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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with the A

Level paper 2H, which deals with 2H.1: The USA, c1920–55: boom, bust and recovery and 2H.2:

The USA, 1955–92: conformity and challenge.

This paper was divided into two sections: Section A was aimed at the in-depth evaluation and

analysis of source material and Section B focused on the evaluation of key features in depth,

exploring cause, consequence, change/continuity, similarity/difference and significance. It was

clear that standards in Section A are now in line with those in Section B and clearly advice about

source analysis, with its emphasis on value and weight, is familiar to candidates. Nevertheless,

some teachers and candidates need to follow the requirements of the Section A mark scheme

more carefully in future series in order to be clearer about what is meant by 'value' and

'weight'.As in previous series, some candidates wrote too much generalised comment without

regard to the source material, or paraphrased the source without considering its value or

reliability. The major weakness was often in considering the provenance and comments were too

often stereotypical, or too often missing entirely. It is imperative that centres teach candidates to

assess ‘weight’ by using contextual knowledge to challenge or confirm what is in the source, or to

discuss the values of its audience, rather than just claiming that the source discusses an aspect of

the topic, so it must have weight. It is also necessary to analyse the nature, origin and purpose of

the source through its provenance in order to assess weight. It continues to be the case that

many responses are largely made up of comments about what was not in the source, suggesting

that this makes it less valuable, or carries less weight. Credit is given to comments about what is

not in the source only if it is possible to show that this material is missing for a reason, for

example because the source is a deliberate piece of propaganda, or, for example, the author is

not in a position to comment about key issues and that for this reason the source is

unrepresentative. In Section A the question requires the use of sources together. There was little

evidence on this paper of candidates failing to use the sources together in some way, although it

is worth pointing out that this does not mean that responses should cross-refer between the two

sources for comparison and contrast of content. The question requires candidates to use the

sources ‘together’, but it is not a requirement to use them ’together’ throughout the response.

There was some evidence of some candidates attempting to do this. Depending on the sources, it

was not always possible to do this convincingly, and some candidates engaged in some

superficial argument and comparisons as a result. Comparison of value and weight was a

strength of many responses. It remains important to realise that Section A and Section B

questions may be set from any part of any Key Topic named in the Advance Information and, as a

result, full coverage of the topic is enormously important. The detailed knowledge base required

to add contextual material in order to support inferences was often good, but candidates need to

understand that contextual knowledge must be linked to what is in the source and used to

confirm or challenge inferences from the source itself, as well as to assess value or weight in the

ways described above. The continuing improvement in essay writing is pleasing. Few candidates

produced wholly descriptive essays devoid of analysis. Candidates continue to identify key

themes in an introduction and to make a judgement in a conclusion. Structure was often very

sound. The most common weakness in Section B essays continues to be the lack of a sharp focus

on the precise terms of the question and/or the second order concept that was targeted.

Some candidates note in the introduction to the essay that they are naming the criteria that they
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plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of

reaching that judgement.

There was little evidence on this paper of candidates having insufficient time to answer the

question. The ability range was very diverse, but the design of the paper allowed all abilities to be

catered for. The candidates' performance on individual questions is considered in the next

section.
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Question 1

Strong responses had a clear focus on the value of the sources in terms of the impact of the

ruling in the case of Brown v Board of Education. At the highest level, candidates selected key

points from the sources and made reasoned inferences about them, supporting each one with

their own knowledge of the historical context, for example claims that the people of Georgia will

not comply with the Supreme Court’s judgement to integrate schools, as is implied by Source 1,

and claims in Source 2 that devices used by Southern governments to maintain segregation were

nefarious and would be defeated by a fair interpretation of the Constitution.

The very best candidates were aware of the specific context of the Supreme Court’s

implementation judgement, known as Brown II, that was handed down in 1955 and, mindful of

Southern opposition to integration, advised proceeding ‘with all deliberate speed’, an ambiguous

oxymoron, but responses that took a more general view were able to reach the highest levels.

Strong candidates also commented on State governments in the South showing a deep

reluctance to implement the judgement and using their power to thwart it. AO1 skills are not

assessed in this Section, only the use of valid contextual knowledge as part of source analysis.

Comments about provenance were thoughtful and may have considered that, in Source 1, the

reaction of the governor of a Deep South state, where Jim Crow laws existed, to the Supreme

Court ruling may not be typical of that of most state governors in the USA on issues of race. Many

candidates perceived that, as the leader of the NAACP, Wilkins may have been too optimistic in

his assessment of the impact of the Court decision on Southern states. Weaker responses simply

wrote that the source was not valuable as he was a black leader.

