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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this,
Advanced Level, paper 1H.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1). Section B offers a further choice of essays, typically
covering a longer time span. Both Sections A and B target any of the second-order concepts of
cause, consequence, change and continuity, similarity and difference, and significance. Section C
contains a compulsory question which is based on two given extracts. It assesses analysis and
evaluation of historical interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although there were a few
cases of candidates not completing one of the three responses within the time allocated. This
was most evident on Section C, as would be expected, although there seemed to be fewer
instances of this than has been seen in some previous years. The responses that managed time
most effectively planned time accordingly in the first place and offered more direct responses.
Where responses indulged in lengthier contextual description, rather than an analysis and
evaluation of precise demands of the question, they were both less likely to produce responses at
the highest level, but also experience time pressure issues. Those who produced responses that
focused sharply on arguing and analysing the given issue in the question, and on Question 5 the
given views, were more likely to produce an effective response.

In sections A and B most candidates were well prepared to write, or to attempt, an analytical
response. Stronger answers clearly understood the importance of identifying the appropriate
second-order concept that was being targeted by the question. A minority of candidates offered
substantial knowledge, but did not effectively direct this towards the conceptual demands of the
guestion. In the main though, candidates were able to apply their knowledge and understanding
in @ manner suited to the different demands of questions in these two sections, in terms of the
greater depth of knowledge required where section A questions targeted a shorter-period, as
compared to the more careful selection generally required for the section B questions covering a
broader timespan. One of the central features of responses attaining the highest marks was an
ability to consider and evaluate in relation to the specific demands of a particular question. For
example, some candidates offered detailed explanation of changes, but the strongest responses
tended to offer more consideration of the extent of change.

Two other issues were evident which impacted upon candidate performance. Firstly, there were
responses where candidates offered analysis which was in some ways detailed and extensive, but
partial, in the sense that it only addressed some aspects of the question’s demands. An example
would be a causation question, where the response explores the reason, but does not sufficiently
relate this to the outcome, e.g. question 1, analysing aspects of the decline of the traditional
industries (and other factors), but with only limited exploration of how this related to changing
industrial relations. Secondly, many candidates opted to include material from across the
specification to explore particular issues, from beyond the theme which a question most
obviously targets. This can be perfectly valid, as is the nature of the thematic course. Question 2
on living standards, and question 4 on welfare, are examples of this, drawing directly from
themes 4.1 and 2.1 respectively, but allowing candidates to draw on material from elsewhere in
the course. However, when doing so, candidates need to ensure they demonstrate how any
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material is relevant, keeping analysis focused, and would be advised to ensure that coverage of
such material is not simply a substitute for that which is more directly obvious.

Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer. Some candidates lacked sufficient treatment of these. The generic
mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding
marks and centres should note how these strands progress through the levels. Candidates also
need to be aware of key dates, as identified in the specification, and ensure that responses
sufficiently cover the given period, and do not spend time detailing issues that are outside the
timeframe of that particular question.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different
arguments given within the two extracts, clearly recognising these as historical interpretations.
Such responses tended to offer comparative analysis of the merits of the different views,
exploring the validity of the arguments offered by the two historians in the light of the evidence,
both from the within the extracts, and candidates’ own contextual knowledge. Such responses
tended to avoid attempts to examine the extracts in a manner more suited to AO2, assertions of
the inferiority of an extract on the basis of it offering less factual evidence, or a drift away from
the specific demands of the question to the wider taught topic. A small minority did approach the
guestion in a manner which would be more suited to an AO1 (i.e. Section A/B) response, engaging
with the issue in the question and showing understanding, but tending to neglect the extracts, or
treat them more as sources of information, rather than interpretations.
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Question 1

This was the less popular of the two choices in Section A. Overall, this question was well
answered, and marks were mostly spread across level three and above. Most candidates were
able to demonstrate an understanding of the conceptual focus of the question, and deploy at
least some range of accurate knowledge in relation to relevant issues.

The vast majority were able to offer material on the decline of traditional industries, typically
setting this in the context of events and developments such as the after effects of the war, Red
Clydeside, the Triple Alliance, the 1921 Miners’ Strike, and most commonly, the General Strike.
Other factors that were frequently put forward included government policies, including the
passing of the Trade Disputes Act of 1927, the return to the Gold Standard and subsequent
leaving of this in 1931, the impact of the First World War, the Great Depression, the development
of newer industries and the regional shift in employment, and rearmament. Material was
generally stronger on the earlier part of the period, as may be expected, although more secure
responses were more likely to pay heed to the question’s chronological timeframe.

