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Introduction

It was good to see that, overall, candidates were in a position to have a strong understanding of

the specification content and to have practised in examination conditions during their studies.

In the majority of cases, candidates answered all of the questions on the paper and there were

fewer instances of unanswered questions or ‘run out of time’ messages. Consequently, it was

good to see candidates keen to convey their learning and to engage with the topics they had

clearly enjoyed, which gave them access to the full range of marks.

Question Q01 on contraception and Q02 on Just War were answered the most fully, whilst

candidates were clearly well prepared to write about assisted dying in Q04(a) and (b).

The requirement to write at length on ethical language was a challenge for some candidates, who

confused meta ethics with ethical theories, or with religious language, but the best answers were

full and detailed.

The challenge of making connections with another area of their Religious Studies specification in

Q04 still proved difficult for some candidates, although links with religious language and use of

symbolism in the New Testament were the most commonly-drawn connections. The best of these

were integrated well to essays in more than a few sentences, rather than presenting an awkward

add-on mini-paragraph.

It is nevertheless still the case that some candidates overlook the need to make a connection

altogether and others who do not make it clear that this is their intention. Since this element is

required if candidates are to be able to access the full range of the mark scheme, centres and

candidates need to incorporate making links between topics in their teaching and learning

throughout the course.

Candidates at the highest level drew on a range of detailed and carefully-employed knowledge

and scholarship to deconstruct issues. They offered clear and sustained reasoning and formed

clear judgements in relation to the questions, through reviewing and analysing the strengths and

weaknesses of different views.

Candidates appeared to manage their time in the examination and although some wrote more

than necessary on Q01, this was far less evident than in previous examinations. Difficulties with

timings were most usually evident by Q04 and as a result, a number of candidates did not write at

either the length or breadth necessary to answer a 30-mark synoptic question.

Whilst candidates were generally able to make good use of scholars when required, some relied

heavily on biblical and other religious references, which were often slight and simplistic and this

was particularly evident in Q01.

Overall, candidates and their teachers are to be commended for their hard work and application.

It remains essential that centres support their candidates by ensuring that all of the specification

is covered in teaching.

Candidates are encouraged not to leave out areas in their revision, because there are no

alternatives to the questions set, and it is always risky to attempt to second-guess what will be on
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the paper year-on-year.
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Question 1

This question required candidates to explore religious approaches to contraception and although

few were completely at a loss, there was a general lack of imagination in overall responses.

As a consequence, perhaps, there was far less over-writing for this 8-mark question and this may

have had a positive effect on timing later in the exam.

Candidates were broadly uniform in their approach, comparing ‘strict’ Roman Catholic views with

‘liberal’ Protestant views, including references to Natural Moral Law, biblical instructions to ‘be

fruitful’, and, in some cases, to the beliefs of conservative movements such as Quiverful.

There was little nuance in many answers, however, and candidates missed opportunities to

consider whether ‘fruitful’ could be interpreted in other ways than human procreation, or the use

of contraception to limit the risk of hereditary conditions. Some candidates insisted on including

abortion as a means of contraception, which is, obviously, a highly arguable point.

Some candidates chose to link the topic to ethical theories, most typically Situation Ethics and

Utilitarianism This worked when they avoided generic assertions and were able to link their

points to religious reasoning.
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A clear answer that ranges across a sufficient number of points to gain full marks without

spending longer than necessary for an 8-mark response.

The candidate covers expected angles on the issue and they are able to make a subtle 

distinction between them, rather than focussing only on extremes.

There is no need to spend time introducing or concluding an 8-mark answer.

As this candidate demonstrates, full marks can be achieved by going straight to the point

and ensuring that every sentence is potentially credit-worthy.
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Another clear and focussed answer, which covers expected ground, but also hints at a fuller

understanding of the topic than is required of an 8-mark answer.

The result is a confident response, which makes use of a range of material in a concise and

professional manner.

Use of scholarship is as useful in an 8-mark answer as it is in the longer essays.
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This answer is beautifully written, giving an indication of a candidate who has developed

excellent examination skills.

They are able to include as much as possible without extending unnecesssarily and

compromising on time.

The link with ideas about marriage as a sacrament is well-made, as is the reference to

Islamic views on the topic.

Answers as well-written as this are the result of hard work practising under exam conditions.

Ensure that candidates are able to do this as often as time allows during the course.
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Question 2

It was good to see that candidates were well-prepared to write about the Just War Theory and the

questions appeared to be well-received. Interestingly, there were several approaches taken by

various candidates.

The majority focussed on a broad sweep of the three key criteria – jus ad bellum, jus in bello and

jus post bello – and were able to identify strengths and weaknesses, reaching an overall

conclusion as to the efficacy of the theory.

The strongest answers fitted this description, because they were more tightly-structured and

remained focussed on the question. Others used the question as an opportunity to examine

specific wars in relation to the theory, with many referring to the current conflicts between

Ukraine and Russia and in Gaza.

It is commendable that candidates showed awareness of the application of the theory; the

inherent risk was of drifting away from the complex nature of the Just War Theory.
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The candidate has made use of several criteria of the Just War Theory and offered clear

arguments in support of strengths and weaknesses of the theory.

They have avoided drifting into a discussion of particular wars, which has enabled them to

focus on general arguments for and against the theory, thus receiving credit throughout.

The candidate has made full use of their time and produced an extensive response.

It is important not to lose marks on the shorter answers because they can make the

difference between grade boundaries.
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A strong answer that incorporates a range of criteria from the Just War Theory and makes

appropriate links to related concepts and examples of war.

