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General Marking Guidance

e All candidates must receive the same treatment. Examiners must
mark the first candidate in exactly the same way as they mark the
last.

e Mark schemes should be applied positively. Candidates must be
rewarded for what they have shown they can do rather than
penalised for omissions.

e Examiners should mark according to the mark scheme not
according to their perception of where the grade boundaries may
lie.

e There is no ceiling on achievement. All marks on the mark scheme
should be used appropriately.

e All the marks on the mark scheme are designed to be awarded.
Examiners should always award full marks if deserved, i.e. if the
answer matches the mark scheme. Examiners should also be
prepared to award zero marks if the candidate’s response is not
worthy of credit according to the mark scheme.

e Where some judgement is required, mark schemes will provide the
principles by which marks will be awarded and exemplification may
be limited.

e When examiners are in doubt regarding the application of the mark
scheme to a candidate’s response, the team leader must be
consulted.

e Crossed out work should be marked UNLESS the candidate has
replaced it with an alternative response.



Paper 1 marking principles and mark scheme

Marking principles for Section A

Mis-spelling is tolerated as long as it does not lead to ambiguity, for example drought
mis-spelled as drowght would be acceptable but mis-spelled as draught would be
unacceptable as this this is a real word with a different meaning.

Learners are likely to write variants on the acceptable answers listed and these should be

currently this statement could be made society throughout the world about many countries in

the world currently considered as acceptable if they convey the same intended meaning.

Translation is successful if an English speaker would understand the translation without
having understood the text in its original language.

Section A mark scheme (translation)

country’s culture,

Question Acceptable answers Mark
number
1 FAEA > R TEWNTOWET, I work in India. (1)
NAT—ANRLE LT, I made a solo journey by bus (1)
A RTHIDT for the first time in India. (1)
AT S AT The bus driver (1)
FEENFEE EHATL, could not speak English. (1)
TNT, NADBIE-ToE x| So when the bus stopped (1)
DR 220 5 Z LR TExFEH | I was too worried to get off the | (1)
ATLTZ, bus,
iy < HWIEE D Db b 7200 | as Ididn't know how long (how | (1)
T many minutes) it would stop
for.
TH, UL AD»KT, But a kind person came (1)
LT NE L, and explained it (to me). (1)
A4 FAZ.LTETFB LD T, It appears that Indian people (1)
without fail help
K> TWD ANZ i people who are in trouble. (1)
Zh T, BT FICEF A 4ETr & | So when asking subordinates / | (1)
RN team members to do jobs in the
office/company
EEIDEERDE LT, I stopped saying (1)
(R £ TR TLEE “Please do it by Friday.” (1)
EEWILSHFE LT, I started saying (1)
[Fh, o TWET D, “I'm a bit stuck, (1)
ZOFEEZ VoL XL TLEE so please do this job with me.” | (1)
A
EDDLE O AL & BfE LT, Understanding another (1)




HEERD LV RT <Y E L,

my work became a bit
smoother.

(1)




Paper 1 marking principles for Section B

For open response questions, the candidate does not have to write in full sentences.
If appropriate, they may respond using single words or phrases.

Example of short phrases with two or more words:
o HNEDHBINDLND
o EEBEOFEZIITETZD
When responding to open response questions, candidates may use words from the

reading extract but they must not copy whole sections where the question requires them
to manipulate the language in order to give an accurate response to the question.

Example:

Text: RO T BHAREZE Z & T, BENHIFEDOT LR
WEEO T, R0 T UEE RS LN TEE
KR

Question: (L« 27~ OHBNIIITTT D,

Rewardable answer: TERAEMIR L2l (BBEC) fisEThiFor b
‘(\\‘jAO

Non-rewardable answer: LN T IITERE LS LN TEET,

Candidates who copy the whole sentence, as exemplified above as the Non-rewardable
answer, would not be awarded marks without manipulating the verb in the sentence.
This is because it does not render an accurate answer to the question. However as the
exemplified Rewardable answer shows, candidates may still use words from the reading
extract.

