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Introduction

It was pleasing to see that candidates were able to engage effectively across the ability range in

this series of exams with A Level paper 9HI0/30. The structure of the paper has Section A focusing

on source analysis and evaluation (AO2), Section B assessing depth of knowledge and

understanding through essay responses (AO1), and Section C requiring candidates to

demonstrate breadth of understanding across a longer chronological range (AO1).

Across the option, most candidates appeared to manage their time effectively, with the majority

completing all three sections. However, a small number of candidates did not complete Section C,

which may have impacted their overall performance. A recurring concern noted by examiners

was the legibility of handwriting. In some cases, scripts were extremely difficult to decipher, which

inevitably limited the credit that could be awarded. Candidates are reminded that examiners can

only reward what they can read. Additionally, the use of informal abbreviations such as “gov” for

government was noted and should be avoided in formal written responses.

In Section A, the strongest responses demonstrated a clear ability to draw out and develop

reasoned inferences from the source for both enquiries. These candidates evaluated the source

thoroughly, using both contextual knowledge and an understanding of the source’s nature, origin,

and purpose. Candidates who understood the political motivations behind Mancini’s account

were better able to assess its value. However, a number of candidates either failed to address

one of the enquiries or offered only a superficial analysis of provenance. Some responses relied

heavily on narrative contextual knowledge with only tangential links to the source, while others

failed to use contextual knowledge at all. A significant number of candidates treated the source

as neutral or factual without sufficient evaluation. The best responses integrated provenance

analysis into their discussion of the source content, rather than treating it as a separate exercise.

In both papers, weaker responses often misunderstood the nature of the source or failed to

distinguish between fact, opinion, and claim. Some candidates misinterpreted the implications of

Edward IV’s will or failed to substantiate their evaluation of Mancini’s reliability.

In Section B, candidates generally demonstrated a good understanding of the second-order

concepts being assessed, such as causation, consequence, and significance. Stronger responses

were analytical and evaluative, engaging directly with the wording of the question and offering

balanced arguments. For example candidates who addressed the term “easily” in the question

about Henry IV’s ability to deal with threats were more likely to reach the higher levels. However,

some candidates only addressed one side of the argument or failed to engage with the

conceptual focus of the question. There were also instances where candidates ignored the

chronological parameters of the question or introduced irrelevant material. The best responses

demonstrated a clear understanding of the period and used precise evidence to support their

arguments. Weaker responses tended to be descriptive or overly reliant on pre-learned material,

while stronger answers were characterised by precise contextual knowledge, thoughtful

engagement with provenance, and clear evaluative structure.

Section C continues to be the most challenging for many candidates. This section requires a

breadth response that covers a period of at least 100 years. To access the ‘fully met’ demand of

the mark scheme, candidates must address at least 75% of the chronological range of the

question. To access bullet point 2 at level 4 candidates need to meet most of the demands of the

question. It was unlikely that most of the demands of the question would be met if the answer
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had a restricted range that covered less than 60% of its chronology

However, many responses were limited in their chronological coverage, often focusing on the

beginning and end of the period (“bookending”) without sufficient analysis of developments in

between. The best responses in this section demonstrated a clear understanding of change and

continuity over time and used a wide range of evidence to support their analysis. Candidates are

reminded to read the question carefully and to plan their responses to ensure they address the

full scope of the question. The most successful responses were those that engaged directly with

the conceptual focus of the question and used a thematic approach to structure their argument.

Candidates who relied on a purely chronological narrative often struggled to demonstrate the

analytical depth required for the higher levels.