Use of scholarship in the shorter answer questions will raise the credit given.
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Question 3

The particular demands of Q03(a) require candidates to work confidently with the extract and this

year it was evident that some candidates either did not recognise the particular extract or were

hoping for something different.

Some were clearly confused by the reference to Janet Radcliffe (quoted at length by Wilcockson)

whilst the weakest responses did not say anything about "third-party involvement". Those who

did, however, were clear for the most part, regarding the distinction between medically-assisted

dying and the assistance of a non-professional third party, such as a friend or relative, analogous

with a third party who might assist a patient with daily activities.

As ever, the most disciplined answers worked systematically with the text, identifying key phrases

and terminology and teasing out the key issue – that supporters of assisted dying argue that

patient autonomy should legitimately and legally extend to requesting third party assistance to

die.

Answers to Q03(b) demonstrated valid and valiant efforts to illustrate the debate with reference

to recent debates in Parliament, religious considerations, medical and social concerns and, less

successfully, by using comparative ethical theories.

Interestingly, the weight of opinion was generally against the legalisation of assisted dying,

although this appeared to be based more on the effectiveness of the arguments than personal

opinion.

Candidates seem to be more comfortable using Sanctity of Life and biblically-based arguments,

rather than counter-arguments such as Quality of Life or patient autonomy. Many answers were

lengthy and well-prepared, which is perhaps not surprising, given the coincidental timing of

parliamentary debate.

20 GCE Religious Studies 9RS0 02



GCE Religious Studies 9RS0 02 21



22 GCE Religious Studies 9RS0 02



GCE Religious Studies 9RS0 02 23



24 GCE Religious Studies 9RS0 02



GCE Religious Studies 9RS0 02 25



26 GCE Religious Studies 9RS0 02



GCE Religious Studies 9RS0 02 27



28 GCE Religious Studies 9RS0 02



In part (a), the candiate makes good use of the extract, working through it systematically and

making connections with the law and contemporary examples. They keep to the question

througout.

Note that the mis-spelling of Tony Nicholson’s name is not penalised because it is clear to

the reader to whom the candidate is referring.

In part (b) the candidate raised many useful and relevant issues including:

• patient autonomy

• the harm principle

• unforeseen future effects

• religious values

• cultural diversity

The conclusion flows logically from the discussion.

Use the extact in your answer to part (a). Candidates who ignore the content of the extract

will struggle to answer the question set.
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An excellent response, which is clearly related to the extract and systematically works

through it to answer the question. The use of the analogy between shopping, cooking and

assisted dying is perfectly drawn-out.

In part (b), the candidate approaches the question through the use of ethical theories. This

is not an inherently better approach, but the way the candidate has ensured that the topic

of assisted dying remains in focus is excellently done.

The use of a new idea in the final paragraph enables additional credit.

The anthology can be used in answers to any question on the paper as well as the dedicated

Q03.
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Question 4

Candidates have largely understood ethical language, which was historically a less-popular topic.

In this exam, many essays proved most successful and an increasing number made relevant links

to a world religion, particularly Buddhism.

Weaker answers relied on some unhelpful strategies, such as interpreting ethical language as

ethical theory, leading to a largely irrelevant answer.

Other less successful answers demonstrated a lack of knowledge of meta ethical theories and

generated what seemed to be a spontaneous answer that addressed some issues, more by luck

than judgement. A small number wrote about religious language, presumably an error they

realised too late.

However, there were many good answers that offered a sound understanding of:

• the naturalistic fallacy

• the is-ought gap

• intuitionism

• motivism

• the distinction between cognitive and non-cognitive language

Scholars such as David Hume, G E Moore and A J Ayer were referenced frequently, and more

extensive essays included ideas from C L Stevenson, R M Hare, J L Mackie and even Jean-Paul

Sartre.

It was pleasing to see that ideas from wider philosophical schools are making their way into this

paper, with candidates referring to error theory and moral queerness and confidently using

terms such as ‘truth apt’ and ‘mind independent’
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A full answer, which covers a wide range of issues relating to ethical language.

Use of scholarship, argument and counter-argument, and clear referencing back to the

question and to the thesis laid out in the first paragraph, leads this answer to full marks.

This is assured by the clear and unforced link to Language Games (Philosophy of Religion).

There are no frills about this answer. It demonstrates clarity and understanding. This is

exactly what is needed,
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Another full and detailed essay, which is different in style altogether, but also highly

effective. The candidate writes very well, so the essay is clear, pleasing and easy to engage

with.

Some less familiar scholars are employed and the candidate draws back full-circle from

introduction to conclusion. The link to religious language is less explicit, hence the overall

mark is in Level 5, but it does not reach full marks.

It is always a pleasure to read an essay that makes use of a range of interesting scholarship.
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Paper Summary

1. Candidates were able to address a range of topics with confidence. There were no repeated

obvious gaps in knowledge. which suggests that the specification is being taught effectively.

2. Candidates are performing more successfully on previously unpopular topics, such as ethical

language.

3. Answers on applied ethical topics will continue to benefit from wider use of scholarship.

4. Candidates generally seemed to manage timing better this year, with fewer candidates over-

writing on the 8-mark question to the detriment of the 30-mark question.

5. Effective study of the anthology is key to achieving top grades and 10-mark answers will be

most successful when the candidate is able to work directly with the text, rather than using it

as a catalyst to discuss something else.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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