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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range in

this series of exams with A Level paper 9HI034 that deals with Industrialisation and Social Change

in Britain, 1759-1928, forging a new society (9HI034.1) and Poverty, Public Health and the State in

Britain, c1780-1939 (9HI034.2). The paper is divided into three sections. Section A contains a

compulsory question that is based on two enquiries linked to one source. It assesses source

analysis and evaluation skills (AO2). Section B comprises a choice of essays that assess

understanding of the period in depth (AO1) by targeting five second-order concepts – cause,

consequence, change and continuity, similarity and difference, and significance. Section C

comprises a choice of essays that relate to aspects of the process of change over a period of at

least 100 years (AO1). Most candidates appeared to organise their time effectively and there was

little evidence of candidates being unable to attempt all three sections of the paper within the

time allocated, although a very small number did not complete their response to Section C. There

continues to be an increase this year in the number of scripts that were seen that posed

problems for examiners with a lack of legibility of handwriting, some of which were almost

entirely indecipherable. Examiners are only able to give credit for what they can read. There was

some evidence this summer of a number of candidates abbreviating words that should not be

abbreviated in formal written English, eg the use of gov instead of government, or BSP for Broad

Street Pump. This is not a development that is welcomed. In Section A, the strongest answers

demonstrated an ability to draw out and develop reasoned inferences from the source for both

enquiries and to evaluate the source thoroughly in relation to the demands of the two enquiries

on the basis of both contextual knowledge and the nature, origin and purpose of the source.

Some candidates continue to use their contextual knowledge to describe events, sometimes with

only tangential links to what is in the source, in great detail, rather than using it to illuminate and

to discuss the sources. This sometimes resulted in candidates not dealing with the source

adequately. In other cases, candidates might offer up no contextual knowledge to support their

arguments and analysis. It is disappointing to note that a number of candidates did not explicitly

address the focus of at least one of the enquiries or that candidates overlooked some element of

the question. Some responses were seen where candidates dismissed one of the enquiries as

having no material available for it. This will never be the case – both enquiries always have some

relevant material, even though it is not necessarily always balanced.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second-order concept that was being targeted by the

question and shaped their responses appropriately to meet the demands of the question. It

continues to be the case that a number of responses were seen that had a tendency to only deal

with one side of an argument; some of these were very impressive in dealing with that one side,

showing the links between the issues that were raised, but it is essential that candidates

acknowledge the existence of a counter argument, where appropriate. Candidates need to be

aware of the chronological parameters of questions and to ensure that they write across the

chronology. Equally, the evidence that is presented should come from within the timeframe of the

chronology of the question.

Section C requires candidates to answer a breadth question. This has important implications for

the higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5

candidates are expected to have responded ‘fully’ to the demands of the question. The
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requirements of questions will vary and key developments relating to the question may be more

specific to the entire chronological range in some questions and options than in others. However,

it was judged not possible for candidates to have ‘fully met’ the demands of any section C

question unless at least 75% of the chronological range of the question was addressed. To access

bullet point 2 at level 4 candidates need to meet most of the demands of the question. It was

unlikely that most of the demands of the question would be met if the answer had a restricted

range that covered less than 60% of its chronology. There seemed to be less use made of the

practice of ‘bookending’ the chronology this summer with little between those ‘bookends’. It

would appear that in this section of the paper in particular, there are some candidates who are

not reading the question with sufficient care and who are using their own preferred question

focus rather than the one that has been set on the paper. This clearly has an impact on

achievement. There seemed to be significantly more scripts where candidates had handwriting

which was difficult to read. Centres might consider giving candidates exercises where they have

to read each or other people’s handwriting, so they can understand the challenge this poses for

understanding what some of them have written if they don’t attempt to write clearly. This is

particularly important as scripts are scanned and some definition can be lost as a result.

Candidates need to apply basics such as paragraphing in order to produce a coherent response.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Strong responses had a clear focus on the value of the sources in terms of revealing the strengths

in the design of the Great Western Railway and the difficulties in building the Great Western

Railway. At the highest level, candidates selected key points from the sources and made reasoned

inferences about them, supporting each one with their own knowledge of the historical context,

for example that both the location of the line, and its straightness, had enabled ‘Unusually high

speed’ to be reached and that a wider gauge required an increase in the purchase of land for the

railway and wider ‘dimensions of bridges’, both of which would increase the cost of the project.

