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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with the A

Level Paper 3:39, which deals with 39.1: Civil rights and race relations in the USA, 1850–2009 and

39.2: Mass media and social change in Britain, 1882–2004. The paper is divided into three

sections. Section A contains a compulsory question that is based on two enquiries linked to one

source. It assesses source analysis and evaluation skills (AO2). Section B comprises a choice of

essays that assess understanding of the period in depth (AO1) by targeting five second order

concepts - cause, consequence, change and continuity, similarity and difference, and significance.

Section C comprises a choice of essays that relate to aspects of the process of change over a

period of at least 100 years (AO1). Most candidates appeared to organise their time effectively

and there was little evidence of candidates being unable to attempt all three sections of the

paper within the time allocated. Examiners continue to note that there are an ever-increasing

number of scripts that pose problems with the legibility of handwriting. Examiners can only give

credit for what they can read. There was also growing evidence this summer of a number of

candidates abbreviating words that should not be abbreviated in formal written English, eg the

use of ‘gov’ instead of government and ‘BAs’ for Black Americans. This is not a development that is

welcomed.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature,

origin and purpose of the source.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question and shaped their responses appropriately to meet the demands of the question.

Candidates used wide-ranging and detailed contextual knowledge to support their arguments.

The generic mark scheme clearly indicates the four bullet-pointed strands that are the focus for

awarding marks and centres should note how these strands progress through the levels.

Section C requires candidates to answer a breadth question. The questions in this section are set

to encompass a minimum of 100 years. Candidates are reminded that, as has been pointed out in

previous Principal Examiner reports, this has important implications for the higher levels in bullet

point 2 of the mark scheme. To access bullet point 2 at level 5 candidates are expected to have

responded ‘fully’ to the demands of the question. The requirements of questions will vary and key

developments relating to the question may be more specific to the entire chronological range in

some questions and options than in others. However, it was judged not possible for candidates to

have ‘fully met’ the demands of any section C question unless at least 75% of the chronological

range of the question was addressed. To access bullet point 2 at level 4 candidates need to meet

most of the demands of the question. It was unlikely that most of the demands of the question

would be met if the answer had a restricted range that covered less than 60% of its chronology. It

was observed that in some responses, candidates were trying to fit the material for Sections A

and B to the demands of the questions in Section C. In many cases, this was not done very

successfully as candidates failed to link much of the material to the question posed in a

meaningful way.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

2 GCE History 9HI0 39



understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of

reaching that judgement. The candidates’ performance on individual questions is considered in

the next section.
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Question 1

Many candidates failed to gain sufficient inferences from the source, even though there were

plentiful opportunities that did require some careful analysis. Some candidates had little

knowledge of the specific effects of the ruling in Plessy v Ferguson. Other candidates did very well

indeed by reading the text closely and finding a lot of inferences, using their own knowledge to

help contextualise them. Lower scoring candidates failed to link their own knowledge to the

source and instead drove the essay with knowledge of Reconstruction rather than the source. As

a result, source analysis was limited. Some candidates used irrelevant knowledge or used

knowledge only to confirm or challenge matters of detail. Few candidates were able to

interrogate the source confidently and seemed to struggle to evaluate the provenance, offering

generic points about a judge, whereas stronger candidates perceived that the tone is clearly

liberal towards civil rights and does not represent the views of the Harlan’s colleagues on the

Court or those of Southern state legislators. Stronger candidates drove their answer using the

source and were able to interrogate and infer from the source confidently, such as that it states

that Harlan believed that separation of the races on public transportation was unconstitutional,

even though the Court’s judgement allowed it. Most candidates were able to identify that the

source suggests that the federal government approach was positive, amending the Constitution

to end slavery. Weak candidates made undeveloped comments such as ‘the source was written

by a judge who should be knowledgeable about the law’. Indeed, such generalisations were

common. However, many did have knowledge about Harlan and his dissenting view on the

judgement and picked up on his message about its drawbacks.

This L5 response shows examples of best practice.
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From the second paragraph onwards, there is a sustained and successful attempt to derive

inferences supported from the source which are then interrogated by the use of contextual

knowledge. In this way evaluation is made by a discussion of what weight the evidence will

bear. Notice that the candidate assesses what weight the evidence will bear partly by

(towards the end of the response) discussing the provenance, but also throughout by

confirming inferences through the use of contextual knowledge. Analysis of the provenance

shows that the candidate is aware of the values and problems experienced by Harlan as a

dissenting judge.

