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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 9HI02F, which deals with India, c 1914-48: the road to independence (2F.1) and South

Africa, 1948-94: from apartheid state to ‘rainbow nation’ (2F.2). The paper is divided into two

sections. Section A contains a compulsory question that is based on two linked sources. It

assesses source analysis and evaluation skills (AO2). Section B comprises a choice of essays that

assess understanding of the period in depth (AO1) by targeting five second order concepts -

cause, consequence, change and continuity, similarity and difference, and significance.

Candidates appeared to organise their time effectively and there was very little evidence of

candidates being unable to attempt both answers within the time allocated. As noted in last

year’s report, there was again an increase in the number of scripts that were seen that posed

problems for examiners with a lack of legibility of handwriting. Some of these responses were

almost entirely indecipherable. Examiners are only able to give credit for what they can read.

There also continues to be some evidence of a number of candidates failing to use formal written

English, e.g. the use of ‘kids’ in question 2, which dealt with children. This development is not

welcome.

In Section A, the strongest answers were able to develop reasoned and supported inferences

based on the sources. Such responses evaluated the sources thoroughly in relation to the

demands of the enquiry on the basis of both the contextual knowledge that was on offer and

through an awareness of the nature, origin and purpose of the source. It continues to be the case

that a number of candidates do not explicitly address the focus of the enquiry, but rather discuss

issues arising from the sources in general terms. Indeed, this approach seems to have increased

over the last few series of examinations. Another development this year appeared to be the

response that lifted a succession of quotes from a source and then claimed that each quote

demonstrated a particular point, without explaining how the quote and the point made were

related. Section A questions require candidates to use the sources ‘together’. Approaches as to

how this is tackled do vary, but as long as it is present, there is no formulaic approach to how this

should be done. Some candidates still continue to use their contextual knowledge to describe

events in great detail, rather than using it to illuminate and to discuss the sources. It is the use to

which contextual knowledge is put that is important, not the quantity of it. There was some

evidence this year, in both Sections A and B of the examination, of candidates going well beyond

the chronological parameters of the question. On occasion, this could be made relevant; where

this was the case, then it was credited. However, many candidates did not make explicit the

relevance of material from outside the period of the question. There appeared to be more

responses this year commenting on what was missing from the sources than has been the case

for a number of years. This approach is only relevant if the author has intentionally omitted a

detail.

In section B, it was clear that most candidates had a secure knowledge base, but this was not

always effectively used to address the specific focus of the questions posed. Weaker answers

often did not identify the appropriate second order concept that was being targeted by the

question and wrote a response to a slightly different question. Whilst credit could be awarded for

elements of this approach that were relevant, it often meant that parts of the response were not

relevant. Weaker candidates also either engaged in a narrative approach that made links to the

question in the conclusion or alternatively shaped their responses analytically but lacked
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sufficient substance and accurate contextual knowledge to support the arguments that they were

making. It continues to be the case that there are a number of responses that only deal with one

side of an argument; some of these can be a sophisticated analysis of that one side, showing the

links between the issues that were raised, but it is essential that candidates acknowledge the

existence of a counter argument, where appropriate. Candidates are encouraged to ensure that

they take the most appropriate approach to answering a question. Candidates should always aim

to show the links between the issues raised, not merely to present a list of factors.

The candidates' performance on individual questions is considered in the next section.

Question 1

Most candidates understood what each source was arguing and were able to draw out some

inferences about the political situation in 1942, with the most impressive being able to use the

two sources together very effectively. A significant number of candidates were using contextual

knowledge from outside the chronological parameters of the question to support their analysis. It

was possible for such material, especially if it predated the source, to be made relevant, but only

a small number of candidates were actually doing this. Most candidates did make reference to

the provenance of the sources, but candidates do need to read the captions carefully and apply

their contextual knowledge to the sources. A significant minority claimed that Attlee was prime

minister in 1942, even though the caption clearly states that he was leader of the Labour party

and a member of the wartime coalition government. This led to some problematic claims being

made about him. There were, however, those candidates who picked up the reference to ‘first-

hand knowledge’ and were able to link this to his membership of the Simon Commission. Weaker

responses often made very limited use of the sources; as this question tests AO2 such responses

cannot score highly.
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This response is doing sufficient across the bullet points to achieve level 5. It clearly stands

back from the sources and considers the issues that they raise in relation to the political

situation in India in 1942. There are examples in this response of contextual knowledge that

is not directly from the period of the question, but it can be credited because the candidate

has made it relevant to the analysis being offered.