There are no marks for quality of language in Section B so errors and omissions in
spelling and grammar will be tolerated as long as the message is not ambiguous or does
not interfere with communication.

Consider only as many elements as there are marks, for example for a 1-mark answer,
the candidate’s first response is taken for assessment, even if this response is incorrect
but the correct information follows as a further element. Where 2 marks are available,
award the individual marks discretely but apply the order of elements rule.

Written responses in the wrong language cannot be awarded a mark.



Guidance to examiners on understanding and applying the mark scheme

e Alternative ways of giving the same answer are indicated with a slash (/) in between the
alternative responses, for example: M E / 7T AV DA~ A N7 LEETLH L,

e Where appropriate, responses have been separated with ‘"AND’ for compulsory answers
and ‘OR’ for possible answers, for example:

RSV (1)
AND
B ET LU (1)
Any one of
R CIEHT 5 EREZLEV L TV ET,
OR
50 MELL EIZRD > TWET,
Any parts of an answer that are not essential are bracketed, for example: A4 3#& kv & (HF
b TE D) T,
e Candidates are likely to write variants on the acceptable answers listed and these should

be considered as acceptable if they convey the correct answer.

e All possible answers have the correct number of marks appropriate for the information
required indicated in brackets.

e Suggested incorrect answers are indicated in the *Reject’ column.



SECTION B mark scheme (reading comprehension)

—ADRBHEET,

Question | Answer Mark
number
2(i) g EDDAF—YORDIT, FEEL LEn>70T (1)
Questio | Answer Mar
n k
number
20 HROESEEO LYV ASTHBTHOT )
Question | Answer Mark
number
2(iii) ? ; \ (1)
A FESAIERHEY RESR2VLDOT
Question Answer Mark
number
2(iv) Tbe . . ; (1)
c HEEE b - LR B IES)
Question Answer Mark
number
3 Award one mark each for the below. Only four answers are (4)
required. One mark will be deducted for each additional answer.
CFGI
Question | Answer Reject Mark
number
4(a) ALEDBEMERGE R Z & 2T 720 (1)
Question Answer Reject Mark
number
4(b) I 2= —va VRENRSEME (1)
Question | Answer Reject Mark
number
4(c) BENENTHLH/ADIED (1)
Question Answer Reject Mark
number
4(d) RETROET, [ &IN5 O HL>72F (1)




Question | Answer Reject Mark

number

4(e) EDEFESEBED T - HELEDLD (1)
W% D &0

Question Answer Reject Mark

number

4(H)¢tH) EHIABME D [ HENRRE T AT 5 (1)
EHEBLIENTHELDD

Question | Answer Reject Mark

number

5(a) N AYAdRYINSY (1)
ABBIIRE TN DG

Question | Answer Reject Mark

number

5(b) (ZDOETDZ ED) ADBA~E{fmboT (1)

Question | Answer Reject Mark

number

5(c) (TN B LW A BZShlehrb (1)

Question Answer Reject Mark

number

5(d) PEEED | THE#TDH (1)

Question | Answer Reject Mark

number

5(e) ANEFENSED (1)

Question | Answer Reject Mark

number

5(f) HRPICZoWEFNTIELW (1)




SECTION C mark scheme (written research task)
There are three levels-based mark grids to be applied to this task. These are:

knowledge and understanding of society and culture (via research) (AO4)
understand and respond to written language in writing (AO2)
accuracy and range of language (AO3)

General guidance on using levels-based mark schemes
Step 1: Decide on a marking band

First of all, you must consider the answer as a whole and then decide which descriptors
most closely match the answer and place it in that band. The descriptors for each band
indicate the different features that will be seen in the student’s answer for that band.
When assigning a level, you should look at the overall quality of the answer and not focus
disproportionately on small and specific parts of the answer where the student has not
performed quite as well as the rest. If the answer covers different aspects of different
bands of the mark scheme, you should use a ‘best fit" approach for defining the level. You
will then use the variability of the response to help decide the mark within the level, for
example if the response is predominantly band 13-16 with a small amount of band 17-20
material, it would be placed in band 13-16 but be awarded a mark near the top of the
band because of the band 17-20 content.

