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Introduction
This paper tests the skills of musical analysis and evaluation.
Students needed to demonstrate knowledge and understanding of musical elements,
contexts and language, in relation to the music they have studied and to unfamiliar music,
for each of the areas of study. They needed to analyse and evaluate music in written and
aural form, in order to make critical judgements about its musical elements, context and
language, within the scope of the area of study.
In terms of assessment, Section A of the paper comprised Questions 1-4 and was worth
45 marks The three listening questions (Question1(Q), Q2 and Q3) were based on extracts
from set works in three of the areas of study and Q4 consisted of two dictation questions,
including pitch and rhythm dictation and a ‘spotting the errors’ question. A skeleton
score was provided for Q1-3. Section B comprised an essay question based on a piece of
unfamiliar music worth 15 marks, and an essay question (from a choice of three based on
set works from three areas of study) worth 20 marks.
In the listening questions, examiners were looking for good aural skills applied to the music
of the extracts. This included knowledge of chords, keys and intervals, as well as the use of
common musical devices, such as pedal, ostinato and ornamentation.
Q5 tested the ability of students to relate their learning to another piece in a similar style
or genre to one of the set works. Unfamiliar pieces of music are those that are neither set
works nor suggested wider listening in the specification. Unfamiliar music will have similar
stylistic characteristics to the set works. No skeleton score was provided for Q5. Students
were expected to formulate critical judgements on both familiar and unfamiliar music.
Q6 asked students to evaluate music with reference to musical elements such as melody,
harmony and sonority. No audio was provided for this question but an illustrative excerpt
of several pages of the score was provided, although students were expected to use their
knowledge of the set work as a whole in their answer.
Many students performed well in Section B of the paper and it was impressive to see how
much musical detail had been learnt by the most able students. This included appropriate
references to relevant examples of wider listening. The quality of written communication
tended to be quite good with essays being well-structured. The main problem with the Q6
essay question was that some students did not answer the question posed. If asked about
melody and harmony, as in the Vivaldi question, then any comments relating to tonality,
texture or structure might well have been correct but were irrelevant. It was clear that, at
times, some students simply wrote down everything they had learnt about the pieces, with
little or only scant regard for the specifics of the question.
Many students approached this new paper with confidence and it was pleasing to find some
very high marks.
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Question 1 (b)
This question required students to describe the vocal melody, therefore references to
texture or instrumentation were not creditworthy.
Most students identified correctly that the melody was scalic or conjunct. Whilst some
students also described the melody as 'ascending and descending', their description was
not accurate enough to gain marks. Less frequent answers were 'repeated rhythm' and 'tied
notes'. Some students recognised the chorale melody but did not describe it as 'decorated'.
'Melismatic' was not a creditworthy response to this question.
Most students gained two marks for this question, with many full-mark answers.

Examiner Comments

This response gains one mark for
'conjunct'. 'It is ascending' is too vague: the
melody starts by descending, then ascends,
then descends at the end. 1 mark

There were many full-mark responses, such as this one.

Examiner Comments

The first part of this answer – 'The melody
is melismatic' – is not creditworthy.
However, the student then states correctly
that the melody is conjunct, followed by
an accurate description (descending then
ascending) of the melodic movement.
3 marks
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Examiner Comments

This is a two-mark response: 'scalic'
and 'limited range'.
2 marks

Question 1 (c) (i)
Students often recognised that the interval was a fourth or a fifth but frequently put them
the wrong way around, writing fifth for this question and fourth for 1(c)(ii).
Students are reminded that they should describe the quality of the interval, as well as its
numerical value eg perfect fourth.

Question 1 (c) (ii)
Question 1 (d)
Most students identified the key correctly as G major, possibly assisted by the inclusion of a
C natural in the skeleton score in bar 10.
In modulation questions students should look for clues in the skeleton score, such as
accidentals, as well as listening for the key change.

