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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 2D, which deals with The Unification of Italy, c 1830-70 (2D.1) and The Unification of

Germany, c 1840-71 (2D.2). The paper is divided into two sections. Section A contains a

compulsory question that is based on two linked sources. It assesses source analysis and

evaluation skills (AO2). Section B comprises a choice of essays that assess understanding of the

period in depth (AO1) by targeting five second order concepts - cause, consequence, change and

continuity, similarity and difference, and significance.

Candidates appeared to organise their time effectively and there was very little evidence of

candidates being unable to attempt both answers within the time allocated. There were fewer

examples of illegible handwriting this summer but centres are reminded that examiners are only

able to give credit for what they can read. After last series' introductory comments, there were

less responses referring formulaically to the language of the mark scheme, and more responses

that engaged with the substance of the questions being asked.

In Section A, the strongest answers were able to develop reasoned and supported inferences

based on the sources. Such responses evaluated the sources thoroughly in relation to the

demands of the enquiry on the basis of both the contextual knowledge that was on offer and

through an awareness of the nature, origin and purpose of the source. There was, however, an

increased tendency to see the sources as views (as with the extracts in paper 1) rather than as

sources of evidence. For example, while the letters of the US diplomat in Source 1 do provide a

view on the revolutions, the proclamation in Source 2 provides evidence of Austrian strength

more through the inferences that can be made. There is also some evidence of candidates

claiming that a source is not useful because it does not directly give information about the

enquiry. The mark scheme clearly indicates that making inferences from the content is a central

skill in evaluating sources.

There were fewer candidates this year who did not address the focus of the investigation and

there are very few candidates now who do not use the sources ‘together’ in their response.

Approaches vary in using the two sources together but that is perfectly acceptable, as long as it is

present. Most candidates are now able to address the content of the sources with confidence but

often do not meet Level descriptors fully because of limited contextual knowledge (BP2) or

limitations to the evaluation (BP3).

Although there are fewer candidates providing contextual knowledge that is ‘stand alone’ and not

clearly illuminating or challenging information and inferences, there were a significant number of

responses that began with a brief summary of the focus of the investigation. This sometimes

resulted in candidates beginning to answer the enquiry itself rather than evaluating the sources

adequately. It also led to responses in which the candidate was using the content of the sources

to exemplify the answer to the enquiry itself rather than evaluating the usefulness of the sources

in relation to the enquiry. The impact of this was to hold down the marks that were achievable in

this question.

In section B, it was clear that most candidates had a secure knowledge base, but this was not

always effectively used to address the specific focus of the questions posed. Stronger answers

clearly understood the importance of identifying the appropriate second order concept that was
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being targeted by the question. Weaker candidates either engaged in a narrative approach that

made links to the question in the conclusion or alternatively shaped their responses analytically

but lacked sufficient substance and accurate contextual knowledge to support the arguments

that they were making. It continues to be the case that there are a number of responses that

have a tendency to only deal with one side of an argument; some of these were a sophisticated

analysis of that one side, showing the links between the issues that were raised, but it is essential

that candidates acknowledge the existence of a counter argument, where appropriate.

Candidates are encouraged to ensure that they take the most appropriate approach to answering

a question. Candidates should always aim to show the links between the issues raised, not

merely to present a list of factors. Candidates continue to need to be aware of the chronological

parameters of questions and to ensure that they write across the chronology. Equally, the

evidence that is presented should come from within the timeframe of the chronology of the

question.

2D.1 is the most popular of the two Options. Candidates for both Options were generally very

well prepared with some excellent knowledge being shown and clear understanding of the

second order concepts being assessed in Section B. There were some particularly strong

responses in Section B to Q4 and examiners noted that many were interesting and enjoyable to

read.

Please note: It is recommended that centres look at a selection of Principal Examiner Reports

from across the different options within 9HI02 and previous series to get an overall sense of

examiner feedback, centre approaches and candidate achievement.

Centres may wish to refer to the Getting Started guide that is to be found on the Pearson Edexcel

GCE History website and to specific guidance and training materials that refer to AO2 source

evaluation.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Candidates were required to evaluate two sources together (Source 1 – letters written from Rome

by a US diplomat to the US government in the midst of the revolutions & Source 2 – a

proclamation made by the Austrian General Radetsky to the people of Venice) in relation to an

enquiry into the reasons for the failure of the 1848-49 revolutions in Italy.