The very best candidates were aware of the specific context of Brunel’s capabilities as a designer

and engineer, including his design of bridges, viaducts, and stations. Strong candidates also

commented on the ‘battle of the gauges’ and the arguments surrounding the use of narrower

gauge versus broad gauge, culminating in the Gauge Act (1846). AO1 skills are not assessed in this

Section, only the use of valid contextual knowledge as part of source analysis. Comments about

provenance were thoughtful and may have considered that Brunel’s tone is persuasive, he is

attempting to justify the decisions he has made. Many candidates perceived that Brunel was

writing to the Directors of the Railway, who had invested in the line, so his tone is formal and

reflects his position as engineer. Weaker responses simply wrote that the source was not valuable

as he was boasting.

A response at Level 5 showing model skills.
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This response draws inferences from both enquiries, developing them and interrogating

them by increasing use of accurate contextual knowledge. Notice how the inferences are

used in conjunction with very detailed contextual knowledge to assess weight, so all three

bullet points are used in parallel. Note that the candidate has used a dedicated paragraph at

the end to assess the relative value of the source for each enquiry.

Look at the detail of the provenance of the source to see what might give weight to the

source - eg in this case the purpose of the author. Challenge or confirm the veracity of the

source by using contextual ‘own knowledge’ to discuss value or weight, as appropriate,

rather than just to confirm content or to say what is missing.
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Question 2

Weaker responses did not have a clear focus on the value of the source in revealing the actions

taken by rioters in 1830 and the reasons why such actions were taken in response to the system

of poor relief. They targeted the actions of the rioters but did not understand the need to make

inferences from the source, for example that the actions of the rioters were coordinated or that

the source implies that labourers believed that the original rate of poor relief was too low to

survive on. Others missed out any comment about the provenance, even its timing. However,

stronger candidates noted that, although largely formal in tone, the report does include opinion

and is clearly concerned about the actions of the rioters. On the whole, contextual knowledge

noted the use of poor law funds, the organisation of the parish-based relief system and the

Speenhamland system.

This Level 5 response makes sustained use of interrogation of both enquiries.
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The source is mined for inferences and the candidate shows a shrewd knowledge of the

matters being discussed and illuminates them with judicious use of contextual knowledge of

the impact of poor relief that is well aware of the values of the society within which the

source is set. The candidate notes carefully the position of the author and what that

indicates about weight. Notice the sustained use of supported inferences, especially towards

the end of the response.

Try to be aware of the concerns and values of the society within which the sources are set

when adding contextual material to inferences.
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Question 3

Weaker responses indicated a straightforward problem with responses to this question – a lack of

appreciation of the advantages on offer to Greg, for his use of the poor law as a method of

recruitment. However, almost everyone saw that a significant proportion of apprentices stayed

on at the Mill once they reached adulthood, having acquired the necessary skills for this regular

employment. The most successful candidates understood that the system was designed to

achieve maximum productivity from the apprentices for the benefit of Greg rather than

apprentices.

A logically presented mid-L5 Level essay

GCE History 9HI0 34 15



16 GCE History 9HI0 34



GCE History 9HI0 34 17



18 GCE History 9HI0 34



GCE History 9HI0 34 19



The essay recognises the nature of the debate and responds to it by providing comparative

evidence for both stated factors. The benefits for both Greg and the apprentices are

considered through detailed evidence before the candidate then considers the limitations to

those arguments in each case, coming to a logical conclusion about relative advantage.

Judgement at the highest level involves analysing the relative significance, importance, etc.

(as directed by the question) of factors or aspects chosen by the candidate, both against

each other and against the stated aspect in the question. Here it is important to judge the

advantages offered by a system to one individual against those of a group of people.
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Question 4

The stated argument, that the female bicycling craze did little to enable greater independence for

women was sometimes well supported. The biggest problem for weaker candidates on this

response was in identifying significant opposition, and even physical abuse of women riders.

Many candidates saw that the cost of the safety bicycle meant that it was only enjoyed by those

women who could afford it but failed to note that thousands of women bought or hired bicycles

and joined cycling clubs with men. This involved a change in social interaction between the sexes,

allowing women to break away from some of society’s traditional demands. Most mentioned that

there was a massive increase in mobility for women who were able to travel independently to

events, eg suffrage meetings, and who become more involved, socially and politically.