Question 1 (e)
There were many incorrect responses to this question: students identified the organ as
being one of the instruments playing in the extract but did not notice that the instrument
required in the question was an instrument that enters at bar 12.
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Question 1 (f)
Most students described the texture of this section correctly as polyphonic or contrapuntal,
and many also used the word 'fugal' in their response. More informed answers had a good
understanding of fugal textures, and identified subject and answer.

Examiner Comments

'Melismatic' is not a description of texture.
The words 'contrapuntal', 'polyphonic' and
'layered' are interchangeable in the mark scheme,
therefore this response only gains one mark.
1 mark

Examiner Comments

This is a full answer: creditworthy points
are 'subject', 'fugal' and 'polyphonic'.
3 marks
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Examiner Comments

This is a three-mark response:
• fugal texture
•
soprano begins with the subject
•
contrapuntal texture
3 marks
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Question 2 (a)
This was a straightforward question looking for a technical term: pedal or drone. The mark
scheme also allowed open fifth.

Examiner Comments

This question requires students to know what a
harmonic device is and also to be able to hear it, or
remember it, from having studied this set work.
Most students answered 'pedal note', as in this
response.
1 mark

Question 2 (b)
Question 2 (c)
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Question 2 (d)
This proved to be a challenging question for many students, although triplets and different
rhythms were often identified correctly.
However, some candidates described the pitch as being higher, rather than an octave
higher. Other vague answers that were not creditworthy were 'more than one note played
at once', rather than the specific 'octaves', which was required.

Examiner Comments

This response gains the two marks available for
this question, although there are three correct
points made:
•
•
•

triplets
octaves
different rhythm

2 marks

Examiner Comments

This is a one-mark response for 'an
octave higher'.
1 mark

Question 2 (e)
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Question 2 (f)
Most students identified 'triplets and quavers' correctly as a rhythmic point, and
'contrapuntal' as a texture point. 'Cross rhythms' (sic) or 'triplets against quavers' were also
popular responses.
Many students described the texture incorrectly as two-part, rather than three-part,
because they did not include the bass pedal note.

Examiner Comments

This is a three-mark response:
• contrapuntal
•
quavers and triplets
•
polyrhythms
3 marks

Examiner Comments

This is also a three-mark response:
•
•
•

three parts
contrapuntal
pedal note

3 marks
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Question 2 (g)
Most students identified pedal notes correctly and the pentatonic scale as being reminiscent
of Gamelan music.
Less-frequent answers referred to changes of harmony and added-note harmonies. Even
more rare were longer note-values at lower pitches and shorter note-values at higher
pitches.
Some students confused this Debussy piece with the other one, and identified Habanera
rhythms as being influenced by Gamelan.

Examiner Comments

This is an excellent three-mark
response:
•
pentatonic
•
repeated rhythms
•
tonic pedal
3 marks
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Question 3 (a)
Nearly all students identified the opening section correctly, as the introduction.

Question 3 (b)
This question was answered well by most students. Incorrect answers were usually 'blue
note' or 'major key'.

Question 3 (c)
This question was answered well.

Question 3 (d)
Students found this question difficult. A frequent misconception was that the melody was
higher, or that it had a wider range when, in fact, it had a narrower range, because the
phrase in bars 5 to 7 reached a low G.
The most usual, correct response, was 'different rhythm'.
References to lyrics were not credited because the question asked for differences in the
melody.

Examiner Comments

This response is not creditworthy
because it refers to instrumentation,
rather than to the vocal melody.
0 marks
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Examiner Comments

The student identifies the minor 3rd
leap correctly but does not a gain
a mark for that observation, due to
stating that there are more leaps,
which is not true.

Examiner Tip

Always read the stem of the question
carefully in comparison questions:
here, the emphasis is on what is
different in bars 9-11

One mark is awarded for syncopation.
1 mark

Question 3 (e) (i)
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Question 3 (e) (ii)
This question was usually answered well, the most frequent responses being: 'ascends then
descends', 'fill', 'improvised' and 'quavers'.

