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Introduction

It was pleasing to see candidates across the ability range engage effectively with A Level Paper 2C,

which covers France in revolution, 1774–99 (2C.1) and Russia in revolution, 1894–1924 (2C.2). The

paper is divided into two sections. Section A contains a compulsory question based on two linked

sources, assessing AO2 (analysis and evaluation of source material). Section B offers a choice of

essay questions that assess AO1 (understanding of the period in depth), targeting second-order

concepts such as cause, consequence, change and continuity, similarity and difference, and

significance.

Most candidates managed their time effectively, and there was little evidence of unfinished

scripts. However, examiners noted an increase in problems caused by illegible handwriting. It is

important to reiterate that credit can only be awarded for what can be read. Some candidates

attempted to use the language of the mark scheme in their responses, but this was not always

accurate or helpful, especially when unsupported by appropriate analysis. Additionally, there was

some unwelcome evidence of informal abbreviations such as "gov" instead of "government" in

formal responses.

In Section A, the strongest responses developed sustained and supported inferences based on

the sources, evaluated their nature, origin, and purpose, and used contextual knowledge

effectively to explore the enquiry. Most candidates were able to discuss the sources ‘together’,

although the way this was achieved varied. A number of candidates, however, still approached

the task in overly general terms or failed to focus explicitly on the demands of the enquiry. Others

used contextual knowledge to describe events in too much detail, rather than applying it to

explore the source material. Some strong responses showed excellent evaluation of provenance

and argument, but lacked contextual knowledge, limiting the marks that could be awarded for

bullet point 2 of the mark scheme.

In Section B, most candidates demonstrated a solid knowledge base, although this was not

always applied with precision. The most successful answers identified and addressed the second-

order concept targeted by the question, used relevant evidence across the timeframe of the

question, and made supported, analytical arguments. Weaker responses often took a narrative

approach or analysed one side of an argument in detail without engaging with a counterview.

Candidates are encouraged to structure their responses thematically, show links between issues,

and avoid listing factors in isolation. It remains important to remain within the chronological

parameters set by the question and to ensure that supporting material is relevant to that

timeframe.

The performance of candidates on individual questions is considered in the next section.
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Question 1

Most candidates found this question accessible, and responses across the ability range showed

engagement with both sources—a British diplomatic report and an account by the writer Nicolas

Edme-Restif. Many were able to identify and explain relevant inferences about the nature of the

September Massacres, often selecting material to support arguments about the brutality of

events.

A number of candidates also brought contextual knowledge to bear in their analysis, including

statistics relating to the number of deaths and those involved in the massacres. In stronger

responses, this knowledge was integrated with sophistication to test or expand upon the

information provided. However, in some cases, contextual knowledge was underdeveloped or

missing, especially when it came to substantiating inferences or deepening discussion of the

sources’ limitations and value. Some candidates drew effectively on knowledge of the victims and

the wider political tensions—for example, fear of a counter-revolutionary plot involving

imprisoned clergy and nobles. However, fewer developed broader discussion of the political

context in September 1792 or linked the issue of refractory priests to deeper revolutionary

anxieties.

Most responses made at least some attempt to evaluate the provenance of the sources, with

stronger answers addressing this clearly. Many candidates recognised the diplomatic status of

Source 1 and the first-hand nature of Restif’s account in Source 2. Better responses explored how

British interest in revolutionary events might shape Source 1’s depiction, or considered Restif’s

intention to publish his account. In some cases, though, comments on provenance remained

superficial or disconnected from the line of enquiry.

Overall, the question produced a range of responses. Many candidates met the demands of AO2

with varying degrees of confidence and precision. The strongest answers offered contextualised

readings, evaluated the sources with insight, and maintained a clear focus on the enquiry

throughout.
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This response demonstrates secure L5 qualities. The candidate interrogates the evidence of

both sources with confidence and discrimination, making reasoned inferences and showing

a range of ways the sources can be used. The response uses both sources together,

assessing a range of themes to investigate the nature of the September Massacres: the role

of external threats, the brutal nature of events, the targets of the massacres. There is also

reasoned inference, as the candidate moves beyond perfunctory source reading: “Hence it is

