 - Question 7  

Q05-Q07 assesses candidates’ ability to respond critically and analytically to film. The specification and 

mark scheme provide detailed guidance on the available choices of works to study and the approaches to 

marking.  

The indicative content for A04 in the mark scheme is designed to be a guide to what a candidate could 

write about in response to the works they have studied. Examiners, however, assess each candidate 

response on its own merit, so it is perfectly acceptable for a candidate to approach their answer in a 

different way and still access the full range of marks available in the mark scheme.  

To score highly, candidates need to write showing both knowledge of the work and understanding of the 

director’s purpose and/or the effect on the audience. Candidates should avoid retelling the story and 

should also avoid unnecessary, generalized preambles with biographical details of the director, since 

these are not deemed relevant to answering the question that is asked.  

High-scoring candidates tended to make valid points, offer valid evidence, and add analytical academic 

comments about the director’s purpose and aims. It was evident in some cases that the guidance on the 

Pearson website had been followed carefully by teachers when preparing their candidates.  

Question 5: Çınar Ağaacı (Plane Tree)-Handan İpekçi 

 (a) Analyse the feeling of nostalgia with reference to Mrs. Adviye.                                                                

                                                                                                                                                                                                                  

103 essays were written regarding question 5(a).  The candidates wrote very nice essays about 

this movie. Some candidates were very descriptive and unable to explore the feeling of nostalgia; 

they tended to write the plot of the novel. They were unable to select appropriate evidence from 

the film, analyse and justify the question. To express Mrs. Adviye's feelings, some candidates 

wrote about symbols, such as letters, portrait of Ataturk, gramophone, flowers and so on, which 

belonged to her.  

(b) Analyse how the director deals with the theme of conflict.  

51 essays were written regarding to question 5(b). The candidates were not willing to choose this 

question for essay writing, because they could not evaluate the theme of conflict from the film 

and was one of the less popular questions.  Because some candidates did not understand the 

conflict theme mentioned in the question. Especially in the literary texts included in the event 

writings, the generation conflict between the young and the old, the conflict between people 



with different views with conservative and democratic understanding, and the conflicts between 

rich and poor people or families are included in the work. Candidates who did not understand 

the question described the discussions between people in the movie as conflict. They analysed 

causes and effects based on personal differences of opinions with some appropriate 

interpretations and points of view. On the other hand, some candidates received full marks 

because they wrote about the conflict theme in a very logical way, giving evidence and examples.  

Questi0n 6: İftarlık Gazoz (Fizzy Dring for fasting meal) -Yüksel Aksu. 

The most popular film was: 'İftarlık Gazoz’’  

(a) Explain the effect of the other characters on Adem.                                                                                                    
 
This question, about which 196 articles were written, was the most preferred question by the 

candidates.  This means that the candidates watched the film with great interest and the life 

experiences of Adem and the characters closely related to him were interesting for them.  

Generally, the essays for questions for 6 (a) worked as intended. The tasks were targeted at a 
particular grade, they were borne out in practice and not stand out as being challenging for most 
candidates. 
 
Candidates were very successful about explaining the effect of the other characters on Adem.                                                                                                   
 

The essay below is an excellent example of critical analytical thinking for Q6 a.  The candidate 

demonstrates their point of view, justifies and draws conclusion with examples that are not too 

descriptive. The frequent use of a variety of grammatical structures, terminology appropriate to film and 

accuracy of target language is very good.  

 

 



 

 



 

 



 

 



 (b) Examine how workers are treated in the film.                                                                                                  

 

It was the least popular question with 27 essays. Some of the candidates could not focus on 
these questions and their essays were either short or descriptive. Very few candidates were able 
to examine the lifestyle of the townspeople how difficult it is to earn money from work (in the 
tobacco fields), how their boss's son Hasan wants to give them information, how Adem spends 
time with his boss, how the capitalist system uses workers, how little money is paid to workers 
and the relationship between master and apprentice. 
In 2024 the writings for Q 6 (b) worked as intended. The tasks were targeted at a particular 
grade, they were borne out in practice and not stand out as being challenging for most 
candidates. 
 
Question 7: Dedemin İnsanları (My Grandfather's People) -Çağan Irmak 

 

(a) Analyse how the director deals with the need for belonging in the film.                                                                               
 
147 essays were written about this question by the candidates. This year perhaps this question 
was very interesting for the candidates.  Many essays were also very well written. 
The essays were generally very good. In 2024 the writings in this question worked as intended. 
The task was targeted at a particular grade. 
 

 (b) The attitude of the townspeople towards Peruzat and Bayram.                                                             
 

It was the other least popular question with 27 essays. Perhaps it was less interesting than the 
other questions. Some candidates just made a comment related with the neither Peruzat nor 
Bayram. Perhaps these candidates did not watch the film or the question was not interesting for 
them.              
 
A few of the candidates could not focus on these questions and their essays were neither 
analytic nor critical, but descriptive.  
Although question 7(b) was not very interesting for the candidates, the task for this question in 

this year was targeted at a particular grade and in practice, the candidates writing were good. 

The questions were not found to be challenging for most candidates. 

 

Summary  

Overall, this third exam administered after the pandemic was a full-scale exam with many participants. 

Although there are some differences in the results of the candidates, it can be said that there are positive 

developments, especially in the fields of translation and essay writing and creativity. Questions about 

books and movies were different, interesting and at the right level which enabled the candidates to 



express their thoughts, write creative and impressive essays. In addition, good essays are an indication 

that the questions are liked by the candidates and that they are relevant to the exam. For a few, although 

some words in the translation and questions were challenging, the fact that almost all questions have 

been answered by candidates. That is a positive sign of the quality of the exam.  

This year most candidates performed very well on this paper. Areas that need improvement are:  

Examples from the works were too descriptive and responses lacked focus.  

Arguments were made but with inconsistencies; conclusions were drawn but did not fully link to 

arguments made.  

There was not enough evidence of a variety of grammatical structures (e.g. limited use of adjectives, 

verbs, adverbs, and subordinated clauses).  

Candidates are advised to:  

• Focus on the question.  

• Avoid summarising the literary works or films.  

• Justify each point of view with appropriate short examples from the work.  

• Ensure that conclusions are linked together.  

• Revise subordinated clauses in Turkish.  

• Read reviews of the selected literary works or films in Turkish.  
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