Look at the detail of the provenance of the source to see what might give weight to the

source - eg in this case, among other points, that the tone of the account reveals a very

negative view of the treatment of black Americans by the judgement. It clearly emphasises

the urgent need for answers to the problem of racial discrimination. Challenge or confirm

the veracity of the source by using contextual ‘own knowledge’ to discuss weight. Be aware

of the values of the audience.
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Question 2

On the whole, this was answered very well with candidates utilising details within the source and

covering both enquiries sufficiently. At times, there was a tendency to paraphrase the source

without making direct inferences related to the enquiry. On the whole, candidates clearly had

good knowledge, but weaker candidates failed to use it to interrogate the source, and instead

used it to confirm or challenge matters of detail. Some provided a long narrative of the Swinging

Sixties. Stronger candidates were able to use their knowledge to gain strong inferences of the

source. Some candidates were able to make use of the source’s provenance, for example the

article seems to be a personal recollection by the nostalgic author, who has clearly engaged with

the detail of the subject material, seemingly as an avid viewer at the time. Weaker candidates

merely observed that 30 years’ distance meant that the author’s memories could be poor. Strong

candidates were able to evaluate the utility effectively by considering the context, eg there was a

clear gap between the representation of housewives in TV advertising and the lived experience of

women and that the writer of Till Death Do Us Part, Johnny Speight, was amazed that the ignorant

Alf Garnett should become such a well-loved television character who reinforced prejudices, the

opposite of what he intended.

A well-structured Level 5 response.
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A carefully structured response which makes valid inferences regarding both enquiries and

integrating their value with detailed contextual knowledge, which is also used to support

evaluation, not only by enlarging on the provenance, but also by making sustained attempts

to confirm or question the author’s viewpoint and level of detachment from the material.

Make sure you make inferences that you also support with your own contextual knowledge.

Use specific detail about the position the writer is taking and/or her purpose in doing so.
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Question 3

The quality of responses was generally fairly high. Most candidates realised that they needed to

indicate that Black American workers were largely segregated in the work programmes created

by New Deal legislation, eg the Civilian Conservation Corps (CCC). Whilst knowledge about the

stated feature was broadly good, counter points in many responses didn’t go beyond New Deal

agricultural legislation that changed black lives decisively for the worse, making their grievances

greater, eg the Agricultural Adjustment Act (AAA) subsidies to white farmers, to reduce

production, drove sharecroppers from the land. So exclusions in the Social Security Act, or the

failure to pass a federal anti-lynching law, were opportunities missed by candidates.

A logically argued, sustained response reaching Level 5.
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What sets a L5 script apart from those seen at L4? Some key words from the mark scheme

are ‘sustained’, ‘fully’ and ‘throughout’, indicating that the candidate is doing good things,

and doing them often. Another key phrase is ‘relative significance’. Notice the clarity of the

introductory paragraph, where the candidate establishes the key features and how an

overall judgement may be reached. Then, on the second page onwards, note how the

candidate deals with the target focus in black Americans’ grievances, followed by a balancing

assessment. A number of counter features are rehearsed, leading to a nuanced judgement

in the conclusion – it was economic grievances rather than political or social. The response

would have been even better with a greater emphasis on the relative significance of each

feature.

Think about the order of your factors when planning your essay – it is usually best to start

with any identified in the question before moving on to alternatives. It is possible to do this

the other way round, but don’t put the target focus in the middle. This will ensure that your

essay is analytical and well organised.
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Question 4

Weaker candidates failed to write very much at all about King before the Birmingham campaign

in 1963, even though the question begins in 1954. Strong candidates were able to show that

multiple campaigns by King from 1955 onwards had mixed significance in the fight for civil rights.

A number of candidates focused well on counter features, such as the work of the National

Association for the Advancement of Colored People (NAACP) (and the Supreme Court), Student

Nonviolent Coordinating Committee (SNCC) and CORE rights. However, there were long

narratives, too, about the Black Panthers, which were chronologically outside the remit.

A well-constructed argument reaching L5.
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A slightly unusual response that choses ‘everyday life’ and civil rights on paper versus civil

right in practice as the key criteria by which to judge King’s impact, balancing his work with

those of grassroots campaigns. The introduction sets out the direction of the response,

which is then followed through with relevant evidence. The conclusion is supported.

Think about how to structure your essay – should it be organised around factors for causes

or does it require a yes (it did) - no (it didn’t) response? Or perhaps, as in this case, it requires

an assessment of comparative significance ('this much, but not that much because…' )

approach. This will ensure that your answer is well focused and reaches a clear judgement.
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Question 5

This question was answered exceptionally well by a very small number of candidates. Candidates

were able confidently to discuss the relative significance of Beaverbrook and Northcliffe and their

contributions to the resignation of Asquith. A few candidates associated these newspaper

proprietors with the Abdication crisis, which was very wide of chronological relevance.