suggested that the war exposed internal divisions and led to paranoia of the ‘enemies

within’”. The candidate deploys knowledge of the historical context to illuminate what can be

gained from the contents of the sources, displaying secure understanding of the need to

evaluate source material in the context of the values and concerns of the society from which

it is drawn. Here there is recognition of heightened fear in Paris following the declaration of

the Brunswick Manifesto and strong awareness of how the September Massacres were

portrayed elsewhere with reference to Marat. Knowledge is used to illuminate what can be

gleaned from the sources and is clearly directed throughout this response. Evaluation of the

source material uses valid criteria which are justified and fully applied. The candidate

considers that the agreement between the sources, despite the differing viewpoints of the

author, makes them useful to the enquiry into the nature of the September massacres. At L5

candidates also offer evaluation that takes into account the weight of the evidence when

coming to a judgement. Both sources are considered in terms of benefits, proximity to the

event, and limitations, British anxieties about revolution and the writer’s sensationalism.
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Question 2

Candidates across the ability range demonstrated a sound understanding of the sources, with

most highlighting the poor treatment of workers at the Lena Goldfields depicted in both

documents. Many responses effectively identified key details, such as the appalling working

conditions, drawing inferences and contextualising these with own knowledge—for example,

referencing workers being forced to eat rotten horsemeat. Stronger answers went further, noting

details like the impact of illiteracy on workers signing contracts to add context to Source 3.

The best responses demonstrated strong contextual awareness, situating the sources accurately

within the timeline leading to the Lena Goldfields Massacre and linking them to broader

industrial unrest, including the 1905 protests following Bloody Sunday. These candidates drew

clear connections between the workers’ demands in Source 4 and the contractual terms in Source

3, using this interplay to explore the relationship between workplace conditions and protest.

Their analysis was supported by well-chosen factual knowledge, with stronger responses avoiding

generalisations about Stolypin’s reforms or Duma legislation in favour of more directly relevant

context.

Many candidates showed awareness of the provenance of the sources, with higher-level

responses offering insightful evaluations about how differing perspectives and purposes shaped

their usefulness. These answers recognised that, despite their distinct origins, both sources could

be used to criticise the treatment of workers at the time.

Some candidates accepted the legalistic tone of Source 3 or the protests in Source 4 at face value,

without fully exploring their limitations or potential bias. For instance, some responses argued

that Source 3 showed workers willingly accepted their conditions without question. Only a few

ignored provenance entirely or misread it, though some did mistakenly suggest that both sources

reflected the same or similar viewpoints. Very few responses ignored the sources altogether in

favour of a general narrative about the Lena Goldfields Massacre or simply re-wrote source

content.
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This response includes L5 qualities The candidate interrogates the evidence of both sources

with confidence and discrimination, making reasoned inferences and showing a range of

ways in which the sources can be used. The response uses both sources together, assessing

a range of themes to investigate the treatment of workers at the Lena goldfields: working

days, demand, and worker’s perception of treatment. There is some slight confusion around

whether Source 3 was pre-emptive or responding to provocation, but otherwise the material

here is secure. The candidate deploys knowledge of the historical context to illuminate what

can be gained from the contents of the sources, displaying secure understanding of the

need to evaluate source material in the context of the values and concerns of the society

from which it is drawn. There is discussion of working conditions that goes beyond the

sources, including the famous servings of horse meat and some information on the Lena

goldfields massacre. Evaluation of the source material uses valid criteria which are justified

and fully applied. The candidate demonstrates that both sources suggest that high demands

were placed on labourers, though this is subjective. Evaluation takes into account the weight

of the evidence, the candidate recognises how the perspectives of management and

workers differ through the documents. Candidates may find the provenance of the contract,

Source 3, a little more difficult to deal with and that is the case here. But they do deal with

the source provenance and contrast it with Source 4 to demonstrate how the extracts can be

used as a set.

