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Introduction

Once again, candidates from across the ability range were able to engage effectively with the A

Level paper 2B which deals with Luther and the German Reformation, c1515-55 (2B.1) and the

Dutch Revolt, c1563-1609 (2B.2).

The paper is divided into two sections. Section A contains a compulsory question which is based

on two linked sources. It assesses source analysis and evaluation skills (AO2). Section B comprises

a choice of essays that assess understanding of the period in depth (AO1) by targeting five

second-order concepts: cause, consequence, change and continuity, similarity and difference, and

significance. Candidates appeared to organise their time effectively and there was little evidence

of candidates being unable to attempt both answers within the time allocated.

Significantly, examiners continue to note that a number of scripts posed problems with the

legibility of handwriting. This appears to have become even more marked this year. Candidates

are reminded that examiners can only give credit for what they can read. Similarly, examiners

have remarked on the increasing use of shorthand and abbreviations in candidates’ answers,

which often hinder meaning and spoil the flow of an argument, though this was slightly less

noticeable this year.

In Section A, the strongest answers were able to develop reasoned and supported inferences

based on the sources. Such responses evaluated the sources thoroughly in relation to the

demands of the enquiry on the basis of both the contextual knowledge that was on offer and

through an awareness of the nature, origin and purpose of the source. It continues to be

disappointing to have to note that a number of candidates do not explicitly address the focus of

the enquiry, but rather discuss issues arising from the sources in general terms. This question

requires candidates to use the sources ‘together’ and most candidates are now able to deal with

this reasonably well. Approaches to how it is approached do vary, but that is perfectly acceptable,

as long as it is present. Some candidates still continue to use their contextual knowledge to

describe events in great detail, rather than using it to illuminate and to discuss the sources. This

sometimes resulted in candidates not dealing with the sources adequately. In other cases,

candidates might offer up little or, on occasion, no contextual knowledge to support their

arguments and analysis. These were not always weaker candidates; some answers were seen

that were strong in bullet points 1 and 3 of the mark scheme, but had very little that could be

credited for bullet point 2. The impact of this was to hold down the marks that were achievable in

this question.

In section B, it was clear that most candidates had a secure knowledge base, but this was not

always effectively used to address the specific focus of the questions posed. Stronger answers

clearly understood the importance of identifying the appropriate second-order concept that was

being targeted by the question. Weaker candidates either engaged in a narrative approach that

made links to the question in the conclusion or alternatively shaped their responses analytically

but lacked sufficient substance and accurate contextual knowledge to support the arguments

that they were making. It continues to be the case that there are a number of responses that

have a tendency to only deal with one side of an argument; some of these were a sophisticated

analysis of that one side, showing the links between the issues that were raised, but it is essential

that candidates acknowledge the existence of a counter argument, where appropriate.

Candidates are encouraged to ensure that they take the most appropriate approach to answering
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a question. Candidates should always aim to show the links between the issues raised, not

merely to present a list of factors. Candidates continue to need to be aware of the chronological

parameters of questions and to ensure that they write across the chronology. Equally, the

evidence that is presented should come from within the timeframe of the chronology of the

question.
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Question 1

Responses to this question came from across the ability range. Most candidates were able to

identify, from Source One, ways in which the instructions issued by Albrecht of Mainz might have

led to controversy, the sale of indulgences granting full remission of sins, for example, for the

living and the dead. Similarly, from Source Two, many were able to link these sales to the

questionable use of the funds generated by both Albrecht and Leo X. Stronger candidates

particularly used their knowledge of the context of the sources, to make incisive points about the

role of the papacy in the scandal, which became the focus of Luther’s condemnation in the

Ninety-Five Theses. With regard to the provenance of the sources, many commented on the tone

of Albrecht’s instructions in Source One, and how they were interpreted by the likes of Tetzel,

while others commented on Luther’s ability, in Source 2, to look back on the whole controversy

with some degree of hindsight towards the end of his life.