A key factor in the quality of responses was the degree to which issues covered were related to
the stated outcome. Less successful answers described or explained the decline of traditional
industries, but struggled to link this or other factors to changes in industrial relations, with limited
development, or assertion that it led to problems with industrial relations. Stronger responses
were more able to make the link between whatever factor they were explaining, e.g. ‘the decline
of traditional industries’ and link that to specific examples of changes in industrial relations, e.g.
the general strike and its consequences. There were some extremely strong and knowledgeable
answers, exploring the whole time period, with some being able to argue that towards the end of
the period the push towards rearmament reinvigorated traditional industries. Stronger responses
were often able to explore the relationship between different factors, e.g. the relationship
between the war, global conditions and the fortunes of the industries which saw strike action in
the 1920s in changing industrial relations. A minority also made astute distinctions over the
developments and divisions within the trade union movement, alongside changing relations
between workers and the government.
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%
,

" / ResultsPlus
/'--.'. Examiner Comments

This response shows most of the qualities of level 4. There is an overall analytical focus, and
issues are explored to some degree. Argument is organised and largely clear. Sufficient
knowledge is offered to develop arguments, although some areas could be developed
further. Judgements show some reasoning, and the overall judgement is substantiated.

10
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Question 2

Question 2 was the more popular of the two within Section A, and the vast majority of candidates
were able to respond to the demands of the question sufficiently to reach levels three and above.

Candidates were asked to examine whether living standards saw improvement in the years 1939-
79, and most were able to focus to some degree on the second-order concept of change. The vast
majority were successful in demonstrating a range of sound knowledge, which was in the main
focused towards the analytical demands of the question. Issues which were commonly found
included the growth in earnings across the period, the development of consumerism,
employment, changes in housing standards, and the impact of the welfare state. The significance
of relevant periods within the timeframe were also considered, notably the impact of the war and
subsequent austerity, the relative prosperity from the 1950s and economic stagnation in the
latter period.

A high proportion of responses considered issues from different parts of the specification, e.g.
healthcare, education, regional differences, women, immigration and race, developments in
popular culture, and leisure and travel. Where candidates could convincingly relate these to the
issue of living standards, these could be rewarded. However, there were a number who wrote
extensively on such issues, producing passages that were more descriptive, with relatively limited
analytical focus. It was also the case that candidates who had a more secure grasp on issues such
as employment, real wages, consumerism and other aspects of material comfort tended to
produce stronger responses. Within such responses, there was impressive knowledge and
analysis of the extent to which wartime and post-war constraints impacted living standards, the
extent to which it could be said that people ‘never had it so good’ in the 1950s, discussion of the
notion of Admass, and the extent to which economic conditions in the 1970s saw conditions
stagnate or even decline.

A minority of responses did tend to approach this along the lines of a causation question,
identifying factors bringing improvements, with explanation of these and some link to living
standards. This could have some success, although in many of these responses it was limiting
insofar as there was less discussion of the extent to which standards improved.
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%

\'/ / ResultsPlus
/'--.'. Examiner Comments

This response demonstrates the qualities of level 5. There is a sustained focus on the
demands of the question, with sufficient knowledge to explore these. The candidate takes a
broader approach, but is successful in relating associated issues to the given issue of living
standards. Judgements are reasoned and substantiated, evaluating the extent of change.
Arguments are well organised and coherent.
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Question 3

Question 3 was the more popular of the two within Section B, and produced a wide range of
responses, with the vast majority able to offer sufficient development of valid material to attain
the middle to higher levels. Most candidates understood the comparative nature of the question.
There were different approaches within this, with some treating this as two periods, i.e. 1918-39
compared to 1939-79, whilst others broke the latter period into smaller periods. Either approach
was valid. What tended to distinguish the stronger responses was a tighter focus. Some less
successful responses offered detailed descriptions and explanations of issues, but were less clear
in developing this in relation to significance, and ultimately relative significance.

It was common for candidates to discuss the impact of World War One and the increasing
suffrage of the 1920s in their 1918-39 section. A smaller number explored legislation such as the
Sex Disqualification Act or the Matrimonial Causes Acts of the inter-war period, and in general it
seemed candidates had greater awareness of related legislation from the 1960s and 1970s. With
regards to the latter period, most could offer some discussion of the role of World War Two and
the role of government policies such as the Divorce Reform Act, Equal Pay Act, Sexual
Discrimination Act and the Abortion Act. A smaller number considered the significance of the
liberalisation of society, the impact of changes in education, and developments such as the
availability of contraception. Others also successfully made use of knowledge relating to issues
such as the Dagenham Strike. In general, candidates seemed more informed on the latter period.

