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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range in

this series of exams with A Level paper 9HI0/33. The structure of the paper has Section A focusing

on source analysis and evaluation (AO2), Section B assessing depth of knowledge and

understanding through essay responses (AO1), and Section C requiring candidates to

demonstrate breadth of understanding across a longer chronological range (AO1).

Across the option, most candidates appeared to manage their time effectively, with the majority

completing all three sections. However, a small number of candidates did not complete Section C,

which may have impacted their overall performance. A recurring concern noted by examiners

was the legibility of handwriting. In some cases, scripts were extremely difficult to decipher, which

inevitably limited the credit that could be awarded. Candidates are reminded that examiners can

only reward what they can read. Additionally, the use of informal abbreviations such as “gov” for

government was noted and should be avoided in formal written responses.

In Section A, the strongest responses demonstrated a clear ability to draw out and develop

reasoned inferences from the source for both enquiries. These candidates evaluated the source

thoroughly, using both contextual knowledge and an understanding of the source’s nature, origin,

and purpose. Candidates who recognised the political and judicial context of the Bamberg witch

trials were able to interrogate the source’s reliability and purpose more effectively. However, a

number of candidates either failed to address one of the enquiries or offered only a superficial

analysis of provenance. Some responses relied heavily on narrative contextual knowledge with

only tangential links to the source, while others failed to use contextual knowledge at all. A

significant number of candidates treated the source as neutral or factual without sufficient

evaluation. The best responses integrated provenance analysis into their discussion of the source

content, rather than treating it as a separate exercise. Weaker responses often misunderstood

the nature of the source or failed to distinguish between fact, opinion, and claim.

In Section B, candidates generally demonstrated a good understanding of the second-order

concepts being assessed, such as causation, consequence, and significance. Stronger responses

were analytical and evaluative, engaging directly with the wording of the question and offering

balanced arguments. Candidates who considered the significance of Increase Mather’s role in

ending the Salem witch trials in relation to other factors such as Governor Phips’ intervention

produced more nuanced responses. However, some candidates only addressed one side of the

argument or failed to engage with the conceptual focus of the question. There were also

instances where candidates ignored the chronological parameters of the question or introduced

irrelevant material. The best responses demonstrated a clear understanding of the period and

used precise evidence to support their arguments. Weaker responses tended to be descriptive or

overly reliant on pre-learned material, while stronger answers were characterised by precise

contextual knowledge, thoughtful engagement with provenance, and clear evaluative structure.

Section C continues to be the most challenging for many candidates. This section requires a

breadth response that covers a period of at least 100 years. To access the ‘fully met’ demand of

the mark scheme, candidates must address at least 75% of the chronological range of the

question. To access bullet point 2 at level 4 candidates need to meet most of the demands of the

question. It was unlikely that most of the demands of the question would be met if the answer

had a restricted range that covered less than 60% of its chronology.
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However, many responses were limited in their chronological coverage, often focusing on the

beginning and end of the period (“bookending”) without sufficient analysis of developments in

between. Other candidates failed to cover the full range of sceptical thought or scientific

developments. The best responses in this section demonstrated a clear understanding of change

and continuity over time and used a wide range of evidence to support their analysis. Candidates

are reminded to read the question carefully and to plan their responses to ensure they address

the full scope of the question. The most successful responses were those that engaged directly

with the conceptual focus of the question and used a thematic approach to structure their

argument. Candidates who relied on a purely chronological narrative often struggled to

demonstrate the analytical depth required for the higher levels.