There were some extremely strong responses to this enquiry with most candidates not only being

able to make reasoned inferences from the Sources but also having considerable contextual

knowledge to both illuminate and challenge the veracity of the Sources. For Source 1, candidates

were able to make inference about the weaknesses of the revolutionaries themselves, highlight

references to weak governance, excesses and divisions and, for Source 2, references to the

strengths of the Austrian forces in the latter period of the revolutions. There was some very good

use of knowledge of the events of the revolutions to illuminate the evidence provided. There was

more reference to what was not mentioned this year and while this approach can be used

effectively it does often lead to questionable assumptions being made. Many responses

suggested that the diplomat in Source 1 only covered events in northern and central Italy but in

the final paragraph the divisions with the Two Sicilies are clearly reference.

There was some good use of the provenance to support the evaluation of the sources, generally

referring to the ‘outsider’ view from the US diplomat and the role of Radetsky as a key player in

the revolutions. There were some questionable assumptions about the likely ‘bias’ of the US

diplomat but there were some responses that were able to pick up on the tone of the author in

reluctantly having to admit that the revolutionaries were not as liberal or as effective as he would

have hoped.

There was some excellent use of the sources together with many of the candidates able to cross-

reference both the failure of the revolutionaries themselves and the strength of Austria in both

sources. Better responses were able to weigh up the relative usefulness of the sources with most

coming to the conclusion that the letters of the US diplomat were able to give a wider, relatively

neutral response to events. Weaker responses often answered the enquiry, using the sources as

evidence rather than evaluating the utility of the evidence provided in the sources.

This is a high Level 4 response.
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This response exemplifies L4 in all of the three bullet points. This can be seen clearly in its

evaluation of Source 1. The response analyses the source material, interrogating evidence to

make reasoned inferences. It uses the source (‘people living in the city and people living in

the countryside…’) to make a reasoned inference about fragmented identity undermining

the revolution. Knowledge of the historical context is deployed to illuminate what can be

gained from the source while displaying some understanding of the need to interpret the

source material in the context and values of the society from which it is drawn – it uses

knowledge of the north-south divide in Italy and an awareness that the revolutions

exacerbated this, to support the reasoned inference. Evaluation of the source material uses

valid criteria – accuracy of information and provenance – that is justified and applied, with

reference to the removed view of the author. The same qualities are demonstrated for

Source 2 and using the sources together.

There is some reference to the weight of the Sources in the conclusion suggesting that when

used together as a removed and direct perspective they are both extremely useful. However,

to reach Level 5 the response needs to provide more justification of the weight the evidence

will bear when coming to a judgement.

This is a Level 5 response.
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In this response it can be seen that the Level descriptors for Level 5 are met. The evidence

for both sources is interrogated with confidence and discrimination to show understanding

of the evidence provided by the US diplomat and the inferences that can be made from

Radetzky’s proclamation. Contextual knowledge is used to illuminate and challenge the

evidence in the sources and is integrated with references to the values and concerns of the

time. The evaluation of the sources together is particularly strong. There is a weighing up of

the evidence through the response and in the conclusion.

At Level 5, responses often integrate the skills of the Level descriptors so that the evaluation

takes all three bullet points into consideration at once. You can see this on page 2 of the

response.
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Question 2

Candidates were required to evaluate two sources together (Source 3 – an 1851 report by a

Württemberg official relating to the renewal of the Zollverein & Source 4 – an article in The Times

newspaper in 1853 about the development of the Prussian railways) in relation to an enquiry into

the significance of Prussian economic development in the 1850s.

There were a wide variety of responses to the enquiry ranging from weaker Level 2 responses,

where the Sources were comprehended rather than evaluated, through Levels 3 and 4 – with

more evaluation of the usefulness of the Sources often using either provenance or content rather

than both – to Level 5 responses that were able use the two Sources together to come to a

reasoned judgement as to the utility of the Sources in relation to the enquiry. Almost all

candidates were aware that the focus was on Prussian economic development in the 1850s and

those that mentioned the 1840s and 1860s usually did so in relation to what was happening in

the 1850s, so providing relevant and rewardable contextual knowledge.

