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Introduction

Once again it was pleasing to see candidates being able to engage effectively across the
ability range in this, the third year of the Advanced Level paper 1E, Russia, 1917-91: from
Lenin to Yeltsin. Candidates were generally well prepared, and centres are to be commended
for the wealth of knowledge that candidates deploy in their answers to breadth questions.
Many of the responses were interesting and enjoyable to read.

The paper is divided into three sections. Both Sections A and B comprise a choice of essays –
from two in each – that assess understanding of the period in breadth (AO1) by targeting the
second order concepts of cause, consequence, change, continuity, similarity, difference and
significance. Section C contains a compulsory question which is based on two given extracts.
It assesses analysis and evaluation of historical interpretations in context (AO3).

The majority of candidates organise their time effectively, there were very few examples at all
of candidates not answering questions in all three sections. There were, however, a large
number of candidates whose handwriting was illegible. Although it is acknowledged that
many candidates will not have practised writing in long-hand as much as in the past,
candidates need to be aware that legible handwriting is important in communicating their
arguments; examiners can only reward marks for the material that they can read.

It is noticeable that candidates who plan their responses often produce more focused
answers. Planning allows candidates to determine their line of reasoning and to formulate an
argument and counterargument from which to establish extent and relative significance in
coming to a judgement. Planning is particularly useful for determining the views outlined by
the authors in the Section C Interpretations. It also ensures that candidates focus on key
words in the question and, in particular for breadth essays, establish the time period under
discussion. Awareness of the key dates, along with a solid understanding of the chronology
of the leadership periods, allows candidates to determine the situation at the beginning and
the end and to determine the extent of change over the period covered by the questions. A
significant number of candidates for this series did not focus on the specific question asked
in Section A and Section B, meaning that responses at BP1 and BP3 were often rewarded at
Level 3 in terms of ‘best fit’. Many candidates wrote about the time periods before and after
the dates used in the question with little relevance. To reach Level 4 and 5, it is important that
candidates focus on the specific questions asked if they are to meet the requirements for
analysis and exploration, deploying both sufficient relevant knowledge and valid criteria and
organising a logical coherent argument.
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Candidates tend to approach the responses to Sections A and B either by using a
chronological approach or a more thematic approach. Both approaches are valid, but both
can lead to candidates not covering sufficient chronological range to fulfil the knowledge
requirements at the higher Levels (see paragraph below). The chronological approach,
particularly with questions across the whole period, often ‘run out of steam’ before the end
and the thematic approach can fail to include exemplification from throughout the time
period specified. However, well planned thematic or factor driven response often provide
better opportunities for analysis and exploration of the key issues. These responses are also
able to establish the situation at the beginning of the time period of the question and at the
end (using turning points within the time period where appropriate) and so are able to make
reasoned and substantiated judgements in relation to the second order concept being
tested.

Sections A and B deal with breadth questions of varying periods of time ranging from several
decades to the whole time period of the specification. Candidates are reminded that this has
important implications for the higher Levels in bullet point 2 of the mark scheme. To access
bullet point 2 at Level 4 candidates are expected to meet most of the demands of the
question and at Level 5 candidates are expected to have responded ‘fully’ to the demands of
the question. Therefore, it is important that the majority of the time period be covered by
candidates if they are to be able to access all Levels.