A response at Level 5 showing model skills.
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This response begins by picking up the tone of the authors of the sources in the introduction

before drawing inferences from both sources, developing them and interrogating them by

increasing use of accurate contextual knowledge. Notice how tone is used to extract

meaning. The sources are treated separately at first and in the second half of each analysis

there is a weighing of the provenance to indicate what weight it bears in the light of the

biography of the authors. Finally, the sources are used in combination to tease out what the

candidate calls the disagreements and discourse surrounding the case.

Look at the detail of the provenance of the sources to see what might give weight to the

source - eg in this case the purpose of the authors. Challenge or confirm the veracity of the

source by using contextual ‘own knowledge’ to discuss value or weight, as appropriate,

rather than just to confirm content or to say what is missing.
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Question 2

Weaker responses did not have a clear focus on the value of the sources in the political impact of

environmental issues during the Carter Presidency but rather targeted a more general response

on some environmental issues going back to the 1960s but mainly other policy issues during the

Carter Administration, or even on Watergate. Such candidates did not understand the need to

make inferences from the sources, for example that Source 3 gives evidence that barriers to

environmentalism were not due to a lack of legislation but to a lack of enforcement or that

Source 4 implies that overcoming industrial interests proved to be a stumbling block to political

action on environmental issues. Most candidates perceived that both sources agree that dealing

with toxic waste was an important issue, but that Source 3 is much more optimistic about change

through action by the nation’s leadership, while Source 4’s writer offers little hope. Weaker

candidates gave little weight to Source 3 simply because Carter was a weak President. Others

missed out any comment about the provenances, even their timing. However, stronger

candidates noted that the purpose of the article (Source 4) is to bring an environmental disaster

to the notice of politicians and the general public beyond the immediate region. Most said it was

not valuable because it was only one example from one locality. On the whole, contextual

knowledge noted that, by the end of his term in office, Carter had advanced the cause of

environmental protection.

This Level 4/5 response makes sustained use of interrogation of both sources by using a thematic

approach and by noting carefully the differing tones of the sources.
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Both sources are mined for inferences and the candidate shows a shrewd knowledge of the

matters being discussed and illuminates them with judicious use of contextual knowledge of

the political impact of environmentalism. Evaluation of weight is often subtle, eg the

candidate debates the tones of both sources to assess value. The conclusion debates the

relative weight of both sources. There could have been a greater awareness of the political

context in the time period between the publication of each source, but the candidate does

find value in using the sources in combination to show that Carter’s aims and the impact of

the Love Canal disaster seem to be at odds.

Try to be aware of the concerns and values of the society within which the sources are set

when adding contextual material to inferences.
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Question 3

Weaker responses indicated a straightforward problem with responses to this question – a lack of

appreciation of what constituted ‘technology’ beyond Ford cars. However, almost everyone saw

that the ‘Ford revolution’ in car manufacture had a direct and indirect impact on the mass market.

Car sales, component supply, road building and demand for hydrocarbons contributed to the

boom. The most successful candidates understood that, encouraged by the opportunity to buy

goods on hire purchase, consumers bought a wide range of goods, from cars to refrigerators, in

order to keep up with their peers, thereby stimulating economic growth by increasing demand,

and that the extent of the use of hire purchase enabled producers to invest capital in the

economy.

A L5 response that considers relative significance
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We can see where the candidate is going with this response as a result of the clear plan. The

candidate considers the relative significance (strengths and weaknesses) of both stated

features and also considers links between them in coming to a sound judgement.

Anachronistic mention of televisions may be forgiven here as the link between electronic

technology, consumerism (and therefore hire purchase) and the boom is well established.

Judgement at the highest level involves analysing the relative significance, importance, etc.

(as directed by the question) of factors or aspects chosen by the candidate, both against

each other and against the stated aspect in the question. Here it is important to judge the

importance of the target focus against that of other features.
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Question 4

The stated factor, that the position of ethnic minorities improved markedly in the years 1933-45,

was sometimes well supported. The biggest problem for weaker candidates on this response was

in identifying material throughout the period. Some focused only on the early New Deal, more

only considered the Second World War. Many candidates saw that ethnic minority workers

achieved an improved job status and a higher standard of living through the ability to work in war

industries but failed to note that Executive Order 8802, designed to improve the position of

ethnic minorities in wartime employment, was largely circumvented by Southern employers and

politicians and many black Americans were kept in menial jobs. Surprisingly few mentioned the

position of Japanese Americans worsening during the war, eg relocation to internment camps

and loss of businesses.

A L3 response, lacking breadth
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This answer confined itself to a consideration of black Americans and Hispanic Americans,

without consideration of Japanese Americans and Native Americans. It missed the

opportunity to discuss the very significant changes that occurred as a result of the USA

becoming the ‘arsenal of democracy’ and subsequently going to war in 1941.