Candidates are encouraged to move beyond surface-level evaluation by linking provenance

directly to the enquiry. To access higher levels, they should consider how and why the origin,

purpose and audience of a source might shape our interpretation of it, rather than simply

stating these features.
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Question 3

This was the more popular essay question for 2C.1. Most candidates engaged well with the

demands of the question and demonstrated sound understanding of causation. Responses

typically examined how the failings of both Louis XVI and his ministers were the main reason for

the onset of the French Revolution in 1789, with stronger answers making clear distinctions

between the roles of the king and ministers such as Necker, Calonne and Brienne. These

responses evaluated the significance of their actions within the unfolding crisis of the 1780s,

particularly in relation to fiscal breakdown and political mismanagement.

Many candidates drew on a wide range of supporting factual detail. Most were able to consider

additional causes of the revolution, including Enlightenment ideas, the impact of war debt, and

public unrest, though breadth sometimes came at the expense of depth. The Enlightenment was

often mentioned, but only some responses developed its influence on revolutionary activity with

precision.

Judgements were generally well supported, though in some cases the lack of clearly established

criteria made conclusions less convincing. Better responses explained why the stated factor was

most or least significant, often framing this in terms of government credibility, public trust, or the

inability to enact reform. A common pitfall was to treat ministers’ failings as interchangeable with

Louis’s, or to focus on one at the expense of the other.

Some responses included Turgot, but his relevance was limited due to the set timeframe.

Consideration of Turgot was only effective when used briefly to contextualise later attempts at

reform. A few candidates drifted into narrative, but most answers showed a secure grasp of the

topic and were generally well-organised and coherent.
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Question 4

Although this was a less popular choice, it encouraged a number of strong responses. Candidates

recognised the dual focus on both financial and political aspects of the Directory, and most

structured their responses accordingly.

Many responses demonstrated secure knowledge of the Directory’s successes and failures from

1795 to 1799. Most established clear criteria for success and failure, often in the introduction,

which helped sustain a focused and evaluative approach throughout. Judgements were usually

well supported, and second-order thinking was evident in the way candidates analysed the

relationship between political and financial factors.

Some responses strayed slightly from the precise focus of the question, veering into a broader

assessment of how far the Directory was a success. However, this did not significantly undermine

the analysis in most cases. The strongest answers made effective use of specific knowledge,

showed clear awareness of the complexities of the Directory’s position in a period of instability,

and avoided generalisations.

Fewer responses focused on either the political or financial dimension to the detriment of the

other. Some argued one-sidedly, emphasising either the Directory’s political or financial

successes or failures without offering a counterbalance, which limited the extent to which their

judgements were substantiated.
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This is a well-developed response with Level 5 qualities. It clearly weighs the political and

financial successes and failures of the Directory. There is initial consideration of political

success, followed by a very strong section that explores limited financial success in the

context of overall failure, and a further section that examines political limitations. The depth

of knowledge is substantial and supports the overall judgement effectively.

In questions where candidates are asked to weigh the relative successes and failures of

policies in a historical context, it is important that they consider both sides of the argument.

Discussions that merely argue for either success or failure are unlikely to reach the top

levels of the mark scheme.
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Question 5

This was the slightly less popular question on 2C.2, but those who attempted it often showed a

good understanding of both revolutions. Most candidates recognised the comparative focus and

structured their responses around factors such as cause, course, and consequence. While

knowledge was generally secure, coverage could sometimes be unbalanced, with more detailed

treatment of either 1905 or 1917. In a few instances, candidates compared 1905 with the October

Revolution, rather than February.

Many candidates were able to identify relevant points of comparison, particularly the impact of

war as a catalyst. However, some answers would have benefited from more clearly defined

criteria for evaluating whether similarities or differences carried greater weight. There were

instances where judgements were asserted rather than developed through analysis. A small

number of responses included excellent detail but lacked an explicit comparative framework,

which limited the credit that could be awarded.

Some responses tended towards descriptive or narrative writing, particularly when outlining

causes. Where analysis was stronger, candidates successfully explored both revolutions as

responses to military defeat, and contrasted the outcomes—recognising, for instance, that 1905

resulted in limited change, while 1917 marked a profound shift. More developed answers also

explored differences in leadership, organisation, and popular support, and considered the role of

political repression and reform across the period.
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This is a Level 5 response that considers the differences and similarities between the

Revolutions of 1905 and February 1917 in Russia through a number of themes. The themes

explored are cause, process, and consequences, with the latter proving most decisive in the

overall judgement. The response offers a coherent argument to support the idea that the

differences between the revolutions outweighed their similarities, particularly due to the

outcomes and changes to governmental structures.