Weaker answers tended not to engage fully with the content of the sources. Such responses often

commented extensively about the nature, origin and purpose of the sources, often along

stereotypical lines without attempting to apply this to the content of the sources in coming to a

judgement. It was clear that some candidates lacked a sound knowledge and precise

understanding of this part of the specification – such responses tended to lack depth, accuracy

and precision.
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This answer interrogates the evidence of both sources with confidence and discrimination

making reasoned inferences. For example, with regard to Source One, it makes reference to

the ‘ideological component of indulgence sales’ demonstrating ‘how serious the claims being

made were’ and later on in the answer, with regard to Source Two, with reference to ‘the

depth of hatred’ revealed in Luther’s attitude to indulgence sellers and the opposition of the

‘educated elite’ to indulgences. Alongside this analysis, the candidate introduces contextual

knowledge that both illuminates what has been drawn from the source material and

demonstrates understanding of the values and concerns of the society from which the

sources have come, e.g. with regard to Luther’s intentions in posting the Ninety-Five Theses.

Finally, the candidate refers to Albrecht of Mainz’s role in selling the indulgences and makes

perceptive comments about the possibility of Luther wanting to ‘justify his actions’, therefore

taking into account the weight the evidence will bear, though this is weakly substantiated

overall. It was given a mid L5 mark.

10 GCE History 9HI0 2B



Question 2

There were very few responses to this subject. Candidates attempting this question mostly

identified from Source One the aspiration of those close to Philip II to impose a more

authoritarian and centralised rule on the Netherlands in the wake of the events of 1566, and were

able to cross-reference this with Orange’s claims in Source Two that this is exactly what came to

pass. Contextual knowledge concerning, for example, the traditional rights and privileges of the

Dutch provinces and/or the actions of the Duke of Alva was often used effectively to expand upon

the inferences drawn from the content of the two sources. When considering the weight of their

evidence to the enquiry, some noted the nature of Source One as advice, not necessarily acted

upon, while others commented on the purpose of Source Two as a rallying cry to the Dutch

preceding an invasion.

Weaker answers tended not to engage fully with the content of the sources with regard to the

question. Many wrote extensively about the nature, origin and purpose of the sources often

along stereotypical lines without attempting to apply this to the content of the sources in coming

to a judgement. Such answers often lacked precise knowledge and understanding of this part of

the specification, consequently lacking depth and discrimination in assessing the value of the

sources.
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Here, the candidate interrogates the evidence of both sources with regard to the question

and adds valid contextual knowledge that helps illuminate what can be gained from the

source material. In evaluation of the utility of the sources to the enquiry, the candidate

notes aspects of source provenance and establishes valid criteria in coming to a judgement

though this is the weaker element of the answer overall. This received a high L4 mark.
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Question 3

This was a popular essay question and was often answered very well indeed. The better

performing candidates directed themselves precisely to the extent of Luther’s influence over the

German Reformation within the dates specified, often referring to the increasing roles taken by

Luther’s acolytes, like Melanchthon, or by princes such as Philip of Hesse. Those answers that

accessed top L4 and L5 marks usually made the argument that, despite his lower profile,

especially by the 1540s, Luther was still the guiding light of the Reformation to whom many

deferred, for example at the Regensburg Colloquy, but there was a variety of valid approaches.

Less strong answers tended to limit their attention to the 1520s, sometimes outside the range of

years specified. Many such answers lacked depth and range of knowledge and were imprecise in

their use of the material available.
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This response sustains an analysis of Luther’s influence on the German Reformation across

the period specified in the question. Noteworthy is the candidate’s demonstration of the

relationship between key features of the period, e.g. the initial paragraphs demonstrate a

‘sustained analysis’ of Luther’s relevance to the movement throughout the period, while the

latter part of the essay discusses a range of reasons to show that, despite this, his

importance did decline. The knowledge displayed enables this answer to respond fully to

the demands of the question and the answer is well organised, and communicated with

clarity and precision. Although the answer is incomplete and lacks a conclusion, the

candidate sets out their argument and their judgement in the first paragraph of the essay,

sets out criteria for this judgement and these are applied as the answer progresses. The

answer was awarded a top L5 mark.
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Question 4

This too was a popular question and one that elicited a considerable number of very good

answers. Those that accessed top L4 and L5 addressed themselves precisely to the ‘office’ of Holy