There were some very strong reasoned inferences made from Source 3 in relation to how the

points made about Württemberg could be used to make suggestions about the economic

development of Prussia. Candidates used Source 4 to make inferences about the significance of

the railways economically, socially, politically and militarily for Prussia. The provenance of the

sources was generally used well to make comments about the purpose of the report in Source 3

and the potential bias of the article in Source 4. There were some candidates who used the tone

of the newspaper article to suggest that there was some begrudging respect for developments in

Prussia.

Most candidates felt that Source 3 carried more weight than Source 4, as although it was

intended to persuade the Minister to renew the Zollverein, it had a sense of authority. Weaker

responses were able to comprehend the sources and provide some contextual knowledge of

economic developments in Prussia in the 1850s.

This is a 'best-fit' response. The candidate has written a response that meets different Levels of

the Level Descriptor for different bullet points. Overall, this response is Level 4 minus for BP1 and

BP2 but Level 2 minus for BP3 - this means that the response has been awarded a high Level 3

mark.
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This response does tend to use its knowledge as context before analysing the source

material but there are elements of L4 for both BP1 and BP2. In paragraph 1, the response

demonstrates BP1 and BP2 working together at Level 4. At the end of the first page there is

valid inference referring to the growing power of Prussia and at the top of the second page

the selection of material ('…recognises the mutual advantages…') leads to a reasoned

inference about the southern states recognising the individual power of Prussia and the

imbalance of power. This is strengthened by contextual knowledge of the situation that the

author, as an official of Württemberg, was writing in. For BP3, the evaluation of the source

material is related to the specified enquiry but with limited support for judgement. The final

sentence is L1 stereotypical. There is no direct reference to the provenance for Source 4 but

in assuming that the official in Source 3 is reliable it is noting the position of the author.

Content is validated by accuracy but this is essentially asserted.

It is important to evaluate the sources together and to come to a judgement on the

usefulness of the sources in providing evidence for the enquiry. Valid criteria can include the

accuracy of the information and/or the veracity of the source provenance that goes beyond

noting the authorship of the source.
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Question 3

Of the two Italy questions, Q3 was the less popular. Candidates were expected to determine the

extent to which they agreed with the statement that, in the years 1849–56, Piedmont developed

into a politically stable and economically prosperous state. Most candidates did address both the

political and economic situation and those who were able to evaluate stability and prosperity

were able to access Level 4 and Level 5.

There were some very good answers to this question and there were very few responses below

Level 3. Candidates generally used the statement as a basis for discursive and exploratory

analysis of the political and economic developments in Piedmont during the period. Most

candidates agreed that there was political stability and economic success but the stronger

responses were able to determine relative stability and prosperity. These responses often

questioned the level of political stability with disagreements about the religious hold over secular

life and the extent to which Piedmont was prosperous by the end of 1856. There was some

excellent and very detailed knowledge of Cavour’s economic policies and their impact on

Piedmont, while the political situation was often less well addressed. Many, however, did address

the Statuto, the connubio, the influence of the Papacy, and the influence of political emigrés.

This is a mid Level 5 response.
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This response explores the suggestion that Piedmont became politically stable and

economically prosperous in the period 1849-56. It provides evidence for stability and

prosperity but also challenges the extent to which Piedmont was stable and prosperous. The

response discusses the political situation more than the economy but there is sufficient to

meet to demands of the question. Level 5 qualities are seen in the awareness of the extent

to which the statement can be agreed upon.

It is always important to consider the time parameters of the question being asked. This

question covers the time period 1849-56 and so does not require a discussion of events

after 1856. It could be relevant to suggest that Cavour’s diplomacy after 1856 reflected

Piedmont’s development in the period 1849-56 but a discussion of Franco-Piedmont

relations would not be relevant. Addressing the time period is part of the skill of

understanding the demands of the question.
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Question 4

Candidates were expected to determine the accuracy of the statement that, in the years 1856–70,

the process of Italian unification was almost wholly dependent on the role of France.

Many of the responses to Q4 were a pleasure to read. Most candidates were able to address the

significance of France but the strongest got to grips with the reference to dependency. Although

the majority referred to the obstacles that France put in the way of unification so questioning

dependency, there were a few that suggested that the obstructive nature of the French presence

in Italy really did show that unification was dependent on the French. These responses often cited

Piedmont’s takeover of the central states in response to Garibaldi’s march towards Rome and that

Rome could only become the capital once the French had finally withdrawn.