A 'Study in Depth' requires detailed knowledge of the Key Themes identified in the

specification. Make sure you add precise and detailed knowledge to evidence your answer.
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Question 5

There were many excellent responses to this question. Candidates had a wide and deep

knowledge of several elements of the New Frontier. Where a few candidates failed to reach the

higher levels, it was in identifying what constituted the New Frontier, straying into narratives

about the Cold War, for example. Most candidates identified the varying successes of legislative

measures, executive orders, civil rights, the Peace Corps, the space programme, etc. Not many

candidates got beyond the Civil Rights bill on that aspect; few noted Kennedy’s other

interventions in 1961-62.

An answer reaching L5
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This response clearly shows considerable knowledge of the key features of the New Frontier.

It satisfies the L5 criteria in producing width and depth of evidence with logical organisation.

Notice it assesses relative success in most paragraphs as well as providing a relative overall

judgement in the conclusion.

When answering ‘impact' questions, make sure you also consider the role and strength of

the target focus, as well as other issues that have impact, in order to give your response

range and judgement. Read the question carefully and underline key words to help you to

understand what is having an impact on what. Make sure you leave sufficient time to write a

clear conclusion that sums up the relative judgements that you have arrived at.
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Question 6

This question produced a disappointing number of very generalised responses, perhaps based

on the candidates’ own knowledge of certain TV programmes, not always within the period.

However, some candidates scored very high marks because they knew about detailed counter

material specific to the stated chronology, eg that new cinematic special effects reinvigorated

youth turnout at the movies, as their use in (eg) the Star Wars films: The Empire Strikes Back and

Return of the Jedi, set the scene for cult following of space films; or that the period saw the high

school film cementing itself in youth culture, often embedding ideas about skipping school,

dating ‘wrong’ kinds of people, or highlighting that every young person is different, eg The

Breakfast Club. These stronger candidates were also more aware of relevant TV, eg cable and

satellite television became more accessible and therefore, more popular, leading to a revolution

in the young consumer’s choice of programming; MTV, the world’s first TV video channel,

completely revolutionised pop culture. An artist’s appearance, visual storytelling ability, dance

skills and fashion sense became more immediately important than his or her vocals, or VCRs and

camcorders, linked to a TV, became affordable. Youths could watch recently-released films, sports

events and concerts, as well as making home movies more easily – significantly changing viewing

habits.

A L5 response with considerable detail in providing width and breadth
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Detailed evidence is provided on all of the features mentioned in the introduction to the

question above, with clear links to the attitudes of youth in every paragraph. Relative

judgement is reached at the conclusion to each of the media discussed. There is therefore

no need for a lengthy conclusion at the end of the response.

Try to write in sufficient detail on the stated factor to show sufficient knowledge by which to

weigh it against other factors.
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Paper Summary

Based on their performance on this paper, candidates are referred to the advice offered in the

previous three sessions. Many candidates this year have not heeded some of this advice in the

light of their predecessors’ performance. This advice was:-

Section A Source Question (Q1 or Q2)

• Candidates must be more prepared to make valid inferences rather than to paraphrase the

source

• Be prepared to back up inferences by adding additional contextual knowledge from beyond

the source

• Explore beyond stereotypical reactions to particular types of provenance. Not all old people

are blighted by poor memories; look at the specific stance and/or purpose of the writer

• Avoid discussions about what is missing from the source when assessing its value to the

enquiry unless there is a clear reason for the author missing such points

• Candidates should be prepared to assess the strength of the source for an enquiry by being

aware that the author is writing for a specific audience. Be aware of the values and concerns

of that audience

• Candidates should try to distinguish between fact and opinion by using contextual knowledge

of the period and being aware of the values of the society within which the source is set

• In coming to a judgement about the provenance, take account of the weight you may be able

to give to the author’s evidence in the light of his or her stance and/or purpose

• In assessing weight, it is perfectly permissible to assess reliability by considering what has

been perhaps deliberately omitted from the source.

Section B Essay questions

• Candidates must provide more factual details as evidence. Weaker responses lacked depth

and sometimes range

• Plan your answer effectively before you begin

• Pick out three or four key themes and then provide an analysis of (eg) the target significance

mentioned in the question, setting its importance against other themes rather than providing

a description of each

• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that

is required for the higher levels

• Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one content

area is more significant than another – the basis of that judgement is that one aspect is more

important, influential or significant

• Pay more careful attention to key phrases in the question when analysing

• Be aware of key dates as identified in the specification so that they can address the questions

with chronological precision
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• Try to explore links between issues to make the structure flow more logically.

GCE History 9HI0 2H Grade Boundaries for this, and all other papers, can be found on the

website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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