Overall, the performance across both papers was encouraging, with many candidates

demonstrating a strong grasp of historical knowledge and analytical skills. However, there

remains room for improvement in the integration of provenance analysis in Section A, the

precision of argument in Section B, and the breadth of coverage in Section C. Centres are

encouraged to continue emphasising the importance of careful reading of the question, planning

of responses, and the use of precise and relevant evidence. Candidates should be reminded that

success depends not only on knowledge but also on the ability to apply that knowledge

analytically and evaluatively in response to the specific demands of each question.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Most candidates were able to engage with both aspects of the enquiry, drawing inferences about

Richard III’s character and his acquisition of the throne. Stronger responses developed multiple

inferences and supported them with contextual knowledge, particularly regarding the Woodvilles,

the princes in the Tower, and Richard’s prior role in the North. There was also good

understanding of the death of Hastings and the political manoeuvring that led to Richard’s

usurpation. Some confusion was noted around Buckingham’s rebellion, but many candidates

demonstrated sound knowledge of Mancini’s background, including his limited English and

potential bias due to Anglo-French tensions. The best answers integrated provenance analysis

into their argument, noting that Mancini may have skewed events for his French audience, while

also suggesting that his account reflected contemporary public opinion. Weaker responses

tended to summarise the source without interrogating its content or provenance, and some

failed to distinguish between fact, opinion, and claim. The most successful candidates

substantiated their evaluation of the source’s reliability with specific examples and avoided

treating provenance as a separate, isolated paragraph.
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High-level responses integrate contextual knowledge seamlessly into their analysis. Rather

than listing facts, candidates use knowledge to interrogate the source or weigh up the

significance of different factors. This is especially evident in this Level 5 response where

contextual knowledge is used to test the reliability or weight of the source.

Use contextual knowledge to support inferences and evaluation. Consider the provenance

and purpose of the source within the analysis, not as a separate paragraph.
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Question 2

This question was generally well answered, with most candidates demonstrating detailed

knowledge of the rebellions Henry IV faced, including the Epiphany Rising, Glyndŵr’s revolt, and

the Percy rebellion. Some also referenced Scrope’s rebellion and foreign challenges from Scotland

and France. Stronger responses engaged directly with the word 'easily', evaluating the extent to

which Henry’s hold on the throne was secure. These responses often considered the impact of

Henry’s usurpation, financial difficulties, and diplomatic efforts. A few candidates misread the

question or ignored the date range, discussing Henry VI instead, which limited their marks. The

best answers established clear criteria for what constituted ease in maintaining power and used

this to assess the seriousness of each threat. They also explored how Henry’s legitimacy and

relationship with Parliament influenced his ability to respond to challenges. Overall many

candidates demonstrated both breadth and depth of understanding, which was pleasing to read.
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Level 5 essays do not just list factors—they compare them. Candidates weigh the relative

importance of different causes, consequences, or turning points, and explain why one is

more significant than another. This comparative approach is sustained throughout the

essay, not just in the conclusion. This level 5 response consistently maintains a clear

analytical line of argument throughout the essay. The candidate demonstrates a deep

understanding of the question and avoids drifting into narrative or descriptive writing.

Plan essays to ensure a structured and analytical approach. Be chronologically

precise—know key dates and events.
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Question 3

Candidates generally understood the focus of this question and were able to assess the threat

posed by the Yorkshire and Cornish rebellions. Stronger responses established criteria for what

constituted a serious or limited threat and applied these to each rebellion. Most candidates

discussed the taxation grievances and the level of noble support, though only the best linked

these factors to the overall scale of threat. Some candidates confused the two rebellions or

narrated events without evaluating their significance. A few responses compared these rebellions

to other threats faced by Henry VII, which detracted from the question’s focus. Knowledge of the

Cornish rebellion’s connection to Warbeck was limited, and few candidates demonstrated a clear

understanding of the events surrounding it. The most effective answers analysed the rebels’

aims, geographical limitations, and lack of elite support to argue that the threats were indeed

limited. These responses also considered the broader context of Henry’s consolidation of power

and his response to internal dissent.
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Level 5 candidates engage directly with the wording of the question. They avoid generic

responses and tailor their analysis to the specific demands of the enquiry or essay. This

includes addressing both parts of a two-part question. Conclusions in Level 5 responses are

not just summaries—they are evaluative. Candidates revisit their criteria, weigh up the

evidence, and offer a nuanced judgement that reflects the complexity of the issue. These

conclusions are clearly linked to the analysis that precedes them.