If contextual knowledge from outside the time frame of the question is being used it should

be made relevant to the analysis.
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Question 2

Most candidates clearly understood what each source argued and commented with varying

degrees of precision as to how they worked together to represent differing positions on attitudes

to black South African children. The most impressive answers were those that were able to

identify that although Verwoerd appeared to be saying one thing, the reality of his attitude was

something very different. Whilst most candidates were able to support their analysis with some

contextual knowledge, it was disappointing to note that there were a number who either lacked

sufficient knowledge or tried to shoehorn information about Soweto in the 1970s into an answer

that was focused on the 1950s. Most candidates did make reference to the provenance of the

sources, with most recognising the significance of Verwoerd. There was some unevenness in the

approach to the two sources, with many candidates dealing more confidently and fully with

Source 3 than with Source 4. Evaluation of the sources ranged from the stereotypical (typically

that Source 4 was written much later and commenting on memory) to the assured and developed

that went well beyond only using the information in the captions. A number of scripts were seen

that abbreviated ‘children’ to ‘kids’ – this is not acceptable in academic writing.
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This level 5 response has been included to illustrate an answer that shows understanding of

the conflict that is evident in Verwoerd’s attitude between his words and his actions. It is

weaker on Source 4 than on Source 3, but this does not prevent it being a level 5 response.

Indeed, in the concluding section, there is excellent usage of the sources ‘together’ to test

the weight the evidence will bear.

Question 3

This was slightly the more popular of the two questions in this section. There seemed to be a

number of candidates who wished to begin this question significantly before its time frame, with

a small number going all the way back to 1857. This impacted on some responses that failed to

have enough time to develop material that could have earned credit at the expense of lengthy

description that earned no credit. Some candidates focused on whether Britain maintained

control, rather on why Britain maintained its hold on power; it is important that candidates

understand the focus of the question before starting to answer it. Some weaker answers were

organised chronologically with varying degrees of linkage to the question. Other weaker answers

presented a list of reasons as to why Britain maintained power, and in the conclusion stated

which of these reasons was deemed the most important, but with only limited substantiation.

Better answers tended to be organised around a consideration of how concessions contributed

to the British maintenance of control and assessing in the course of the answer whether this was

more significant than any other factor, most commonly the use of repression and the

weaknesses of the nationalist movement.
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This answer is a very secure level 5 response. It begins by looking at the evidence for the

statement in the question, which it then challenges. It goes on to weigh this analysis against

two other factors and reaches a measured conclusion.

It is important to think carefully about how to approach a question. It is a good idea to plan

so that the analysis can be fully developed.

Question 4

This was slightly the less popular of the two questions in this section. Most candidates were able

to look at some of the key events of the 1930s with which Gandhi was associated and, with

varying degrees of success, to comment on whether these represented a limited or a more

substantive contribution to advancing the cause of Indian independence. Weaker candidates

often engaged in a description of events, e.g. of the salt satyahgraha. Too many candidates, not

necessarily always the weaker candidates, tended to confine their responses to the very early

1930s – mainly dealing only with the salt satyagraha and the Round Table Conferences. As the

question was about the entire decade, this did limit the achievement that was possible. Better

responses tended to frame the answer by firstly examining whether Gandhi’s contribution was

limited and then by weighing this against a relevant counter argument. The best answers did

range across the 1930s as they analysed the role played by Gandhi and his contribution to

advancing the cause of Indian independence in this decade. A number of candidates were unable
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to spell Gandhi correctly.
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Although at times, parts of this answer appear to be descriptive, it is clearly focused on the

question and it weighs the arguments for supporting the premise of the question against

the counter arguments. There is good coverage across the decade, showing an awareness of

the demands of the question. There is sufficient analysis for this to achieve within level 5.