A L5 response
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This answer achieved near-full marks for the sustained analysis of key issues relevant to the

question, focusing very tightly on considered and relative judgements after the presentation

of detailed evidence for each feature.

A 'Study in Depth' requires detailed knowledge of the Key Themes identified in the

specification. Make sure you add precise and detailed knowledge to evidence your answer.
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Question 5

There were many excellent responses to this question. Candidates had a wide and deep

knowledge of several elements of the Andover workhouse scandal. Where a few candidates failed

to reach the higher levels, it was in identifying other factors that contributed to the abolition of

the Poor Law Commission. Most candidates identified the fact that stories about malpractice at

the workhouse reached the national press. Not many candidates focused on tensions within the

Commission, eg involving Chadwick’s proposed membership as Commissioner.

An answer reaching L5 in three of the four bullet points
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This response clearly shows considerable knowledge of the key features of the demise of the

Commission. It satisfies the L5 criteria in producing width and depth of evidence but does

not make a clear judgement of the relative strength of Andover scandals in the abolition of

the Commission.

When answering ‘significance' questions, make sure you also consider the role and strength

of the target focus, as well as other issues that have significance, in order to give your

response range and judgement. Read the question carefully and underline key words to

help you to understand what is showing significance on what. Make sure you leave sufficient

time to write a clear conclusion that sums up the relative judgements that you have arrived

at.
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Question 6

This question produced a disappointing number of very generalised narratives on just the Jarrow

March rather than including other hunger marches in the period. However, some candidates

scored very high marks because they knew that the NUWM hunger march (1932) ensured that the

imposition of a means test was raised in the national press, and that questions were asked in

parliament on the necessity of such tests; an aim of those marching. They also wrote strongly on

popular support both within and beyond the community for the Jarrow marchers. Most knew that

the Jarrow marchers had their unemployment benefits and dole money cut whilst they were on

the march, which meant that the marchers suffered financially for taking part, and Palmer’s

shipyards, the closure of which prompted the Jarrow March, remained closed and no government

action was taken. The best candidates noted long-term benefits that could be attributed to the

marches.

A response at L5 showing model skills.
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The candidate identifies three clear criteria for judgement, applies them across several

marches and comes to a relative judgement in each case, having used accurate and detailed

evidence throughout the response.

Try to write in sufficient detail on the successes to show sufficient knowledge by which to

weigh them against failures.
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Question 7

Candidates who did well in this question tended to approach it in the most logical way – stated

factors compared and then chronologically arranged. Candidates who did very well consistently

evaluated the work of Salt, Owen and Cadbury. It was not necessary to write in depth about them

– this is a breadth question, and the best way to tackle the question was to offer a number of

counter features whereby government legislation improved the patterns of adult work and

working conditions across the period. The likely judgement was ‘Yes, legislation was much more

significant because its reach was national rather than local’.

Candidates who managed to cope with most of the chronological spread focused on three

Factory Acts as well as the fallout from the Bryant and May matchgirls’ campaign, while

championing Arkwright as an individual from the 1770s.

Many who began in the 1840s (they clearly did not read the question) and ended with the

matchgirls could not access higher levels in bullet point 2 of the mark scheme, which required at

least 60% coverage of the chronology at Level 4 and 75% at Level 5 to satisfy sufficient breadth.

This advice was clearly stated in previous examiners’ reports across all options.

A L4/5 response that delivers a very well-considered comparative judgement
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The candidate weighs the work of Salt, Greg and Cadbury against factory acts, producing

very detailed evidence throughout and a nuanced and judicious verdict that employers were

more responsible than legislation for improving patterns of adult work and working

conditions across the period. Showing admirable depth of knowledge, it could have widened

the evidence on government legislation.

Sustained analysis is a vital feature of a Level 5 response. Let your introduction set out

clearly the main line of argument, and let the conclusion make the overall judgement on

that argument. In addition, comparative significance of factors or issues can also be made

clear at several points within the body of the essay. In this way, argument and judgement
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are sustained.
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Question 8

Candidates exploited the opportunity to seize upon numerous counter features for this question

and made a strong case for the effectiveness of the impact of unions. There was strong

knowledge of the new model unions (eg to restrict the number of apprentices entering a range of

skilled occupations preserving the scarcity value of skill sets), and the New Unionism of the 1880s.