As well as the degree to which these were focused on an analysis and evaluation of significance,
one factor determining the success of responses was the quality and precision of knowledge, e.g.
on issues such as the impact of war and employment, some responses offered precise details,
such as employment numbers and emphasis on the types and nature of work done, whereas
others wrote about these in more general terms, of confused material relating to the two wars
for example. Some candidates debated thematically and looked at economic, political and social
progress, offering a comparison of the periods framed within these themes. A small minority
discussed how later gains ought be judged against different standards, insofar as they were made
possible by earlier ones which changed attitudes. In the main, this did seem to be a topic for
which candidates were well prepared.
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< 4 ResultsPlus

Examiner Comments

This response demonstrates many of the qualities of a level 5 response. There is a clear and
effectively sustained focus on the question, with a real grasp of the need to compare the
relative significance of developments in different periods. One of the strengths of this
response is the quality of specific exemplification, and the deployment of this—the response
offers a range of detailed examples which are used to demonstrate and examine changes to
women'’s role and status. The argument is logical and well organised, and there is relative
evaluation.
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Question 4

This was the less popular choice of question in Section B, and produced a range of answers, the
bulk of which were within levels three and four. Candidates were asked to make a comparison
between welfare policies in the years 1945-79 with those in the years 1918-39.

A mix of responses were offered, with two issues tending to discriminate with regards to the
quality of these. The main one of these was the quality of knowledge offered. Some responses
were hampered by limited knowledge of the provision of welfare, particularly in the earlier
period. Stronger responses were able to offer both a range and depth of information, with more
common issues being policies towards the unemployed, pensioners and other aspects of
provision under the national insurance scheme, family allowances, and relevant aspects of
healthcare. Many made reference to the Beveridge Report, and whilst some seemed uncertain as
to how to relate this to the question’s demands, the vast majority used it successfully, typically to
see it as demonstrating a change in approach which set the foundation for a different approach
in the latter period. A good number of stronger responses showed detailed understanding of
issues, such as the distinctions between dole payments and insurance, the means test, the
Unemployment Assistance Board, changing approaches to funding and the scope of provision in
the post-war era, with the increase in taxpayer funding and new measures such as family
allowances, and the development of welfare in the face of challenges by the 1970s.

Some candidates would have benefitted from being more judicious in their selection and
deployment of material. Many candidates chose to include material on healthcare, housing and
education. Where this was demonstrably framed in relation to welfare provision, it could be
credited. However, in some cases, this material lacked focus.

The second issue evident in a proportion of responses was the extent to which responses were
focused on the demands of the question. A number of responses offered valid knowledge which,
to a lesser or greater extent, was not targeted towards a comparison of provision in the two
periods. Where candidates were able to structure the knowledge they offered within an analysis
of the extent to which, say, unemployment policies were different, they were more likely to make
better use of the knowledge they offered.
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/'--.'. Examiner Comments

This displays many of the features of a good level 4 response. The candidate deals with the
given issue of welfare, and offers a response which is largely focused, and developed using
sufficient knowledge. It thus demonstrates an awareness that this needs to be focused on
comparison. The response goes on to marshal material to explore these issues, and
reasoned judgements are reached.
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Question 5

Most candidates were able to understand the differing arguments in the two extracts, and then
explain and discuss these using their with own knowledge, and thus the vast majority of
responses reached the middle and higher levels. Very few responses simply used the extracts as
illustrative support, or paraphrased. The strongest responses maintained a sharp focus on an
evaluation of the given views, and tended to offer a comparative analysis of the views, discussing
and evaluating these in the light of contextual knowledge. Stronger responses were also more
likely to make use of the extracts in their introduction and conclusion. A small minority did
attempt to analyse provenance or approach the extracts in a manner akin to an AO2 exercise.

Most candidates were able to identify the differences between Extract 1 and Extract 2. Stronger
responses picked up on the nuances in the arguments and were more careful in their analysis of
this. A minority tended to recognise broad arguments, but treated these in a way so as to distort
them, e.g. Marr’s claim that ‘people... became much wealthier’ was disputed by some as outright
untrue, whereas stronger responses were able to explore exactly which groups did or didn't see
increases in wealth, and in what sense. In this vein, those who were able to go beyond sweeping
generalisations of rich and poor, or upper and working class, and explore the variation, and
indeed the changes that took place within the social classes, were those best placed to offer a
reasoned analysis of the views. Those with knowledge and understanding of notions such as
‘Essex man’ were placed to explore such issues effectively. Those who perceived Thatcher's
policies as only benefitting the ‘rich’ or ‘upper class’ tended to assert that claims like that of Marr
cited above were simply untrue. A number of responses were successful in taking a thematic
approach and exploring the views within this, e.g. with sections organised around issues such as
unemployment, privatisation, or other economic policies.

