
Examiners’ Report
June 2025

GCE History 9HI0 1E



Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK’s largest awarding body. We provide

a wide range of qualifications including academic, vocational, occupational and specific

programmes for employers. For further information visit our qualifications websites at

https://www.edexcel.com or https://www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page.

Giving you insight to inform next steps

ResultsPlus is Pearson’s free online service giving instant and detailed analysis of your students'

exam results.

• See students' scores for every exam question.

• Understand how your students' performance compares with class and national averages.

• Identify potential topics, skills and types of question where students may need to develop

their learning further.

For more information on ResultsPlus, or to log in, visit https://www.edexcel.com/resultsplus. Your

exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone progress

in their lives through education. We believe in every kind of learning, for all kinds of people,

wherever they are in the world. We’ve been involved in education for over 150 years, and by

working across 70 countries, in 100 languages, we have built an international reputation for our

commitment to high standards and raising achievement through innovation in education. Find

out more about how we can help you and your students at: https://www.pearson.com/uk.

June 2025

Publications Code 9HI0_1E_2506_ER

All the material in this publication is copyright

© Pearson Education Ltd 2025

GCE History 9HI0 1E 1

https://www.edexcel.com
https://www.btec.co.uk
https://www.edexcel.com/contactus
https://www.edexcel.com/resultsplus
https://www.pearson.com/uk


Introduction

It was once again pleasing to see candidates of all abilities engage effectively with this year’s A

Level paper 1E, which deals with Russia, 1917-91: from Lenin to Yelstin.

The time frames, topics and conceptual focuses of this year’s paper were dealt with well by

candidates. Candidates were well prepared for the examined areas. Most answers were broadly

in line with the indicative content in the mark scheme, but some candidates offered information

and analysis beyond that which we anticipated. In section C the extracts offered no apparent

difficulties for the majority of candidates and provided an accessible interpretative framework.

The advice offered to centres and candidates remains similar to last year.

The paper is divided into three sections. Section A is comprised of a choice of essays that assess

understanding of the period in depth (AO1) by targeting any of the second order concepts of

cause, consequence, change and continuity, similarity/difference and significance with a time

frame of not less than ten years. Section B offers a further choice of essays using an extended

time frame of not less than one third of that offered by the specification as a whole. Section C

contains a compulsory question which is based on two given extracts. It assesses analysis and

evaluation of historical interpretations in context (AO3). Candidates in the main appeared to

organise their time effectively, although there were some cases of candidates not completing one

of the three responses within the time allocated. Examiners did note a number of scripts that

posed some problems with the legibility of handwriting. Examiners can only give credit for what

they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay sections,

and in sections A and B most candidates were well prepared to write, or to attempt, an analytical

response. Stronger answers clearly understood the importance of identifying the appropriate

second order concept that was being targeted by the question. Candidates in the main were able

to apply their knowledge and understanding in a manner suited to the different demands of the

questions in section A and B. Thus, where section A questions targeted a shorter time period

candidates deployed a greater depth of knowledge in comparison to the more careful selection

generally required for section B questions which cover a broader time frame.

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks, and centres should note how these strands progress through the levels. Candidates do

need to be aware of key dates, as identified in the specification, and ensure that they draw their

evidence in responses from the appropriate time period.

In section C, the stronger answers were able to demonstrate a clear focus on the need to discuss

different arguments given within the two extracts, clearly recognising these as historical

interpretations. These responses tended to offer comparative analysis of the merits of the

different views, exploring the credibility of the arguments offered by the two historians in the

light of the evidence offered by both the extracts, and candidates’ own contextual knowledge.

Such responses tended to avoid attempts to examine the extracts in a manner more suited to

AO2, assertions of the inferiority of an extract on the basis of it offering less factual evidence, or a
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drift away from the specific demands of the question to the wider taught topic.
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Question 1

Question 1 asked candidates to consider whether the purges of the 1930s in the Soviet Union

were primarily due to Stalin’s personality. This was the more popular question in Section A and it

elicited some of the best answers with candidates expressing robust opinions and applying their

knowledge thoughtfully.