A finely balanced L5 example showing clearly the relative significance of the two proprietors.

36 GCE History 9HI0 39



GCE History 9HI0 39 37



38 GCE History 9HI0 39



GCE History 9HI0 39 39



40 GCE History 9HI0 39



GCE History 9HI0 39 41



42 GCE History 9HI0 39



GCE History 9HI0 39 43



This response clearly sets out its argument in the introduction and hints at the conclusion

that will be reached. It follows the prescribed structure by offering a detailed, sustained,

mainly chronological examination of the events leading to the resignation of Asquith. There

is a forensic focus on a number of factors in the final days of Asquith’s administration. The

overall judgement is clear – Northcliffe’s social pressure was more significant than

Beaverbrook’s political pressure. Notice how relative significance is debated throughout the

response, as well as the convincing conclusion that there would have been a different

outcome had Beaverbrook been the chief cause of the change of prime ministers.

Although there are time constraints, try to formulate a brief plan and attempt to write at

least four or five sides (depending on handwriting size) to give yourself the best chance to

explore range and depth in this 'study in depth' section of the paper.
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Question 6

Depth questions in Option 39.2 often attracted very weak and very strong answers in relatively

equal measure. Some candidates took the question as a chance to argue about the strengths and

weaknesses about Channel 4’s content and not realising that there were other media that added

competition during the Thatcher years. Some very strong candidates carefully analysed the

impact of the Broadcasting Act and perceived that the Cable and Broadcasting Act increased

competition by allowing cables to carry many television channels into the homes of subscribers.

They also assessed the rise of commercial radio. The weakest responses did not really

understand the concept of competition.

A competently worked sustained debate at L5, using the strategy for very strong candidates

outlined above outlined in the question introduction above.
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This response tackles a very full range of factors, including the stated factor, whose

importance is debated first. Each of the other factors is well supported before a judgement

of significance is given so, even though the candidate clearly runs out of time for the

concluding judgement, comparative significance is achieved in each paragraph.

Use the key phrases from the question throughout the essay. This will help you to write a

relevant analytical response. Candidates often confuse cause and impact/significance.

Seeing this difference is vital at A Level where, although the essay skills required are the

same as at AS Level, nuances in the question are likely to be more subtle. Take a highlighter

pen to the exam paper to emphasise key phrases in the question.
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Question 7

Candidates who did well in this question tended to approach it in the most logical way – stated

factor and then chronologically. Candidates who did very well consistently evaluated the

significance of the requirements of industry in pulling black Americans out of the South during

two world wars and back to the modernised industrial New South from the 1970s. It was not

necessary to write in depth about New York in the 1920s – this is a breadth question, and the best

way to tackle the question was to offer a number of other factors leading to the changing

geographical distribution of black Americans. The likely judgement given was ‘No, other factors

were much more significant, particularly racial discrimination and violence after 1865’. This was

fine, but many candidates went further in their judgement to suggest that, quantitatively, industry

was a bigger pull or push factor most of the time, although strong candidates also observed that

a combination of legislation and disturbances in the north and west led to large-scale black

American migration back to the South during the last quarter of the 20th century, where Jim Crow

segregation no longer applied. It was pleasing that fewer candidates this year seemed to view the

question as a type of summary of movements made by black Americans. However, many who

began in the 1910s (they clearly did not read the question) and ended with the Second World War

could not access higher levels in bullet point 2 of the mark scheme, which required at least 60%

coverage of the chronology at Level 4 and 75% at Level 5 to satisfy sufficient breadth. This advice

was clearly stated in previous examiners’ reports across all options.

A L5 response that covers the full chronology.
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In the introduction the candidate states clearly that the argument will be based on

quantitative factors. This line of analysis is followed through, using detailed support, starting

with the stated feature and countered by others that are sustained through almost all of the

period. The overall judgement is clearly supported.

Sustained analysis is a vital feature of a Level 5 response. Let your introduction set out

clearly the main line of argument, and let the conclusion make the overall judgement on

that argument. In addition, comparative significance of factors or issues can also be made

clear at several points within the body of the essay. In this way, argument and judgement

are sustained.
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Question 8

Candidates exploited the opportunity to seize upon numerous counter features for this question

and some candidates went beyond the specification, usually with reasonable success. There was

strong knowledge of the synopses of several films and a good understanding of how far those

they considered changed attitudes. However, some candidates thought it was a question about

literature (they clearly misread the question). As with Question 7, there are so few stated factors

in the specification that it is essential that centres are aware of all of them. Often there was no

logic to the order in which candidates presented countering evidence and many stuck rigidly to a

very few films (and books). The candidates who answered this question did, as in previous series,

seem to show a genuine enjoyment of the topic and many answers were convincingly supported.