Overall, the performance was encouraging, with many candidates demonstrating a strong grasp

of historical knowledge and analytical skills. However, there remains room for improvement in

the integration of provenance analysis in Section A, the precision of argument in Section B, and

the breadth of coverage in Section C. Centres are encouraged to continue emphasising the

importance of careful reading of the question, planning of responses, and the use of precise and

relevant evidence. Candidates should be reminded that success depends not only on knowledge

but also on the ability to apply that knowledge analytically and evaluatively in response to the

specific demands of each question.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Candidates generally demonstrated a sound understanding of the source and were able to

engage with both enquiries, though responses were typically stronger on the spread of

accusations than on the evaluation of provenance. Many candidates successfully identified how

Junius was implicated by others and, under duress, implicated others himself, with stronger

responses linking this to the broader mechanisms of fear and coercion in Bamberg. There was

frequent reference to the use of torture, the Devil’s mark, and sabbaths, with some candidates

drawing on specific contextual details such as the Carolina Law Code or the confiscation of

florins. However, evaluation of provenance remained a common weakness. While some

candidates recognised the source as a court document with potential bias, fewer explored its

purpose or questioned its reliability in depth. A number of responses accepted the source at face

value or made only generic comments about its origin, limiting their evaluative depth. The best

responses interrogated the timing and purpose of the source, noting that it may have been

constructed to justify the judicial process or to serve as a warning to others. These candidates

were also more likely to consider the broader political and religious pressures on the Prince-

Bishopric of Bamberg, which shaped the nature of the trials.
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Top-level responses go beyond paraphrasing or quoting the source. They make developed

inferences, assess the provenance and purpose with nuance, and evaluate the weight the

source can bear. Candidates consider the author’s position, audience, and context, and use

this to judge the source’s utility for both enquiries as shown in this Level 5 response.

Use contextual knowledge to support inferences and evaluation. Consider the provenance

and purpose of the source within the analysis, not as a separate paragraph.
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Question 2

In Section B this was the most popular question. Candidates were more confident discussing the

broader political and religious context of the Scottish witch hunts than the specific role of the Earl

of Bothwell. While many referenced James VI, torture and weak legal structures, confusion over

Bothwell’s identity and role was widespread, with some candidates misattributing actions or

misdating events. The best responses weighed Bothwell’s significance against other factors and

linked his role to James VI’s broader involvement. Stronger answers also explored the General

Commission and the use of torture to support evaluative judgements. However, weaker

responses often relied on vague contextual knowledge or introduced unrelated case studies, such

as Pendle or Berwick, which detracted from the focus of the question. Some candidates also

misunderstood the chronology, failing to distinguish between the 1590–91 and 1597 hunts, which

weakened their analysis. The most successful responses placed Bothwell within the factional

politics of the Scottish court and considered how his downfall may have been exploited to

legitimise the trials and consolidate royal authority.
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Level 5 essays such as this one do not just list factors—they compare them. Candidates

weigh the relative importance of different causes, consequences, or turning points, and

explain why one is more significant than another. This comparative approach is sustained

throughout the essay, not just in the conclusion.

Plan essays to ensure a structured and analytical approach. Be chronologically

precise—know key dates and events.
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Question 3

Although this was the least popular question in Section B, it was generally well answered by those

who attempted it. Stronger responses successfully analysed the contrasting roles of Increase

Mather and Governor Phips, particularly in relation to changing attitudes toward the Salem witch

trials as accusations escalated. These responses often addressed the expansion of accusations,

the eventual general pardon, and shifts in legal procedures—especially the use and later rejection

of spectral evidence—as key turning points. However, many responses focused too heavily on the

broader causes of the Salem trials rather than fully engaging with the conceptual focus of the

question. Notably, the coverage of Increase Mather was generally weaker and detracted from the

overall quality of some responses. The best answers recognised the importance of Mather’s

publication Cases of Conscience, which challenged the legitimacy of spectral evidence and helped

shift elite opinion. They also considered the interplay between religious authority and civil

governance, showing how Phips’ intervention was shaped by both political necessity and clerical

influence.
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Level 5 responses such as this one consistently maintain a clear analytical line of argument

throughout the essay or source analysis. Candidates demonstrate a deep understanding of

the question and avoid drifting into narrative or descriptive writing. Their arguments are

well-structured, with each paragraph contributing to the overall judgement.