Successful candidates maintained a focus on causation. At the top end causation was exemplified

as in the indicative content of the mark scheme. Reasons addressing why the purges of the 1930s

occurred were exemplified well through aspects surrounding paranoia and Stalin’s suspicious

nature as well as Stalin’s vindictive use of the purges to remove old rivals. These were often

analysed against other causal reasons such as genuine political threats in the form of Kirov, the

role of the NKVD and economic needs to provide scapegoats. The best answers recognised that

multiple causal factors were at play, but that Stalin’s personality exacerbated the scale or the

intensity of the purges. This approach created sustained and thorough arguments.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates provided a range of

reasons but did not develop their chosen reasons into an analysis centred on causation.

Less successful candidates misinterpreted the concept of ‘personality’ and offered information

surrounding Stalin’s Cult of Personality. Whilst this could be made relevant it limited a full

discussion focused on the demands of the question and its second order concept.
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This is an example of a response operating in level 5. The candidate has offered a

considered and confident response that connects its range back to Stalin’s personality

throughout. They have explored key issues ranging from paranoia to Kirov’s murder and the

utilisation of the secret police. The range of reasons shows sufficient knowledge is deployed

and the second order concept of causation is understood. Criteria and connections are

established by the candidate in the introduction and whilst sometimes these are more

loosely applied, the relative significance of reasons is evaluated throughout. This answer

was awarded level 5, 18 marks.

Candidates are encouraged to spend a few minutes planning the direction of their answer

and thinking about how their chosen factors have relative significance against the stated

factor and other factors employed in their response. This will help to maintain a focus on

the conceptual focus.
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Question 2

Question 2 asked candidates to consider whether Brezhnev’s leadership was the main reason for

political stagnation in the USSR in the years 1964-82. This question was not as popular as

question 1 and responses were mixed.

Successful candidates maintained a focus on causation. At the top end causation was exemplified

as in the indicative content of the mark scheme. Reasons addressing why Brezhnev’s leadership

led to political stagnation were exemplified well through main policies such as ‘trust in cadres’

and its resultant gerontocracy as well as Brezhnev’s decisions to reverse Khrushchev’s reforms.

These were often analysed against other causal reasons such as the roles of other politburo

members and legacies from the past. The best answers recognised the links between economic

and political stagnation and engaged with causation thoughtfully. A few saw some merit in

stagnation and a more stable political system.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates sought to blame Brezhnev

with a limited counter argument or digressed into a discussion on economic stagnation that did

not link back to the demands of the question posed.

Less successful candidates offered descriptions of Brezhnev’s tenure without much focus on the

second order concept of causation.
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This is an example of a level 4 response. The candidate offers a line of argument in the

introduction that agrees with the question’s causal focus and is suggestive of a counter

argument. However, the direction of the counter argument is not specified. Sufficient

knowledge is given on Brezhnev’s leadership with a range of aspects being explored and the

focus is maintained on political stagnation. The candidate chooses to digress from the time

frame posed in the question, incorporating Andropov and Chernenko’s tenures from 1982-

85. Whilst this is not inaccurate it is not relevant to the demands of the question. The

response was awarded level 4, 15 marks.

It is good practice to explore a range of aspects on the causal reason given in the question;

however, to excel at causation questions candidates need to discuss alternatives and weigh

up their relative significance.
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Question 3

Question 3 asked candidates how accurate it is to say that, in the years 1917-85, Soviet

government policy on the arts and culture changed. This question was the most popular in

Section B and candidates seemed well prepared to answer it, particularly on the arts.

Successful candidates maintained a focus on the second order concepts of change and

continuity, but with more of an emphasis on change. At the top end change was exemplified as in

the indicative content of the mark scheme. Changes in Soviet government policy on the arts and

culture were exemplified well through main policies such as Lenin’s avant-garde and Proletkult,

Stalin’s Socialist Realism and Khrushchev’s de-Stalinisation as well as more popular music under

Brezhnev. For the counter argument continuities surrounding the arts' involvement in

propaganda and the continuation of persecution and challenging of non-conformists were

applied successfully by candidates. More often than not, the best answers opted for a thematic

route rather than a chronological approach. This meant responses offered direct comparisons of

levels of control, aims, and opposition within fields such as music, film, art and literature which

enabled candidates to better gauge the extent of change in different aspects. At the top end

there was secure use of the language of change with lines of argument noting where

transformations, shifts and indeed continuities were evident.