Candidates’ knowledge and understanding of issues was generally sound and varied. Most
candidates were able to develop references to issues such as ‘right to buy’, ‘share/property
owning democracy’, privatisation, unemployment, inequality, and the reduction in the power of
the trade unions. Most candidates demonstrated a sound understanding of the tenets of
Thatcherism, and responses across the levels were able to offer statistics and other evidence.
Most used them judiciously to support their arguments, and there was much evidence of
integration of own knowledge. Less successful responses tended to demonstrate more limited
linkage between knowledge and the views in the extracts, or added knowledge but struggled to
frame this in relation to the question’s demands. For example, many citied the miners’ strike in
relation to extract 2's reference to trade union ‘rights being stripped away’, but some lacked
convincing development in relation to people being better off. There are also still a number of
candidates who seem determined to set out and ‘side’ with one view over another, but in doing
so, fail to fully discuss issues, and offer argument and evidence which is one-sided. Stronger
responses were able to address these issues by a more thorough discussion, e.g. exploring the
issue of trade unions by examining both the extent to which those in unionised industries were
indeed the victims of the Thatcher governments, set against the context of the impact of
problematic industrial relations that Thatcher inherited.

With regards to judgement, it was pleasing to see a substantial number of candidates offer
reasoned and considered assessments of the merits of both arguments, regardless of their
ultimate decision. Overall, Question 5 produced a strong response from a good number of
candidates.
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’ wp WEALTH
Study Extracts 1 and 2 in the Extracts Booklet before you Lﬁv}{u(rut{niss Ql-liltion.

5 Inthe light of differing interpretations, how convincing do you find the view that the
British people were Retter off as a result of the Thatcher governments?

To explain your answer, analyse and evaluate the material in both extracts, using your
own knowledge of the issues.
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L Examiner Comments

This Question 5 Level 5 response possesses several obvious strengths, namely (1) It offers a
clear understanding of the extracts and uses this to develop an analysis based on the two
competing views. (2) It uses own knowledge effectively to examine the merits of these views.
(3) It is focused on the precise issue (whether the British people were better off) rather than
the general controversy and (4) It offers a reasoned judgement on the given issue.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

Candidates paying close attention to the date ranges in the question
Sufficient consideration given to the issue in the question (e.g. main factor) as well as some

other factors

Explaining their judgement fully—this need not be in an artificial or abstract way, but
demonstrate their reasoning in relation to the concepts and topic they are writing about in
order to justify their judgements

Focusing carefully on the second-order concept targeted in the question

Giving consideration to timing, to enable themselves to complete all three questions with
approximately the same time given over to each one

An appropriate level, in terms of depth of detail and analysis, as required by the question—
e.g. a realistic amount to enable a balanced and rounded answer on breadth questions.

Common issues which hindered performance where when responses:

Answers which pay little heed to the precise demands of the question, e.g. write about the
topic without focusing on the question, or attempt to give an answer to a question that hasn't
been asked—most frequently, this meant treating questions which targeted other second-
order concepts as causation questions

Where a response does not give sufficient consideration to the given issue/proposition in the
question (e.g. looking at other causes, consequences, etc, with only limited reference to that
given in the question)

Answers which only gave a partial response, e.g. a very limited span of the date range, or
covered the stated cause/consequence, with no real consideration of other issues

Assertion of change, causation, sometimes with formulaic repetition of the words of the
question, with limited explanation or analysis of how exactly this was a changeor cause of the
issue within the question.

Judgement is not reached, or not explained

A lack of detail.

Section C responses:

Features commonly found in responses which were successful within the higher levels:

+ Candidates paying close attention to the precise demands of the question, as opposed to

seemingly pre-prepared material covering the more general controversy as outlined in the
specification

42
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» Thorough use of the extracts. This need not mean using every point they raise, but a strong
focus on these as views on the question

+ A confident attempt to use the two extracts together, e.g. consideration of their differences,
attempts to compare their arguments, or evaluate their relative merits

+ Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the
sources, confidently using this to examine the arguments made, and reason through these in
relation to the given question. At times, this meant selection over sheer amount of knowledge

+ Careful reading of the extracts, to ensure the meaning of individual statements and evidence
within these were used in the context of the broader arguments made by the authors

+ Attempts to see beyond the stark differences between sources, e.g. consideration of the
extent to which they disagreed, or attempts to reconcile their arguments.
Common issues which hindered performance:
+ Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited
consideration of the other
+ Limited comparison or consideration of the differences between the given interpretations
+ Using the extracts merely as sources of support

+ Arguing one extract is superior to the other on the basis that it offers more factual evidence
to back up the claims made, without genuinely analysing the arguments offered

* Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources

+ Statements or evidence from the source being used in a manner contrary to that given in the
sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail
without thought to the context of how it was applied within the extract

+ A tendency to see the extracts as being polar opposites, again seemingly through expectation
of this, without thought to where there may be degrees of difference, or even common
ground.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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