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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range in

this series of exams with GCE A Level paper 9HI036 that deals with Protest, Agitation and

Parliamentary Reform in Britain, c1780-1928 (9HI036.1) and Ireland and the Union, c1774-1923

(9HI036.2). The paper is divided into three sections. Section A contains a compulsory question

that is based on two enquiries linked to one source. It assesses source analysis and evaluation

skills (AO2). Section B comprises a choice of essays that assess understanding of the period in

depth (AO1) by targeting five second order concepts - cause, consequence, change and continuity,

similarity and difference, and significance. Section C comprises a choice of essays that relate to

aspects of the process of change over a period of at least 100 years (AO1).

Most candidates appeared to organise their time effectively and there was little evidence of

candidates being unable to attempt all three sections of the paper within the time allocated,

although a very small number did not complete their response to Section C. As pointed out in

previous reports, there continues to be an increase in the number of scripts where the legibility of

the handwriting poses significant problems, in some cases being almost entirely indecipherable.

Examiners are only able to give credit for what they can read. There was continued evidence this

summer of a number of candidates abbreviating words that should not be abbreviated in formal

written English, e.g. gov for government. This is not a development that is welcomed.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature,

origin and purpose of the source. Some candidates continue to use their contextual knowledge to

describe events in great detail, sometimes with only tangential links to what is in the source,

rather than using it to illuminate and to discuss the sources. This sometimes resulted in

candidates not dealing with the source adequately. In other cases, candidates might offer up no

contextual knowledge to support their arguments and analysis. It remains disappointing to have

to report that a number of candidates did not explicitly address the focus of at least one of the

enquiries or that candidates overlooked some element of the question. There seems to be a

trend for some candidates to make generalised comments about the content of the source

without linking this to one of the two enquiries. Another development this year appeared to be

the response that lifted a succession of quotes from a source and then claimed that each quote

demonstrated a particular point, without explaining how the quote and the point made were

related.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question and shaped their responses appropriately to meet the demands of the question.

However, some candidates misinterpreted the focus of the question, and this limited their ability

to achieve in the higher levels. It continues to be the case that a number of responses were seen

that had a tendency to only deal with one side of an argument; some of these were very

impressive in dealing with that one side, showing the links between the issues that were raised,

but it is essential that candidates acknowledge the existence of a counter argument, where

appropriate. Candidates need to be aware of the chronological parameters of questions and to

ensure that they write across the chronology. Equally, the evidence that is presented should come

from within the timeframe of the chronology of the question.
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Section C requires candidates to answer a breadth question. The questions in this section are set

to encompass a minimum of 100 years. Candidates are reminded that, as has been pointed out in

previous Principal Examiner reports, this has important implications for the higher levels in bullet

point 2 of the mark scheme. To access bullet point 2 at level 5 candidates are expected to have

responded ‘fully’ to the demands of the question. The requirements of questions will vary and key

developments relating to the question may be more specific to the entire chronological range in

some questions and options than in others. However, it was judged not possible for candidates to

have ‘fully met’ the demands of any section C question unless at least 75% of the chronological

range of the question was addressed. To access bullet point 2 at level 4 candidates need to meet

most of the demands of the question. It was unlikely that most of the demands of the question

would be met if the answer had a restricted range that covered less than 60% of its chronology.

There continues to be use made of the practice of ‘bookending’ the chronology this summer with

little between those ‘bookends’. This approach is unlikely to meet the demands of the higher

levels in bullet point 2. It would appear that in this section of the paper in particular, there are

some candidates who are not reading the question with sufficient care and who are using their

own preferred question focus, often linked to a previous examination series, rather than the one

that has been set on the paper. This clearly has an impact on achievement.

The candidates' performance on individual questions is considered in the next section.

Question 1

Some candidates had not read the question carefully and this impacted upon their achievement.

Their answers referred to ‘reactions of the Chartist movement’, which is what they wrote about.