It was possible to achieve higher level responses either by addressing the question as a yes/no

response or by determining dependency relative to the role of other forces, nations or individuals

in the process. Overall, there was clear engagement with the question resulting in discursive and

analytical answers.

There was a tendency this year, across all of the Italian questions, for candidates to use Piedmont

and Italy interchangeably across the whole period and also for candidates to refer to Italy as a

nation before 1861. This has not been as noticeable in the past and centres are advised to

encourage candidates to be more precise in their use of the term 'Italy' as opposed to 'Italian'.

This is a Level 5 response that fully meets the Level descriptors.
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From the beginning, in the introduction, the response establishes an understanding of the

conceptual focus of the question and begins to explore key issues and make judgements.

Key issues relevant to the question are explored by a sustained analysis of the relationship

between key features of the period. There is a sustained analysis from paragraph to

paragraph, as the opening lines of the paragraphs suggest, and within each paragraph. In

paragraph 1 there is a sustained analysis of dependency in relation to the French but also at

the end in relation to Italian contributions. Sufficient knowledge is deployed to demonstrate

understanding of the demands and conceptual focus of the question, and to respond fully

to its demands. The paragraph on Garibaldi outlines the key essentials about Garibaldi’s

contribution and in the Cavour paragraph there is clear acknowledgment that he died part

way through the process. Valid criteria by which the question can be judged are established

and applied and their relative significance evaluated in the process of reaching and

substantiating the overall judgement. Criteria for being wholly dependent is established

throughout but an example in paragraph one, on page 2, shows an internal evaluation of

significance, where the role of the French in battle is evaluated against the Italian

contribution. The conclusion is focused on dependence on France and evaluates relative

significance to come to a judgement.

Always focus on the wording of the question. Here, the question wording and conceptual

focus of the question is on the extent to which the process of Italian unification was

dependent on the French.

This is a lower Level 4 response.
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This response clearly meets the Level descriptor for Level 3 but there is a focus on the the

extent to which Italian unity was dependent on France and it does attempt to explore the

nature of the French contribution, which suggests Level 4 qualities. The response is limited

in range, covering mainly the period between 1858 and 1861, but there is analysis of key

issues relating to the process of unification in the north and the south and the argument is

organised and communicated with clarity.

Always provide sufficient contextual knowledge to support the argument being made and to

cover the period of the question.
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Question 5

Of the Germany questions, Q5 was more popular than Q6. For Q5, candidates were expected to

determine the extent to which they agreed with the statement that the economic crisis (1846–47)

was the most significant short-term cause of the 1848–49 revolutions in Germany.

Most candidates were able to discuss a range of short-term causes of the revolutions, including

developments in liberalism and nationalism, the constitutional crisis in Baden and the impact of

the 1848 revolution in France. There was some good knowledge of the economic crisis that went

beyond the harvest failures of 1846-47 and looked at industry and urbanisation. Most candidates

were able to concentrate on the short-term influences of liberalism and nationalism in the 1840s.

There were very few that were unable to distinguish between long-term and short-term

influences but some candidates did address underlying factors and this did undermine the

arguments being made. Knowledge of the role of the 1848 revolution in France was often

confused with that of 1789 leading to some inaccuracy and irrelevance. There was some good

discussion of the relative importance difference causes but in general responses remained in

Level 3 and Level 4 with causes being outlined but the overall judgement not being convincingly

made. There were few responses that actually linked the causes to the actual events of the

outbreak of the revolutions themselves so making it difficult to determine the impact of the

causes being discussed.

This is a Level 4 response.
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Key issues relevant to the question are explored by an analysis between key features of the

period, although treatment of issues is uneven. Key issues such as the growth of liberalism

in Prussia and the role of the middle classes, as well as the given factor of the economic

crisis, are considered. The growth of liberalism in the Prussia paragraph is the strongest

analytically while the given factor is less well developed. This indicates that there is sufficient

knowledge to demonstrate understanding of the demands and conceptual focus of the

question and to meet most of its demands. Valid criteria by which the question can be

judged are found in the conclusion – with reference to where the economic crisis fits into the

political discontent – but there is limited establishment of the criteria. The overall judgement

is supported but the limitations on the development of the economic crisis mean that the

evaluations are only partly substantiated. The answer is generally well organised. The

argument is logical and with some clarity but there is not always coherence or precision, e.g.

unsure of whether addressing revolutions or a revolution in some places.