Roman Emperor and how the relative weakness of that position impacted on Charles V’s ability to

combat Lutheranism. So, for example, many referred to the fragmented nature of political

authority in Germany, and the necessity for the Emperor to seek the support of princes in his

aspirations, which was not consistently forthcoming. Such answers were often able to come to a

reasoned judgement by considering other reasons for the survival of Lutheranism, such as the

growing confidence and determination of German Lutherans evidenced by the devotional clarity

provided by the Augsburg Confession. A number of responses, however, did not specifically

address the ‘office’ of Emperor or chose to interpret this as meaning the personal difficulties

faced by Charles V in the light of his dynastic or other responsibilities outside Germany, for

example his wars against the French. Such answers were still able to access L4 but could not be

considered to have responded fully to the question, a criterion for L5. The weakest answers

tended to lack detailed knowledge of the reasons for the survival of Lutheranism in the years

specified. In such cases, judgements tended towards assertion and lacked conviction.
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In this answer, the candidate is aware of the weakness of the office of Holy Roman Emperor

and makes some attempt to address this in paragraph two, without development. The

candidate is much more comfortable addressing a range of other valid reasons for

Lutheranism’s survival and is able to include knowledge that certainly meets most of the

demands of the question. The argument is clear and communicated with clarity and

throughout the answer criteria for judgement are established (e.g. in paragraph three, the

candidate comments that Charles’ continued absences meant ‘he was unable to focus on

eradicating Lutheranism’ during the crucial 1520s). Therefore, it was awarded a top L4 mark.
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Question 5

This was the less popular of the two essay questions on Paper 2.B2. and there were very few

responses. Of these, the better answers had some precise knowledge of the positive impact of

Orange’s invitation to Anjou on the Dutch cause, for example, such as increased funding and

provision of troops for the rebels. Most knew, also, that the invitation caused religious friction

between Dutch provinces due to Anjou’s Catholicism and that Anjou’s ambitions resulted in the

‘French Fury’ and its aftermath. Weaker candidates had a relatively weak knowledge and

understanding of the material, and tended towards assertion rather than a reasoned judgement

based on clear criteria.
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This response offers an analysis of some key issues related to the question though it also

includes material that is of more limited linkage. There is also some accurate and relevant

knowledge included to demonstrate some understanding of the conceptual focus of the

question, and the answer shows some organisation. It was awarded a high L3 mark.
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Question 6

There were some very good answers to this question. The stronger ones had a very good

knowledge of the importance of the Treaty of Nonsuch for the Dutch cause in the years specified,

with reference especially to how English support secured by the Treaty crucially bolstered it with

money and soldiers at a vulnerable time following the fall of Antwerp. Against this, many often

considered the role of Leicester, and the alternative contributions of Maurice and

Oldenbarnevelt, as well as the financial and military overreach of the Spanish during the 1590s.

The less strong answers tended lack precise knowledge of the period, and their judgements

lacked conviction as a result.
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Here the candidate explores the relationships between key issues relevant to the question,

and deploys knowledge sufficient to meet most of its demands. Valid criteria are established

in coming to a judgement, and the overall conclusion is supported. The answer is well

organised and the argument communicated with clarity. Overall, this essay received a low L5

mark.
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Paper Summary

Based on this year’s performance on this paper, candidates are offered the following advice:

Section A

• Candidates should read the question carefully and ensure that they explicitly address the

focus of the enquiry rather than merely discussing the issues raised by the sources in general

terms

• Candidates should aim to go beyond comprehension and summary of the sources by

developing reasoned inferences that are fully discussed

• Candidates should read the caption and make full use of it when evaluating the sources

• Contextual knowledge should be used to illuminate and discuss what is in the source, rather

than provide an answer to the enquiry. Long descriptions of linked events are unlikely to gain

much, if any, credit

• Candidates should ensure that their responses address the demands of all three bullet points

that are assessed in this section of the paper.

Section B

• Candidates must provide precise contextual knowledge as evidence. Weaker responses

generally lacked depth and sometimes range

• Candidates should avoid a narrative/descriptive approach; this undermines the analysis that

is required for the higher levels

• Candidates need to be aware of key dates as identified in the specification so that they can

address the questions with chronological precision

• Candidates should try to explore the links between issues rather than merely presenting a list

of factors

• Candidates should ensure that they deal with both sides of an argument where the question

requires this.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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