It is important to ensure, as is the case with this response, that there is coverage of the

chronology demanded in the question.

Question 5

This was the less popular of the two questions in this section. It was pleasing to note that many of

the candidates tackling this question were able to respect its chronological parameters. They

appreciated that considering the impact of the Sharpeville massacre was relevant, even though

the actual event was the year before the start date of this question. Weaker candidates often

engaged in a more or less detailed description of the events at Sharpeville in 1960, but even these

answers were generally able to move on and consider its impact as well. It was interesting to note

that some candidates were even able to make use of the ending of the Treason Trial in 1961,

before moving on to consider the Rivonia Trial. Most candidates were able to write about the

extent of the threat that African nationalists posed to the government, drawing on evidence both

internal and external to South Africa. In constructing their analysis, some candidates had only an

insecure grasp of the state of the South African economy in the 1960s, deriving their comments

from the state of the economy in the 1970s and 1980s. Some weaker answers focused on

discussing threats in a general way, rather than focusing on the significance of the threat posed

by African nationalists.
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This is a secure level 5 response. There is a sustained analysis that is developed in relation to

the focus of the question. It demonstrates a wide-ranging knowledge base on which it draws

to develop this analysis.
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Question 6

This was the most popular of the two questions in this section of the paper. The most impressive

answers were seen from those who had carefully read the question and identified that it was

asking whether opposition to apartheid was strengthened throughout the years 1968-83. This

required candidates to consider whether the strengthening of opposition was sustained. Some

candidates saw this question as being about the reasons for opposition to apartheid. Marks

awarded for such responses varied depending on how far the candidate was able to link this to

the actual question focus. Some candidates strayed beyond the chronological parameters of this

question, most notably engaging in a description of the events at Sharpeville. Whilst the impact of

Sharpeville resonated in the period of the question, this link was often not being made. A number

of candidates described events in Soweto, often not moving much beyond this in terms of the

contextual knowledge offered to address the question. Some answers were seen that only

addressed the evidence that supported a strengthening of the opposition to apartheid. It is

crucial that candidates consider both sides of an argument in order to be able to meet the

demands of questions such as this.
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This is an impressive level 5 answer that engages in a sustained analysis that draws on

contextual knowledge but also considers varying types of impact in relation to the focus of

the question. Occasional errors, e.g. the number killed at Soweto, do not detract from the

quality of this response. It has also, at several points, managed to address issues

‘throughout’.

The question should be carefully read so that all of its demands are understood and

addressed.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• Candidates should read the question carefully and ensure that they explicitly address the

focus of the enquiry rather than merely discussing the issues raised by the sources in general

terms

• Candidates should read the caption carefully to ensure that it has been fully understood and

should then go on to make full use of it as part of their evaluation of the sources

• Candidates should go beyond the stereotypical when commenting on the provenance of

sources

• Candidates should aim to go beyond comprehension and summary of the sources by

developing reasoned inferences that are fully discussed

• Contextual knowledge should be used to illuminate and discuss what is in the source, rather

than provide an answer to the enquiry. Candidates should ensure that the material used is

relevant to the demands of the question.

Section B

• Candidates must provide precise contextual knowledge as evidence. Weaker responses

generally lacked depth and sometimes range and often went outside the chronological

parameters of the question without indicating why this might be relevant to this particular

question

• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that

is required for the higher levels

• Candidates need to be aware of key dates as identified in the specification so that they can

address the questions with chronological precision

• Candidates should try to explore the links between issues rather than merely presenting a list

of factors

• Candidates should ensure that they deal with both sides of an argument where the question

requires this.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html

GCE History 9HI0 2F 43

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html


Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R 0RL.


	Examiners' Report GCE History 9HI0 2F
	Introduction
	Question 1
	Question 2
	Question 3
	Question 4
	Question 5
	Question 6
	Paper Summary

	Grade boundaries