However, some candidates knew little about unionism in the 20th century. As with Question 7,

there are so few stated factors in the specification that it is essential that centres are aware of all

of them. Often there was no logic to the order in which candidates presented evidence. The

candidates who answered this question did, however, seem to show a genuine enjoyment of the

topic and many answers were convincingly supported.

A very detailed L5 response ranging across the chronology
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There is a carefully constructed plan at the beginning of the response that is then outlined in

the introduction, presenting the argument very clearly that limitations of unionism towards

the improvement of working conditions were gradually overcome. The plan is carried

through the essay to a logical conclusion.

Make sure that you pick a range of examples from a range of media across the period in the

question, analysing the success of the stated factor.
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Question 9

This question was answered well by most candidates. Most candidates were able to define

pioneering campaigns work by individuals such as Jenner, Chadwick, Snow and Bazalgette,

although it was noticeable that weaker candidates struggled to cover the time period, with some

focusing on purely the first half of the 19th century. Strong candidates were able to assess the

impact of features of individuals and government throughout the period, right up to the 1936

Public Health Act, which allowed for stronger evaluation.

Here is an example at L5 to measure the comparative significance of the issues.
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The plan at the beginning suggests that the response will cover the full chronology and it

does not disappoint. The essay is well organised, considering central government before

individuals. Evidence on both sides is impressive and judgement understands that both

stated factors rely on each other, but the final judgement in the conclusion is not entirely

logical.

Try to justify why one content area is more significant than another – the basis of that

judgement is that one aspect is more important, influential or significant. Pay more careful
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attention to key phrases in the question when analysing.
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Question 10

Most candidates were able to indicate the significance of reports on the state of towns on the

impetus for public health reforms in the years c1780-1939. Most were weaker on features that

would build a strong counter argument, with the notable exception of the cholera epidemic in

1832, which was considered a greater impetus for public health reforms, resulting in government

legislation and the establishment of local boards of health. The real problem with responses to

this question was in extending the chronological breadth into the 20th century. Opportunities

from the specification included the growth of the government’s role in the early 20th century.

A L5 response which ranges right across the chronology.
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Here is one of the responses that succeeded in analysing the stated factors across the whole

range of the chronology. For a breadth question, the evidence is also remarkably deep. The

candidate still had time for a nuanced judgement.

Make sure that you pick a range of possible reasons from across the period in the question.

However, if you are running short of time, it is better to ensure that you have reached a

judgement of comparative significance about a reasonable number of features rather than

flooding the essay with so much depth and detail that you don’t have time for judgement.
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Paper Summary

Based on their performance on this paper, candidates are referred to the advice offered in the

previous three sessions. Many candidates this year have not heeded some of this advice in the

light of their predecessors’ performance. This advice was:-

Section A Source Question (Q1 or Q2)

• Candidates must be more prepared to make valid inferences rather than to paraphrase the

source

• Be prepared to back up inferences by adding additional contextual knowledge from beyond

the source

• Explore beyond stereotypical reactions to particular types of provenance. Not all old people

are blighted by poor memories; look at the specific stance and/or purpose of the writer

• Avoid discussions about what is missing from the source when assessing its value to the

enquiry unless there is a clear reason for the author missing such points

• Candidates should be prepared to assess the strength of the source for an enquiry by being

aware that the author is writing for a specific audience. Be aware of the values and concerns

of that audience

• Candidates should try to distinguish between fact and opinion by using contextual knowledge

of the period and being aware of the values of the society within which the source is set

• In coming to a judgement about the provenance, take account of the weight you may be able

to give to the author’s evidence in the light of his or her stance and/or purpose

• In assessing weight, it is perfectly permissible to assess reliability by considering what has

been perhaps deliberately omitted from the source.

Section B Essay questions

• Candidates must provide more factual details as evidence. Weaker responses lacked depth

and sometimes range

• Plan your answer effectively before you begin

• Pick out three or four key themes and then provide an analysis of (eg) the target significance

mentioned in the question, setting its importance against other themes rather than providing

a description of each

• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that

is required for the higher levels

• Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content

area is more significant than another – the basis of that judgement is that one aspect is more

important, influential or significant

• Pay more careful attention to key phrases in the question when analysing

• Be aware of key dates as identified in the specification so that they can address the questions

with chronological precision
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• Try to explore links between issues to make the structure flow more logically.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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