Examiner Comments

This is a two-mark response for 'fills'
and 'blue notes'.
2 marks

Examiner Comments

This is a two-mark response for
'improvised' and 'blue notes'.
2 marks
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Examiner Comments

This is a one-mark response for 'rising
and falling'.
1 mark

Examiner Comments

This response gains credit for 'triadic' and
'quaver' which are the two points needed
for a two-mark question.
'Rising' does not gain credit because it is a
partial answer: the fill rises and falls.
2 marks

Question 3 (f)
This question was not answered well.
Many students recognised the second and third chords but fewer recognised the first chord,
which was located in bar 13.
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Question 4 (a)
There were many full-mark responses here. Generally, rhythm was attempted more
successfully than pitch.
The perfect fourth at the end of the second bar proved challenging for some students. Many
students were unfamiliar with the conventions regarding grouping of notes and joined the
five quavers in the second bar together, with one beam.

Examiner Comments

Although this response contains one
error at the end (the last note should
be B), it is still awarded full marks
due to it being within the tolerance
boundary for six marks (16-18 correct
pitches and rhythms).
6 marks

Examiner Tip

Do not spend a lot of time listening to
the dictation questions multiple times,
at the expense of leaving time for the
essays: there are 9 marks for dictation
and 35 for essays.
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Question 4 (b)
This question proved to be challenging for many candidates. Here again, the rhythmic error
was more often identified correctly than the B flats in the pitch errors.
Students are reminded that accidentals should be placed at the left-hand side of the note.
Students should note that a rhythmic error necessarily affects two notes but is classed as
one error/change, and therefore, one mark.

Examiner Comments

This is a full-mark response, neatly notated.
3 marks
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Question 5
This was a new style of question. It required students to draw on their knowledge and
understanding of a particular genre and make observations regarding features heard in
unfamiliar music. Students had to relate the features to the genre and justify their points
with examples from other relevant works.
There were some excellent essays offered in response to this question, showing that
students had a thorough understanding of 19th-century chamber music, with some
students identifying the composer correctly, as Brahms.
Where essays were placed into the Level 1 or Level 2 bands, it was usually because
observations were not linked to the genre and/or pieces of wider listening were not used to
support points made. In some essays, there was an over-reliance on set works to illustrate
points made, particularly the Clara Schumann Trio.
Make sure observations are linked to the genre being discussed, preferably giving a specific
example from another piece of music.
This essay would have been awarded a mark within the top Level 4 category if it had
included more, wider listening, links.
The term 'unison' is often used incorrectly to mean instruments playing homorhythmically;
similarly, the term is also used to mean 'playing in octaves'. For example: the violin and cello
were playing in unison.

18

GCE Music 8MU0 03

Examiner Comments

This is a Level 3 essay with correct observations
being made by the student, such as:
•

•
•
•
•
•

Examiner Tip

Make sure your links to wider listening
pieces are relevant

identifying the instruments correctly and the
fact that they have equal roles within the
ensemble, with a link to Clara Schumann's
piano trio in G minor
melody-dominated homophony is a feature of
19th-century chamber music
the instruments' range is exploited
virtuosic (this was linked to the Clara
Schumann composition, which is not really a
virtuosic piece)
double stopping and pizzicato
chromatic harmony

11 marks
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Question 6 (a)
The Vivaldi essay was the second most popular choice of essay.
Students generally were confident in naming melodic features such as sequence, arpeggiobased melodies and scale-based melodies but were less sure about harmonic features.
Knowledge of different types of suspension and figured bass indications was scant.
It is important that students refer only to relevant features in the work, according to what
the question is asking. For example, many essays spent a lot of time describing fugal and
other textures in detail. There was confusion by some students who mistook harmony for
key, and described the modulations that occur in the various movements.
Frequently, students used wider listening in a negative way: for example, 'In Vivaldi's
concerto there are conjunct melodies whereas in Schoenberg's Peripetie there are disjunct
melodies'.
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Examiner Comments