Step 2: Decide on a mark

Once you have decided on a band you will need to decide on a mark within the band.

You must decide on the mark to award based on the quality of the answer; you must
award a mark towards the top or bottom of that band, depending on how the student has
evidenced each of the descriptor bullet points.

You must modify the mark based on how securely the trait descriptors are met at that
band.

You will need to go back through the answer as you apply the mark scheme to clarify
points and assure yourself that the band and the mark are appropriate.



Mark grids

Knowledge and understanding of society and culture (AO4 - 20 marks)

This mark grid assesses the content of the student’s answer in relation to the knowledge
and understanding of culture and society they have demonstrated, based on their
research. It also assesses their ability to critically analyse by sustaining a line of
argument and drawing conclusions about aspects of culture and society, based on the
question related to the research subject.

Understand and respond to written language (AO2 - 10 marks)

This grid assesses student’s understanding of the unseen text by their ability to use
relevant information from it to contribute to the ideas, arguments and conclusions
presented on society and culture.

Indicative content

When deciding how to reward the answer for content, you should consult both of these
mark grids as well as the indicative content associated with each question (see below).
Indicative content contains points that students are likely to use to construct their answer.
It is possible for an answer to be constructed without mentioning some or all of these
points, as long as students provide alternative responses that fulfil the requirements of the
question. The indicative content shows that students are expected to place more
emphasis on knowledge and understanding of society and culture (AO4) than about the
text (understand and respond in writing to written language - AO2). This emphasis is
reflected in the greater number of marks available for AO4 (20 marks) than for AO2 (10
marks).

Knowledge and understanding of Understand and respond to written

society and culture (AO4) language (AO2)

Marks | Description Marks | Description

0 No rewardable material. 0 No rewardable material

1-4 e Limited, straightforward, 1-2 e Limited use of relevant
predictable ideas expressed information/examples/references
on culture and society; from the text to contribute to

limited information/ ideas, arguments and conclusions
examples/references from

research to support ideas; about society and culture;
limited focus on the information used is frequently

research subject. contradictory/irrelevant.
e Limited evidence of critical
analysis of culture and
society; points of view have
little justification; limited/
brief conclusions that are
frequently contradictory;
frequently relies on
description rather than

analysis.

5-8 e Occasionally relevant, 3-4 e Occasionally uses relevant
straightforward ideas information/examples/references
expressed about culture and from the text to contribute to

soaet_y, mostly generalised, ideas, arguments and conclusions
occasionally supported by

information;/ about .soue’Fy and cglture, .
examp|es/references from sometimes |nformat|on Used IS

research; some loss of focus contradictory/irrelevant.
on the research subject.




Occasional evidence of
critical analysis of culture
and society; points of view
are given with occasional
justification, arguments may
be made but not developed,
occasionally leading to
straightforward conclusions
that may include
contradictions; some
reliance on description
rather than analysis.

9-12

Relevant, straightforward
ideas expressed about
culture and society,
sometimes supported by
information/
examples/references from
research; occasional loss of
focus on the research
subject.

Some critical analysis of
culture and society is
evident, with
straightforward arguments
and points of view which are
sometimes developed and
justified, sometimes
drawing straightforward
conclusions; occasionally
relies on description rather
than analysis.

5-6

Sometimes uses relevant
information/examples/references
from the text to contribute to
ideas, arguments and conclusions
about society and culture;
occasionally information used is
contradictory/irrelevant.

13-16

Relevant, occasionally
perceptive ideas expressed
about culture and society,
frequently supported by
pertinent information/
examples/reference from
research; focus
predominantly maintained
on the research subject.
Critical analysis of culture
and society demonstrated
by frequently developed and
justified arguments and
viewpoints, often drawing
convincing conclusions.

7-8

Frequently uses relevant
information/examples/references
from the text to contribute to
ideas, arguments and conclusions
about society and culture.

17-20

Relevant, perceptive ideas
expressed about culture and
society, consistently
supported by pertinent
information
/examples/references from
research; focused on the
research subject
throughout.