Try to use the given factor - here the economic crisis - as the foundation of the response so

that the exploration of the focus of the question is sustained.
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This is a Level 5 response.
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This response is Level 5 in that there is a clear exploration of the short-term factors that led

to the outbreak of revolution with an emphasis on how the factors impacted on actual

outbreak of revolution in 1848. There is an understanding that, although the economic crisis

was influential, the economic situation in in 1848 was actually improving. There is a

sustained discussion of the economic crisis in relation to the political causes. The response

shows that, although liberalism and nationalism were in some sense underlying causes,

there were specific short-term political circumstances that led to revolution. The response

specifically refers to the influence of the revolution in France in 1848 and the waning powers

of Metternich in the later 1840s. There is sufficient knowledge to meet most of the demands

but it is the exploration of the key issues that moves the response into Level 5.

Always try to ensure that the response is fully focused on the question. Here, rather than

just explaining the short-term cause of the revolutions, there is a focus on relationship

between the causes and the actual outbreak of revolution.
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Question 6

Candidates were expected to determine the extent to which they agreed with the statement that

the Frankfurt Assembly (1848–49) had little significant long-term impact on the process of

German unification. Candidates were required to analyse what difference the Frankfurt Assembly

made/what contribution it made in the long-term to the process of German unification. The focus

is on the legacy of the Frankfurt Assembly.

Some responses addressed the short-term limitations in relation to long-term influences and/or

compared the limited impact of the Frankfurt Assembly long-term to its short-term success.

However, any approach that addressed the extent to which the Frankfurt Assembly impacted

later events was rewardable. Weaker responses only described the Frankfurt Assembly in the

years 1848-49, often with only an asserted judgement at the end stating that it was a failure so

did not have a long-term impact. Those that discussed the failure of the Frankfurt Assembly as an

implicit agreement with the statement and referred to influences on the nature of the final

unification, eg with regard to Kleindeutschland, were able to achieve strong Level 3 and Level 4

marks. The strongest responses were those that recognised how the failure of the Frankfurt

Assembly provided ‘lessons’ for the future or impacted attitudes toward unification in the future,

eg references to Bismarck’s attitude to unification, the role of Piedmont, the failure of the liberals

and the rise of national liberalism and the Kleindeutschland/Grossdeutschland debate.

There is no specified time period for the question. It was not expected that responses would

address impact across the whole period to 1871 but that candidates showed some awareness of

the processes and developments that unified Germany.

This is a Level 4 response.
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This response has used knowledge and understanding of the failure of the Frankfurt

Assembly and the role of Bismarck in the unification process to produce an argument that

agrees with the statement in the question. It uses the limited success of the Frankfurt

Assembly to show that there was little chance for long-term significance and provides an

alternative factor for unification in the long-term. The response itself meets the qualities of

the Level descriptor for Level 4.

This response reaches higher Level 4 because it is exploring the relationship between the

key issues; for example, the discussion about a weak counter argument being that the

Frankfurt Assembly had laid the groundwork for the success of unification. Rather than

writing a list of paragraphs addressing the key features, try to link the paragraphs into a

discussion of the question being asked.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• Candidates should read the question carefully and ensure that they explicitly address the

focus of the enquiry rather than merely discussing the issues raised by the sources in general

terms

• Candidates should be aware that inference is a central skill being tested; evaluation of the

sources requires the reader to ‘stand back’ from the source to determine what the historian

can ‘gain’ from its content

• Candidates should read the caption and make full use of the provenance when evaluating the

sources

• Contextual knowledge should be used to illuminate and discuss what is in the source, rather

than provide an answer to the enquiry. Long descriptions of linked events are unlikely to gain

much, if any, credit

• Candidates should ensure that their responses address the demands of all three bullet points

that are assessed in this section of the paper.

Section B

• Candidates must provide precise contextual knowledge as evidence. Weaker responses

generally lacked depth and sometimes range

• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that

is required for the higher levels

• Candidates need to be aware of key dates as identified in the specification so that they can

address the questions with chronological precision

• Candidates should try to explore the links between issues rather than merely presenting a list

of factors

• Candidates should ensure that they deal with both sides of an argument where the question

requires this.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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