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Introduction

It was a pleasure to see such strong teaching and examination skills demonstrated in this series.

There were many excellent examples of candidates remaining fully focussed on the questions

and drawing on a wide range of scholars and philosophical reasoning.

Notably, there was a clear effort to engage with the structure of arguments and to incorporate

relevant philosophical terminology. In the majority of cases, candidates answered all questions

and allocated their time methodically across the paper.

In Q01, whilst there were some exemplary responses that displayed confident and advanced

understanding of process theology, a number of candidates left this question unanswered.

Although it remains the least popular theodicy, it still requires clear distinction from classical

theodicies.

The specific wording of Q02 was occasionally overlooked, with some candidates responding to a

generic ‘assess the Kalam Cosmological Argument’ task, rather than addressing the precise focus

of the question.

Some appeared unsure of the specific features of the Kalam argument and instead assessed the

strengths of cosmological arguments more generally. Where such responses were linked to the

notion of causation, marks were awarded appropriately. There was also some confusion evident

between the concepts of causation and contingency.

For Q03, candidates either knew the passage or they did not. Those who were familiar with the

extract were able fully to explore the concept of bliks and place this within the wider context of

religious language. However, there was some confusion between the views of Flew, Mitchell, and

Hare.

It appears that some candidates were expecting a question on the Cosmological or Teleological

arguments for Q04, or a question that covered the full range of arguments for the existence of

God. As a result, some candidates found it difficult to draw upon a sufficiently broad range of

scholarship to construct a full and balanced essay.

At the highest level, candidates presented responses that demonstrated a wide range of detailed

and carefully applied knowledge, allowing them to deconstruct the issues and provide clear,

sustained reasoning and well-supported judgements. This was achieved through thoughtful

analysis of the strengths and weaknesses of differing viewpoints, and the formation of clear,

evaluative conclusions.

It remains essential that candidates are familiar with the demands of the Assessment Objectives

(AOs) and the weighting of each question. Some approached all questions in the same way, which

in some cases affected the marks awarded. A clear understanding of the different question types,

the key command words, and the corresponding mark allocations is crucial for candidates aiming

to maximise their performance.
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Question 1

Whilst there were some excellent responses in which candidates demonstrated a detailed

understanding of process theology, a number of candidates appeared underprepared for this

question. This may be due to its limited coverage in textbooks, because it is not typically regarded

as a central theodicy.

Candidates who achieved full marks remained focussed on the scope of the question, either

briefly illustrating several points or exploring a few points in depth. Some responses were

particularly well-developed, including discussion of God’s bipolar nature, where his physical body

is present on Earth and his spiritual aspect being metaphysical.

Some candidates devoted too much time to outlining the problem of evil, which was not required

for this question. Others approached it as an ‘assess’ question, rather than focussing on the key

instruction to ‘explore’; however credit was given for AO1, where applicable.

There was also noticeable confusion, with elements of Augustine, Irenaeus and Hick being

applied incorrectly in an attempt to address the question. It may be that candidates are more

familiar with these scholars, given their prominence as more-commonly studied theodicies.
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An example of a candidate that achieved full marks, using a clear and succinct writing style

to highlight several key ideas.

Level 3

Total: 8 marks

You do not need to have an introduction nor conclusion for 'explore' questions.
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An example of a full marks answer that takes a few points and develops them fully.

Level 3

Total: 8 marks

Use the relevant scholars to show depth of knowledge in your answers.
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Question 2

This question was generally well received by candidates and provided an opportunity for them to

demonstrate nuanced knowledge of the Kalam Cosmological Argument.

Some candidates argued that it was more compelling than Aquinas’ version, because it focusses

on ‘things that begin to exist’ rather than the broader notion of causation, thereby avoiding some

of the criticisms levelled at Aquinas’ argument. Whilst there were occasional inaccuracies in the

historical understanding of both Kalam and Aquinas, these did not significantly affect the marks

awarded.

There was some excellent use of scientific theories, including references to the oscillating

universe and the steady-state theory. Candidates who achieved higher marks focussed on

evaluating the strengths of the argument, rather than merely assessing it in general terms.

Some candidates listed strengths without assessing them fully, which limited the marks they

could attain. It was encouraging to see many candidates applying philosophical terminology

relating to argument formation and knowledge acquisition, such as deductive reasoning and a

posteriori knowledge. Usually, these terms were used correctly and linked appropriately to

relevant parts of the argument, although in some cases they were used without adequate

explanation.

Weaker responses tended to drift into a general comparison of the three classical arguments for

the existence of God.
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The candidate begins by giving a clear and precise outline of the Kalam Cosmological

Argument.

They move swiftly on to the idea that one of the Kalam’s strengths is that it does not require

a causer of God, unlike other Cosmological arguments.

The candidate then goes on to explore the a posteriori nature of the argument and assesses

this idea against infinite regression and scripture.

Finally, the candidate gives a slightly developed strength that the argument fits in with

science.

Level 3

Total: 12 marks

Focus on the precise wording of the question: weaknesses were not needed for this

particular question.
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This candidate begins by giving an outline of the argument, which is correct, and follows

logical linking. The Kalam, being a strong argument because it is deductive, has been stated

but not explored.

However, the further strength that it avoids infinite regress is developed and assessed,

leading to a simplistic chain of reasoning.

Level 2

Total: 7 marks

When including key terminology make sure you have shown your understanding of the

term, rather than just stating it.
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Question 3

Q03(a)

There were some excellent responses that engaged fully with the text and showed a detailed

knowledge of bliks and how they relate to religious language in general, and the falsification

principle in particular. Some candidates showed knowledge of the full extract by referencing

Hare’s example of driving and our perception of safety being dependent on our blik.