When asked to compare events such as revolutions, it is advisable for candidates to take a

thematic approach that allows for direct comparison. While there are various valid ways to

approach these questions—all of which will gain credit on their merits—responses that

examine one event in isolation are less likely to achieve the level of analytical comparison

required for the highest levels of the mark scheme.
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Question 6

This was the most popular question on 2C.2. Most candidates demonstrated sound knowledge of

the years 1917–24 and could engage with the stated factor—Lenin’s actions and attitudes—as

well as other relevant factors contributing to the survival of the Bolshevik regime. Many were able

to construct a clear line of argument, often supported by a thesis and conclusion, with high-level

responses offering well-substantiated, evaluative judgements.

Many candidates showed a good grasp of the Civil War period and were able to analyse the

impact of Lenin’s leadership in shaping and maintaining Bolshevik control. However, some

responses relied on pre-prepared material focused on Bolshevik victory in the Civil War, which led

to partial relevance. Others interpreted “regime” as “party” and included pre-October material

such as the April Theses or the Kornilov Affair. This was only relevant in as afar as the material

was used to support arguments around the longer-term survival of the Bolshevik regime. The

dual focus on attitudes and actions was occasionally narrowed to just one element—typically

actions. These responses could still achieve depending on the security of their supporting

arguments.

Although the breadth of the date range (1917–24) was not always fully covered, candidates often

engaged with significant developments such as the use of terror, War Communism, the NEP, and

opposition from within the Party. Some strong responses also considered whether Lenin’s

approach generated further opposition even while consolidating power. There was also a

noticeable number of answers referencing geography or the role of Trotsky which, while valid to a

degree, could lead to tangents if not firmly linked to Lenin’s leadership. The role of the Cheka was

used both to support Lenin’s actions and attitudes as the reason for the survival of the Bolshevik

regime and to argue otherwise.

Many candidates produced thoughtful, analytical responses with varying degrees of precision,

taking up the challenge posed by the question. There were very few responses that offered

narratives on Lenin without reaching the years 1917-24. As ever, candidates should pay careful

attention to the date ranges in questions.

GCE History 9HI0 2C 39



40 GCE History 9HI0 2C



GCE History 9HI0 2C 41



42 GCE History 9HI0 2C



GCE History 9HI0 2C 43



44 GCE History 9HI0 2C



GCE History 9HI0 2C 45



46 GCE History 9HI0 2C



GCE History 9HI0 2C 47



This response includes Level 5 qualities. It maintains a clear focus on the role played by

Lenin’s actions and attitudes in ensuring the survival of the Bolshevik regime in the years

1917–24. The candidate considers economic policy in the counter argument but successfully

links this back to Lenin’s actions and attitudes through a discussion of the New Economic

Policy, using it to support arguments about Lenin’s pragmatism. The Civil War is also

considered as a separate reason for the survival of the Bolshevik regime, but again is

effectively connected back to Lenin’s actions.

Rather than simply restating the question after thematic analysis, candidates are

encouraged to demonstrate how themes are interconnected, particularly in relation to the

given factor in the question.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A

• Candidates should read the question carefully and ensure that they explicitly address the

focus of the enquiry, rather than discussing the sources in general terms

• Responses should go beyond comprehension and summary by developing reasoned

inferences that are fully explored

• Candidates should read the caption and make full use of it when evaluating the sources

• Contextual knowledge should be used to illuminate and discuss what is in the source, rather

than provide an answer to the enquiry. Long narratives about linked events are unlikely to

gain much, if any, credit

• Candidates should ensure they respond to the demands of all three bullet points assessed in

this section of the paper.

Section B

• Candidates must provide precise contextual knowledge as evidence. Weaker responses often

lacked depth and sometimes range

• Narrative or descriptive approaches should be avoided, as these undermine the analytical

focus required for the higher levels

• Candidates should be aware of key dates identified in the specification so that they can

address the questions with chronological precision

• Where appropriate, candidates should explore links between issues rather than presenting a

list of discrete factors

• Where questions require it, candidates should ensure they address both sides of an

argument.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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