This is very different to the question focus, which was ‘reactions to the Chartist movement’. A

significant number of candidates took this question as an opportunity to present all their

knowledge about the Chartist movement, with only tenuous and limited attempts to link this to

the source. To discuss the omission of events such as the Birmingham Bullring Riots and the

Newport Rising as weaknesses in evaluating the source, when neither event had taken place at

the time that the letter was written, indicates the problem when candidates try to argue that a

source is not valuable because of what it omits. Stronger responses were able to address both

enquiries effectively and there was some impressive interrogation of the source seen. Such

answers often appreciated that it was possible to identify and draw inferences about both

positive and negative reactions to the Chartist movement and were able to develop an effective

analysis using that as a starting point. The most impressive answers frequently integrated their

interrogation of the source with valid supporting contextual knowledge and evaluation within the

same section, rather than treating the bullet points separately.
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This response clearly demonstrates level 5 reasoning in the way in which it interrogates the

source in relation to the enquiries and supports this with appropriate contextual knowledge.

There is evaluation evident within this response.
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Question 2

Candidates generally demonstrated an understanding of the issues that were raised by this

source. It is important that candidates read the question carefully. The first enquiry asked about

the ‘Irish people’ and although it was valid to focus on the poor, the source does indicate other

groups. In terms of addressing bullet point 3, some candidates wanted to describe the various

aspects of the famine that were not represented in the source. It is only valid to discuss what is

missing if there is an intentional reason on the part of the author for omission. Time spent listing

all the things the source does not deal with would be better spent focusing on what the source

does actually say and evaluating it. Weaker candidates often argued that the source was more (or

less) valuable because it was published in London, with little explanation for this assertion. Some

candidates misinterpreted the section dealing with the Board of Works, reading the reference to

‘hardworking body’ as applying to the labourers rather than the authorities. Stronger responses

generally identified the source’s sympathetic tone towards the plight of the Irish, which was then

well integrated into a broader evaluative commentary. This commentary often considered not

only the source provenance but some of the information contained in it, including testing the

claims of Smith O’Brien. The most impressive answers frequently integrated an interrogation of

the source with valid supporting contextual knowledge and evaluation within the same section,

rather than treating the bullet points separately.
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This response interrogates the evidence of the source in relation to both enquiries with

confidence and discrimination, using contextual knowledge to illuminate what can be gained

from the content of the source. Whilst it is not a requirement of the mark scheme for

candidates to ‘distinguish between the degree of certainty with which aspects of the source

can be used to support each enquiry’, this response is doing this in the conclusion. This is a

very secure level 5 response.
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Question 3

This was the less popular of the two questions in this section of the paper. Some candidates took

the government response to apply exclusively to legislation. It was certainly possible to produce

an effective answer based on this if it was well developed, but generally analysis benefited if it

also looked at other aspects of the government’s response, e.g. its use of imprisonment, the

army, and spies. Most candidates were aware that this question required them to discuss the

effectiveness of the government’s response to the radical reformers and then weigh it against

other factors, which was most commonly the weaknesses of the reformers. Some responses did

not engage in any counter factors and this weakened the overall response as it meant the

response did not meet the demands of the question. A common shortcoming was a tendency to

drift into descriptive accounts, lacking clear prioritisation or critical assessment of the stated

reasons. The chronological parameters of the question were c1790-1819. A significant minority

used evidence almost exclusively from the years 1816-19; the lack of evidence from the entire

period impacted on achievement.
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This is an impressive answer to the question. It ranges widely across the period to support

the analysis. The analysis is sustained throughout, and the response weighs the comparative

significance of different factors that have been identified. It achieves a secure level 5.

It should be ensured, as is the case with this answer, that evidence comes from across the

time frame of the question.
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Question 4

This was the more popular of the two questions in this section of the paper. Most candidates who

attempted this question had relevant contextual knowledge that could be used to address the

focus of the question. Achievement was often determined by the way in which such material was

handled. Stronger candidates engaged in a sustained evaluation and often showed an awareness

of the changing approach to tactics taken by the WSPU after 1908, which they were able to link to

their analysis regarding whether the organisation was a help or a hindrance. The best responses

discussed the political situation, the attitudes of Asquith and Lloyd George, other pressing

domestic matters and the failure of the Conciliation Bills weighed against the impact of militancy.