Lower-achieving candidates simply illustrated parables in the falsification symposium, without

focussing on the meaning behind these parables and how they related to religious language.

Candidates that were not able to progress up the levels of response normally did not tie in the

notion of bliks to religious language, or show a clear understanding of bliks.

Q03(b)

This question was approached rigorously by some candidates. They engaged fully with all aspects

of the prompt, including the idea of religious language being ‘understood correctly’.

Candidates who argued that religious language can be understood correctly, while drawing on

the work of Wittgenstein, Tillich, and Aquinas, and then developed their arguments from those

foundations, were able to access the higher levels of response.

There were also excellent responses incorporating Brümmer’s view that religious language is

meaningful due to its personal and communal significance.

Some candidates referenced Wittgenstein’s picture theory, although few were able to explain or

evaluate it effectively.

Knowledge of language games was generally clearer, although there were few references to the

idea that language derives its meaning from use. In several cases, the theory was oversimplified

as merely suggesting that religious language is “like a game”.

Lower-scoring responses tended to lack secure knowledge of the relevant theories, or

repurposed generic answers to the question of whether religious language is meaningful.

In some instances, candidates demonstrated a stronger understanding of the scholars’ historical

contexts than of the actual theories being assessed.
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The candidate is in control of the material through both sections of the question.

In the first part they stay within the scope of the question and show detailed knowledge on

bliks, using support from the text.

The second part of the question is well-structured, with key knowledge of religious language

being shown and analysed fully. For instance, the treatment of symbols and how they

cannot be understood correctly due to misappropriation of religious symbols for fashion.

They then go on to deconstruct the view and draw on Carl Jung and the pragmatic elements

of symbols.

Q03(a) Level 3: 10 marks Q03(b) Level 5: 20 marks

Total: 30 marks

Fully engage with the extracts and have clear knowledge of how the text fits into the wider 
discussion.
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Question 4

There were some excellent responses that demonstrated clear engagement with the Ontological

Arguments and skilfully incorporated synoptic links from across the course. For example, some

candidates noted that Buddhists would reject the definition of God used in the argument, whilst

others observed that in Sikhism, belief in God is grounded in spiritual experience, not abstract

metaphysical demonstrations.

Further synoptic links included references to the New Testament and Jesus’ miracles, Kant’s

postulates of practical reason in ethics, and the contrast between the Islamic conception of a

singular God and the Christian understanding of the Trinity.

Most candidates demonstrated a solid grasp of Anselm and Gaunilo, although the use of Kant

and Descartes varied in both accuracy and depth.

Lower-achieving candidates tended to reduce the Ontological Argument to the simplistic

assertion that “God must exist because we can think of him.” Whilst some made comparisons

with other arguments for the existence of God, these were often presented in place of evaluating

the Ontological Argument itself.

A common pitfall was the use of the term a priori without understanding or explaining its

significance within the context of the argument. There was, however, some excellent engagement

with the ideas of Russell, Malcolm, and Plantinga, particularly around the concept of God’s

necessary existence. That said, Anselm’s second formulation remains an area where knowledge

could be developed further.
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The candidate begins with a confident introduction and moves straight into an analysis of

Anselm’s definition of God in the Proslogion. They examine whether the statement "God

exists" is analytic or synthetic, through the lens of Kant’s critique that existence is not a

predicate.

They then move on to Gaunilo’s ‘perfect island’ criticism, resolving this with the idea that God

possesses the property of aseity, that is, being self-existent.

Each scholar is introduced purposefully; for example, when a posteriori arguments for the

existence of God are referenced, it is not for detailed exploration, but rather to highlight how

the Ontological Argument more effectively avoids the problem of induction.

Level 5

Total: 30 marks

'Evaluate' questions require you to build an argument and make reasoned judgements.

To help make sure you answer the question fully, it can be helpful to think about how you

would conclude and which scholars you need to include, before you start writing.
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The candidate shows some good knowledge and understanding of Ontological Arguments

and the criticisms. However, each idea is not fully analysed or developed.

The views of Gallino, Aquinas and Russell are present, and briefly analysed, but further

development would be needed to progress up the levels of response.

Level 4

Total: 21 marks

Underline the key words in the question and use these for analysis.

For example, in this question 'successful' can mean because it has clear reasoning, or it

provides 'faith seeking understanding', or it responds fully to criticisms.
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Paper Summary

• Respond precisely to the wording of the question

Candidates must pay close attention to the specific phrasing of each question. Some

responses were overly general and did not engage with the precise focus, resulting in lost

marks.

• Understand different question types and command terms

Candidates should develop distinct approaches for different command words such as explore,

assess, and evaluate. A ‘one-size-fits-all’ essay structure is unlikely to meet the varying

demands of these tasks.

• Ensure full coverage of the specification

All areas of the specification should be given due attention in teaching and revision. Less

commonly-addressed topics, such as Process Theology and theories of religious language (eg

bliks, Language Games), must not be overlooked.

• Promote flexible and responsive thinking

Candidates should be encouraged to adapt their knowledge to suit the specific demands of

the question, rather than relying on rehearsed or generic essay formats.

• Use philosophical terminology accurately and meaningfully

Candidates must understand and apply key terms, such as a priori, contingency, and predicate,

correctly and with relevance to the argument being made. Terms should not be used without

explanation.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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