With regards to the appropriate level and quality of knowledge, candidates and centres
should recognise the expectation of Advanced Level. In short, it is a combination of the
knowledge a candidate is able to bring to the essay, married with their ability to effectively
marshal this material towards the analytical demands of the question. It is fair to say that on
Paper 1, where candidates study a range of themes across a broad chronological period, the
expectations regarding depth of knowledge will not necessarily be as great as in the more in-
depth periods studied. As well as offering more depth of knowledge, candidates who have
engaged in wider reading tend to be more successful as they are able to select and deploy
the most appropriate examples to support analysis and evaluation.
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In Section C, the strongest answers demonstrate a clear focus on the need to engage with
the different arguments given within the two extracts recognising that these are historical
interpretations. These responses provide a comparative analysis of the merits of the different
interpretations offered in relation to the view presented in the question. High-scoring
responses explore the validity of the arguments offered by the two historians in light of the
evidence, both from within the extracts, and the candidates’ own contextual knowledge.
Weaker responses often attempt to evaluate the extracts in relation to the quantity of factual
evidence provided or present a generalised discussion of the view with little reference to the
extracts themselves. The question requires a judgement as to ‘how convincing’ the candidate
finds the stated view, but many responses provide a very limited conclusion or merely sum
up the views in the two extracts with reference to ‘reconciling’ the extracts. It was pleasing to
see this summer that most candidates are now discussing the extracts. Only a small minority
continue to write an answer to the question using the extracts as evidence for their own
knowledge rather than the other way around.

There were far fewer centres that prepared candidates by providing a lengthy generalised
introduction to the debate regarding the different explanations for the downfall of the Soviet
Union for them to memorise and write before moving on to discuss the extracts. Where,
candidates did this, the introductions rarely focused on the specific view stated in the
question meaning that candidates wasted time writing lengthy introductions with limited
rewardable material. Candidates who focus on the relationship between the view stated in
the question and the interpretations provided in the extracts from the beginning of the
response were often able to produce stronger responses.

Again, it was pleasing to note that there was much less evidence of candidates replicating the
words and phrases of the mark scheme in their response and, in some cases, using the mark
scheme as a scaffold in which to insert analysis and contextual knowledge. As a result,
examiners saw more well organised arguments that related to the actual question rather
than writing to a pre-determined formula. The mark scheme is designed to be applied by
examiners and the Level descriptors are the qualities of the written response that the
examiner is looking for when rewarding the response.

Overall, candidates had good knowledge and understanding of the ongoing development of
Russia/the USSR over seventy years of history and had an awareness not only of the
approaches of different leaders but the variability of approaches within their periods of
government. There is a growing confidence with dealing with the extracts and there were
some very interesting essays written in all three Sections.

Please note: that it is recommended that centres look at a selection of Principal Examiner
Reports from across the different options within 9HI01 and previous series to get an overall
sense of examiner feedback, centre approaches and candidate achievement.
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Centres may wish to refer to the Getting Started guide that is to be found on the Pearson
Edexcel GCE History website. Further resources that may be of use are the Applying Criteria
and Developing Student’s Understanding of Historical Interpretations documents to be found on
the Pearson Edexcel History GCE website. The Applying Criteria document gives guidance with
regard to the application of criteria for the different AOs tested at A level.

The candidates’ performance on individual questions is considered in the next section.
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Question 1

Candidates were required to determine whether Stalin’s industrial and agricultural policies
were the reason for his power in the USSR in the years 1928-53. This was the more popular
of the two questions in Section A.

Candidates generally had impressive knowledge on the Five-Year Plans and collectivisation,
but many candidates were less confident in linking the economic plans to Stalin’s ability to
establish control and power. Most of these responses saw control as implicit – if the plans
succeed, Stalin has control, and if they fail, he has less control. Some focused on whether the
agricultural policies were successful, which was not the focus of the question. The best
responses were able to show understanding that the economic plans were not purely about
economic outcome, but also a means of controlling and directing an entire population, so
that even economic failures such as unrealistic targets were still a means of control.
Candidates generally had a better grasp of other factors – most mentioned terror,
propaganda, cult of the personality, Stalin’s political power within the Communist Party in the
early period etc. but candidates often did not establish clear criteria for saying why a factor
(usually terror) was more important as a method of control than the alternatives. Some
excellent answers did link Stalin’s agricultural and industrial policies with Stalin’s use of terror.
It is important for candidates to cover the whole of the time period if possible, and it was
somewhat disappointing that coverage of the Second World War period was often minimal
and the post-War period rare.