Establish and use criteria for judgement to drive evaluation. Avoid pre-planned arguments

that don’t fit the question.
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Question 4

In Section C this was the most popular question. Candidates often demonstrated secure

knowledge but struggled to analyse the distinctiveness of Webster’s work, with some treating it as

a reiteration of earlier scepticism. Stronger responses compared Webster’s evidence-based

approach with other publications and judicial scepticism, though breadth was sometimes lacking.

A number of candidates attempted to impose pre-learned knowledge from other parts of the

course, often slipping into narrative rather than focusing on significance. The best answers

effectively compared and linked publications, frauds, and other relevant developments, though

some failed to cover the full chronological range required by the question. Some candidates also

overlooked the scientific and philosophical context in which Webster was writing, missing

opportunities to link his work to broader intellectual shifts. The most analytical responses

considered how Webster’s arguments reflected a growing emphasis on empirical reasoning and

how this contributed to the decline in witchcraft prosecutions, especially when reinforced by

judicial caution and public scepticism.
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To reach Level 5 in breadth questions, candidates must cover at least 75% of the time period

specified. Strong responses avoid 'bookending' the period and instead provide a well-

distributed analysis across the full range. They also avoid clustering evidence in one era and

demonstrate understanding of long-term developments. Candidates should avoid pre-

learned answers and instead tailor their response to the specific demands of the question.

• A nuanced conclusion that reflects the comparative analysis across the period is a

hallmark of a top-level response.

• Be chronologically precise—know key dates and events.
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Question 5

Fewer candidates attempted this question compared to Question 4, and the responses were

mixed in quality. Some candidates failed to analyse the limitations of Bacon, focusing only on his

impact before moving on to other factors. The stronger responses considered both his

significance and limitations, offering a more balanced and analytical approach. Many candidates

compared Bacon with Galileo, though some missed the key point that Bacon’s experimental

method was relatively new for his time. While the Royal Society was occasionally mentioned,

candidates often overlooked its adoption and use of Bacon’s empirical method. In some cases,

knowledge of Bacon and the empirical scientific method was detailed and well-supported with

evidence spanning the period. However, in others, Bacon was treated briefly before moving on to

a range of other developments, often without a clear analytical framework. The best responses

explored how Bacon’s ideas laid the groundwork for a rationalist worldview that gradually

displaced supernatural explanations, even if the impact was uneven and slow to take hold in

popular belief.
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Conclusions in Level 5 responses are not just summaries—they are evaluative. As in this

essay, level 5 candidates establish clear criteria for evaluating significance, causation, or

change. These criteria are not just stated in the introduction but are applied consistently

throughout the essay, allowing for a comparative and evaluative approach. Candidates then

revisit their criteria, weigh up the evidence, and offer a nuanced judgement that reflects the

complexity of the issue. These conclusions are clearly linked to the analysis that precedes

them.

Strong responses cover at least 75% of the chronological range specified in the question.

Candidates demonstrate a clear understanding of long-term developments and avoid

clustering evidence in one time period.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• Read the question carefully to ensure both enquiries are addressed.

• Go beyond comprehension and summary by developing reasoned inferences that are fully

discussed.

• Read the caption and make full use of it when evaluating the source.

• Use relevant contextual knowledge to support inferences and evaluation. It is not the quantity

of contextual knowledge that is key, but the use to which it is put.

• Integrate analysis of provenance into the discussion of the source content, rather than

treating it as a separate paragraph.

• Avoid generic comments about reliability and instead consider the specific nature, origin, and

purpose of the source in context.

• Distinguish clearly between fact, opinion, and claim when evaluating the source.

Sections B and C

• Plan essays to develop an analytical approach.

• Read the question carefully to ensure the response addresses both the focus and the

chronological parameters.

• Avoid a narrative or descriptive approach—this often undermines the analysis required for

the higher levels.

• Ensure that Section C responses range across at least 75% of the chronology to access the

higher levels.

• Engage directly with the wording of the question and ensure that arguments are evaluative

and balanced.

• Use precise and relevant evidence to support arguments and avoid introducing irrelevant

material.

• Consider using a thematic structure in Section C to demonstrate change and continuity more

effectively.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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