Compare factors throughout the essay, not just in the conclusion. Establish and use criteria

for judgement to drive evaluation.
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Question 4

This was the more popular of the two breadth questions, and most candidates were able to

provide evidence both supporting and challenging the idea that the nobility hindered royal

control. While many responses were structured chronologically, thematic approaches often

yielded stronger analysis. These responses examined noble-led rebellions, local disorder, regional

governance, and the provision of troops. Stronger answers defined what effective control entailed

and evaluated the nobility’s role accordingly. Some candidates misunderstood the question,

focusing instead on how the nobility attempted to control the monarchy. The best responses

highlighted both the disruptive potential of overmighty subjects and the stabilising role of loyal

nobles, such as Gloucester and Hastings. They also considered how monarchs like Henry VII

curbed noble power through legislation and patronage. Weaker responses lacked evaluation and

tended to assert rather than argue. Overall, the strongest answers demonstrated a nuanced

understanding of the complex relationship between the crown and the nobility across the period.
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High-level answers are clearly planned. Introductions outline the approach and criteria, and

the structure follows logically. In Section C, for example, candidates often organise their

essays chronologically or thematically, ensuring full coverage and a coherent argument. To

reach Level 5 in breadth questions, candidates must cover at least 75% of the time period

specified. Strong responses avoid 'bookending' the period and instead provide a well-

distributed analysis across the full range. They also avoid clustering evidence in one era and

demonstrate understanding of long-term developments.

Be chronologically precise—know key dates and events. In Section C, cover the full

chronological range (at least 75%) to access higher levels.
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Question 5

This question was less popular and produced a wide range of responses. Many candidates

struggled with the definition of 'retaining', with some interpreting it as the monarch retaining

power rather than the practice of nobles maintaining private armies. Most responses discussed

the statutes against retaining under Edward IV and Henry VII, and some noted the use of

retainers in rebellions and as a source of military support. However, few candidates directly

addressed the question of whether the role of retaining as a prop to royal power remained

unchanged. Stronger responses traced the evolution of retaining practices and evaluated their

impact on royal authority. These answers considered how retaining could both support and

undermine the crown, depending on the monarch’s ability to control it. The best responses

demonstrated a clear understanding of the concept and used a range of examples across the

period to support their argument. Weaker responses tended to generalise or focus solely on

whether retaining was helpful or harmful, without addressing the issue of continuity.
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Strong responses covers at least 75% of the chronological range specified in the question.

The candidate demonstrates a clear understanding of long-term developments and avoids

clustering evidence in one time period. This Level 5 essay is well-structured, often organized

chronologically or thematically, with each paragraph contributing to the overall judgement.

High level candidates establish and apply clear criteria for judgement throughout the essay.

They compare turning points or developments across the period, weighing their relative

significance.

Compare factors throughout the essay, not just in the conclusion. Plan essays to ensure a

structured and analytical approach.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• Read the question carefully to ensure both enquiries are addressed.

• Go beyond comprehension and summary by developing reasoned inferences that are fully

discussed.

• Read the caption and make full use of it when evaluating the source.

• Use relevant contextual knowledge to support inferences and evaluation. It is not the quantity

of contextual knowledge that is key, but the use to which it is put.

• Integrate analysis of provenance into the discussion of the source content, rather than

treating it as a separate paragraph.

• Avoid generic comments about reliability and instead consider the specific nature, origin, and

purpose of the source in context.

• Distinguish clearly between fact, opinion, and claim when evaluating the source.

Sections B and C

• Plan essays to develop an analytical approach.

• Read the question carefully to ensure the response addresses both the focus and the

chronological parameters.

• Avoid a narrative or descriptive approach; this often undermines the analysis required for the

higher levels.

• Ensure that Section C responses range across at least 75% of the chronology to access the

higher levels.

• Engage directly with the wording of the question and ensure that arguments are evaluative

and balanced.

• Use precise and relevant evidence to support arguments and avoid introducing irrelevant

material.

• Consider using a thematic structure in Section C to demonstrate change and continuity more

effectively.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

link:https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html[https://qualifications.pearson.com/en/support/support-topics/results-

certification/grade-bo
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