Candidates generally found it easier to identify how Stalin’s position was strengthened by the
industrial, rather than agricultural, policies, referring to the impact of rearmament on
Russia’s military survival; fewer were able to demonstrate the political benefits of removing
the kulaks, or at least stigmatising them as a class who were seen to be holding the Soviet
Union back. The strongest candidates were able to show how power depended on Stalin’s
position inside the Communist Party hierarchy, and how aspects of the policies helped him
win ideological battles over those who were wanting to continue the approach of the 1920s.
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Both of these responses are Level 5 answers. Both clearly analyse
industrial and agricultural policy in relation to power. The first answer
has more detail about policies while the second uses criteria relating to
hard and soft power and attempts to deploy this throughout the
response.

Always make sure that arguments are focused on the given factor and
that other factors are evaluated in relation to that factor. Many Q1
responses either only briefly discussed industrial and agricultural
policies or described the policies before moving on to analyse the use
of terror or the impact of the cult of the personality.
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This is a good example to follow.

There is no need to explicitly state the criteria being used to come to
an overall judgement, however, conclusions can be used to clarify the
criteria being used. In the conclusion here, the response is referring to
hard and soft power to determine the importance of factors in Stalin's
establishment of power.
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Question 2

Candidates were required to judge the accuracy of the statement that Khrushchev’s attempts
to reform Soviet government were largely successful.

Candidate responses were often variable in quality and often dependent on the extent to
which the focus was on Soviet government rather than other aspects of Khrushchev’s
leadership. Where candidates understood the focus and were able to talk about relevant
issues to the reform of government, like de-Stalinisation, democratisation of reform, etc. they
were generally strong answers. Several pointed out that the success of Khrushchev’s reforms
lay in the fact that he was easily removed from power and thus his reforms were meaningful.
However, many were unsure of what reform of government involved and does not involve, so
many answers discussed the economy or social reform without making a valid link to the
issue in the question. This was often the distinguishing feature between stronger and weaker
responses.
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This is a Level 5 response that provides a sustained analysis and
exploration of Khrushchev’s attempts to reform government. The focus
is on government rather than leadership or policies and it is discursive
in exploring the extent of success. This is clearly shown in the
conclusion.
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Strong conclusions are often clearly evaluative in relation to the overall
judgement and indicate how the judgement has been reached in
relation to the criteria for judgement used.
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Question 3

Candidates were required to judge the accuracy of the statement that Soviet policy on
religion under Lenin and Stalin was markedly different from Soviet policy on religion under
Khrushchev and Brezhnev.

Candidates generally had a solid knowledge of the religious policies; particularly so with
Lenin, but most had a good knowledge of relevant actions under the other three leaders.
Weaker responses often had very good knowledge but used this descriptively, whereas better
answers were distinguished by the ability to use knowledge to compare the two pairs of
leaders consistently. Most did this by a thematic approach of areas of similarity or difference
and there were some very well-organised and convincing arguments indeed.

Many candidates were well prepared to discuss comparisons between Lenin-Khrushchev and
Stalin-Brezhnev. However, some candidates got entangled in making needless comparisons
between Lenin and Stalin, but the question required a comparison of the Lenin/Stalin period
with that of the Khrushchev/Brezhnev period.

Weaker responses were more likely to work chronologically. This usually started with a very
long description of Lenin's policies, followed by what Stalin did, and then moved into a
comparison with Khrushchev and Brezhnev in the second half (or last third) of the answer. As
a result, whilst there was good knowledge (BP2) it was the focus on similarity and difference
that was missing. Some students also compared Lenin to Stalin and Khrushchev to Brezhnev
making the answer quite complicated to structure. This did result in some excellent answers
but often these responses spent so long comparing in great detail Lenin and Stalin that
Khrushchev and Brezhnev were often only briefly covered.

Most candidates identified a mixture of similar and different aspects drawing attention to the
common antipathy of all the leaders to organised religion on ideological grounds, but
differences in terms of pragmatism according to the wider context, particularly that of the
Second World War for Stalin and the Cold War for Brezhnev. Many answers did not restrict
their range to Orthodox Christianity but included Islam as well. Some also managed to
comment on the policy towards Judaism but it would have been good to have seen more.
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This is a Level 5 response. There is a sustained discussion of the
similarities and difference between Lenin and Stalin and Khrushchev
and Brezhnev using themes. There is not always a lot of detailed
knowledge, but sufficient supporting evidence is well selected to meet
the demands of the question. The conclusion focuses on the extent to
which policies were markedly different.