This is a well-written essay, which demonstrates a good
understanding of the genre and uses musical vocabulary correctly.
It is placed at the lower end of Level 4.
Valid observations include:
•
•

Harmony: pedals, cycle of fifths, figured bass, functional
harmony, diminished 7th chords and suspensions
Melody: ascending and descending sequences, triadic and
scalic movement, leaps

There are references to the Baroque period and links are made to
other works, which support the points made.
This essay would have achieved a higher mark if it had expanded
on points made, such as examples of figured bass and different
types of suspensions.
The wider listening links could have been more specific.
16 marks
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Examiner Tip

Make sure observations are
supported by relevant links to
wider listening

Question 6 (b)
The 'Batman' essay was the most popular, with over half of the students choosing this
option.
It was encouraging to see many well-written essays showing considerable knowledge of the
set pieces. However, there were many candidates who listed basic points without linking
them either to the effect or to wider listening. Students cannot access the higher mark
bands without making these links.
Students should be reminded that, whilst it is important to write a coherent and wellordered essay, lengthy introductions and conclusions are not necessary. It was common to
read essays with a biographical account of Elfmann for the first half page, which attracted
no marks.
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Examiner Comments

This essay is placed at the top of Level 3.
Valid observations include the use of:
•
the use of leitmotifs including a reference to Wagner
•
the use of semitones to create a particular mood
•
the comical 'circus' motif
•
the use of quavers and the 'oom pah' feel
•
the use of augmentation, diminution and
fragmentation
•
changes of time signature
•
use of cross-rhythms and longer notes to create
suspense
There are links to other pieces of film music at the
beginning of the essay but in order to secure a Level 4
mark, there needed to be more links throughout the essay.
There are explanations of effects, which put this essay at
the top of the Level 3.
15 marks

Examiner Tip

Avoid including irrelevant information:
confine yourself to the elements that
are required by the question

26

GCE Music 8MU0 03

Question 6 (c)
The 'Petals' essay was the least popular of the three essay choices.
Again, it was usual to read lengthy descriptions of Saariaho's education. This essay required
students to comment only on aspects of sonority heard in this piece. It is important that
students confine themselves to answering the question and do not include irrelevant
information.
There were some very detailed essays offered, with evidence of pertinent wider listening.
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Examiner Comments

This essay has a comprehensive list of extended
techniques used in 'Petals'.
It is placed at the top of Level 3. With more
explanations, and links to wider listening, it would
have been a Level 4 essay.
15 marks

Examiner Tip

Try to explain every observation you
make and include an example of the
effect in another piece of music

30
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Examiner Comments

Several extended techniques are mentioned in this essay
such as:
•
sul ponticello (misspelt)
•
harmonics
•
reverb
•
tremolo
However, there are also irrelevant sections such as
descriptions of tempo.
This essay is awarded five marks (Level 1), due to:
•
•
•

an incomplete list of techniques
a lack of explanations of the techniques
no references to wider listening pieces

5 marks
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Paper Summary
Based on their performance on this paper, students are offered the following advice:
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•

Actively listen to the set works many times, in order become very familiar with them

•

Learn the key stylistic traits of each piece, as well as common musical devices such
as ostinato, pedal, circle of fifths, melodic features, rhythmic features and playing
techniques used

•

Make sure you know the names of instruments and voices in the set works

•

Become familiar with the context of each of the set works. Be able to describe their
characteristics in relation to the period in which they were written

•

Listen to related repertoire of each Area of Study and learn the key stylistic traits of
pieces other than the set works (wider listening)

•

Develop essay writing skills, particularly in relation to time management and embedding
links to wider listening

•

Give specific examples in essays: for example, name a particular piece to support a point
rather than just the composer

•

Practise rhythm and pitch dictation regularly, paying particular attention to the aural
recognition of melodic intervals

•

Practise recognition of chords and modulations

GCE Music 8MU0 03

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this
link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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