9-10

Consistently uses relevant
information/examples/references
from the text to contribute to
ideas, arguments and conclusions
about society and culture.




e Critical analysis of culture
and society demonstrated
by consistently developed
and justified arguments and
viewpoints, drawing
convincing conclusions.

Additional guidance

Perceptive: demonstrates an in-depth understanding by making connections between ideas
and information; goes beyond the standard, predictable response; shows insight/originality.
Ideas include thoughts, feelings, impressions, opinions.

Straightforward ideas, arguments, conclusions, are deemed to be those that give the
standard, predictable response.



Accuracy and range of language mark grid (AO3)

This mark grid assesses students’ ability to use a range of grammatical structures and
vocabulary accurately to produce articulate communication with a range of expression.

Marks Description
0 No rewardable language
1-2 e Limited variation of straightforward grammatical structures,

vocabulary and kanji, with much repetition; repetitive expression,
writing is often restricted and stilted.

e Limited sequences of accurate language; errors occur that often
prevent meaning being conveyed.

3-4 e Occasional variation in the use of mostly straightforward grammatical
structures, vocabulary and kanji, infrequent use of complex
language; expression is frequently repetitive, writing is sometimes
stilted.

e Some accurate sequences of language; errors occur that sometimes
hinder clarity of communication and occasionally prevent meaning
being conveyed

5-6 e Some variation in the use of grammatical structures, vocabulary and
kanji, some recurrent examples of complex language; variation of
expression but this is not sustained; sections of articulate writing
with occasionally stilted phrasing.

e Frequent sequences of accurate language; errors occur that
occasionally hinder clarity of communication.

7-8 e Frequent variation in use of grammatical structures, vocabulary and
kanji, including different types of complex language; regular variation
of expression, writing is articulate throughout the majority of the
response.

e Accurate language throughout most of the response; errors occur
that rarely hinder clarity of communication.

9-10 e Consistent variation in use of grammatical structures, vocabulary and
kanji, consistent variation in use of complex language; conveys ideas
in a variety of ways, consistently articulate writing.

e Accurate language throughout; any errors do not hinder clarity of the
communication

Additional guidance

Complex language is considered to include the following:

e Verb endings which are conceptually challenging as they do not have an exact equivalent
in English suchas ~CL&% 9

the passive

the causative

relative clauses

using extended sentences to express abstract ideas/convey justified arguments that
require a range of lexis and structures, for example using two separate grammatical
endings together such as {T> CTHALZ &N TE 5

e using synonyms and a variety of expressions to say things in different ways

Variation in use of grammatical structures/varied use of vocabulary: the traits in the
mark grid differentiate between the variation of grammatical structures and vocabulary used
by students. You should judge in which mark band to place students and which mark to
award, based on the effect that the variety of grammatical structures and vocabulary has on
the quality of the communication; the wider the variety, the more articulate the
communication will become (see definition of articulate below).



Examples of a variety of grammatical structures and vocabulary are: a selection of different
verbs, tenses, adjectives, vocabulary and complex language (see definition above) for a
variety of purposes such as to present and justify points of view, develop arguments, draw
conclusions based on understanding and evaluate issues.

Articulate: articulate communication is fluent, effective and coherent as students
control/manipulate the language to express themselves with ease for a number of different
purposes. The more articulate the writing, the easier and more quickly the reader can
progress through the writing without having to re-read to understand the message. If
students are restricted to what they can express, they may not be able to use languages for
all purposes, for example to justify arguments. The writing will become more difficult to read
quickly and with ease as the reader has to stop and re-read to understand the message.

Errors: students are not expected to produce perfect, error-free writing in order to access
the top band. The mark grid describes the frequency of errors and the impact that errors
have on clarity.

Errors that do not hinder clarity:

e errors that do not affect meaning, for example minor errors in character formation

e infrequent errors that do not distract the reader from the content and which result in
coherent writing.