Stronger responses often select specific knowledge to support an
argument rather than deploying detailed explanation.
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Question 4

Candidates were required to determine the extent to which the attempts of the Soviet regime
to promote a stable society in the years 1953-85 were successful.

As with Q2, success in responding to the question depended on candidate’s understanding of
the focus of the question; here the concept of a ‘stable society’ in the years 1953-85. This is
found in the specification under Key Topic 4: Social Developments, 1917-85: BP1.

Some candidates structured excellent responses that covered many of the points in the mark
scheme, including references to the impact of policies on housing, healthcare, employment,
social welfare and social problems. Most concluded that a stable society was achieved due to
successes in policies like improved housing and social welfare, despite an increase in social
problems and a lack of quality in social provision. Many candidates included education policy,
this was rewardable at higher Levels but as long as this was clearly linked to the concept of a
‘stable society’ and not just described or explained with implicit linkage (indicators of Level 2
and Level 3). There were a significant number of responses that did not really attempt to
evaluate the extent of success and so, although they provided good knowledge of attempts,
were not able to access the higher levels for BP1 and BP3. Those that did pointed to the
weakness of attempts during the period, e.g. the failure of attempts to lessen the impact of
high levels of alcohol consumption, and using the incidences of unrest across the time
period.

Many responses lacked confidence in engaging with the concept of stable society. These
varied from those who had some relevant features but who also covered areas such as
whether economic policies met their targets (without linking to social stability) to those that
focused on foreign policy and international relations, with little clear relevance to the
question. Some responses focused on the Communist Party, using examples which would
have been more relevant for Q2 in terms of government.
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This is a mid-Level 4 response. Here there is explanation and some
exploration of attempts to promote a stable society with the argument
being that attempts were successful. The extent of success is really
only opened up for debate in the conclusion, with mention of some
discontent in the form of uprisings. The response would have been
stronger if this line of reasoning had been developed more fully with
supporting evidence in the main body of the answer.

To establish extent, it is always useful to explore different sides of an
argument to be able to show that one view is stronger than another.
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Question 5

The view under discussion was that the USSR collapsed in 1991 because of the ‘rise of the
national question’ (Extract 1, line 2). Extract 1 focused on Gorbachev’s failure to deal with the
growing nationalist feeling within the Soviet Union and the impact of the growth of
nationalism and the collapse of communism within the Eastern bloc. Extract 2, while
acknowledging the growth of nationalism, focused on Gorbachev’s wider failures and
miscalculations.

Most candidates were clearly able to determine the viewpoints presented by the authors of
the extracts and there was no evidence that there were issues of accessibility for candidates.
Lower-Level responses tended to pick out details and exemplify them with knowledge. Some
candidates went beyond exemplifying to make judgements about how convincing the view
was by using their own contextual knowledge to verify the detail while others used their
contextual knowledge to explain the views found in the extracts. Some responses made very
strong analyses and evaluations of the arguments with relevant comparisons.

Many candidates do not see the extracts as interpretations but as pieces of information that
they can use to exemplify a general argument being made rather than as viewpoints to be
discussed. Therefore, many responses used the approach of 'Interpretation 1 says X. This is
convincing because…. Interpretation 2 says Y. This is convincing because...' without judging
and evaluating them as contrasting Interpretations. These responses often also just
summarised each Interpretation in the conclusion without coming to an overall judgement or
made an asserted judgement. Introducing other arguments to those of the two extracts does
need to be relevant. There were a few excellent responses that used other arguments, often
centred around the legacy of previous Soviet leaders, to either build on or critique the
viewpoints. Some candidates used the role of Yeltsin as another factor but failed to
appreciate the link between Yeltsin and the growth of nationalist feelings.