At the same time the positives of the WSPU actions were weighted in final judgements. Some

candidates relied too heavily on describing the actions of the WSPU without linking this fully to

the focus of the question. Such answers often strayed beyond 1914 in their narrative of events,

despite the timeframe of the question.
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This candidate clearly establishes the growth of militancy from 1908 as a pivotal date in the

development of the WSPU and its impact on the campaign for votes for women. It raises a

range of issues, although it could be slightly stronger in weighing the relative significance of

these issues. Nonetheless, it is doing sufficient to achieve level 5.

It aids analysis and evaluation if a response weighs the relative significance of different

issues.
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Question 5

This was the more popular of the two questions in this section of the paper. Most candidates

attempting this question had some knowledge about the role played by Daniel O’Connell in the

campaign for Roman Catholic Emancipation. Candidates at the lower levels tended to describe

O’Connell’s contribution with only limited links made to the focus of the question and often with

no counter factors identified. More effective answers developed an analysis of his contribution,

most usually weighing it against the contribution of 18th century legislation and of Henry Grattan,

although reference was also seen to the direct role of Peel and Wellington in the passage of the

1829 legislation.
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This answer is within level 5. This candidate has taken a line of argument that is different to

that taken by most responses. Although it acknowledges the importance of Daniel O’Connell

in the campaign for Roman Catholic Emancipation, it argues that the contribution of other

individuals is more significant. In both the section about Henry Grattan and the section

about William Pitt, this response clearly weighs the significance of the contribution of each

of these individuals against the other.
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Question 6

This was the less popular of the two questions in this section of the paper. Most candidates were

aware of the need to set the stated factor of the impact of the ‘long depression’ against other

factors in order to determine its significance. They were able to develop key arguments around

the impact of the ‘long depression’ on tenant farmers and the need for legislation to combat

falling incomes. Some candidates were not confident in their deployment of relevant knowledge

pertaining to the impact of the ‘long depression’ although most were confident with a

consideration of the role of the Land League. Some weaker candidates went beyond the failings

of the 1870 Land Act as a factor into a detailed description of how that Act came to be passed.

There were some candidates who did not pick up the significance of the dates in the question

and directed their comments exclusively to the passing of the 1881 Land Act without considering

the 1882 Arrears of Rent Act.
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This answer explores a wide range of issues that are relevant to the question and clearly

understands the overarching demands of the question. It is less effective in weighing the

relative significance of these issues against both the stated factor and each other. Overall,

this answer is doing sufficient to be within level 5.

It aids analysis and evaluation if a response weighs the relative significance of different

issues.
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Question 7

This was the most popular question in this section of the paper. Some candidates paid

insufficient attention to the terms of the question and attempted to use material that they had

previously used in a different question. The focus for this question was firmly on the issue of the

extension of the franchise and any material beyond this that was not made relevant to this

question could not be credited. Some candidates did not engage sufficiently with the notion of a

turning point. Most candidates were able to range across the period quite effectively, considering

the five major pieces of legislation that extended the franchise. Some candidates who were

running out of time did not consider the stated factor in this question. Rather, they examined the

other factors which they favoured first and did not go on to consider the focus of the question.

Among some of the weaker answers seen there was confusion about the precise terms of specific

pieces of legislation. Some impressive answers were seen. It was especially pleasing to note those

responses which were able to draw on their knowledge to mount effective analysis, e.g. to point

out the loss of some of the qualifications in 1832, such as the potwalloper vote, had actually

disenfranchised the working class in those boroughs.
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This response achieves level 5. There is a sustained analysis of the key features; this

response successfully weighs the significance of three other pieces of legislation against the

1867 Representation of the People Act, namely 1832, 1884 and 1918. It can only be assumed

that the candidate ran out of time as there is no mention of the 1928 Act. This puts the

answer right on the cusp in terms of its chronological coverage, although it just has

sufficient to access level 5 in bullet point 2.