At level 3 there was often plenty of rewardable, relevant material offered, but the criteria by

which to make a judgement was less secure. In many cases candidates focused more on the arts

rather than on both the arts and culture. It was common to see descriptive approaches with each

leader being addressed sequentially – in these cases the conceptual focus was added on rather

than fully assessed.

Less successful candidates interpreted culture as social attitudes, or focused excessively on cults

of personality, detracting from broader cultural developments without much focus on the second

order concepts of change and continuity.
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This is an example of an answer operating at the top of level 4. This answer addresses most

of the chronological range of the question set. It judges changes/continuities clearly

throughout. Culture and arts are both addressed although this is uneven. Arts and culture

are both deployed, though arts are addressed less, thus meaning the response meets ‘most

demands’ rather than ‘responding fully’. The focus is on change and consistency and the

language of change is utilised well. This can be seen with the idea of ‘drastic’ change and

‘wild change’ showing the demands of the question are mostly being met. This was awarded

level 4, 16 marks.
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This chronological approach is successful as it embeds analysis throughout.
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Question 4

Question 4 asked candidates how accurate it is to say that the most significant Soviet social

development in the years 1924-85 was the provision of social security. This question drew a wide

range of responses with many being able to effectively identify areas of social security and other

social developments to discuss.

Successful candidates maintained a focus on the second order concept of significance. At the top

end significance was exemplified as in the indicative content of the mark scheme. Social security

was exemplified through housing, healthcare, benefits and employment. For the counter

argument other Soviet social developments were centred on the provision of education and the

status of women. Candidates gave particularly good commentaries on health, housing and

education. The best answers set out criteria that assessed the impact and longevity of policies

and prioritised factors weighing up their relative significance.

In the middle of the mark scheme there was often plenty of rewardable, relevant material

offered, but many candidates discussed some of the content classed as ‘social security’ as

alternative factors. Whilst this worked for most, it led to some candidates producing an

unbalanced response with no real alternatives being explored.

Less successful candidates did not understand the meaning of social security and interpreted the

focus of the question as the general security of the USSR. This led to misfocused responses.

GCE History 9HI0 1E 23



24 GCE History 9HI0 1E



GCE History 9HI0 1E 25



26 GCE History 9HI0 1E



GCE History 9HI0 1E 27



28 GCE History 9HI0 1E



GCE History 9HI0 1E 29



This is an example of a level 5 response for question 4. The candidate offers a range of

aspects including social security and alternatives in their response. They address the whole

of the time frame successfully. Criteria are established and applied throughout the

response. Whilst relative significance is not fully secure, it is discussed and therefore meets

the level 5 mark scheme. A considered response is therefore given that meets the full

demands of the question posed. This answer was awarded level 5, 20 marks.

A brief plan is always a good idea. It helps to formulate the direction of your response

enabling you to write efficiently.
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Question 5

Question 5 asked candidates to consider whether the USSR collapsed in 1991 because of the

impact of the nationalist resurgence in the communist states of Eastern Europe. The majority of

candidates were able to demonstrate understanding of the extracts in terms of the growth and

impact of nationalism (extract 1) versus the role of both Gorbachev and his policies (extract 2).

Candidates at the top end could develop the interpretations in both extracts through the addition

of their own evidence and argument. The majority of successful candidates knew about Eastern

European revolts as well as the ‘Sinatra Doctrine’. The resurgence of nationalists appears to have

been well understood. The counter argument concerning Gorbachev and the failure of reforms

was exemplified well with perestroika and glasnost featuring heavily. Many successfully brought in

knowledge and most recognised nationalism’s interplay with increased openness and criticism in

the USSR. The strongest responses identified themes across both extracts and were able to

employ these to analyse the contrasting interpretations and evaluate their convincingness.

Candidates at level 3 tended to spend too long explaining the content of the extracts rather than

engaging with the interpretations that they offered. This meant they were judging the quality of

the extract rather than the interpretations in them.