A few responses treated the extracts as contemporary sources and evaluated them as they
would in an AO2 assessment rather than an AO3 assessment. This is not what is required for
an Interpretations question. Also, a few attempted a historiographical approach with
reference to intentionalist and structuralist historians but again, although this might be
relevant, it is not a requirement of the specification to study the historiography of the topic.
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Most candidates had a strong sense of the importance of nationalism in the fall of the USSR.
The best answers saw this as being stimulated by many other factors such as Gorbachev,
economics or glasnost. In discussing the Interpretations, some were able to point out how 
the instability in the Warsaw pact countries led to instability in the nationalities and republics
of the Soviet Union. However, there was a significant amount of confusion between the 
Eastern European satellite states and the Soviet republics, which did lead to some insecurity 
when developing the point in Extract 1 about the impact of abandoning the Brezhnev 
Doctrine. It is absolutely vital to this Key Topic that candidates are aware of the political 
geography of the Soviet Union, including the Soviet Republics, and the relationship and 
nature of its satellite states. Other candidates looked at economic instability and how the 
prolonged nature of this led to instability. Candidates seemed to understand the issues 
around glasnost and the inability of Soviet leaders to understand that it could be used 
retrospectively, e.g. the Katyn massacre or the Ukrainian famine.
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This is a Level 5 response. The two extracts are the focus of the
discussion throughout. The extracts are interpreted with confidence,
the issues raised are analysed and there is a clear demonstration of
the arguments offered in relation to the question by both authors.
Contextual knowledge is used to validate or challenge the discussion of
the evidence and differing arguments. There is sustained evaluative
argument and substantiated judgements are given on the views in
both extracts.

Always focus on the evidence and arguments presented in the extracts
to form the basis of the discussion of whether the viewpoint is
convincing. Show understanding that you are evaluating the different
viewpoints presented in the extracts by the authors.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice.

Section A/B responses

Features commonly found in responses which were successful within the higher Levels:

Candidates paying close attention to the date ranges in the question.

Sufficient consideration being given to the issue focused upon in the question.
Candidates explaining their judgement fully with a focus on relative significance.
Focusing carefully on the second-order concept(s) targeted in the question.
An appropriate level of knowledge, in terms of depth of detail and supported analysis – for
example, a realistic amount to enable a balanced and rounded answer on breadth
questions.
Evidence of planning.

Common issues which hindered performance:

Paying little heed to the precise demands of the question, for example, writing about the
topic without focusing on the question, or attempting to give an answer to a different
question than the one that has been asked.
Answering a question without giving sufficient consideration to the given issue in the
question. For example, looking at other causes, consequences, with only limited reference
to the issue/factor/key feature given in the question.
Failure to consider the date range as specified in the question.
Assertion of change, causation etc while using the formulaic repetition of the words of the
question.
A judgement not being reached or explained.
A lack of sufficient supporting detail.

Section C responses

Features commonly found in responses which were successful within the higher Levels:

Candidates paying close attention to the precise demands of the question
Thorough use of the extracts – though this need not mean using every point they raise.
A confident attempt to use the two extracts together, such as consideration of their
differences, attempts to compare their arguments, or evaluate their relative merits.
Careful use of own knowledge – clearly selected to relate to the issues raised within the
sources and confidently used to examine the arguments made.
Careful reading of the extracts.
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Attempts to see beyond the obvious differences between sources, such as, consideration
of the extent to which they disagreed, or where appropriate an attempt to reconcile their
arguments.
Confident handling of the extracts allied to a sharp focus on the arguments given,
recognising the distinct skills demanded by A03.
Evidence of planning using the extracts as the basis of the answer.

Common issues which hindered performance:

Limited or uneven use of the extracts, for example, extensive use of one extract, with
limited consideration of the other.
Limited comparison or consideration of the differences between the given interpretations.
Using the extracts merely as sources of evidentiary support.
The use of pre-prepared material covering the more general controversy as outlined in the
specification.
Discussing the issues in the extracts without acknowledging that they are matters of
interpretation being presented by historians.
Evaluating the extracts using AO2 skills of source analysis.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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