It is probably a good idea, as this answer does, to start with the stated factor. This means

that if there is insufficient time to complete a response, the focus of the question has been

considered.
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Question 8

This was the least popular question in this section of the paper. Candidates must read the

question carefully. The chronological spread for this question was c1780-1918, and there must be

material from across the period. A number of candidates did not acknowledge the years c1780-

1831 in their response and this limited these responses to just accessing level 4 in bullet point 2.

Many candidates did identify the initial slow, and then more quickened, decline of aristocratic

influence in Parliament. Most candidates focused on the counter arguments in their responses to

this question. Stronger responses were seen from candidates who were able to offer an analysis

that appreciated the ways in which the aristocracy did maintain at least some degree of power

across the period and were able to appreciate their differing position in the House of Commons

and the House of Lords. Where done well, this question rewarded those candidates who had a

firm grasp of constitutional developments and an ability to evaluate power dynamics within the

aristocracy.
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This is an impressive level 5 response that engages with the concept of maintaining power

throughout the answer. It has clearly understood the focus of the question and has

excellent contextual knowledge to support the analysis.

It is not good practice to abbreviate key words such as government to gov in academic

writing.
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Question 9

This was the most popular question in this section of the paper. Candidates were able to present

varying amounts of relevant material in response to this question. Most responses concluded

that there was more success experienced in the later period, although the justification for this

varied between candidates. Some candidates, who attempted to approach this question through

a chronological description of key events with some linked comments struggled to complete their

answer in the available time. It is important that candidates do think about the approach they

take in these breadth questions. Despite the question beginning in 1782, most candidates began

their answer in 1798. This meant that they did not consider the importance of the Constitution of

1782. There were some strong responses that considered the extent of success within each time

frame, for instance differentiating between constitutional nationalism and political success in the

1870-1923 period. Some very strong answers considered both periods simultaneously,

considering different forms of Irish National success e.g. impact on legislation and on awareness

of the cause.
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This response explores key issues through a sustained analysis. It offers consideration of the

extent of the success of Irish nationalism in both the periods 1870-1923 and 1782-1867. It is

clearly more developed in its very impressive section on the later period, but it

acknowledges the earlier period and, in a brief, but pointed paragraph, it identifies key

events of the earlier period with a comment to link each of them to the analysis. The

combination of the two sections is sufficient to award this response level 5.
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Question 10

This was the least popular question in this section of the paper. Those candidates who tackled

this answer chronologically sometimes struggled to link the events that they were looking at to

the conceptual focus of change and continuity. Weaker candidates had a limited grasp of the

appropriate knowledge to use and tended to describe the material that they deployed. Often this

material was located more in the later part of the chronology and such answers often did not

demonstrate sufficient breadth. Stronger answers tended to be seen among those candidates

who took a theme and followed it through the period. Some impressive answers were seen that

took this approach very successfully.

GCE History 9HI0 36 71



72 GCE History 9HI0 36



GCE History 9HI0 36 73



74 GCE History 9HI0 36



GCE History 9HI0 36 75



76 GCE History 9HI0 36



GCE History 9HI0 36 77



This is a confident response to this question. It ranges across the chronology, with an

impressive grasp on contextual knowledge. Where the answer goes beyond the chronology

at the start, the material is made relevant to this question. The analysis always returns to the

focus of the question. This response achieved level 5.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• Candidates should read the question carefully, so that they ensure that they are dealing with

both enquiries

• Candidates should aim to go beyond comprehension and summary of the sources by

developing reasoned inferences that are fully discussed

• Candidates should read the caption carefully and make full use of it when evaluating the

source whilst avoiding making stereotypical judgements

• Candidates should make use of relevant contextual knowledge to support inferences and

evaluation. It is worth repeating that it is not the quantity of contextual knowledge that is key,

but the use to which it is put.

Sections B and C

• Planning of essays will help candidates develop an analytical approach

• It is really important that candidates read questions carefully, so that there is no possibility of

misinterpreting its demands. This will enable them to answer the question that has been set,

both in terms of its conceptual focus and its chronological parameters

• Candidates should avoid a narrative/descriptive approach; this often undermines the analysis

that is required for the higher levels

• Candidates should aim to range across the breadth of the chronology in Section C questions.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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