Less successful candidates tended to select points in isolation and judge whether this was

accurate by applying own knowledge. There were some examples of heavy description that

veered away from the extracts and the debate under discussion. Candidates are reminded to

keep the interpretations at the core of their responses for AO3 answers.
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This is an example of a level 5 response. The candidate demonstrates a confident evaluation

of the arguments offered by both interpretations. This is done through the successful

analysis of a range of issues such as uprisings, distrust, poor growth, Gorbachev and Yeltsin.

These issues are integrated with own knowledge to discuss the views; this is clearly seen

with discussions on Lithuania, Five Year Plans and Yeltsin. There is a sustained evaluative

focus on ‘convincing’ throughout. This leads to substantiated judgements on the views being

given as the claims made by historians are evaluated. This answer was awarded level 5, 20

marks.

The best responses move away from agreeing or disagreeing with the extracts and show an

ability to grapple with the idea of 'convincingness'.
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This is an example of a secure level 4 response. The answer shows a secure understanding

of the different interpretations and integrates knowledge to discuss most relevant aspects of

the views. A discussion is being had and there is some comparison of issues. The candidate

integrates the issues raised with those of their own knowledge and deals with most of the

relevant aspects. The inability of the USSR to control states and the failures surrounding

reforms are good examples of these. The overall judgement of this answer does lack

support but the judgement made at the start is substantiated within. This answer was

awarded level 4, 15 marks.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses:

Features commonly found in responses which were successful within the higher levels:

• Candidates paying close attention to the date ranges in the question

• Sufficient consideration given to the issue in the question (eg main factor) as well as some

other factors

• Explain their judgement fully – this need not be in an artificial or abstract way, but

demonstrate their reasoning in relation to the concepts and topic they are writing about in

order to justify their judgements

• Focus carefully on the second order concept targeted in the question

• Give consideration to timing, to enable themselves to complete all three questions with

approximately the same time given over to each one

• An appropriate level, in terms of depth of detail and analysis, as required by the question – eg

a realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

• Paying little attention to the precise demands of the question, eg writing about the topic

without focusing on the question, or attempting to give an answer to a question that hasn’t

been asked – most frequently, this meant treating questions which targeted other second

order concepts as causation questions

• Answer a question without giving sufficient consideration to the given issue in the question

(eg looking at other significant issues/consequences with only limited reference to that given

in the question)

• Answers which only gave a partial response, eg a very limited span of the date range, or

covered the stated cause/consequence, with no real consideration of alternatives

• Assertion of change, causation, significance or consequence, sometimes with formulaic

repetition of the words of the question, with limited explanation or analysis of how exactly

this fitted the issue within the question

• Judgement is not reached, or not explained

• A lack of detail

Section C responses:

• Features commonly found in responses which were successful within the higher levels:

• Candidates paying close attention to the demands of the question, as opposed to applying

seemingly pre-prepared material covering the more general controversy as outlined in the

specification
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• Thorough use of the extracts; this need not mean using every point they raise, but a strong

focus on these as views on the question

• A confident attempt to use the two extracts together, eg consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits

• Careful use of own knowledge, eg clearly selected to relate to the issues raised within the

extracts, confidently using this to examine the arguments made, and reason through these in

relation to the given question; at times this meant selection over sheer volume of knowledge

• Careful reading of the extracts, to ensure the meaning of individual statements and evidence

within these were used in the context of the broader arguments made by the authors

• Attempts to see beyond the stark differences between interpretations, eg consideration of

the extent to which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

• Limited use of the extracts, or an imbalance in this, eg extensive use of one, with limited

consideration of the other

• Limited comparison or consideration of the differences between the given interpretations

• Using the extracts merely as sources of support

• Arguing one extract is superior to the other on the basis that it offers more factual evidence

to back up the claims made, without genuinely analysing the arguments offered

• Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real

consideration of these in relation to the arguments in the extracts

• Statements or evidence from the extracts being used in a manner contrary to that given in

the extracts, eg through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract

• A tendency to see the extracts as polar opposites, again seemingly through expectation of

this, without thought as to where there may be degrees of difference, or even common

ground.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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