A stimulating argument at L5.
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The candidate begins by telling us that the case for the stated focus is ‘a caricature’ before

making a careful consideration of evidence that suggests that perhaps there is some merit

in it. The response goes on to consider most of the other films outlined as case studies in

the specification (and therefore the whole chronology), making the overall judgement that

one of those films, ‘In the Heat of the Night’, is a more convincing turning point in changing

attitudes than the stated film, ‘The Birth of a Nation’.

Make sure that you pick a range of examples from a range of films across the period in the

question, including the stated factor.
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Question 9

This question was answered well by most of the very small cohort of candidates. Most candidates

noted that it was the availability of the contraceptive pill on the NHS that improved women’s

status in the family by putting them firmly in control of delaying, spacing or limiting families and

that the pill enabled women to make choices as part of a work/family life balance, eg to seek a

career as well as marrying. Strong candidates were able to assess the impact of features other

than the pill, throughout the period, which allowed for stronger evaluation. These included the

1882 Married Women’s Property Act, Marie Stopes’ clinics, the effects of two World Wars and EEC

(later EU) rules at the end of the period.

Here is an example into L5 to measure the comparative significance of a number of issues.
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The key issues relevant to women’s family lives are explored by an analysis of the

relationships between them. More than 75% of the chronology has been covered. The stated

factor is carefully mined for its significance before four other factors are given similar

treatment to sustain the argument throughout the response. A relative judgement is clearly

supported in the conclusion.

Try to justify why one content area is more significant than another – the basis of that

judgement is that one aspect is more important, influential or significant. Pay more careful

attention to key phrases in the question when analysing.
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Question 10

This question was answered well by a very few of the small cohort of candidates for Paper 39.2.

Most candidates were able to indicate the significance of increased household incomes as a

reason for changing leisure patterns. Most were weaker on features that would build a strong

counter argument, such as bank holidays, hobbies and developments in transport. Strong

candidates tended to link such counter features back to increased income in the process of

coming to a lucid judgement.

This response achieves Level 4.
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The response discusses the relative merits of a number of reasons before judging that

transport rather than the target focus (household income) is best considered as most

important. However, there is a tendency to ‘bookend’ the stated factor (early and late in the

chronology only) rather than linking household income to the counter factors as really

strong candidates did.

Make sure that you pick a range of possible reasons from across the period in the question.

However, if you are running short of time, it is better to ensure that you have reached a

judgement of comparative significance about a reasonable number of features rather than

flooding the essay with so much depth and detail that you don’t have time for judgement.
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Paper Summary

Based on their performance on this paper, candidates are referred to the advice offered in the

previous three sessions. Many candidates this year have not heeded some of this advice in the

light of their predecessors’ performance. This advice was:-

Section A Source Question (Q1 or Q2)

• Candidates must be more prepared to make valid inferences rather than to paraphrase the

source

• Be prepared to back up inferences by adding additional contextual knowledge from beyond

the source

• Explore beyond stereotypical reactions to particular types of provenance. Not all old people

are blighted by poor memories; look at the specific stance and/or purpose of the writer

• Avoid discussions about what is missing from the source when assessing its value to the

enquiry unless there is a clear reason for the author missing such points

• Candidates should be prepared to assess the strength of the source for an enquiry by being

aware that the author is writing for a specific audience. Be aware of the values and concerns

of that audience

• Candidates should try to distinguish between fact and opinion by using contextual knowledge

of the period and being aware of the values of the society within which the source is set

• In coming to a judgement about the provenance, take account of the weight you may be able

to give to the author’s evidence in the light of his or her stance and/or purpose

• In assessing weight, it is perfectly permissible to assess reliability by considering what has

been perhaps deliberately omitted from the source.

Section B Essay questions

• Candidates must provide more factual details as evidence. Weaker responses lacked depth

and sometimes range

• Plan your answer effectively before you begin

• Pick out three or four key themes and then provide an analysis of (eg) the target significance

mentioned in the question, setting its importance against other themes rather than providing

a description of each

• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that

is required for the higher levels

• Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content

area is more significant than another – the basis of that judgement is that one aspect is more

important, influential or significant

• Pay more careful attention to key phrases in the question when analysing

• Be aware of key dates as identified in the specification so that they can address the questions

with chronological precision
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• Try to explore links between issues to make the structure flow more logically.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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