Errors that hinder clarity:

e errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand what is
meant, for example incorrect particles with verbs of giving and receiving, a sentence in
which the main verb does not match an implied subject

e frequent errors that hinder clarity as they distract the reader from the content of the writing,
for example the kanji [ instead of H

Errors that prevent meaning being conveyed:

e errors that mean the reader cannot understand the message

e errors that convey the wrong message

e errors that make it unclear who is carrying out the action, for example failing to mark a
change of subject where one is needed.

e mother-tongue interference.

¢ NB: these are examples only and do not constitute a finite list.



SECTION C indicative content

In their response, students are expected to demonstrate knowledge and understanding of
society and culture through their ideas, arguments and conclusions, supported by information,
references and examples from their research. Students must refer to information in the text
that contributes to their ideas, arguments and conclusions thereby showing understanding of
the text.

The indicative content shows that students are expected to place more emphasis on knowledge
and understanding of society and culture (AO4) than about the text (understand and respond
in writing to written language - AO2). This emphasis is reflected in the greater number of
marks available for AO4 (20 marks) than for AO2 (10 marks). Students can demonstrate their
knowledge and understanding of society and culture by providing relevant
ideas/information/references /examples related to aspects such as:

o lifestyle/customs/events both current and historical

o important figures both current and historical

o public opinion, feelings, reactions and behaviour
Such aspects are illustrated in the indicative content below.

It is possible for an answer to be constructed without mentioning some or all of the points given
below, as long as students provide alternative responses that fulfil the requirements of the
question.

Human relations don’t work unless the family all lives in the same house. Critically
analyse this statement in relation to your research and the text.

Question Indicative content

number

6 ¢ information from research on changing patterns of housing (AO4) ;
students may refer to the family now not living together in the text
(A02).

o reference from research to traditional and chaning patterns of family
life, (AO4); students may make reference to the information in the text
of memories of a childhood spent doing things as a family (AO2).

o reference from research to the changing roles within the family (AO4);
students may make reference to the traditional role the mother played as
cook in the text to link to this point (AO2).

e Arguments and conclusions consistent with the students’
ideas/information/references/examples included within the response
(AO4)




‘It is really difficult to continue holding traditional festivals, as there are not
enough people to run them.’ Critically analyse this statement in relation to your
research and the text.

Question
number

Indicative content

7

e reference from research to what constitutes a traditional festival in
Japan (AO4); students may refer to the 350 year history of the
festival in the text (AO2).

e reference from research giving information about how traditional
festivals are difficult to maintain (AO4); students may refer to the fact
that this is the first time that all 4 cars were seen together in the
text (A02).

e information from research about efforts to maintain traditional
festivals (AO4); students may refer to the project to restore the cars
in the text as evidence of this. (AO2).

e Arguments and conclusions consistent with the students’
ideas/information/references/examples included within the response
(AO4)




‘For the mental health of the elderly, it is best to hold special events for them.’
Critically analyse this statement in relation to your research and the text.

Question
number

Indicative content

8

e information from research about the increasing number of elderly
people in Japan, and the problems they face when the live away from
their families (AO4); students may link this to details in the text about
the need for such a sports day.(AO2)

e reference from research about what difficulties the elderly face (AO4);
students may link this to information in the text about the need to have
special events such as the sitting relay (AO2).

e information from research about the problems of loneliness and
isolation of the elderly. (AO4); students may link this to information in
the text about how they were smiling and clapping when working as a
team(A02).

e reference from research about the integrating the elderly more fully into
communities (AO4); students may link this to the information in the text
about both the university students and the elderly benefitting from this
day. (AO2).

e Arguments and conclusions consistent with the students’
ideas/information/references/examples included within the response.




'The best way to ask people to live with less energy is to have small, local plans.’
Evaluate this statement in relation to your research and the text.

Question Indicative content
number

9 e information from research on the debate over future energy supplies
(AO4); students may refer to information in the text about hydro power
generation (AO2).

¢ information from research on the effort Japan is making to use less
energy (AO4); students may refer to information in the text about not
using oil (AO2).

e information from research about the difficulty of building new power
plants (AO4); information from the text about the ease of installing a
small scale generator.

e Arguments and conclusions consistent with the students’
ideas/information/references/examples included within the response.
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